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Why we
arm young
people

Today, more than ever, young people face a myriad of challenges. With the advent of so-called legal highs,
the number of harmful substances available to them is vast, and growing on a daily basis, multiplying the
threat already posed by tobacco, illegal drugs and alcohol.
The internet, and in particular social networks, brings with it a number of disturbing elements. Cyber
bullying and the widespread availability of sexual content are just two examples.
So we arm young people. With information. We go into schools across the UK and hold open, frank
discussions with them. We don’t lecture, preach, patronise or judge. Never have done. We engage and
involve, and we’d like to think we’re pretty good at it. Why else would we have over 250 schools on our
dance card, and be invited to come back again and again?
Much as we’d love to be with them every time someone offers them a little packet with dubious contents,
or offers to buy them a bottle from an off-licence, or tells them they’re better off dead on the web, we can’t.
What we can do is arm them with the information they need to make informed choices, both during their
school years and in later life.
If you’d like to arrange a visit to your school, or would like more information on the services we provide,
please call us on 020 7486 9646, or email info@lacauk.co.uk
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Complete confidence in Aon – a leading advisor to many of
the UK’s most prestigious Academic institutions
As the National Broker of the Year* we are firmly established as a leading advisor to the education
sector. With broad experience in dealing with Academies we help institutions manage the insurance
process when moving from Local Authority control.
Because Aon are at the forefront of developing new products and insurance markets for Academies,
you can be confident that our proposition will offer added value and a comprehensive insurance
solution, tailored to meet your needs and help reduce your risk exposures.

WE ARE MORE THAN BRICKS AND MORTAR

Everything we do at Aon is focused on partnering with clients to bring distinctive value to their
organisation by offering insight and solutions to the management of their risks.

ACADEMY INSURANCE BUILT FOR YOU
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• Travel
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• Staff absence
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• Personal accident

Learn
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Marsh is the specialist insurance broker of choice to over 600 academies. To find out how we may improve your
current insurance cover or assist in the development of an insurance programme as part of your preparations to
secure academy status, please contact us (quoting AM0913):
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Spend your time
more wisely
Flexible, cost-effective outsourced payroll
Calculating payroll for the education sector can be complex.
Baker Tilly Revas outsourced payroll team will shoulder the administrative
burden with our comprehensive, cost-effective solution for academies, secondary
and primary schools.
We offer a first-class, flexible payroll service that will:
• Significantly reduce the time finance staff spend running monthly payrolls
• Enable transparent, real-time viewing of payroll costs through our online
client portal
• Provide secure access to detailed reports, from summaries to full payment
breakdowns, in your preferred format i.e. PDF or excel
• Increase the speed, security and accuracy of data upload and download
compared to email or post
• Save postage costs with our online pay-slip facility
Baker Tilly Revas outsourced payroll is the most reliable, cost-effective solution for
the education sector.

“

We have been delighted
with the level of payroll
expertise and customer
service provided by
Revas Payroll. The Revas
reporting is comprehensive
and I am able to speak to
an expert if I need to. We
have been very pleased
with Revas attention to
detail and their quality
control measures. I highly
recommend Revas Payroll.
Christ the King 6th
Form College

”

Just ask one of the 1,200 payroll clients who already use us.
Contact Stuart House on +44 (0)1284 772510 to find out how we
help you.

www.bakertilly.co.uk
Baker Tilly UK Audit LLP, Baker Tilly Tax and Advisory Services LLP, Baker Tilly Corporate Finance LLP, Baker Tilly Restructuring and Recovery LLP and Baker Tilly Tax and Accounting Limited are not authorised under the Financial Services and
Markets Act 2000 but we are able in certain circumstances to offer a limited range of investment services because we are members of the Institute of Chartered Accountants in England and Wales. We can provide these investment services if they
are an incidental part of the professional services we have been engaged to provide. Baker Tilly & Co Limited is authorised and regulated by the Financial Conduct Authority to conduct a range of investment business activities. © 2013 Baker Tilly
UK Group LLP, all rights reserved.
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As we near the next election it is interesting to see how the main protagonists are setting out their
stall on education. Like him or loathe him, at least Mr Gove is clear about what his policies are and
has identified a programme of change he will continue with if in office. (See Tom Clark’s report of the
FASNA conference on 27 June at the British Library.) Of course Mr Gove’s willingness to be explicit
gives his detractors ammunition for protest.
Mr Twigg on the other hand has aroused no such furore – as he either has no policies to protest
against or he has not yet shown his hand. When he has pronounced on policy it seems he is just reacting
to recent policy initiatives order to return to a previous era. For example:
• He would like to restore the power of Local Authorities (without saying anything about making them
successful in raising standards – an area they conspicuously failed to tackle in the past).
• He would like to stick with national pay and conditions – or to even revert to the old pay scales which
rewarded time in the job rather than effort and quality of teaching.
• He would like to insist on QTS for all teachers, ignoring the obvious benefits that teachers without
QTS are currently providing (see Neville Coles’ article on this later in this issue).
Much of this feels more like Labour pandering to power blocks within its own party – the unions
and the Local Authorities – rather than providing a coherent policy for education. Even on a National
Funding Formula Mr Twigg shows his reluctance to do something that he acknowledges will address
a fundamental unfairness, because it may upset those LAs and schools which lose out. The fact that
many of these are in the Labour heartlands is kept quiet, as is the unfair levels of funding suffered by
generations of students under the current system.
Admittedly, Mr Gove can also seem too timorous on this issue. Whilst he will publically admit the
inequality in funding which values children differently depending on where they live, and whilst he has
shown a commitment to addressing this, it is still the fear of ‘turbulence’ and the voices of those who lose
out because the system becomes fairer, that dictate his pace of reform; and that pace is too slow.

Funding
The recent funding review of 2013-4 and changes for 2014-2015 illustrate this point clearly enough. To
insist that all LAs allocate 80% or more through pupil-led factors is feeble as it affects only the two LAs who
have not reached this benchmark already and the method of distribution is left to the School Forum.
Similarly feeble is the decision that the lowest AWPU rate allowed for primary schools is £2000 and
for KS3 and KS4 at least £3000. Both of these are lower than the current lowest rates anyway – so what is
the point?
What about deprivation factors? We all recognise that something has to be done to close the gap
but even the DfE recognises that deprivation funding is used by LAs to maintain the status quo in
school funding and avoid turbulence. Despite this, there will be no change, the DfE relying on LAs and
School Forums to allocate deprivation funding properly. This adds to the pupil premium, intended to
fund deprivation and close the gap – so schools which benefit from this also benefit from Deprivation
Funding – a double whammy which helps widen funding differentials.
There is absolute confusion over sparsity and lump sums. We all know that lump sums have propped
up failing schools and kept the primary schools in the LA pocket. In a feeble gesture the DfE has reduced
the maximum support from £200,000 to £175,000 despite knowing that this is above the average for this
support anyway. They also introduce a sparsity factor – which was supposedly an alternative to lump
sums. The sparsity factor makes sense, but the result is another double whammy – the sparsity factor and
lump sums.
So what of School Forums? The DfE argues it can find no fault with School Forums. This is not the

Peter Beaven, editor of Academy, retired in August 2012 as Headteacher of Norton Hill and
Somervale Schools in Midsomer Norton. He had been Headteacher at Norton Hill for 18
years and during the last three years was also Head of Somervale. He can be contacted
via editor@academymag.co.uk
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Delivery of your
vision is our goal
Make RM Education your ICT partner
RM Education can help save you time and money,
whether your vision requires a fully-managed/part-managed
ICT service; 1:1 device access; an anytime, anywhere, learning
infrastructure; a grow-as-you-grow ICT solution; the ability
to accommodate any pupil device; or an MIS to help you
monitor your achievements and keep key people informed;
RM Education has the skills and expertise to advise,
deliver and support you through all stages of your
planning and implementation.
We work with over 1,100 academies and academy trusts,
giving us a wealth of relevant knowledge and experience to
ensure we can complete your project on time, within budget,
and to the highest quality. We know that every establishment
is different, so we will work with you to create a complete
solution tailored to your needs.

To talk to one of our academies
advisors, call 0808 1729 524
Or visit www.rm.com/academies

From the editor

word on the street. We hear of LAs not producing pares on time or producing so much they cannot be dealt with in the time available.
We hear of LAs packing the 30% non-school element with supporters, ensuring there are more primaries than secondaries and more
maintained than academies to shore up their power base. We hear, and the DfE admits, that LAs use deprivation funding to buy
support and ensure certain schools stay on board. They use the threat of change to ensure potential losers back the LA and stand in the
way of fair review and change. Not an ideal vehicle for any move towards a fair system – when the current winners (too often the small
and failing) will lose out to the current losers (often the large and successful).

Pay and conditions – managing performance
One of the topics we cover in this issue is likely to dominate the headlines over the coming months. Changes to teachers’ pay and
conditions, so clearly embraced in the articles by Debbie Clinton and Roy Blackwell, are likely to stir things up with the unions. (The
same unions the so-called Academies Commission wanted to embrace as agents of change in their collaborative frameworks.) In these
austere times it is hard to justify automatic
pay increases irrespective of performance.
In this fast-paced world it is hard to justify
monolithic national pay structures devoid
of flexibility and responsiveness. It is also
hard to justify the hard-working, devoted
teacher being remunerated at the same
level as the one who does just enough
to stay in post. What is clearis that the
changes will take some managing and the
lawyers are licking their lips! The article by
TPP Law gives some good advice on this.

It is hard to justify the
hard-working, devoted teacher
being remunerated at the same
level as the one who does just
enough to stay in post

Governance
With the rise of academies and autonomous schools, it is clear that the importance of good governance becomes crucial. The
governing body is the mechanism for local accountability, the check and balance on the power of the school leadership. It is to be
hoped that having power and authority in the hands of governors will develop a better track record of challenging poor performance
than when this lay in the hands of the Local Authority.
However, this role requires a rethink. The governing body cannot remain merely a group of stakeholders – a group who have an
interest in the school. It has to be a group with the skills and competences required to carry out this new, and onerous, role. Challenge
demands an ability to understand the context, to learn quickly, to assess data and other forms of information, to be financially astute
and to be of brave heart in making difficult decisions. It is no longer good enough to just have a child at the school and want to be
supportive of the Head!
Joan Binder’s article, the FASNA book on Effective Goverance and Peter Lauener’s article on financial governance all point the way.
However, it is not yet clear whether all political parties – especially Labour – have bought into the change from stakeholder to skill set.
Whether they have or not, Ofsted’s viewpoint is all too clear and governing bodies who do not measure up are in for a shock.

Teaching and learning
Why is it we are so concerned about structures, revenue and capital funding, and can get exercised about factors and indices and
organisation but rarely seem to look at what is the core of our business – learning. Why the deafening silence about curriculum
reforms? As editor I have signally failed to get many serious and considered contributions about the changes to the curriculum
– profound and far reaching as they are. This is even more surprising when these changes are linked to changes to the system of
accountability and assessment.
Nevertheless, it is good to have some articles on the broader curriculum. The development of the International Primary
Curriculum; the importance of internationalism and how it can generate understanding and tolerance; the role RE plays in this (with
a stunning piece by 13-year old Helen Miller); the way outdoor education can build character and invaluable personal skills, the
importance of STEM subjects in the 21st century; exciting approaches to alternative provision and a unique approach to respite care –
are all included in this issue and should provide food for thought and a rich seam for others to mine.

Opinions expressed by the editor are his alone and may not reflect FASNA policy
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Unlocking RE in

Academies
Supported by the Jerusalem Trust, these professional development days are for all who teach RE in primary and secondary academies.

Four Regional Day Conferences for primary and secondary teachers of RE Autumn 2013
These conferences will help develop teacher confidence in tackling the challenges of teaching RE in the academy
context. It will focus on the learning needs of pupils and offer ways for delegates to build high standards in
teaching and learning.

Conference dates and venues
Leicester: Thursday 17 October 2013
Bristol:
Tuesday 5 November 2013

Leeds: Thursday 7 November 2013
London: Thursday 14 November 2013

The presentation team includes Stephen Pett, Lat Blaylock, Fiona Moss and Deborah Weston.
Session 1: Innovation and quality in planning RE
This session will explore the needs and opportunities facing
academy RE, making the most of opportunities to develop an
innovative curriculum. What do pupils need from their RE in
the next five years? How is this changing? How can teachers be
empowered to plan for progression for all pupils?

Session 2: Developing quality learning and higher
standards in RE
This session will look at how RE activities in primary and
secondary classrooms enable an academy to promote high
standards and develop understanding and skills. Practical
examples will model a range of approaches to teaching and
learning in RE.

Session 3: Progression and assessment in RE

This session will consider ways in which good RE subject teaching
can give evidence of progression for every pupil. It will explore
practical ways in which RE benefits from and contributes to
pupils’ general and RE-specific skills (e.g. literacy, creativity,
thinking, and enquiry).

Delegates attending these conferences will receive:
• structured support for building high standards of RE
in academies
• 12 ready-to-use ideas for excellent RE lessons
• planning guidance to support the improvement of RE
• innovative approaches to the RE curriculum
• a guide to ways in which RE promotes SMSC
development
• a comprehensive set of course materials, downloadable
from the RE Today website.
Don’t miss out on this great opportunity! Register
your place now to get the special ‘Early Bird’ rate of
£65 per delegate!
Further details of the sessions can be found on the
booking form which can be downloaded from
www.retoday.org.uk/courses or
email courses@retoday.org.uk or call 0121 472 4242.

Session 4: Moving forward

This session provides teachers with excellent planning and teaching
examples to use in developing innovation and creativity in RE,
enabling action planning to improve RE in your own academy.

RE Today Services has many years’ experience of delivering professional
development opportunities for teachers, and we are looking forward to this new
series of conferences designed specifically for those teaching RE in academies.

Book

today!

FASNA Summer Conference

Finding common ground?
Tom Clark, chair, reports from the FASNA
Summer Conference: An Audience with
Michael Gove and Stephen Twigg

A

ppropriately held in the British
Library these two sessions focused
on the key themes of future plans,
a national funding formula for schools,
governance, national pay and conditions,
and the role of the LA.
By agreement there were no speeches
and no policy statements but both Michael
Gove and Stephen Twigg answered
questions for an hour during which
FASNA members took full advantage of
the opportunity to probe and comment on
the responses around the key themes.
It was noticeable that on a number of
areas of policy there was little difference
between the two spokesmen. This report
focuses on the key themes in turn.
Michael Gove was clear of his priorities
if re-elected in 2015.
Firstly he wanted to secure autonomy
for schools by ensuring more ‘effective
collaboration’ – in this he acknowledged
the advice he had been given by FASNA
when he was in Opposition. He saw this as
the route to genuine system leadership by
pro-active school leaders supporting other
schools and leading self-determined school
chains; school leaders leading the system
through teaching schools and schoolbased initial teacher-training; and schools
working with sponsors where appropriate.
He shared FASNA’s view that effective
system leadership by school leaders would
limit the scope of LAs to intervene in the
future with all the paraphernalia (and
costs) they bring through SIPS, duplicated
data collection, duplicated ‘development
plans’, ‘advisers and inspectors’ etc.
Secondly he wanted to ensure the

recruitment of the best people into
teaching so that the status of the profession
and its effectiveness diminishes the
prospect of any imagined legitimacy
for future micro-management by
Government or others. The ‘national
strategies’ so much imitated with such
relish and cost by LAs happened because
of the perceived weakness of teachers.
Thirdly he suggested that the
professionalism of teachers should be
underpinned by rigorous performance
management focused on accountability
rather than methodology to further keep
at bay those predisposed to ‘interfere’.
Appropriate professional development
should develop the use of emerging
classroom technologies to prepare
for changes to the curriculum and
examinations. Adding to the skill-sets
of teachers in this way enhances their
professionalism and creates the confidence

for them to operate with greater
autonomy.
On the theme of ‘beyond 2015’ Stephen
Twigg’s response on the policy of a future
Labour Government was more challenged
in the light of his speech to the RSA the
previous week and the public exchange of
fulsome correspondence between himself
and Michael Gove. Nevertheless, Stephen
Twigg referenced the evidence, including
international evidence, that autonomy
works if tied to effective collaboration.
Labour policy felt like ‘work in progress’
with just the sense at this stage of having
to play to many (and some conflicting)
political interests, which is not unusual in
Opposition.
Labour policy, it seems, would not
take away autonomy from established
academies; would extend certain ‘effective’
freedoms to all schools like the freedom
to buy services; to vary the curriculum,
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FASNA Summer Conference

and to vary the length of school terms;
and Labour would ‘not stop schools’
converting to academy status. However
there was no real commitment about pay
and conditions, admissions and whether
maintained schools exercising greater
freedoms would be delegated the money
the LA holds back for these purposes.
Opposition to more ‘free’ schools and
the development of ‘parent’ schools were
clearly areas where policy needed to be
developed.
Stephen Twigg shared Michael Gove’s
view that the future involved having good
schools working collaboratively with
underperforming schools.

8
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National Funding
Stephen Twigg accepted in principle
that there should be a national funding
formula but acknowledged that it would
be so problematic to achieve that he
wished there could be a bi-partisan/crossparty approach.
He was honest enough to acknowledge
that he would quite like Michael Gove
to produce a scheme to which he could
respond – he would prefer not to take
the lead on this in Opposition. He
acknowledged that a national funding
formula was difficult to achieve at a time
of increased spending, as at the time of
the Labour government, let alone under
these ‘austere’ times. National funding

cannot be allowed to lead to expectations
that there would be no pain nor that there
could be additional funding for all.
Both Michael Gove and Stephen
Twigg agreed that any formula must
acknowledge ‘sparsity’ and ‘deprivation’
as factors with a clear understanding of
the impact of the ‘pupil-premium’ which
Stephen Twigg revealed he wished Labour
had introduced.
Neither articulated clearly exactly
what they meant by ‘National Funding
Formula’ whether it would be based
on the characteristics of schools and go
directly to individual schools, or whether
it would go to the LA for distribution.
In response to a question from Paul
Smith (Parbold Douglas Junior School)
Michael Gove recognised the need to
watch for the potentially unfair double
benefit for some schools of the deprivation
index and the pupil premium which was
designed to address the long-term gap
in attainment between students from
affluent and poorer homes despite years
of funding for ‘deprivation’ which hadn’t
had the effect of narrowing this gap.
The Secretary of State was alert to the
possible impact on some schools which
might be hit by a ‘triple whammy’ of
loss of funding on the ‘pupil premium’,
‘deprivation’ factors and post-16 funding.
He was, however, unequivocal that a start
on a national funding formula would be
made in 2015 – 16 and that it might take
a full parliamentary term to secure the
concept, after which it might need further
phasing. Both Stephen Twigg and Michael
Gove acknowledged that present funding
arrangements could not be satisfactorily
explained or justified and had impacted
negatively on some students in parts of
the country for generations. Some schools
that have been disproportionately highly
funded for many years would have to
accept a re-balancing over time.

SEN funding
Both Stephen Twigg and Michael
Gove showed concern about the lack
of transparency in the way SEN is
funded through LAs, and responded

FASNA Summer Conference

sympathetically to the fear of some FASNA
members that some LAs were using high
cost funding and SEN funding generally
to frustrate the autonomy of schools.
Members were also concerned that
there is no appeal to the EFA where LA
‘opaqueness’ needs challenge – FASNA
members urged the case for a national
funding formula for Special Schools.
Some FASNA members shared a
concern that the EFA might limit the
‘turbulence’ of a national funding
formula impacting on ‘successful schools’
(particularly those with falling rolls) to the
detriment of others, but other members
cited the Centre for Market Reform of
Education who advocate ‘rewarding’
successful schools rather than ‘pouring’
money into schools to prop them up
though they have been ‘failing’ for
generations. Members referenced practice
in Hong Kong and Shanghai where there
was ‘positive’ reward for success. It was
pointed out that schools with surplus
places are very rarely ‘successful’ schools.
Michael Gove was relaxed about
incentivising ‘successful’ schools as
long as they were asked to do more in
return, for instance in sponsoring other
schools or providing system leadership
as Teaching Schools.

Schools Forums
FASNA continue sto challenge, robustly,
any Department view that schools
forums are working well. Michael Gove
suggested that on some issues, like this,
the Department may have gone three steps
forward and one step back, adding that

when the ‘new norm’ was ‘settled in’ it
could be reviewed. The FASNA view was
that if the Department had gone three steps
forward, it had gone at least two back! The
Secretary of State accepted that the EFA
might have to be used more energetically
on this matter and FASNA urges members
to report to the EFA any unprofessional
practice and behaviour around school
forums. A strong response from members
included the view that most schools on
most forums ‘do not have a clue how LAs
spend their money’ and that this deliberate
policy on the part of too many LAs.

Governance
Governance has been sitting on the
margins, politically, for too long but
now under the Ofsted framework it is
recognised to be of central importance.
Both Michael Gove and Stephen Twigg
favoured an emphasis on the ‘skill-sets’ of
governors rather than the ‘stake-holder’
view. As Stephen Twigg observed there are,
for instance, many and possibly better ways
to engage parents with their schools than
as governors. It’s not about the quantum
but smaller governing bodies tend to be
more efficient if they embrace a range of
professional skills.
Neither Stephen Twigg nor Michael
Gove objected to governors receiving a
stipend or honorarium, maybe to cover
loss of earnings. Though they did not
believe that remuneration was essential,
they agreed that it should be left to schools
to decide.
The FASNA view is that there must be
a professional process for the appointment

of chairs of governors who in academies
are the non-executive directors of
public companies. In FASNA’s view
remuneration can lead to identifiable
expectations of chairs of governors and
others when they are appointed. In other
words remuneration can become part of
the accountability process.
Members shared with the Secretary
of State that the stakeholder model is
frequently used to frustrate conversion
to academy status. Michael Gove would
resist any spurious ‘sheen of democratic
legitimacy’ that is sometimes advanced to
support the stakeholder view which too
often is used to interfere and to control
schools. You don’t need to be a butcher, a
baker, a candlestick- maker or a councillor
or a union rep to provide strategic
challenge to school standards or progress
–you need skills and integrity.
Both speakers referenced the FASNA
book Effective Governance’- is your school’s
governing body ready for the challenge?
as providing an excellent resource of
good practice and innovative case studies
focused on the Ofsted Handbook.

Pay and conditions
The Secretary of State observed that the
STRB had been recommending good
things recently. Both the Shadow and the
Secretary of State agreed on accepting a
national guide which schools might vary
locally. In particular Michael Gove thought
that the STRB provided a useful guide for
primary schools and was a resource for
performance management which, used
properly, would reinforce the concept of a

Contributors to Effective
Governance are presented
with their copy
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FASNA Summer Conference

A chance to network

improvement with no correlation with
quality or progress.
It is very difficult for Special Schools
to exercise autonomy under the present
funding arrangements. LAs assess and
fund SEN with different factors for high
needs according to local formulae such
that LAs can ‘control’ the autonomy of
autonomous schools and academies.
Delegates were concerned where
LAs were expanding ‘poor’ maintained
schools to meet basic needs and ignoring
autonomous schools. This includes where
they open a ‘primary phase’ in poorly
achieving secondary maintained schools
without the necessary bureaucracy and
accountability required of academies.

Other issues
teaching profession capable of leading itself
and recognising its own worth.

The role of the LA
FASNA members were not convinced that
an in-coming Labour government might
not reinvent a role for the Local Authority
making demands of autonomous schools
(and academies in particular) that the LA
would ‘monitor’ – for instance, in relation
to collaboration or funding, or schools
forum – perhaps with required ‘training’.
Stephen Twigg was clear in his view that the
LA was the voice of the local community.
On ‘school improvement’ and a role
for the LA, Stephen Twigg observed
that the argument had been won and
the ‘show had moved on’ but he was
concerned that Ofsted had become
the new ‘middle tier’ in a way that was
too narrow. He said that he was a fan
of Teaching Schools and shared the
FASNA view that the sustainability of
the programme was vulnerable to a
change of Head Teacher or a snap Ofsted
inspection. He wondered if some LAs
might not ‘earn’ the autonomy to work
on school improvement – a policy which
would concern FASNA where LAs have
not had a good track-record on school
improvement; may lack the capacity and
skill-set to do this well; might introduce
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new tiers of bureaucracy; and might have
a conflict of interest as commissioners and
suppliers of services.

LA funding issues
There was clear disquiet at FASNA over
the lack of transparency in the funding
by LAs of ‘early years’ provision, ‘special
needs’, and sufficiency of places.
Section 251 returns are notorious for
their opacity where some LAs apparently
spend nothing on school improvement
– all the spend is in ‘miscellaneous’ –
whilst others spend and spend on school

• Chains of sponsored (type 1
academies) need to demonstrate
effectiveness as other schools have
to, and attention should be paid to
the ‘top-slice’ taken from schools to
fund the chain.
• It was even suggested that an
outstanding school within a chain
might elect to come out of the chain.
• Osfted should come up with a
legitimate framework by which they
might inspect school chains rather
than single schools within the chain
Photos courtesy of Esther Rose Photography:
erphotography@hotmail.co.uk
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From Westminster

Vertical integration is
the secret of success
Michael Gove, Secretary of State
for Education, says academies are
using their independence to drive
real improvement in the schools
around them

O

ne of the first questions I was
asked in politics made me think I
was auditioning for a Western.
“Do you want to be a pioneer or a
settler?” asked a wily old hand. I wasn’t
entirely sure why I was being offered this
choice, but I had always operated on the
assumption that fortune favoured the
brave, faint heart never won fair lady and
the only place to lead was from the front
– so I proudly plumped to be a pioneer.
“Big mistake,” the wise veteran
pronounced. “Pioneers are the ones who
end up with arrows in their back – and
it’s the settlers who get to benefit from the
pioneers’ actions.”
Since then several arrows have been
fired my way, but I’m still standing and
still happy to count myself a pioneer,
of sorts. But the real pioneers, the real
heroes who’ve been in the thickest of long
battles, are the members of FASNA.
FASNA can justifiably claim to have
been ahead of every curve in education.
This Government’s huge expansion of
the academies programme – and the
introduction of free schools – has been
inspired by FASNA’s historic success.
FASNA schools have been proving for
decades now that greater autonomy
for good heads is the key to driving up
standards.
More than half of all secondary
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schools in the country are now open as
academies, alongside more than 1200
primaries, 75 special schools and 14
pupil referral units; thousands more are
in the pipeline. Each one now has the
freedom and the autonomy to improve
structures, staff and curricula; each one
is empowered to take control of their
school, and its future.
In this transformed educational
landscape, diversity is the order of
the day. And one of the most positive
changes is that innovation and
improvement are now driven by schools
themselves, not by Whitehall and
Westminster – bottom up rather than
top down – and as a result, are much
more likely to succeed.
This phenomenon flatly contradicts
one of the most frequent criticisms of
academy status – that independence
equals isolation. Blinkered ideologues
claim that academies are islands of
privilege; snootily ignoring the schools
around them and concentrating only on
their own pupils and their own results.
As FASNA schools will know only
too well, this bears no resemblance to
reality. A study last year by The Schools
Network found that almost all schools
have maintained or improved their
relationships with other local schools
since becoming an academy. And these

relationships are deep and beneficial.
Research by the NAO has shown that
academies not only drive up standards
in their own schools, but also improve
results in other neighbouring schools.
All over the country, pioneering
academies are using their independence
to drive real improvement in the schools
around them; becoming real system
leaders. Like Altrincham Grammar
School for Girls (AGGS), a FASNA school
which converted to academy status in
August 2011. In 2011, AGGS helped
to set up and lead the Bright Futures
Educational Trust, a multi-academy
group already sponsoring two primary
schools and a secondary school; in the
same year, AGGS became one of the first
schools to be awarded National Teaching
School status. In 2012, AGGS was
approved to open a co-educational 16-19
sixth form college free school, the Connell
Sixth Form College in Manchester,
working closely with Manchester City
Football Club which will be sending 50
football scholars from the Club’s new
academy. The school is due to open in
September 2013 – in other words, by the
time you read this.
Or Arthur Terry School in
Birmingham, a Teaching School
which leads the Arthur Terry Learning
Partnership (a multi-academy trust

From Westminster

Dame Dana Ross-Wawrzynski D.B.E, CEO of the Bright Futures Educational Trust and Executive Headteacher of Altrincham
Grammar School for Girls, with Michael Gove at the opening of the new school building in 2011
across Birmingham, Warwickshire
and Staffordshire) and sponsors Slade
Primary in the process. Arthur Terry
has been accredited as a school-centred
initial teacher training provider, or
SCITT, teaming up with Birmingham
City University to offer PGCEs in maths,
physics, chemistry, biology, English,
drama and music. The alliance is also
working with Aston University on a new
four-year Masters in science with QTS,
where successful students spend a year
training full-time in the classroom at
Arthur Terry. It also offered 18 School
Direct places in 2012/13.
These schools are impressive,
but they’re not alone. Well over 200
academies are now approved academy
sponsors and more than 100 are in
the pipeline to become sponsors; 184
academies are now teaching schools, 149
of them so far registered to offer ITT
places by next year through School Direct,

and many are accredited as SCITTs. And
momentum continues to grow – next
year, the ARK academy chain will open a
SCITT giving trainee teachers the benefit
of their proven ethos of excellence.
FASNA schools have long been
pioneers of this sort of collaboration and
partnership – and in the months and
years to come, we hope that many more

academies will use their new autonomy to
strengthen and deepen their relationships
with the world around them. Whether
by sponsoring local underperforming
primaries, setting up free schools,
becoming a teaching school, or taking part
in training the next generation of teachers
– in education, just as in business, vertical
integration is the secret of success.

One of the most positive
changes is that innovation and
improvement are now driven
by schools themselves, not by
Whitehall and Westminster –
bottom up rather than top down
Autumn 2013 | Academy magazine
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The measure
of success
The Harrison proposition is centred around the on-site
preparation and cooking of top quality meals made with
fresh, responsibly sourced ingredients.
Currently over 100 clients enjoy a Harrison food service,
with close to 100,000 meals being served each day by
over 2,600 staff across more than 400 locations.

For more information contact info@harrisoncatering.co.uk
or visit www.harrisoncatering.co.uk

Pay and conditions

Finding the positives
Roy Blackwell sees some benefits to changes in
teachers’ pay and conditions

M

any aspects of the proposed changes to teachers pay and
conditions that come in to force this September have
excited the media.
They are salivating at the short-term prospect of unrest as
unions flex their muscles, as well as foreseeing further longer
term structural changes to the way teachers are remunerated
which may impact more deeply across the profession. However,
away from the ‘immediate’ issues, two changes seem to us to
have longer-term positive influences.
The first involves performance management. In broad
terms, we welcome the requirements by Ofsted that governors
must demonstrate that they understand how the school makes
decisions about teachers’ salary progression and how this is
linked to performance. In essence, this will strengthen the good
practice which is already applied by the governors’ Remuneration
Committee with regard to the pay of the Head and other senior
staff on the leadership group pay scale. It will, generally, help
remind governors in our academies of their accountability for
the pay and performance of all staff.
More specifically, we believe that this will also assist with
developing the role of middle managers. The issue of heads of
department and other team leaders not accepting responsibility
for managing their staff, especially their performance, has been a
recurring issue for some considerable time.
A number of initiatives, such as ‘Leading from the Middle’,
have attempted to improve the management skills at this level. The
proposed changes to pay will help with this by forcing the issue.
Middle managers will now have to pass judgement on the staff in
the teams they are responsible for. This will require the setting of
objective targets, proper appraisal sessions with staff measuring
performance against targets and clear, unambiguous feedback
given along with a decision about pay progression. Clearly, middle
managers will have to undergo training in this area.

By making objective what can sometimes be subjective, heads
of department will be forced to reconsider the way they judge
performance and how they manage that performance. Objectives
will need to ‘tie in’ to the team’s development plan, which in
turn should tie in with the school’s development plan and the
governors’ strategic vision for the school. Consequently, staff
really will have ‘ownership’ of the school plan and the need for
better management at middle manager level regarding pay will
lead to better management generally by, for example, heads of
departments.
The second area of longer-term benefit is to do with the
introduction of the leading practitioner role. Both our academies
had specialist status when they were VA schools and they both
worked with other schools in the area, particularly with primary
schools. With the demise of the advanced skills and excellent
teacher ranges, this new role will enable our schools to continue
with this valuable work and give opportunities to recognise, and
reward, talented teachers who do not want to leave the classroom,
but will share their expertise with others. We will also be looking
to exploit the related issue of an additional fixed term TLR which
will enable us, for example, to give younger members of staff
opportunities to take on responsibilities for a defined project over
a fixed period of time. This will be of particular use, for example, in
tackling the myriad challenges and changes facing our sixth forms.

Roy Blackwell is clerk to the United
Westminster Schools/Grey Coat Hospital
Foundation. He is also clerk to the
governing bodies of the schools which
make up the Foundation, an unusual
mixture of independent and maintained
schools with the latter being inner city,
voluntary aided comprehensives

By making objective what can sometimes be
subjective, heads of department will be forced to
re-consider the way they judge performance
Autumn 2013 | Academy magazine
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Pay and conditions

A little bit of courage
Debbie Clinton, Head of
Nunthorpe Academy, says
schools should embrace rather
than fear the new Teachers’ Pay
and Conditions Document

C

harles Dickens’ Bleak House begins its second paragraph of chapter one:
‘Fog everywhere. Fog up the river where it flows among green airs and meadows;
fog down the river, where it rolls defiled among the tiers of shipping, and the
waterside pollutions of a great (and dirty) city ... Chance people on the bridges … with fog
all around them, as if they were up in a balloon and hanging in the misty clouds.’
At Nunthorpe, we have always approached the annual publication of the new School
Teachers’ Pay and Conditions Document (STPCD) and its accompanying advice from
the DfE with a similar degree of frustrated foggy despair. It has always seemed that the
DfE had its own little Jarndyce vs Jarndyce going on, as under successive governments
and over several decades it only ever ‘tinkered’ with a fundamentally flawed, opaque,
inconsistent and, sometimes quite literally unfathomable employment ‘contract’.
Friends and colleagues of mine in other professions have looked on amazed and askance
as, yet again, another paragraph or ten or another sub-section or twenty was added in –
further compounding an already interminably difficult document to use in any school.
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Pay and conditions

And then came 2013. On 16th May 2013, the Secretary of
State wrote to all schools and academies. This letter followed
the publication of the 2013 School Teachers’ Pay and Conditions
Document and its accompanying advice from the DfE issued
exactly one month earlier.
As before, the STPCD is a gargantuan 106-page read; and the
afore-mentioned DfE advice a pithy 30 pages long. However, this
time it is well worth the read and well worth the effort.
Mr Gove’s letter talks of: ‘The purpose of the pay reforms is
to give schools the autonomy to attract, recruit and reward the
teachers that they need. It is for each school to decide, within the
law, on the right pay policy for their local circumstances.’
Used properly, the 2013 STPCD and the accompanying
(remarkably helpful and utterly practical) DfE advice can help us
all to achieve exactly that for our staff in our specific context.
Perhaps inevitably, the NAS/UWT and the NUT in their
Explanatory Guidance to their Model Pay Policy write of how the
2013 Draft STPCD could: ‘increase substantially the workloads
of headteachers and governing bodies, distract them from the
important focus on teaching and learning and put schools at
serious risk of legal challenge.’
They could not be more wrong. Let us examine these specific
claims.

Claim one: that adopting the 2013 STPCD changes
will ‘increase substantially the workloads of
headteachers and governing bodies’
This is unlikely to be the case in our academy and nor will it be the
case in many good and outstanding schools across the country.
We already have an established culture of robust applications
for threshold and post-threshold movements; we do not progress
any of our teaching colleagues through onto such pay levels
without a substantial base of performance evidence. In our recent
Ofsted inspection (April 2013), we were pleased to read that
inspectors found:
‘Rigorous procedures for managing teachers’ performance
ensure that staff are accountable for the progress their students
make. The academy robustly links this to salary progression.’
In now modifying and adapting the DfE Model Pay and
Progression Policy for our local context, along with our experience
of performance-related pay – at middle and senior teachers’ leaders
levels – we are not only confident that our workload will not be

increased, but actually that it will be reduced as our expertise and
confidence grows. The fact that Ofsted clearly expect this to the be
the case too is a welcome bonus.

Claim two: that adopting the 2013 STPCD changes
will ‘distract them [headteachers and governing
bodies] from the important focus on teaching and
learning’
We would argue the exact opposite to be the case. It is in arriving
at our threshold pay decisions that we are immersed in evidence
which is based firmly in teaching and learning.
Our academy routinely examines:
1. Lesson observations feedback and grades.
2. Learning walks feedback and grades.
3. Ofsted inspection lesson observations feedback grades.
4. Examinations performance data – relative and absolute.
5. Parent and student feedback – systematic and occasional (ie,
student comments/parent letters of praise etc).
6. Relative performance indicators across subject staff teams.
All of these are firmly centred around the current threshold
and post-threshold standards and about to be happily adapted to
fit with the new National Teachers’ Standards.
It is simply a nonsense to claim that such work is a distraction.
It is surely the core purpose of all school leaders to be
absolutely confident that the teachers employed in our schools
are the very best they can be; and that those teachers are
rewarded accordingly. In examining such evidence for all of
our teachers – at whatever level of experience they hold – pay
performance decisions become clear, transparent and consistent.

Claim three: that adopting the 2013 STPCD
changes will ‘put schools at serious risk of legal
challenge.’
I am unsure why this would be the case and on what evidence
this becomes more likely than in the current status quo.
What the new STPCD finally does for ambitious school
leaders and governors is:
1. Enable us to arrive at a proper market rate for salaries,
which will, as with all other professions, be determined by a
combination of factors – including regional contexts.
2. Enable us to operate our schools with the necessary staffing
flexibility – eg, being able to give fixed-term TLRs for time

In examining such evidence for all of our
teachers – at whatever level of experience they
hold – pay performance decisions become clear,
transparent and consistent
Autumn 2013 | Academy magazine
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Pay and conditions

limited school improvement projects – hurrah! The current
inflexibility relating to TLR payments is just nonsensical in a
21st century school which needs to respond fast to changing
times. We are excited that such fixed-term TLR payments
can, for example, be used in our established academy
research bursary programme where our teachers are engaged
in cutting-edge classroom research – a key feature in our
rapid improvement and very high rates of teacher retention.
3. Enable us to properly reward high-performing teachers,
avoiding the nonsense of the current ‘recruitment and
retention allowance’ – the only real current way of rewarding
high performance on a annual ‘bonus’ basis (within the
terms of the current STPCD).
4. Enable us to set a competitive salary for a role and not be
bound by another school’s pay decisions – surely a welcome
freedom. Teachers, along with virtually all other professions,
will need to negotiate pay packages on each occasion, just
as it should be in a top-drawer profession. Clearly, school
leaders would simply be foolish not to at least match a
potential high-quality employee’s current pay package.
Nunthorpe Academy is disappointed by the lack of courage at
the heart of the NAS/UWT and NUT Model Pay Policy. It is a
policy that embraces key parts of the DfE Model Policy; but it is
a cautious document which seems set on preserving aspects of
the unsatisfactory status quo. I have also yet to meet a governing

body that would be willing to guarantee a 1% pay uplift for
their teaching staff in the context of, at best, standstill budget
settlements for 2013-2014 and 2014-2015.
In another of my favourite novels, Jane Austen’s Pride and
Prejudice, Elizabeth Bennet says:
‘There is a stubbornness about me that can never bear to be
frightened at the will of others. My courage rises at every attempt
to intimidate me.’
Perhaps it is time for all of us engaged in the vital business
of school leadership in 2013 to find our inner Elizabeth Bennet.
It would be all too easy for us to simply adopt the Model NAS/
UWT and NUT Pay Policy, the path of apparent ease and least
resistance.
Since when did we, as some of the best school leaders in the
world, ever do that?

Nunthorpe Academy, Middlesborough,
is one of the highest performing 11-19
sole converter academies in England. It is
regularly in the top quintile in its Ofsted
Data Dashboard measures; has recently
(April 2013) been awarded an Ofsted Section
Five Outstanding grade in all aspects;
and has enjoyed exponential examination
performance rises in the last three years
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Staff contracts

Managing your
workforce
Schools need to follow fair process
despite new freedoms, says
Gemma Brown, legal consultant to
TPP Law, part of Geldards LLP

A

cademies and free schools have the benefit of additional
flexibility in comparison to maintained schools. In
seeking innovative ways of making use of this advantage
these schools should ensure they are aware of possible pitfalls
along the way to ensure a prosperous future.
Governing bodies of academies and free schools may wish
to use their additional flexibility to restructure or re-organise
processes and procedures. This could involve varying employees’
contracts of employment or even dismissing employees.

Beware of TUPE
Particular care will need to be taken by academies seeking to vary
contracts of employment or to affect a redundancy programme.
This is because employees will be protected by the Transfer of
Undertakings (Protection of Employment) Regulations 2006
(TUPE) following an academy conversion.
The purpose of TUPE is to protect employees’ rights in
the event of the transfer of the whole or part of a business or
undertaking meaning that the rights and liabilities arising from
contracts of employment of employees assigned to the maintained
school will transfer to the academy on the date of the transfer.
The effect is that the academy will not be able to dismiss
transferring employees or vary the terms and conditions of their
employment where the dismissal or variation takes place because
of the transfer or in connection with the transfer, for example
harmonising contracts of employment across employees in a
multi-academy trust. Any such dismissal would be automatically
unfair and any contractual variations void. However a
school may vary the terms and conditions of, or dismiss,
transferring employees where there is an ‘economic, technical or
organisational’ reason for doing so. This might include variations
to contracts of employment to reflect changes to the hours of the
school day or redundancies to address overstaffing.
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It takes two
It is important to involve employees in the discussions about a
restructure at an early stage. They may have some good ideas
for methods or processes. It is also potentially obligatory should
redundancies be necessary as a result of the restructure. Where
schools are proposing to vary employees’ contracts of employment,
employees’ consent will be required to effect any variation. This
is because generally a contract of employment cannot be varied
unilaterally but only by agreement of both parties.
Where employees refuse to accept a proposed variation
to their contract the school could consider dismissing the
employees and immediately re-engaging them on the new terms.
Unfair dismissal rules will still apply. To avoid falling foul of
these the school must be able to show strong business reasons
for the dismissal and re-engagement and that it has considered
all reasonable alternatives (including alternative employment)
before following a fair procedure to dismiss.

Collective caution
Where, as a result of a restructure, the school is proposing to
dismiss 20 or more employees at one establishment within a
period of 90 days or less, additional provisions apply. In such
circumstances it is required to consult with the ‘appropriate
representatives’ of any of the employees they are proposing to
dismiss and of any employees who may be affected by measures
taken in connection with those dismissals. This is known as
‘collective consultation’ and should include employees who,
although not under threat of dismissal, might be affected by a
redundancy situation, in addition to employees who are to be
dismissed and then re-engaged.
In the case of academies and free schools ‘appropriate
representatives’ will usually be the trade union representatives
of affected employees. Where there is no recognised trade union
then the school should go through a ballot process to elect

Staff contracts

Performance management

Addressing
performance issues as
soon as they arise is
important from a legal
perspective and can
also have a number of
advantages

The Education (School Teachers’ Appraisal) (England)
Regulations 2012, introduced with effect from 1st September
2012, do not govern teachers in academies, free schools or other
independent schools. Instead all staff employed in academies and
free schools are governed by the general position based on unfair
dismissal legislation, case law and the ACAS Code of Practice on
Disciplinary and Grievance Procedures.

For example, it can result in improved performance; it avoids
lengthy performance management procedures and potential
tribunal claims; and it provides evidence that a fair procedure
is being followed.

The right reasons

A fair procedure

Poor performance, or capability, is one of the five potentially
fair reasons for dismissal. However whether a dismissal is
fair depends on the reasonableness of the dismissal and the
procedure followed. Of course it is hoped that dismissal will be
a last resort and that instead poor performance can be addressed
before a problem arises.
It is sometimes unclear whether action or inaction falls into
the category of poor performance or misconduct. It is important
to categorise this correctly as failure to do so may mean that an
inappropriate procedure is used to address the issue and result in
a dismissal being deemed to be unfair.
When investigating the problem, employers sometimes find
that there are other issues that need to be addressed instead of, or
in addition to, the poor performance and these might include ill
health, disability or childcare responsibilities. These may create
legal liabilities for the school if it does not seek to address them.

Before dismissing an employee on the grounds of poor
performance or capability the school should carry out a proper
investigation or appraisal and seek to identify the problem. The
employee should be given warning of the consequences of failing
to improve.
Where there is found to be a lack of necessary skills, the
employer should provide appropriate advice, training and
close supervision to enable the employee to reach the required
standard before a decision is taken to dismiss. What period of
time is considered reasonable is a fact-sensitive question and
will depend on the circumstances and the role in question.
If a capability procedure provides for a certain timescale for
improvement, this should be adhered to. Where staff transfer
to an academy or free school under TUPE, schools must
ensure they follow any contractual performance management
requirements that transfer with them.
The employee should be invited to a formal capability
hearing before any warning is issued or dismissal considered.
Failing to go through such a procedure is likely to result in any
subsequent dismissal being deemed unfair.
Academies and free schools benefit from much more
flexibility in implementing appraisal and capability procedures
than maintained schools. Nevertheless schools must still
ensure they are following a fair process when implementing
a capability procedure as the normal rules of unfair dismissal
continue to apply.

employee representatives for this purpose.
Collective consultation must begin ‘in good time’ and must in
any event begin:
• Where 100 or more redundancies are proposed at the school
within a 90-day period, at least 45 days before the first
contract of employment is terminated.
• Where 20 to 99 redundancies are proposed at the school
within a 90-day period, at least 30 days before the first
contract of employment is terminated.
For the purposes of the consultation, the school must disclose in
writing specific information to trade union representatives including
the reasons for its proposals and the number and descriptions of
employees whom it proposes to dismiss as redundant.

The advantage of appraisals
A performance appraisal system that is diligently pursued by
the school can prove invaluable in motivating staff, but can also
provide important evidence of performance problems which can
later be used to support a fair dismissal. In the event of dismissal,
the employer is also likely to be better placed to demonstrate that
opportunity for improvement has been given if regular appraisals
have been undertaken.
Addressing performance issues as soon as they arise
is important from a legal perspective and can also have a
number of advantages for both employers and employees.
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Funding of High Needs Support
Dr Caroline Allen, Principal, Orchard Hill
College, and Yolande Burgess, strategy
director, London Councils, outline the changes
to this complex and important document

I

n April of this year the Department for Education introduced
fundamental changes to the way educational support for
students with special education needs and disabilities (SEND)
is funded.
The new arrangements were introduced for all providers
in the schools sector in April 2013, including Local Authority
maintained schools, and special and Alternative Provision
Academies. They will be phased in for mainstream academies by
September 2013.
These changes will affect all forms of educational
organisations, from mainstream academies to highly specialist
colleges supporting young adults, and from early years to further
education. Although the changes brought about through both
school and post-16 funding formulas will clearly have some
impact, it is the change in relationship between organisations
and commissioners – Local Authorities – that is the most
fundamental part of the reform.

The new funding arrangements for students with
‘high needs’
Under the new arrangements the threshold between needs
that are expected to be met through mainstream funding and
those where additional funding is required has been defined.
This threshold is £10,000 of education provision per year. Within
a school’s delegated budget funding is included for:
• a core element which is the basic unit of per-pupil funding
distributed to all schools in a local area (nationally around
£4000 per pupil); and
• a notional SEN budget to provide additional support for
pupils with additional needs (up to around £6000 per pupil).
An equivalent level of funding for specialist pre-16 SEN settings
– £10,000 – is allocated per planned place. Post-16 specialist SEN
provision will be funded slightly differently, but on an equivalent
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basis to mainstream post-16 settings.
Where individual students require additional support that costs
more than £6000, the excess over £6000 should be met from a High
Needs Block which is held by the students’ resident Local Authority
and is top-up funding to meet the total cost of the provision.
‘High needs’ has been deliberately defined as a financial
threshold, as opposed to an assessment-based threshold, to avoid
creating a potential pressure for additional statutory assessments.
The critical point in the new arrangements is the Local
Authority that ‘commissions’ the additional support is the
authority in which the student lives.

Why the change?
The government has introduced these funding changes in
readiness for a package of reforms that are likely to come into
effect next year. They include:
• A more streamlined assessment process, which integrates
education, health and care services, and involves children
and young people and their parents.
• A new birth-to-age-25 Education, Health and Care Plan,
replacing statements and Learning Difficulty Assessments,
which reflects the child or young person’s aspirations for the
future, as well as current needs.
• A requirement on Local Authority, health and care services
to commission services jointly to meet the needs of children
and young people with SEND.
• A requirement on Local Authorities to publish a clear,
transparent local offer of services for all children and young
people with additional needs, so parents can understand
what is available.
• New statutory protections for young people aged 16 to 25
in further education and a stronger focus on preparing for
adulthood.

Funding

An advantage of the changes is that
funding of high needs pupils and students from
primary to further education should now be on
a broadly consistent basis. The inconsistencies
in funding between school sixth forms and the
further education sector under the old funding
arrangements have also been removed
• The offer of a personal budget for families and young people
with a plan, extending choice and control over their support.
• Academies, free schools, further education and sixth form
colleges to have the same SEN duties as maintained schools.

The long-term pros and the short-term cons
An advantage of the changes is that funding of high needs pupils
and students from primary to further education should now be
on a broadly consistent basis. The inconsistencies in funding
between school sixth forms and the further education sector
under the old funding arrangements have also been removed.
The ability for a Local Authority to commission directly
is fundamental to a person-centred approach for planning
support to increase personal self-determination and improve
lifelong independence. From a long-term impact perspective for
children, young people and their families this change should be
welcomed. However, the implementation of these changes brings
the devil into the detail.
In the short-term, most of us are not yet seeing the emergence
of these positives, although there are pockets of green shoots in
some of the pathfinder work. The Education Funding Agency
(EFA) and Local Authorities are finding that the process
of transfer to the changed funding methodology has been
complex and difficult to manage smoothly. They are looking at
improvements for next year. Many providers have to arrange
funding with multiple local authorities all of which have different
systems and processes. Many authorities have found that they
need to arrange placement funding with multiple providers
during a time when capacity is stretched to the limit.

Helping to make it work
We would recommend getting involved in some of the ways
below so that we are all connected, to help to make this work for
our students and to keep informed:
• Work with your commissioning authorities: providers
and Local Authorities that have been proactive in seeking
each other out to work together to actively solve problems
together at every stage of the process have reported that they
are making progress in reaching solutions, although it is not
always easy.
• Stay abreast of the funding changes: the EFA is working
to try to clarify the steps and roles of the process as well as
making improvements.
• Look at emerging practice: some Local Authorities are
working together to try to align and simplify processes.
London Councils, working with the Association of London’s
Directors of Children’s Services, is leading work in London
and updates can be seen on the London Councils website.
• Support your networks so they can support you: the
Association of Colleges, Natspec and other groups are
facilitating communications and work within their networks
and with Local Authorities and the EFA.
• Watch the pathfinders: there are 20 pathfinders working
across 31 Local Authorities in England. Key emerging
principles and case study learning from the pathfinder
programme is available and regularly updated on the SEND
Pathfinder website.
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Pupil premium

Seeking value for money
Headteacher Michaela Saunders explains
how Southwark Primary Academy uses the
pupil premium

I

mpact … value for Money … performance-related pay…
These are buzz words and phrases that have entered our
educational vocabulary. Some are recent and some are not,
but do they in themselves have any a value or meaning for the
pupils that we teach and the ‘diet’ that they receive?
As a Head Teacher who has been in this crazy, wonderful
role since before local management of schools and the National
Curriculum, I have seen changes and initiatives come and go at
a pace that boggles the mind – yet this has become the norm and
has to be taken in one’s stride. It is sometimes very hard to be
an educator who drives forward improvements that will make a
positive impact on our pupils, not simply act at the behest of the
DfE or Ofsted.
However, even in the late 1980s when I entered Headship,
there were schools causing concern to the then very powerful
Local Education Authorities and their advisory services were
tasked to ‘sort them out’ with varying degrees of success. Trained
as an Ofsted inspector by HMI in the 1990s I quickly became
aware that schools usually share the same language to describe
or justify what they do (within a Local Authority at any rate) and
that this use of language can disguise major differences in ways of
operating, standards of teaching and the ‘deal’ that pupils get.

Can we accurately judge the impact of a school?
This question seems so simple, and yet anyone who has been
involved in schools will know it is never, ever straightforward.
This has been used to justify simply not attempting to make
such judgements or as a defence of the ‘you don’t understand us’
variety that Ofsted are rightly so scathing about.
The reality is we do have a moral and professional duty
to ensure that we are considering whether we have sufficient
positive impact on our pupils and whether we can continue to
improve on this. Therefore Southwark Primary has set up ways
of doing so that mean something to us and have in some cases
led to major decisions of a very difficult nature.
Southwark has been an academy since September 2011 and we
have never regretted that decision because of the huge flexibility
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it brings to us. This is a large academy with 650 pupils aged 3
to 11, situated in inner city Nottingham. The area we serve is
highly disadvantaged with significant crime, domestic violence,
drug dealing, debt, and neighbourhood feuds. First-time parents
are usually very young and the level of literacy and numeracy
amongst many parents is also low. Our free school meals are
usually about 50% of pupils overall, but in some year groups it is
as high as 70%. We also have a high pupil turnover, despite being
full in many year groups, and there is a churn of pupils in and
out on a weekly basis. Many who enter late have poor attainment
and poor attendance records.
This places an even greater onus on us to show added value
and impact – especially regarding use of the Pupil Premium. It
also means that the situation we are trying to judge impact on is
multifaceted and constantly changing.

How we did it
It will be no surprise that we have a plethora of support systems
and interventions. These have developed over a long period and
are constantly refined. The interventions fall into five categories:
Addressing an assessed learning need: phonics, spelling,
grammar, reading comprehension – taught in flexible ability groups.
Addressing an assessed special educational need: the
deployment of two teachers trained to address dyslexia;
individualised pupil programmes to meet the needs of those with
ADHD, dyslexia, dyspraxia, EBD.
Addressing social need: accessing support for a family via a
CAF: school-based bespoke programmes such as play therapy,
anger management, assertive mentoring, health mentoring and
drawing and talking.
Addressing a parenting issue that has a major impact on the
child’s ability to learn: for instance addressing poor attendance,
poor punctuality, support for homework, uniform or other
suitable clothing, food.
Providing enrichment to encourage learning and set a context
for it: trips and visits, visitors, sports, arts, and a practical and
first-hand daily curriculum experience.

Pupil premium

Pupils at
Southwark Primary
benfit from a rich
programme to
encourage learning

What did we find out?
Like all schools we have oodles of pupil progress and attainment
data but it is the analysis of this followed by actions that are all
important. With regard to the ability-based, but highly flexible,
approaches to basic skills we found that almost all pupils made
good or outstanding progress in terms of points scores. There
were variations between the groups, however, with teacher-led
groups scoring highest. As these groups are far bigger than those
supported by TAs, this gives considerable impact for the money
spent. Nottingham City has its own pay grading for teaching
assistants and Southwark had TAs paid at Level 1 Qualified
(approximately £20,000 per annum for a 32.5 hour week
including on costs) and Level 2 Qualified (approximately £24,000
per annum for a 32.5 hour week including on costs). The LA is
still in the throes of ‘single status’ negotiations.
The data clearly showed there was no significant difference
between the outcomes for pupils who had additional support from
Level 1 or Level 2 teaching assistants. These pupils made good
progress, but not as much as those who were in teacher-led groups:
a starkly similar outcome to that found by the Sutton Trust.

After considerable heart-searching, further long-term data
analysis that only supported the viewpoint, and consideration
of the wider impacts of potentially removing a tier of staff, the
decision was made to restructure the school. There are now no
Level 2 Qualified teaching assistants in our structure. This very
difficult process has released £350K. It has enabled us to set up
ready for September 2013 as follows:
•
specialist teachers to co-teach with class teachers in art,
science, drama and PE;
•
four teachers per year group from FS2 to Y6 (intake is 90);
and
•
six teachers in F1;
So what about the impact of the other interventions?
We find we differ in some ways from the Sutton Trust:
•
Ability-based groups in English work for us – we think
because it is so highly structured, carefully assessed, and
fluid.
•
Individual pupil support by teachers to address dyslexia is
very expensive but has huge impact – many of these pupils
are late entrants to the school they make rapid progress.
Autumn 2013 |
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Lee Bolton Monier-Williams
SOLICITORS

They say wisdom comes
with age, we say it comes
with insight.
Luckily, we have both.

With over 150 years
delivering legal support and
practical solutions to the
education sector, it’s safe to
say we know your business
Over 250 Academy
Projects since 2010

LBMW acts for education clients across England and Wales, advising
maintained and independent schools, academies and higher education
institutions. We have successfully completed over 250 academy conversion
projects, representing church schools, community schools, primary and
secondary schools and independent groups and sponsors.

“Excellent...
Outstanding”

LBMW’s close links with the DfE’s policy team allow us to make the whole
process of conversion swift, efficient and smooth for a school, at a competitive
price. Our experience of over 150 years in education law enables our lawyers
and consultants to support clients on the whole range of legal and strategic
issues, including:
•
•
•
•

Constitutions
Governance
Compliance
Funding

•
•
•
•

Property
Commercial matters
Trading companies
Charity Law and Trusts

•
•
•
•

Legal 500

Continuing obligations
• Intellectual property
Employment and pensions • Freedom of information
Child safeguarding
Admissions

1 The Sanctuary, Westminster, London, SW1P 3JT
T: 0207 222 5381 W: www.lbmw.com

Pupil premium

•

•

•

•

•

Support from TAs for pupils with a range of SEND such as
EBD or ADHD is quite expensive. The impact on the child
is variable – sometimes advancing learning considerably,
sometimes very little. It has to be carefully monitored to
ensure that the child has access to teacher support and is
not a ‘velcro child’ attached to a TA and forgotten about.
Of the interventions related to social needs, assertive
mentoring and health mentoring are very effective, though
expensive to set up. The outcomes for pupils are often
outstanding. Anger management, play therapy and talk and
draw also have good impact, but this is often difficult to judge
because the pupil is likely to be supported in other ways.
Interventions from outside agencies via CAFs do not show
an impact on learning. We think this is in part because
the process takes a long time to really get going and
interventions in the family hopefully improve life for the
child in the long term.
Of all the many difficulties and barriers to learning our
pupils face, the impact of poor attendance and punctuality
has proven the most pernicious. We can see the negative
impact on learning by the end of FS. It is an extremely hard
nut to crack in some instances where the child has swapped
schools many times, and where going to school is seen as
irrelevant by the carers. Our Y6 cohort in 2011-12 had 53%
of pupils with such a history and it was a constant uphill
battle we never really won.
Providing uniform, breakfasts, a safe environment, and
enriching a child’s life through the experiences offered is

Staffing - interventions
Assertive Mentoring
Health Mentor
Early Years Intervention
One to one tuition
Ability based English
Teaching
Small GroupTuition
Behaviour Interventions
Social and Emotional
aspects of Learning

pretty well impossible to judge in objective terms related
to progress. However, our school would be a very boring
place without it and we think the proof is in the pudding –
Southwark has been in the top quintile of similar schools
nationally in most years since 2009 with KS2 SATS due to
be in the mid 90% again this year.

What have we learned?
We have learned that schools need to look at their individual
circumstances and what the data indicates. The variables are
highly complex, but a reasoned decision on the best way forward
is our professional responsibility. This can be difficult and
distasteful. We have learned that we must focus even more on
boosting attendance and punctuality for resistant families and this
may mean seeking another way of obtaining EWO support as our
LA is struggling to provide this. In addition to the many existing
‘carrot and stick’ approaches that have raised our attendance from
91% in 2008 to 94.99% our attendance officer now comments on
all pupil reports and teachers are primed to discuss attendance
and punctuality at mentoring meetings with parents.
Perhaps most importantly we have learned that it is possible
to make a plausible link between expenditure and learning
outcome and have developed a section within our classroom
monitor assessment programme to enable us to pull out the data
which we can then star rate into a table (below) to present to
governors for discussion.
So do the buzz words make a difference? If used judiciously
and firmly based on data, we think they do.

Summary
This enables teachers to meet with individual pupils from their class to discuss: learning targets,
progress, behaviour and anything specific relating to the individual child. Feedback is one of the most
effective methods for ensuring pupil progress
A health mentor has been employed to target high profile children. They work with these children on
a weekly basis on areas including: behaviour inside/outside, attendance, attitude, uniform.
The purpose of this role is to put into place early, effective interventions for identified pupils.
Specific funding has been allocated for teachers to carry out additional one-to-one support for
targeted children.
All groups led by teachers.

Cost
£201,030 for an additional
teacher in each year group

£201,030



The new staffing structure will reduce group sizes in Maths and English further.

£201,030




£125 a day
£24, 375 p.a.
£44,905
£351 per child x 10 £3510

Aspirational Interventions

The school has a learning mentor to focus on Pupil Premium children with specific socialisation needs. £23,434
A teaching assistant is employed to support a ‘Rise and Shine’ breakfast club to provide holistic
£12 for an hour per day –
support for identified children.
£2,340 p.a.
+ £265 food costs p.a.
Nottingham Trent University supports the school’s in-house Southwark University.
None

Enrichment Activities

Subsidised trips to support curriculum delivery and enhance learning opportunities.

£6000

Uniforms Y1 & Y4

Subsidised uniform

£100

Assessment
Parental Involvement

Whole school assessment system using Classroom Monitor
Assertive mentoring to increase the involvement of parents with the children’s current learning and
behaviours and involve them in the next steps.
Webster Stratton Resources Parenting programme resource

£5925 for 3 years
None
£967
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Only

£7.80

per staff member
per month

Affordable healthcare
for your staff
benenden health believe a healthy, happy and energetic
team is one of the most important success factors for any
organisation. So we’ve made it easy for you to reward and
help take good care of the health and wellbeing of your
teachers and support workers by making our healthcare
services simple, transparent and surprisingly affordable.
Every member of your staff can request our discretionary
healthcare services including prompt diagnosis and
treatment, 24/7 GP and Stress Counselling Helplines and
much more to help get them back to work quickly. There are
no exclusions for pre-existing medical conditions and our
price doesn't rise with age or service use. We use our
discretion to assess every case individually to offer your
staff the right care when they need it most.
Like 250 other organisations, set up a benenden health
business scheme today for only £7.80 per staff member
per month and put the health of your staff in safe hands.

Find out more about benenden health

0800 414 8179*
quoting academy

www.benenden.co.uk/academy
*Calls to 0800 numbers are free from BT landlines however charges may apply from other providers. Calls from mobile phones
may also incur charges. Please note that your call may be recorded for our mutual security and also for training and quality
purposes.
Membership is available to anyone over the age of 16 who is normally resident in the UK. Members can add family and friends to
their membership regardless of their age. Some services have a six month qualifying period. benenden health is a trading name
of The Benenden Healthcare Society Limited which is an incorporated friendly society, registered under the Friendly societies
Act 1992, registered number 480F. The Society’s contractual business (the provision of tuberculosis benefit) is authorised by the
Prudential Regulation Authority and regulated by the Financial Conduct Authority and Prudential Regulation Authority. The
remainder of the Society’s business is undertaken on a discretionary basis. The Society is subject to Prudential Regulation Authority
requirements for prudential management. No advice has been given. If in doubt as to the suitability of this product, you should
seek independent advice. Registered Office: The Benenden Healthcare Society Limited, Holgate Park Drive, York, YO26 4GG.
AD/ACADEMY/SP6355/07.13/V1

Teacher training

‘One of Gove’s greatest legacies’
When Stephen Twigg announced that Labour would
not approve the use of unqualified teachers, he can
not have known what Neville Coles was doing at
Priory Community Academy, Weston-Super-Mare

T

here are a lot of theories about what makes a great academy
school. For us it is simple: we put students first and hire
only the best staff. And here’s the crucial part: we don’t
mind if our teachers are not QTS trained.
Many may see this as a controversial development. We do not.
We have trained dozens and dozens of high-quality, enthusiastic
staff over the last few years and hand-picked the best ones.
QTS or non-QTS, we simply hire the best teachers. Some 97%
of our teachers are trained QTS but standards are high across the
board.
During the same time period, our school has become one of
the best in the UK. Our GCSE results place us in the top 20%
nationally and our aim is to see 100% of our students pass their
GCSE English and Maths at B+ in the years to come. We have
got no doubts that this is achievable.
Despite our school being based in the disadvantaged seaside
town of Weston-super-Mare, our results have been eclipsing
schools in more leafy suburbs.
Union leaders may not like it, but we have developed a
successful model of getting the best staff. It works. We have
become a conveyor belt of the very best teaching talent.
One of our maths teachers, Mel Harding, is a good example.
Mel had been teaching with us for nearly five years before getting
her official QTS training earlier this year.
After starting with us in 2008 as a cover teacher, she quickly
shone with her refreshing motivational style and enthusiasm.
It was clear to all our leaders that we had an outstanding talent
on our hands, so we made her a maths teacher. Mel’s students
responded extremely well and performed above expectations,
surely a good indicator of success.
It was no surprise to me when in 2010 during an Ofsted
inspection, Mel was graded as outstanding, Grade 1.
It was only this year that Mel finally got her official QTS
training certificate. Mel’s success demonstrates why we take on
people like her every year.
Our children, parents, and other staff, would not even know
that Mel or others were QTS or not QTS. Does it matter? I would
say a definite ‘no’. We just need to monitor and support these

staff members, as we do with any other member of staff. The
bottom line for us is results and Mel’s results are superb.
To ensure we have successful schools with high-performing
students we need first-class training and monitoring of staff
and the fostering of a culture of success, belief, aspiration and
inspiration.
Let’s be clear: QTS does not guarantee success. If we can find
excellent QTS staff then that’s all to the good, but in the current
market we need to have flexibility and creativity which thankfully
Michael Gove has introduced.
Heads can now use academy freedoms to retain the very best
staff and pay them more. Why should a great local chef not teach
cookery? In fact we have just hired such a man. Why should a
great local hockey coach not teach PE? How many graduates
drift into teaching without a real passion for teaching? How
many people tell you they would love to teach but can’t because
of the rigid system of QTS? It has been a crazy system. A financial
adviser recently came to see me and wanted to teach maths. It
may have escaped some unions but maths teachers are not falling
from the sky!
I would urge Mr Gove to speed up the teacher training system
and allow more schools such as PCSA to directly train excellent
graduates and those with a passion to be outstanding teachers.
Being an academy has allowed us to press ahead with our
creativity. We insist that all our staff must be able to teach
English and maths to GCSE level. Some of our Heads of Year
do not have QTS yet they all have outstanding behaviour
management techniques. They too can teach, and do so at times.
Academy freedoms have been long awaited and we are
using them to the full for the benefit of students. No creative
school wants to be shackled by bureaucracy and rules. We have
abolished ‘supply teachers’ and instead use highly enthusiastic
and motivated cover staff.
No one misses the restrictions of the old system. I would urge
Heads to use their new-found freedoms to become conveyor
belts of the best teaching talent. Ditching the tired, old dogma
of the past in the hiring of staff could be one of Gove’s greatest
legacies.
Autumn 2013 | Academy magazine
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Governance

The governing body:
a strength or an irrelevance?
Joan Binder considers the potential development of
governing bodies in the light of recent comments
from the Shadow Secretary of State

C

onsider the differences.
‘To hold the school leadership to account successfully,
governing bodies need to have the right range of expertise
at their disposal’.
Lord Nash, Academy magazine, summer 2013
‘When schools do poorly or badly, it’s not just the issue of the
school leader, the Headteacher and the school leadership team;
it’s the way the governors have held the leadership to account.’
Michael Wilshaw to a cross party committee of MPs Feb 2012
Then, in June 2013 in a speech of nearly 4000 words to the
RSA, Stephen Twigg, the Shadow Secretary of State, did not once
mention governors or governance, but did refer frequently to
what he described as ‘local oversight’, ‘local challenge’ and ‘the
role of the Local Authority’ in challenging all schools.
This is disappointing. The volunteers for the Olympics were
lauded, yet the tens of thousands of volunteers who spend many
years volunteering as governors go unnoticed.
FASNA believes that school autonomy with effective local
accountability, via a skilled, experienced and dynamic governing
body, is a fit model for the developing educational landscape. But
is the current practice fit for that purpose?
What key questions should governing bodies consider as part
of their self-evaluation?

Skills: have we got the right mix?
The prime function of a governing body is to hold the school to
account, particularly for standards and financial probity. New
regulations make an audit committee a statutory requirement
in certain circumstances (total budget threshold and/or multiacademy trust structure) so it makes sense to ensure that one or
two governors have some professional background in finance
or audit. This will support other governors in understanding
and monitoring budget decisions and provide a lead in asking
probing questions and seeking explanations for variances.
Other important areas of expertise include experience of high
level strategic planning – the ability to see the ‘bigger picture’,
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to relate external policies as well as national and international
trends to the school’s situation, and to present a coherent
argument for review.
Good interpersonal skills and the ability to relate to people,
to work as part of a team, are also important. The confidence
to ask challenging questions in a non-confrontational way and
to support difficult decisions are transferable skills from the
professional or commercial workplace.
In a multi-academy trust or umbrella trust structure,
individual school governing bodies or local governing bodies
may have differing levels of delegated responsibility. Nevertheless
the above comments are relevant in identifying a skills base to
aim for.

How do we attract and retain people with these skills?
The default ‘stakeholder’ model of largely elected parents
and staff and appointed LA governors with a single-school
perspective does not do much to ensure a complement of skills
and abilities. The new culture of non-executive directors of
autonomous not-for-profit public companies demands greater
sophistication and understanding of the educational landscape
both nationally and internationally and a ‘multi-school’
perspective.
The members of the academy trust usually have the power to
appoint the majority of governors. Some appointments at the
time of conversion will be governors who are already in post who
will now ‘wear a different hat’ to complete their four-year term
of office as an appointed governor rather than an elected or LAnominated governor. At this point it is worth ensuring governors
understand their new role and the additional responsibilities.
Once their term of office has elapsed or as a result of any
resignation the opportunity to refresh the governing body should
be actively pursued.
In stand-alone converters, school-determined MAT structures
or umbrella trusts the appointment of governors by members
should be conducted with the same rigour that a school would

Governance

apply to the selection of a member of staff. Starting with an
advertisement, a longlisting process perhaps involving existing
governors, a shortlisting process perhaps along the lines of an
interview, time for reflection and consideration before any
appointment is finally confirmed. The aim should be not to ‘fill a
quota’ but to seek the right skills and personal qualities ensuring
that the applicant fully understands the expectations and time
commitment that effective governorship demands.
Initial good professional development, school-based and
school-focused so that a new governor can quickly understand
the challenges and circumstances faced by the school is very
important. The clerk, committee chairs and Headteacher could
all participate in short information and question sessions.

How do we monitor performance?
We all recognise that performance management of staff is an
important element in raising standards, fostering a team ethos and
focusing on school priorities. Is it not appropriate for the members
of the academy trust to monitor the performance of governors?
An annual review, including evidence of attendance at meetings,
involvement in discussions and decisions, or undertaking a
monitoring visit, could all be considered. This approach underlines
the professionalism and accountability of governorship, helps
to convince staff, parents and governors that being a governor is
no sinecure. It should be very clearly explained at any selection
process undertaken by the members. Most articles of association
give any appointing body the right to remove a governor.
What about conflict of interest? There will be governors who
are also members of the academy trust who could unduly influence
any selection or performance review process. An open and honest
process involving governors, not just members, seeking feedback
from staff with whom a particular governor might be linked as part
of any monitoring process would provide objectivity.

How do we ensure effective leadership of the
governing body?
Many of you will be familiar with the scenario whereby the
election of a chair is determined by chance – the last person to
gaze at the floor or, worse, an entirely unsuitable person who
volunteers. Compare this with the rigorous two- or three-day
selection process for a Headteacher. Both posts require a similar
skill set: the ability to develop professional relationships, to
analyse and understand data, to take difficult decisions and strive
to make them work, good communication and interpersonal

skills, perhaps only stopping short of the the detailed educational
knowledge and experience expected of a Headteacher.
Why not advertise specifically for a chair and put in place a
selection process involving the Headeacher, clerk to governors or
company secretary as well as governors? Plan some activities to
gauge their effectiveness and give thought to the type of support
which might be needed to ensure the person quickly has a core
of relevant educational understanding and is informed about the
school priorities and challenges. The chair has a key role to play
in leading the governing body, focusing on school improvement
and evidencing effectiveness. FASNA believes that schools and
academy trusts should have the flexibility to offer some financial
reward for undertaking this role.
In some sponsored MAT structures the chair of the individual
school’s governing body will be determined by the members
not by the votes of the governors and may well serve as chair
to more than one school in the MAT. Why not consider this
solution in other MAT or umbrella trust structures? Using the
complementary key skills of two people to undertake the role of
chair is also a successful solution.

The volunteers for the Olympics were lauded,
yet the tens of thousands of volunteers who spend
many years volunteering as governors go unnoticed
Autumn 2013 | Academy magazine
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If you always do
what you’ve
always done,
you’ll always get
what you’ve
always got
Introducing John Catt Educational’s new
in-house design collective, Theoria.
Offering beautiful print-work, effective
web-design and innovative branding
solutions, Theoria is a complete creative
service.

Have a little look at theoriadesign.com
and see what we can do for you, or call
us to talk through your ideas.
websites stationery prospectuses
posters leaflets annual reports
ePublications exhibition graphics
newsletters and journals signage

www.theoriadesign.com
info@theoriadesign.com
01394 389858
@theoriadesign
facebook.com/theoriadesign

Governance

If as governors we don’t move forward and look
towards becoming a more professional, committed
body with a wider perspective than one school, then
we are in danger of becoming an extinct species
How do we interact with the local community?

How effective are we as a governing body?

The traditional stakeholder model of governance relied on a
high proportion of elected parent governors, staff governors and
LA and/or diocesan appointments to demonstrate that schools
had what Stephen Twigg described as ‘a clear relationship with
their community’. In practice this often gave individuals the
opportunity to pay lip service to governorship or promote their
own children’s needs, perpetuated the political appointee and the
reluctance of the LA to replace inactive or ineffective governors.
There are many examples of how schools and governing
bodies can ‘engage with key stakeholders’ as the new Ofsted
Framework puts it. Activities like ‘parent voice’ groups, parent
seminars on aspects of the curriculum and how to help your
child learn, family liaison workers, using e-learning and
information via the school website, community occasions
and visitors are all well developed. The stakeholder model of
governance has passed its ‘sell by’ date in favour of a more skillsbased group of governors, who are more focused on strategic
planning and raising standards.

The new Ofsted framework is very clear about what effective
governance looks like. Nine bullet points identify the areas in
which governing bodies will be judged. If as governors we don’t
move forward and look towards becoming a more professional,
committed body with a wider perspective than one school, then
we are in danger of becoming an extinct species.
Considering the above questions would support governing
bodies in identifying appropriate people with the right skills.
Moving forward from there, governors need to consider how to
work and, importantly, how to evidence their impact impact.
The newly-published FASNA book entitled Effective Governance,
published by John Catt Educational, explores some of the key
questions and key actions that governing bodies could undertake
to demonstrate their effectiveness. Seven sections focusing on
aspects of accountability and governance each supported by
innovative case studies give governors a useful resource and
reference guide to support their own professional development
and positive impact on school improvement.

All FASNA members receive a free copy of the publication on Effective Governance (worth £10)
and access to discounted training for governing bodies
Effective Governance
This new guide takes a practical
approach, with key questions, key
actions and key information supported
by case studies of good practice from
a wide variety of schools. It provides
support and guidance in undertaking
the responsibilities of governance.
Each section links to the new Ofsted
criteria, provides an understanding
of ‘effectiveness’ and a framework of
questions and actions which can be
used to review current practice and
focus professional development as a governing body.
To order your print copy, please email admin@fasna.org.uk or call 0115 917
0142. Print version cost £10. e-reader version via Amazon, cost £7.50.
www.fasna.org.uk/publications

Professional development
FASNA also offer high quality professional development at reduced rates.
Our seminars address the distinct responsibilities of Academies, Foundation
and VA schools. The delivery team includes governors, headteachers and
representatives of the Stone King legal team, bringing a unique breadth of
expertise to all events and an extensive experience for delegates to draw upon.
The range of seminars includes: admissions, admission appeals, thinking
about academy status?, effective governance, HR management and
employment law, the role of the academy company secretary. They are aimed
at professionals, including governors, in all phases of school and provide
depth and breadth of knowledge, a full pack of supporting paperwork and
opportunities for discussion.
We also offer bespoke training packages in schools.
Contact our team to discuss your needs in more detail email: admin@fasna.
org.uk or call 0115 917 0142.
www.fasna.org.uk/events
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The characteristics of good
governance
Peter Lauener, chief executive of the Education
Funding Agency, says a spirit of ‘constructive
challenge’ is key to an effective governing body

N

ew Year’s resolutions are a fine tradition. But are they
a perennial triumph of hope over experience or a
recognition that there are things we could – and should –
be doing differently?
For everyone working in education, we are all probably more
inclined to think of the new school year as the time for making
resolutions. So I thought I would start this new term with some
reflections about one topic where I believe there is often scope
for improvement: governance.
These are prompted by FASNA’s own work on governance
– and if you haven’t yet read FASNA’s practical guidance to
Effective Governance, published at its summer conference, then I
strongly urge you to do so. It is an excellent publication, written
by heads and governors for heads and governors and full of
practical case studies.
So why is this important? Quite simply, I believe good
governance will make it more likely that schools will become
good or outstanding and in particular more likely that
outstanding schools will become even better. And for federations
and multi-academy trusts, good governance is the key to
managing the additional complications that come with leading a
number of schools.

Distraction
There is a word of caution here as well. In the small number of
schools and academies where financial problems occur, there
is frequently a need to improve governance that has not been
recognised. And sometimes worse – there can be a tendency to
ignore governance as a distraction from the day-to-day task of
leading a school.
So what do I see when I see good governance in a school?
First, I see a spirit of constructive challenge within a strong
accountability framework. My view is that the more senior and
responsible role we have, the more important is challenge and
accountability. Accountability certainly does not become less
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important as we become more senior and responsible. You
only have to look at the day-to-day accountability of the Prime
Minister to see that!
In my own job as chief executive, I have benefitted
enormously from a chair who has been very good at taking me
aside and saying: “Are you sure that is the right thing to do? Have
you thought about this?” And my appreciation of his challenge
has come because I know he wants nothing more than for the
Education Funding Agency to do its job well.
The second characteristic of good governance for me is to see
a body of people with the skills and understanding to do well
the job they have been asked to do. I interpret that very widely.
I have talked to excellent governors who really understand their
community; and I have talked to governors who bring financial
nous and expertise (not the same thing!). And I have talked
to governors who are really good at strategic planning and
developing a vision for an organisation.

Knowledge and experience
Thirdly, I see a body of people who want to learn from each
other’s knowledge and experience. That is what can become the
alchemy of good governance – where you get more than the sum
of the parts, and the wisdom of a group of people who can create
something new from the melting pot of a governing body.
The autumn term is a good time to pause and reflect on how
well your governing body is working. For academies, it is the term
when you will be preparing your financial statements and audited
accounts for the 2011/12 school year just ended, and so you will
have the perspective from your external auditors which might give
you a new insight into some practical changes you should make.
This year we are also asking for a simple statement from academy
accounting officers (heads or chief executives) about how value for
money has been improved. The best way of improving value for
money is to get better results for children, but you might also have
made savings in costs through careful planning.

Governance

Peter Lauener speaking at the
FASNA Summer Conference

At the start of the new term in the Education Funding Agency,
I am also thinking about our own accountability. We are in the
middle of a study by the National Audit Office of our capability
and effectiveness – a study that will be published, possibly before
Christmas, and which might lead to an appearance at the Public
Accounts Committee early in 2014 – a sure way of concentrating
the mind!
A last word for now about governance: I would like to say how
grateful I am for the hard work and commitment of governors

and academy trustees up and down the country. This is a vital
role in our shared mission to give every child the opportunities
they deserve and the best possible start in life.

Peter Lauener is chief executive of the
Education Funding Agency, the DfE’s
delivery agency for funding and compliance

I believe good governance will make it more
likely that schools will become good or outstanding
and in particular more likely that outstanding
schools will become even better
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The many and varied hats of the
academy governor
Kate de Bono, from Lee Bolton Monier-Williams
solicitors, explains the complexities of the role

A

s the governor of an academy you will wear many hats:
school governor, company director, charity trustee,
employer, admission authority, perhaps even landowner.
If you were previously a governor at a voluntary or foundation
school some of these hats should be well worn but for many,
your role will widen when your school becomes an academy. The
following is an overview of what some of your responsibilities
might be.

School governor
School governors, whether in the maintained or academy sector,
are responsible for the three core strategic functions of your
governing body, as set out in the Governors’ Handbook published
by the Department for Education in May 2013, namely:
• Ensuring clarity of vision, ethos and strategic function;
• Holding the Headteacher to account for the educational
performance of the school and its pupils; and
• Overseeing the financial performance of the school and
making sure its money is well spent.
Most of the responsibilities of maintained-school governors
will remain for academy governors: you will still be responsible,
for example, for pupil wellbeing and staff and financial
management. In all academies, however, there will be greater
freedom to determine the school curriculum, the school day,
and term dates. In addition, in former voluntary controlled
and community schools, the academy trust will take on some
roles previously held by the local authority, including those of
admission authority and employer.
Governors in maintained schools are entitled to unpaid leave
to fulfil their duties but as the governor of an academy you do
not (yet) have the same entitlement.

Company director
Academies are operated by academy trusts. These are charitable
companies, limited by guarantee, with members who limit the
liability of the company and directors who manage its day-today affairs. As a governor you will be a director of the company
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and responsible, along with the other directors, for compliance
with your articles of association and with company law. You
must act in the best interests of the company, maintain statutory
registers and records and make sure that filings – such as the
annual return – are made at Companies House. You must also
ensure that the academy trust’s name (and any other required
information) is properly displayed at its registered office and on
its business stationery.
The Companies House website (www.companieshouse.gov.uk)
offers guidance on the obligations of company directors and
detailed guidance for academy trusts can also be obtained from
the Education Funding Agency. The EFA’s Academies Financial
Handbook and your funding agreement set out the requirements
for the financial management of your academy trust.
As long as your articles of association permit it, directors
may establish committees and delegate to them certain of their
functions; it is, however, the directors who remain liable under
company law for the discharge of their duties. As a director you
will not be held personally liable for the debts or other liabilities
of the company, unless you have acted dishonestly or negligently
or outside the powers conferred on you by your articles of
association.

Charity trustee
Academy trusts are automatically charities, albeit charities
exempt from registration and regulation by the charity
commission. As a governor you are a charity trustee, responsible
for the general control and management of the charity and for
ensuring that it complies with applicable charity law and with its
governing document, in this case articles of association.
Your responsibilities as a charity trustee will be broadly similar
to those of a company director. You must act in the best interests
of the charity and its beneficiaries, and exercise reasonable skill
and care to ensure that the charity is well-run and delivers its
charitable outcomes. Charity trustees, like company directors,
can delegate many of their functions but remain similarly liable
for their proper discharge.

Governance

The Principal Regulator for academies (the Secretary of State
for Education) monitors your compliance with charity law. The
Charity Commission offers further guidance for academy trusts,
notably Academy Schools: guidance on their regulation as charities
and Charities and charity trustees – an introduction for school
governors.

Admission authority
The academy trust will be the admission authority for the
academy and responsibilities will fall to you and your fellow
directors. The admission authority is responsible for setting and
applying fair admission arrangements, which will vary depending
on whether your academy has a religious designation, and for
complying with the School Admissions Code and the Admissions
Appeal Code. Admissions arrangements must be set annually
and published on the academy’s website.

Employer
As the director of an academy trust you will be the employer of
the school staff. Employers have a common law duty of care to
employees and a duty to follow best employment practice. You
will be responsible for ensuring compliance with all relevant
legislation, for example the Equality Act 2010 and the Health
and Safety at Work Act 1974, and with the terms of your funding
agreement. If your academy has a religious designation, it will
be exempt from certain provisions of the Equality Act and your
funding agreement will contain additional provisions relating to
employment. The academy trust, rather than the local authority,
will be the employer for the purposes of both the Teachers’
Pension Scheme and the Local Government Body Pension
Scheme.
Academies have the freedom to set their own pay and
conditions for staff and to establish their own appraisal process
and grievance procedure. However you should remember that
staff previously employed at your maintained school will transfer
to the academy on the same terms, under the TUPE regulations.

Information provider
In addition to obligations under company law, the funding
agreement requires academy trusts to prepare an annual return,
annual accounts and an annual report in accordance with the
Charity Commission’s Statement of Recommended Practice (as
if they were non-exempt charities) and to file these with the
Secretary of State. Academies are also obliged to publish their
annual accounts, annual report, memorandum and articles of
association, funding agreement and a list of governors on their
website, in line with maintained schools.

Landowner
In some rare cases you will possess the freehold of your school
land. More usually you will have a 125-year lease from the Local
Authority or a supplemental agreement with site trustees, the
terms of both of which will make the academy trust responsible
for the maintenance and repair of the land, for arranging
insurance and for making the academy secure. Any supplemental
agreement may also impose additional responsibilities, arising
from the terms of the original trust over the land, on your
academy trust.
Your ultimate responsibility as a governor is to ensure the
efficient and effective management of an academy delivering
the best possible education for its pupils. Some statute relating
to maintained schools will still apply - your academy will still
be inspected by Ofsted and your admission arrangements can
still be referred to the schools adjudicator. In addition, as an
independent school you will now be subject to some of the
provisions of the Independent School Standards. You should
familiarise yourself with your new framework - your articles
of association and funding agreement - much of which simply
mirrors your previous statutory obligations. If a particular hat
is new to you take the time to feel comfortable in it, read the
available guidance and if necessary take external advice.
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A US view on autonomy
Ric Keaster and Jill Cabrera, professors in the
Western Kentucky University Doctoral Program, find
much worth praising while on a visit from the US

F

rom June 24 to June 28, a group of doctoral students
pursuing the Ed.D. at Western Kentucky University spent
time in and around London. Most of these students work
in schools as teachers or school leaders, or they work in fields
related to the support of US state schools and their success.
Our purpose was to gain a better understanding of the
autonomous school movement through visiting academies,
attending the FASNA Summer Conference, and speaking with
leaders within the FASNA organisation. This article will attempt
to summarise the impressions they gained from the academies
they visited, their views about the autonomous school movement
in England and how this movement compares to current
educational realities in the United States.

Impressions from the schools
The following were the schools which allowed us to visit, tour their
facilities, spend time in classrooms, and talk with their leaders,
teachers and students: Watford Grammar School for Girls, New

Students from
Western Kentucky
University at
the recent
FASNA Summer
Conference
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North Academy, King Solomon Academy, Dulwich Hamlet Junior
School, Grey Coat Hospital Academy, and Samworth Church
Academy. Before we discuss what we experienced, we would be
remiss if we did not offer these schools and their Headteachers/
Principals our sincerest thanks for opening their schools to us and
spending their valuable time with us.
Although these schools impressed us on a number of levels
and in a variety of ways, one of the things that will stay with us
the longest is that every one of these schools had exceptional
leaders who relied on quality leadership teams. It was clear to
us that leading an academy is indeed a group effort, and these
Headteachers/Principals delegate heavily and rely on their
assistants and deputies to carry out a variety of leadership roles
within the school. They also readily acknowledge the importance
of the contribution these leadership team members make to the
success of the school.
The second major impression left on us is the fact that these
schools (and maybe this applies to academies as a whole) have

Autonomy

re-centered themselves on educating the whole child. The arts,
with a heavy emphasis on music, play a pivotal if not central role
in the lives of many of the students we observed. In addition to
the arts, there is a noticeable effort to focus not only on content
or mere facts. Questions that were asked, activities engaged in by
the students, and instructional strategies witnessed during our
observations included an emphasis on:
• critical thinking and problem solving,
• collaboration and learning from fellow students,
• taking ownership of their learning,
• effective oral/written communication,
• accessing information from a variety of sources,
• using creativity and imagination
Among other major impressions was the fact that these school
leaders had created learning environments that were intellectually
stimulating but were also appealing to their students; teachers
made learning fun and, as a result, engagement was not an issue.
Our brief time spent in each school did not allow us to determine
whether this climate and culture was the result of the leadership or
the freedom and control that academies have over various aspects
of the enterprise, or a combination of both.

Autonomy
FASNA leaders readily acknowledge that they do not know if
autonomy is the best way to deliver schooling. However, they
do contend that allowing schools control over their success
or failure is both logical and the right thing to do. While the
movement has not been in full implementation long enough to
correlate organisational structure to student achievement (if that
is possible at all), it certainly has not damaged outcomes in the
accountability realm.
School leaders delivered a consistent message about the
benefits of autonomy and control over various aspects of their
educational enterprise. Educators making decisions about use
of facilities, adjustments in personnel, and even the flexibility
to differentially reward outstanding performance is a freedom
that heretofore they had not experienced and would not easily
relinquish in the future. As one Headteacher put it: “If we lost
these freedoms and controls, I’d leave or they would have to
fire me.” Without having to verbalise it, it was clear to us that
these school leaders loved their autonomy and the control they
possessed in determining the success of the students within their
oversight. Accountability was indeed on their shoulders, and
they were fully willing to accept that mantle as long as they were
allowed the flexibility, organisationally and academically, to
control their own destiny. They could not imagine going back to
a former arrangement.

Teaching to the test
Among the many similarities we discovered between schooling
in England and the United States, the most obvious is the
unyielding dedication that educators have to the success of their

students. Hours of preparation, intense class time focused on
maximizing every minute, follow-up sessions of working with
students or preparing feedback for them on their work, capture
only a few of the realities of the classroom teacher – regardless
of the country where the education is delivered. Teachers are
teachers and school leaders are school leaders. In advanced
countries, there are many more similarities than differences in
this area of comparison. Just walking into a school or visiting a
few classes might not reveal significant or noticeable contrasts.
The real differences, however, are indeed marked. Aside from
what we learned even before entering these schools about how
they were structured and how much control they had over their
destinies, one primary distinction emerged early on and in every
setting we visited.
Visit almost any school in the US today and ask educators
about schooling. Without exception, the notion of ‘testing’
or ‘standardised tests” or ‘getting students ready for the
test’ or some version of these comments will undoubtedly
arise. American educators have been forced to place student
performance on standardised tests above almost everything
else they do. It is not their fault; it is the ‘system’. National and
state leaders have subordinated all other aspects of education to
raising performance levels of students on these tests. Academic
rigor simply means learning more facts so students can get more
questions correct in the test. It has nothing to do with teaching
students to interact with the knowledge they are gaining, to learn
deeply about a topic so that it is retained for future use, or to
learn simply for the sake of learning. This takes the joy out of
learning and focuses our instruction on those elements deemed
by someone to be worthy of inclusion in the test.
To get our UK hosts to talk about tests and testing, we
generally had to ask more than once and explain why we were
asking. Their obvious focus was on student learning and letting
the test take care of itself. One school leader mentioned that
the students had a poetry unit the week before standardised
tests. Most of our schools spend several weeks ‘prepping’ for
the test – if not in focused content, then on ‘test-taking skills’
or ‘pep rallies’ designed to encourage students to do their best.
One academy school leader argued: “If you teach strategies for
learning, you don’t have to teach strategies for testing.” Quite a
difference, if you ask us.
We firmly believe that both countries are on an evolutionary
track where state education is concerned. England has realised
that a rigid accountability that includes a major emphasis on
standardised testing has not produced the desired results. The
US has yet to acknowledge this reality. England is attempting to
return the control of schooling back to the educators, and we
feel this is both appropriate and wise. It is our hope, through our
blossoming relationship with FASNA and the UK, that we can
convince our decision makers in the US (at least in Kentucky) to
change course and at least attempt something like the renaissance
England is experiencing within its schools.
Autumn 2013 | Academy magazine

39

College of Teaching

A new professionalism and the
Royal College of Teaching
Jon Coles argues that the teaching profession
must now step up and take greater responsibility
for itself, and that doing so means establishing a
new College of Teaching

I

magine this. A Minister from the Department of Health stands
up and begins to speak. Detailing the grave deficiencies of the
medical profession and its lack of attention to evidence about
effective practice, she sets out her plans for retraining surgeons in
traditional practice in preference to the latest vogue for keyhole
surgery.
Citing recent research, she argues that traditional methods are
best and must be reintroduced. Despite outrage from surgeons
who argue that the outcomes will be poor, the common sense
proposals are widely welcomed by the public and implemented
by hospital managers, using new resources provided for the
purpose.
Now again, imagine this.
Citing unspecified ‘recent developments in knowledge about
the brain’ a company starts to market a new product to doctors
(let’s call it ‘Mind Workout’) in which, merely by attaching
electrodes to the head and body for an hour a day while normal
tasks are carried out, it is claimed that patients experiencing
anxiety and general low levels of wellbeing can be made to feel
better. Despite the absence of any research evidence, doctors find
the argument plausible and start to prescribe it for patients, who
tend to enjoy doing the activities. As a result, doctors recommend
the product to fellow GPs, and a craze for ‘Mind Workout’
sweeps through the country, with more and more patients being
offered it.
Not too long afterwards, the evidence does start to come
through. Despite the apparent plausibility of the arguments and
even though patients liked it, it turns out that offering Mind
Workout to patients isn’t any better than doing nothing in terms
of tackling the illnesses they face. Nonetheless, its popularity
is unchanged and doctors continue to offer it to patients, who
continue to be happy.
Finally, imagine this.
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In a bid to promote innovation and improvement in medical
care, government decides that medical training and development
needs to be revamped. Over time, reforms are introduced which
mean that there is no longer a requirement on doctors to keep
their skills up-to-date or to refresh their training. Provided that
they continue to practice medicine, there is no need for further
training. The public, recognising that medicine is largely a
practical skill, approve.
Later on, there is further simplification. Medicine and surgery
have always been learned on an apprenticeship model – they
are craft skills and must be learned on the job. So, this model is
extended to reduce training time and unnecessary theory, and to
get doctors onto wards and into operating theatres as quickly as
possible. Any graduate showing the necessary intellectual skills
through achieving a good degree will be eligible to move straight
into work as a trainee doctor without unnecessary additional
training. They will learn on the job.
As a result, the need to have qualifications before working
and the need for ongoing professional training are removed. The
public is delighted by the good sense of this.
Three ridiculous scenarios which you had difficulty in
imagining?
No doubt. But I raise them, of course, because the precise
equivalents have happened time and again in education over the
last generation. And not to any sense of public disquiet – but to
general approval.

Educational practice is too susceptible to political
intervention …
Take the example of early reading. The level of intervention has
grown progressively over the last generation from the National
Curriculum, national testing, the implementation of the National
Literacy Strategy and its various revisions through to the current
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government’s phonics screening test and support programme.
At each stage, the public and media have tended to welcome
government’s wise attempts to tackle illiteracy in the teeth of
opposition from a recalcitrant teaching profession.
Now, each of these initiatives had, at the least, admirable
elements. Democracy itself has a lot going for it and political
initiatives have often been responding to public concerns and
other evidence. And let us be clear that governments of all parties
have intervened significantly.
I should also be clear that history would not be on my side
if I argued that government should never intervene. For a long
time, educators resisted all outside attempts to influence the
curriculum, until finally, following scandals at schools like
William Tyndale, that resistance collapsed under huge public
pressure. Arguing that only teachers should determine the
curriculum is like saying that only doctors can decide what
counts as illness. We would soon want intervention in medicine
if our ailments were ignored by doctors who claimed to know
better.
But when it comes to professional practice – the ‘how’
of teaching – government has come routinely to make
pronouncements of a sort it would never make about medical
practice. And, if it did, there is little chance that the public would
respond warmly to non-experts telling the experts what to do in
their area of expertise.
Of course, you might say that this difference exists because
medical practice is just too important to leave to the untrained.
People would die if clinical practice were determined by nonclinicians.
But if no-one doubts the importance of medicine, then
surely the public doesn’t regard education as fundamentally
unimportant? Surveys over the last 30 years have consistently
shown education to be one of the public’s top concerns.

I don’t think that the public is relaxed about people who lack
important expertise determining practice. I think that the reason
is deeper: whereas the public believes that there is such a thing as
professional medical expertise, and that doctors have it, there is
deep public scepticism that there is such a thing as professional
educational expertise at all, or whether really it’s just all a matter
of opinion.

… educational practice is too often subject to fads
and unevidenced innovations …
It is unfortunately true that teachers and schools are capable of
being suckered by fads. Step forward ‘brain gym’ and ‘visual,
auditory, kinaesthetic’ learning styles: just a couple of things
that swept round schools for a time, giving many people a little
enjoyment, making a few people a lot of money, but having
no visible means of support in the evidence base. They are the
educational equivalent of the leach as a universal medical cure –
very popular for a period, but with no discernible benefit.
The primary reason why my ‘mind workout’ scenario is hard
to imagine in medicine, promoted by qualified doctors (rather
than unregulated quack practitioners), is the same as the reason
why medicine has moved beyond the leach. It is the development
of a culture of evidence-based practice.
That culture of evidence means that in a room full of doctors,
it is likely that if someone promotes a particular treatment or
methodology, there will be at least one other person who asks
what the supporting evidence for that treatment might be. And
if there isn’t robust evidence, other doctors in that room will
not want to use it. Even if they did want to, their professional
standards would tell them not to – and no-one wants to be struck
off.
That culture is underpinned by the connection of practitioners
to medical research which, unlike in education, appears to the
Autumn 2013 | Academy magazine
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public to be authoritative, methodologically coherent, wellengaged with practice and clearly communicated. While both
profession and public would be confident that doctors are up-todate with evidence-based practice, the same would not be true of
teachers.
There is growing interest in evidence-based practice in
education. The work of the Education Endowment Foundation,
the Education Media Centre and others in promoting evidencebased practice and public understanding of educational evidence
is beginning to make a difference. The Goldacre Report made a
passionate case for greater use of randomised control trials. But
we are in the foothills.

… and expectations of teachers’ training and
ongoing professional development are low
Nothing has damaged the development of teaching more than
the myth that teachers are ‘born not made’; yet it is easy to see
how it arises. The interpersonal skills, charisma and humour
that characterise great teachers are not given to everyone. But
the deep subject knowledge and the skills that those teachers
have in questioning technique, planning and preparing
lessons, formative assessment, inspiring curiosity and creating
diligent students are the hard-won product of training, study,
observation and reflection, not a serendipitous outcome of good
genes.
Perhaps because education is fundamentally interpersonal,
it is very easy for the public to be unaware of the craft and
professional skill involved in good teaching. And because
everyone has been to school, it is likely that everyone has an
opinion. But because those opinions are often based on narrow
personal experience, without understanding of the vast range
of practice that exists, they are often based on very inaccurate
assumptions.
So it is perhaps unsurprising that there is not widespread public
debate about the lack of a professional requirement on teachers to
maintain and develop their professional knowledge and skill year
on year. It is, nonetheless, the only profession I am aware of where
there is no such requirement. In order to maintain good professional
standing in law, accountancy, engineering and many other fields,
a professional must undertake and provide evidence of further
professional development each year.
It should be a major source of public concern that it is even
theoretically possible that a teacher can go through an entire
career without ever being required formally to update their
knowledge of their subject or their skills as a teacher. Yet a
public which is not convinced of the existence of real expertise is
currently unconcerned.
Nor is there (as there is for example in engineering or surgery)
any requirement that to become a ‘fully fledged’ or senior
member of the profession, a higher level of knowledge and skill
must be achieved. While all new engineers aspire to Chartered
Engineer status and surgeons might aspire to Fellowship of the
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Royal College of Surgeons, there is no equivalent goal for the new
teacher to work towards. In many other professions, achieving
that senior professional status is a major motivator for new
members of the profession to extend their levels of knowledge
and skill.

Institutional weakness in the teaching profession
is a major cause of these problems
So, why such major differences between education and
healthcare in these vital things?
You will have gathered that I think that the issues I am
discussing here are closely connected. Collectively, they point to a
major difference between teaching and other professions of vital
national importance, including the medical profession. And that
is in the relative weakness of the professional infrastructure which
underpins it.
While medicine and surgery have their Royal Colleges,
engineering has the Royal Academy and professional institutes
for each of its disciplines, and accountancy has its institutes,
teaching has nothing similar. In healthcare, the function of
securing evidence-based practice is doubly reinforced by the
existence of NICE, which (amongst other things) reaches clear
conclusions as to the effectiveness of treatments, including
judging the eligibility of medicines for funding.
These professional institutions play a critical role in creating
and sustaining the profession. First, they connect the leading
practitioners and the leading researchers, ensuring that each
informs the other. Second, on the basis of evidence, they set
the standards for entry to the profession. Third, they set out
requirements for ongoing professional development and
updating, informed by current developments in research and
practice.
This provides an infrastructure for the culture of evidence.
As part of entry standards to the profession, every professional
is expected to be up-to-date and research literate. To maintain
membership of the professional body, every professional must
remain up-to-date.
Such a body is of direct value to individuals of course,
in guiding and supporting their professional and career
development. It is also of great value to employers. In most
professions, all or virtually all employers actively look for and put
a premium on employees with higher professional memberships,
because they are confident that achievement of these levels
reliably requires a level of skill and professional competence
which is of direct value to the employer.
Such a body is also of value to the profession as a whole. It
provides confidence to the public about the capability of the
profession and of professionals. And where a strong professional
body exists, working effectively from the evidence, a government
minister proposing changes to practice which are out of line with
professional standards is in a very weak position. The standards
in force will reflect the best evidence available.
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A new Royal College of Teaching will be an
important part of the solution
We badly need an authoritative, nationally-respected Royal
College of Teaching. It should set and monitor professional
standards, promote professional development, oversee the
development of the evidence base, require its use in practice, and
speak with authority.
Government currently occupies much of this space, largely
because nobody else does. But the imperatives which can drive a
government are often too short term, reactive to circumstances
and dependent on political administration to be the basis for the
development of a profession. And no government body will ever
command sufficient professional confidence to win over teachers.
Instead, we need an institution established by that large
number of teachers who wish to establish and maintain
excellence in their profession. It should draw together schools
and teachers of all sorts, employers, subject associations, learned
societies and leading academics. It should take responsibility for
the teaching standards and for setting qualification standards for
entry to the profession. It should set standards for continuing
professional development and promote high-quality professional
development programmes.
Of course, there are risks to this. A body which was weakly
governed or took poor decisions would be a liability. But such a

body would not win the confidence of teachers. There should be
no mandation of membership: the new Royal College must win
the confidence of teachers through the quality of what it does.
The good news is that a large and growing coalition of people
is now working to bring the Royal College into existence. The
Prince’s Teaching Institute brought together a large group of
people to discuss the idea, producing an interim report and
establishing a Commission to bring forward proposals. That
Commission brought forward proposals for consultation, setting
out how a Royal College might come into being and work
financially and practically.
The consultation on that report is now closing. No doubt,
the replies will throw up any number of issues of substance and
detail which require more thought and refinement. However, the
response has been strong, with much more engagement than in
many government consultations.
There seems little doubt that a consensus is emerging that the
teaching profession can and must take greater responsibility for
itself by establishing a suitable professional body. It may take a
generation to get that body to have the strength and status we all
aspire for it to have. But all the more reason to start now.

Jon Coles,
chief executive of United Learning

A Royal College of Teaching should take
responsibility for the teaching standards and for
setting qualification standards for entry to the
profession. It should set standards for continuing
professional development and promote highquality professional development programmes
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News from

FASNA Members now have access
to some NEW benefits
Free copy of Effective Governance
•
•
•

•

A practical approach, with key questions, actions and information supported by case studies of
good practice from a wide variety of schools.
This publication will provide you with support and guidance in undertaking the responsibilities of
governance.
Each section links to the new Ofsted criteria and provides you with an understanding of
‘effectiveness’ and a framework of questions and actions which you can use to review your current
practice and focus your professional development as a governing body.
All FASNA member schools will receive a FREE copy of this publication (Cost £10); e-reader version (£7.50).

To order your print copy, please visit www.fasna.org.uk; email admin@fasna.org.uk or call 0115 917 0142.
E-reader version available from www.amazon.co.uk

Access to discounted membership rates for support from
the Royal Society for the Prevention of Accidents (RoSPA)
An invaluable resource for health and safety which offers:
•
•
•
•
•

RoSPA’s Information Helpline and email with access to RoSPA’s InfoCentre and its 30,000 safety information resources.
Up to three hours telephone health and safety consultancy per annum.
Termly Safety in Education journal which includes the latest updates on safety legislation, case studies and best practice.
Email safety bulletin.
Discounts on RoSPA’s extensive portfolio of safety training and advice service.

Free access to online legal resources through our
legal partner, Stone King LLP
•
•
•
•

A comprehensive set of policy and procedure tools and templates for schools, both statutory and non-statutory. This resource
contains the distilled knowledge and expertise of Stone King’s specialist schools’ team and it is constantly kept up to date.
Stone King solicitors and HR consultants will also be available to talk to FASNA members about their school’s policies.
Detailed guidance notes on legal topics such as the duties and powers of an Admission Authority.
The archive of Stone King legal briefings and news items.

High quality professional development (at reduced rates).
Copies of Academy magazine each term (worth £25).
Regular FASNA newsletters with policy updates – six times a year.
Regular conferences with distinguished speakers (at reduced rates) .
A commitment to support member schools to make their own links and networks.

The internet, and in particular social networks, brings with it a number of disturbing elements. Cyber
bullying and the widespread availability of sexual content are just two examples.
So we arm young people. With information. We go into schools across the UK and hold open, frank
discussions with them. We don’t lecture, preach, patronise or judge. Never have done. We engage and
involve, and we’d like to think we’re pretty good at it. Why else would we have over 250 schools on our
dance card, and be invited to come back again and again?
Much as we’d love to be with them every time someone offers them a little packet with dubious contents,
or offers to buy them a bottle from an off-licence, or tells them they’re better off dead on the web, we can’t.
What we can do is arm them with the information they need to make informed choices, both during their
school years and in later life.
If you’d like to arrange a visit to your school, or would like more information on the services we provide,
please call us on 020 7486 9646, or email info@lacauk.co.uk

LACAUK

Is autonomy safe in their hands?

LIMITED

WORKING IN ASSOCIATION WITH THE AMY WINEHOUSE FOUNDATION AND DRUGFAM
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cademy

Today, more than ever, young people face a myriad of challenges. With the advent of so-called legal highs,
the number of harmful substances available to them is vast, and growing on a daily basis, multiplying the
threat already posed by tobacco, illegal drugs and alcohol.

What’s going on in academies and free schools

•
•
•
•
•

Why we
arm young
people

Volume 3 Number 1 Autumn 2013

Other benefits of membership include:

DrugFAM

What’s going on in academies and free schools

News from

FASNA Autumn Conference
7 November 2013, Grand Connaught Rooms, London
No speeches ... No policy statements ... Only questions from delegates

Please join us for ‘An Audience with...’
Lord Nash – Parliamentary Under-Secretary (DfE)
The Government is urging that governing bodies add to their professional capacity in order to
meet the demands of Ofsted, and the government wants to encourage more schools, particularly
primary schools, to become academies and for more schools to ‘sponsor’ other schools.
You are invited to discuss and challenge these ideas directly with the Minister.

Peter Lauener – Chief Executive Officer Education Funding Agency
The EFA control the £57 billion schools’ budget, which is for all schools.
You are invited to raise issues and matters of concern directly with the CEO, which may include
the proposed national funding formula and the role of the ‘schools’ forum’.

Also:
Jon Coles – Chief Executive of United Learning. Former Director General of the DfE
Speaking on ‘The Establishment of a (Royal) College for Teaching’.
Teachers like engineers or doctors might be better served by a body independent of Government which
sets standards for the profession, enhances professional development and informs professional practice –
what is your response?

The cost per place is £150 + VAT for FASNA members for the first delegate, with a reduced charge
of £125 + VAT for any further delegates from the same school; £200 + VAT for non-members
To book your place, visit www.fasna.org.uk
Date for your diary – FASNA Spring Conference 6 March 2014 – watch this space for more info!

To join FASNA
Visit our website www.fasna.org.uk or contact admin@fasna.org.uk or call 0115 917 0142
FASNA membership rates remain inexpensive and competitive
Primary & Special Schools £100 + VAT (£120) Direct Debit or £150 + VAT (£180) BACS or Cheque
Secondary Schools £250 + VAT (£300) Direct Debit or £300 + VAT (£360) BACS or Cheque
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Primary Associate Academy programme

How FASNA can support you on
your conversion journey
Support and advice for primary schools considering
academy conversion through the Primary Associate
Academy programme

F

ASNA offer support to primary schools considering
conversion to academy through the Primary Associate
Academy programme (PAA).
Our network of PAAs across England will:
•
Enable primary schools to make an informed choice about
academy status, through a good understanding of:
- The decisions to be made pre-conversion;
- The role and responsibilities of governors pre, during
and post conversion;
- The potential impact on school organisation especially
with regard to the financial, HR and legal changes;
- Appropriate resources and support available;
- The opportunities of greater autonomy.
•
Inform and support primary colleagues going through the
process of conversion.
•
Enable primary schools to realise the benefits of greater
freedom and autonomy.

PAAs are Headteachers/principals, chairs of governors and
school business managers who have successfully led, managed
and learned from the process of academy conversion and who
are keen to share their experience with other primary schools.
If you would like to access the support of a Primary
Associate Academy or find out more, please email us via
academyconversion@fasna.org.uk to discuss your requirements
with a member of the project team.

Primary chains grant
The Department of Education is continuing to offer an
additional grant to assist primary schools that decide to convert
to academy status in stronger forms of academy chains. The
chain must intend to use a multi-academy trust governance
model. This Primary Chains Grant has now been increased to
£50,000 and will be available for primary schools applying to
form a multi-academy trust until 31 December 2013.
See DfE website for more details.

Keith Clover, national leader of governance and chair of governors of
The Manor C of E VC Primary Academy in Wiltshire, writes of his experience as a PAA
As a relatively new Primary
Associate Academy I was both
delighted and worried about being
deployed to meet with a group of
six Headteachers representing a
variety of church and community
middle schools in Dorset. I have
been a chair of governors for more
than 15 years, and I consider that
I know a fair bit about the job, but I have never quite lost that
feeling of concern when standing outside a Headteacher’s
office, and now I am older than most of them.
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I was being joined at the meeting by a Department
for Education academy conversion lead. I was fortunate
to have liaised with this representative from the DfE
before; in fact he was the lead officer when my own school
converted in September 2012. We were able to have a very
useful conversation prior to our appointment with the
Headteachers, and we were able to confirm that we were both
comfortable to lead on different areas, and also that we could
both deliver answers to any of the questions raised by the
group. It was extremely useful to have had this conversation
well in advance of the meeting to enable us both to be fully
prepared.

Primary Associate Academy programme

The Heads responded to the survey
confirming that they found the PAA role to be
extremely helpful in answering questions about
the logistics and process, because I had been
through this as a chair of governors,
The meeting was held in the Head’s office at one of the
cluster schools, and it soon became very apparent that all
of the Headteachers knew each other very well and were a
self-supporting group. This was a very important part of
the meeting as it enabled each Headteacher to identify some
specific issues that were relevant to their own school but
which might also impact upon other areas in a neighbouring
school. For example, the mix of schools include a voluntary
aided school who wanted to discuss land and buildings issues
as well as a community school whose land had been granted
to them by the Lord of the Manor via the Local Authority.
Being middle schools, they all wanted to discuss the threats
and opportunities that they might face in the future if all of
the upper schools in the area decided to convert.
As a PAA, I found the conversation to be very similar to
the questions that I, and my governing body, had explored
when we first decided to look at converting to an academy.
Questions such as what are the advantages and
disadvantages to our pupils? What will the work load be like
if we decide to convert? Are governors more accountable as
academy governors? How much does it all cost? As a Church
of England School what is the relationship with the Diocese?
Between the DfE Lead and myself we were able to either
directly answer the Heads questions or signpost them to the
appropriate information to further their research. It was
illuminating to discover that all of the Headteachers were
very aware of the DfE website but none were aware of the
existence of FASNA, or its website and associated journals. A
learning point for the FASNA PR team perhaps?
Following my visit I was keen to ensure that not only had
I provided adequate information for this visit but I was able
to assess my own performance to enable me to improve any
areas the next time I am asked to attend a briefing. To this
end I contacted each of the Headteachers with an impact
survey of the support that they had received.

This survey identified that the main reason for calling this
meeting was to gain information and for the cluster to work
with a unified approach, to aim to identify the advantages
and disadvantages, gain answers to school specific questions
and to begin to understand the process of conversion.
As I have already mentioned, none of the Headteachers
had heard of FASNA or my role as a PAA, but they responded
to the survey confirming that they found the PAA role
to be extremely helpful in answering questions about the
logistics and process, because I had been through this as a
chair of governors, and they were comfortable with my role
as I had been through the conversion process recently. The
Headteachers confirmed that they felt that they had received
accurate information without feeling pressurised at all, and
that they appreciated the factual information that I was able
to deliver. As one Head stated: “This was not a sales pitch, but
a supportive conversation highlighting the realities.”
When asked what further support might be needed most
of the Headteachers stated that they would appreciate a
conversation between the PAA and the governors and also
with the staff, to discuss support during the conversion
process and to confirm that there was a point of contact
going forward.
My final question was to ascertain the specific impact from
my visit and I am pleased to quote the following: “This visit
will lead directly to a meeting with my governors; we will be
converting shortly and will be encouraging others to do the
same.”
Perhaps I do not need to feel quite so worried when
standing outside the Heads office door in the future.

Email academyconversion@fasna.org.uk
to discuss your requirements for PAA
support with a member of
the project team
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Profit-making

Accountants admonish leaked
report into potential profit-making
Specialist academy accountants say allowing profitmaking schools would cause a minefield of problems

A

recently leaked memo has revealed that the Education
Secretary Michael Gove is drawing up secret plans to allow
academies and free schools to become profit-making
businesses in order to raise vital funds.
The momentum for change is understood to come from
leading academy operators who says that there is an urgent need
for new sponsors, and the current business model for academies
is not viable.
The memo, leaked to the Independent in July, revealed that Mr
Gove is planning to allow academies and free schools to become
profit-making businesses utilising hedge funds and venture
capitalists.
The memo suggested that the Department for Education
is proposing a radical redesign of academy regulations, as a
committed core inside the DfE, backing Gove’s reforms, believes
that the number of academies and free schools cannot rise
significantly unless the current financial regime is altered.
Currently there are explicit criteria in academies’ funding
agreements saying they cannot borrow, although they can now
enter into lease agreements of up to three years.
Members of the Academy Forum of the UK200Group of
independent chartered accountants and lawyers represent a large
proportion of academy schools in the UK, with recent estimates
suggesting member firms act for over 9% of the academies market.
Gary Miller, head of education at UK200Group member
firm Price Bailey LLP, said he believed there is no “movement
of change” within academy leadership, but argued that profitmaking and borrowing are “not necessarily linked”.
“To be honest I wouldn’t even dignify these rumours with a
response,” he said.
“There is no evidence that this is government policy, nor that
it is even on the radar. The leak seems to have come from one
of the large chains who would like to earn a profit. It is such
chains that pay their chief executives huge salaries and have
been criticised for poor financial controls and management of
government funds.
“Even then, the two arguments are not necessarily linked.
Borrowing could be allowed without allowing profits, it’s the
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distribution of profits that is the problem. If schools make profits
at the moment they are just called net incoming resources.
“In meeting over 100 sets of [prospective] academy governors
over the last three years not one has ever said that they want to
make a profit or that they were being hampered because they
could not borrow.”
James Barker, academy specialist at UK200Group member
firm Randall & Payne LLP, is also dismissive of the so-called leak.
Mr Barker suggests that the prospect of a school being run for
a profit will undoubtedly create a scenario where the focus turns
towards the shareholders and away from the students who are
meant to be the sole purpose behind any educational centre.
“It would be more than likely that these profit-making
schools would cease to fund the more expensive subjects such
as music, art and drama, and would therefore limit the scope of
the education that children currently have today, resulting in
a generation of children who are pushed away from the more
culture-related subjects,” he said.
“The schools would also look to employ cheaper staff,
at the lower end of the pay bracket who are usually the less
experienced, or less qualified teachers. This would result in
schools achieving a higher ‘profit’ at the expense of the children’s
education.
“One of the fundamental reasons that schools convert to
academies is to allow them more freedom to run the school as
they would like, and to focus on the students. By introducing a
“profit making” school sponsored by an external organisation
the academy will inevitably lose control as the sponsoring
organisation seeks to make more profit out of the academy, at
the expense of the students within it.”
Mr Barker says that should the proposal go forward, however
unlikely, any profit-making academies would potentially face
higher costs and tax charges as a result of potentially losing their
charitable benefits and status with HMRC.
He said: “This would result in these academies having to pay
corporation tax on any taxable profits, and the full business rates
to the local council (they currently get an 80% reduction due to
having charitable objectives). This will result in extra expense

Profit-making

that is not necessary and would be a waste of resources.
“In April 2016 academies will see a significant increase in their
staffing costs due to the teachers and admin staff no longer being
able to benefit from being contracted out of the state second
pension for NIC purposes. This will result in an approximate
increase of 33% of their current employer NIC bill. Having
spoken to many schools this alone will put such significant
pressure on their budget that, should funding not change, they
could be in an overall deficit within two to three years. If schools
are run to be profit making and they fail to make a profit, what
will happen to the school? Will the DfE bail them out and run it
as a normal ‘charitable’ academy, or will the academy close?
“The current academy regime seems to be working. As at
July 2013 there were 3049 academies open, 2318 of which were
convertors. There were 115 applications in July 2013 alone.
There does not seem to be a need to introduce such an extreme
measure as introducing ‘profit-making’ academies which, as
discussed above, has significant problems.”
Kevin Hopper, education partner at UK200Group member
firm Forrester Boyd, says transforming schools into profitmaking businesses could have other serious issues.

“It would not surprise me if in the distant future they are ran
as businesses, but I don’t believe this should happen currently,
given the massive changes already taken place over the last few
years,” he said.
“If and when it does happen, I think it could cause problems
with regularity and proprietary as I think the Government will
lose all control. The schools will be run as businesses with an
emphasis on achieving financial returns rather than academic
returns on the quality of the education.”
Joanne Baldwin, partner and academy expert at UK200Group
member firm Nicklin LLP, agrees with the need to relax
borrowing rules.
She said: “Charities can borrow, but are still not-for-profit
organisations and my view is that schools are involved in
the provision of education and that this should remain nonprofit making. I do however believe that relaxing the rules on
borrowing may enable them to better plan for major projects.”
Since the leak, the government has flatly denied the proposals
are even being considered. That said, it is certainly an issue
that will run and run, as academies and free schools face the
economic pressures to expand and develop.
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An accelerated evolution
of curriculum
Simon Bramwell, executive principal of
SS Simon and Jude CE Primary School in
Bolton, says curriculum freedom was a key
incentive for conversion

W

e are a successful school; our
last Ofsted was the best it’s ever
been and we are in the top 1% of
schools in the country for ‘value added’,
and in the top quintile for like schools
attainment, but we do think we can
achieve more. We believe becoming an
academy will allow us this chance.
This is the big challenge for convertor
academies: using the freedoms, adhering
to the additional rigour of the financial
and company regulations, ensuring
that Ofsted and the requirements set
by national testing are satisfied, and
balancing these for the benefit of the
children. My plea is for academies to be
bold in their approach, to really look at
their own schools and to make becoming
an academy a courageous move that
puts educational leaders into schools
that are leading the development of
good practice. Our conversion was not
a move away from anything, but a move
towards something. We were excited by
the prospects, but measured in our early
exploration. For us, being an academy is
about accelerated evolution rather than
revolution of our curriculum. We know
what we will be teaching in September
2014, it will be relevant for our pupils, we
will look at the new curriculum but not be
beholden to it.
There were several reasons why we
chose to become an academy. Curriculum
freedom was one of the crucial reasons.

Curriculum freedom
The International Primary Curriculum
(IPC) will continue to be a big part of
who we are as a school. The reason we
originally selected the IPC – at a point
when I took on the leadership of the
school when it was in special measures –
was because my deputy and I had both
previously worked with the International
Baccalaureate. We liked its values and
its international focus but we weren’t
happy that it was rigorous enough. We
are great believers in the international
learning element. Over 27 languages and
nationalities are represented in our school.
Our children need to understand who
they are in a global context. They may also
have to travel abroad for a job, regardless
of what the job may be, which makes
international learning very important.
So when we looked at other curriculum
options, the international learning, the
values and the rigour of the IPC gave
our children everything they needed to
succeed.
The IPC has had a massive impact
on us as a school. Initially for the staff,
the IPC gave them the structure they
needed. Then, as the staff developed, they
became more able and confident to flex
the learning tasks within the IPC units to
make them their own and, in particular,
to suit the needs of the children in their
class. That’s the beauty of the IPC; it’s
enabled us to grow with it.

The IPC will continue with us as an
academy, along with Kagan Structures
and Assertive Mentoring.
Becoming an academy has given
us a raft of curriculum freedoms. For
example, we don’t teach National
Curriculum music anymore. Instead,
all our children learn to play three
musical instruments and to sing and
to read music. Also, we started to teach
our children chess this year. We have a
specialist chess teacher who comes in for
this, supported by the Nigel Short Trust.
In our area, and probably as a wider issue
too, children don’t tend to play games
any more, not games where you sit, take
turns, plan and strategise, all of which
they are doing with chess. We believe
this is having a positive effectt on their
mathematics learning and they’re also
really loving it. It’s these sorts of things
that we are able to do because of being
an academy; pitching the curriculum as
we see our children need it, having the
freedom to slowly develop a bespoke
curriculum model for our children.
However, we are still accountable to
deliver a broad and balanced curriculum
for Ofsted and to meet standards for
maths, reading and writing, so we always
have to be mindful of the rigour. Last
year over 90% of our children achieved
L4 in English and Maths, with nearly 50%
achieving L5 and a smattering of L6’s.
These are excellent outcomes for a school
Autumn 2013 | Academy magazine
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Making absolutely sure that a curriculum
has the rigour and meets all the learning needs of
children is incredibly difficult
whose EAL is 60%, FSM 40% and for
whom 80% of children reside within the
most deprived 15% of homes
We are taking baby steps with our
curriculum freedom. As we get more
confident we’ll take bigger steps. We’re
always going to be asking ourselves: have
the children achieved as well as they were
doing, if not better?

Other benefits of academy
status
Becoming an academy has benefited us
in cash terms too; freeing up a little bit of
money. This extra money allows some of
my staff to attend more extensive courses
and international conferences which is a
real incentive for them, and it helps with
retention and recruitment. We estimate
to have been better off in cash terms
by about £60,000 in year one, although

Pupils quiz a PC
at a speciallyorganised jobs fair
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that will diminish going forwards. We
have employed more staff, including a
specialist INA support worker.

National Support School
Being a National Support School
not only provides external income but
it also is important for us as it provides
professional challenge for the staff,
helping me to retain my better staff for
longer. They really enjoy going out to
other schools to work with them, to
coach and to mentor. This is a really
important part of who we are as a
school, and is part of our wider Christian
mission as a church school. We do
have a glass ceiling in school as far as
promotion is concerned; I haven’t got a
TLR for everyone who deserves one. As a
consequence, some of my best teachers,
who might consider moving on to

develop their careers, are instead able to
coach, run staff meetings and work within
other schools that need support, keeping
them interested, motivated and fulfilled
in their present job. We also have four of
my staff accredited as Specialist Leaders in
Education (SLEs) by the Teaching School
in Bolton. Teaching other teachers makes
my teachers better at teaching.

Working as an academy
We are a strong believer in school-toschool support. We recently provided
Executive Headship and a full package of
school-to-school support for a school in
a neighbouring LA, taking them out of
special measures in just 100 school days.
This involved working with the school
on both hard and soft issues. When a
school gets to the point of being in special
measures, the problem isn’t just about
the learning; it’s about the teacher’s
confidence too. At this point, the whole
school needs to be ‘made well again’.
Currently we are actively involved in
providing school improvement services
in eight schools across six local authorities
and in the past year, fifteen staff have
played an active part in these deployments.
For these processes we used our school
as a living resource. My caretaker worked
with their caretaker. My office manager
worked with their office manager, and so
on. A teaching assistant will spend two
whole weeks working with a colleague in
our school. It allows staff to see a different
way of working and perhaps a different
ethos, helping staff under pressure to
move to a ‘can do’ attitude. Teachers
also can work with year group partners
from our school sharing the trials and
tribulations, as well as good practice. This
is non-threatening school improvement
that is quick and effective.

Curriculum

The IPC
The IPC (along with Kagan Structures
and Assertive Mentoring) we carry with us
everywhere we go. If we work with another
school, we take it with us. It’s an excellent
solution to the curriculum question. Here
are just a few examples why:
How else would we get to watch our
children organising a holiday show during
their IPC Places People Go unit; regaling
over 100 of our previously ‘hard to reach’
parents with the merits of each country,
selling holidays, dressing in national dress,
providing native food and drink, and
in true Apprentice style, discounting the
holidays towards the end of the show in
a manner that would have brought a tear
even to Lord Sugar’s eye. Years 3 and 4
embarked on the IPC Money and Trade
unit with a budget and balance sheet to
contend with, making craft products to
sell in a trade fair, with happy customers
and a profit being the main aims.
Or what about seeing the children
putting their learning from the Treasure
unit into the production of ‘Pirates of
the Curry-Bean’, or their learning from
the Rainforest unit into The Jungle Book.
The IPC Active Planet unit led to an
understanding of volcanoes and their
position, evolution and power, as well
as some very active models spitting and
foaming all over KS2. (The caretaker’s
favourite topic by far!)
In KS1, we persuaded the local
community to set up a jobs fair in
school so that children could compare
and contrast the differences in their
roles during the Things People Do unit;
allowing our children to aspire to jobs as
diverse as an air traffic controller and a
police officer.
I have yet to meet a school that
didn’t struggle with writing a ‘creative
curriculum’. Making absolutely sure that
a curriculum has the rigour and meets all
the learning needs of children is incredibly
difficult. Not only that but schools, when
they write their own, typically start with
the National Curriculum as a base. So the
question is: what happens in a year’s time
when the National Curriculum changes?

It’s so important to start from the learning
needs of the children, just as the IPC does.
Also, the cost of writing a new curriculum,
including providing supply cover and all
the expenses, is huge. When we talk about
the cost of the IPC as an alternative to
writing a curriculum, the cost breakdown
in comparison is minimal.
If a school in difficulty, or a school
just taking on the IPC, follows the IPC
exactly, it will help them deliver the
learning in a very effective way. And then,
as they get better and get more familiar
with the IPC, it grows with them. A good
school is never satisfied and for them, like
ourselves, the IPC can help to keep them
growing and developing.
A good example of this is next year,
when our Year 5 and 6 will adapt the
IPC Places People Go unit and focus
more on tourism. This year’s twist will
be to suggest that the UK is becoming
uninhabitable and that the entire country
has to be abandoned. The children will
research and select the country they
would like to emigrate to. Having a
budget to spend on houses, looking at
language and schools, jobs for parents as
well as a ‘great’ place to live will provide
the challenge. This building of learning

on a concept was first used in our WWII
topic; talking about the Blitz and children
being sent to the country for safety.
We are currently using the immensely
impressive Looking for Learning Toolkit
(also from Fieldwork Education – the
creators of the IPC) to take our teaching
on and ensure that the basics and nonnegotiables we established four years ago
remain refreshed.
As for what comes next, we are now
working with the IPC to develop our
children’s wider personal aspirations
and abilities. Its working title is ‘The
Can Do Curriculum’. We’re taking the
values out of the IPC, and combining
and exemplifying them with a range
of learning tasks for the children to
achieve award badges. Using some of the
structures we use in Assertive Mentoring,
and with a little bit of inspiration from
Chris Quigley’s ‘Dangerous Curriculum’,
we will create a way of exposing our
children to lots of different experiences
and encourage them to express
themselves in ways they haven’t done
before, producing more rounded pupils
who have an inner confidence that will
tell them that they really ‘can do’ anything
they put their minds to.
Autumn 2013 | Academy magazine
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Tackling the STEM problem
Pauline Hoyle, associate director of Myscience,
explains how schools can benefit from professional
development in science and maths

W

hat makes a good dunking biscuit?
Not the usual kind of question you might hear in a
science lesson, but the kind of rich question that Mark
Langley, professional development leader at the National Science
Learning Centre, encourages secondary school science teachers
to put to their pupils.

“What kind of liquid are you dunking the biscuit into?” “What
temperature is the liquid?” “What do we mean by ‘dunking’?”
Pupils are given the space and opportunity to ask questions
such as these about what they observe, and to rationalise their
thought processes in coming up with some possible answers.
Rather than giving pupils a ‘recipe’ for how to conduct

The National Science Learning Centre approach is more
likely to encourage pupils to take their interest further
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an investigation, this is all about pupils asking questions
and devising the process of investigation themselves; more
authentically reflecting ‘real world’ science which, after all, is
about constant enquiry. Above all, this approach to learning
science is fun and is more likely to encourage pupils to take their
interest in science further than through ‘text-book’ learning.
Of course learning scientific ideas and knowledge is also
important but the two methods of learning should not be seen in
isolation; rather a blend of the two is needed for truly inspiring
science and maths teaching that leads to pupil success.
The National Network of Science Learning Centres is
constantly exploring ways to improve quality in primary- and
secondary-level science teaching, providing both specialist and
non-specialist teachers with skills that can result in improved
outcomes for the whole school. This is also about inspiring
young people to consider science as a career. With an annual
shortfall of 40,000 science, technology, engineering and maths
(STEM) graduates, the UK desperately needs more scientists.
We know that an interest in science is often sparked at
primary school. With very few specialist science and maths
teachers in UK primary schools, it is ever more crucial to provide
professional development in science and maths at primary level,
aimed at non-specialists as well as specialists.
Reaching 30,000 teachers per year, the network of Science
Learning Centres provide professional development at the
National Science Learning Centre in York, as well as across
its UK-wide network of centres. Teachers also benefit from
exceptional, free resources for science and maths teaching from
the National STEM Centre in York, which has a substantial
e-library of over 7000 items.
Training is offered across the spectrum of maths and science
at primary and secondary levels, from general to subject-specific
courses; all of which respond to the ever-changing nature of
science. For courses offered at the National Science Learning
Centre, teachers usually receive funding to cover their costs
via Project ENTHUSE, a £27 million partnership between the
Wellcome Trust, the Government and industry partners.

Academies
In addition, the Science Learning Centres also provide
bespoke support that can be developed to meet the specific needs
of academy chains of schools. Following initial consultation with
academy school leaders about issues they are facing, a support
and training package is developed to meet these needs.
This support may involve intensive residential courses
held at the National Science Learning Centre, after which
teachers develop action plans and are given support by the
National Science Learning Centre for the following 12 months.
Teachers can submit evidence of the impact on pupils of the
action they take following the CPD for the Myscience Teacher
Recognition Scheme which they can then use as evidence in
their performance management reviews, or action plans can be
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Science Learning
Centres have amassed
significant evidence
of the positive
impact of subjectspecific professional
development on science
teaching and learning
entered for the Rolls Royce Science Prize, winning money for the
school of up to £15,000 which can be used for science-related
projects. In the past these have ranged from building a pond to
creating an after-school science club.
Academy chains have often sent both maths and science
teachers from their schools on bespoke residential courses. This
has brought teachers together from across schools and disciplines
in the chain and has resulted in consolidated action plans for
science and maths teaching across the chain.
Issues around the transition between primary and secondary
school science and maths teaching and learning have been tackled
on these training courses. One such example is the Oasis Academy
Chain, which recently sent primary and secondary maths and
science teachers on a two-day bespoke residential STEM course
at the National Science Learning Centre. Through asking the
question of what outstanding maths and science teaching looks
like, their aim was to create more collaboration and a ‘common
language’ between their maths and sciences teachers, rather than
the disparate approaches that were being taken.
Leading specialists in the field of primary and secondary
STEM education led different aspects of the course; from
former HMI Stephen Lyon on what outstanding teaching
looks like, to Mark Stockdale from the DfE on the current
education landscape, as well as a range of specialists from the
National Science Learning Centre. Areas tackled ranged from
co-operative learning (how to get pupils to co-operate with one
another) and graphic organisers (how both teachers and pupils
can organise their thinking and learning), to improving scientific
literacy across primary and secondary STEM teaching and how
to encourage scientific enquiry in primary level science teaching.
Clare Wilson, from the Oasis Community Learning team,
said: “One of the best pieces of feedback from staff was on the
National Science Learning Centre’s residential STEM course in
October. Principals said staff found it one of the most useful and
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equipping professional development courses they have been on
and valued the excellent facilities and resources available to them
through the National Science Learning Centre.”
The CfBT Schools Trust is another academy chain for which
the National Science Learning Centre developed a bespoke threeday science conference.
With a large number of schools disparately spread across
the UK, this was an opportunity for teachers to come together
in a dynamic, hands-on forum with experts from across STEM
education. The agenda included the new challenges faced in
science teaching with the changes to GCSE requirements; primary
to secondary transition skills; enquiry-led investigative practical
work; modelling and representation (eg, how do you create
effective models or analogies to represent scientific phenomena?)
and how to use ICT resources most effectively in teaching science
(eg using a mobile phone as a low resolution microscope).

Impact
Science Learning Centres have amassed significant evidence of
the positive impact of subject-specific professional development
on science teaching and learning.
For example, a recent qualitative investigation by the
National Foundation for Educational Research (NFER) into the
impact on secondary-school pupils of the subject-specific CPD
undertaken by teachers at the National Science Learning Centre,
indicated benefits that included an increased confidence and
understanding in learning science; development of transferable

and practical skills; increased knowledge of career opportunities
in science, and some indication of improvements in progress and
attainment in science.
Likewise, research commissioned by the Wellcome Trust and
DfE showed a direct link between professional development
provided by the Science Learning Centres and pupil performance.
The most important outcome of the research was the positive
association between Science Learning Centre usage and
improvement in science attainment, where linked usage and school
performance data suggests that schools using the Science Learning
Centre have been improving their science attainment faster than the
national average and faster than wider attainment in the school.
Good quality science and maths teaching can equip children
with the skills that result in improved outcomes for the whole
school and across a whole chain of schools. The national network
of Science Learning Centres can help school leaders and teachers
achieve this success through a flexible support programme that
nimbly responds to the needs of individual schools.

For further information on research into the
impact of Science Learning Centre CPD go
to: www.sciencelearningcentres.org.uk/
impact-and-research
For info on Science Learning Centres go to
www.sciencelearningcentres.org.uk
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Why your school needs RE
Lat Blaylock argues for a key role for
RE in every academy

E

very child deserves RE of good quality. Here are ten reasons
why every academy should provide it.

1. The law requires RE provision in every
academy for every pupil

Every academy must in law provide RE for all its pupils – unless
their parents withdraw them. Although the arrangements for
Local Authority schools – agreed syllabuses for example –
don’t apply to academies, they must all give every pupil an RE
entitlement. And surely every academy worth the name will
want that curriculum provision to be good. High-quality RE
is provocative, challenging, creative, diverse and thoughtful.
Whatever your academy decided about the RE curriculum, it
needs to be good quality.

2. RE makes creative space for your pupils to think
RE needs curriculum partnerships, including the traditional ones
with geography and history. But even more it needs partnerships
with creative areas such as music, drama, art, poetry or dance.
Religions are, in their dynamic phases, creative factories of the
human spirit. Islam creates mosque architecture to dazzle and
Hindu traditions create new and amazing sculptural forms and
dance styles. Handel and Bach, inspired by Christianity, create
music to leave us awestruck. Sikh poetry inspires five centuries
and millions of people through the Guru Granth Sahib. That’s
one reason why RE offers a fresh dimension of creativity to
every pupil, and the other is that every pupil is creative, as this
work of art (right) – a winner in NATRE’s 2012 Art in Heaven
competition – shows.

3. RE puts the rhetoric of cohesion and respect for
all into action
Every academy wants to be a place where respect for all
flourishes. Only in good RE is this intention focused through
a lens of beliefs about what it means to be human. Great RE
lessons make pupils think hard about Islamophobia, or equality,
or about why we all count for one in the ethics of the school, and
how all religions and beliefs share the golden rule of ‘do to others
as you would have them do to you’.

4. RE builds thinking skills in Key Stages 1 and 2
A Year 2 pupil asked on an RE day this term ‘Why do we have so
many religions, when God could have made just one? Another
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asked: ‘God, if you love murderers, why do you love them?’ RE
enables the primary academy to organise learning skills. In good
RE, children use Philosphy for children (P4C) methods, whereby
they do some philosophy, and they learn to argue. In Years 1, 3
or 5 they tackle ideas about co-operation from many religions
in teams that model the practice of co-operation. They connect
up learning about different religions and beliefs with their own
questions and ideas about life’s biggest mysteries. Learning and
thinking skills develop through the weekly RE lesson.

5. RE opens minds
Too many pupils seem content to imagine themselves growing
up and growing old in their own local community. Good
education draws out their aspirations and provokes an encounter
with the wider world. Your pupils may need to move their
attention from the rural to the plural, or they may go to the
mosque often, but never to the church. Either way, it is only
through the kind of encounter with different faiths enabled by
RE that pupils can realise what it means to grow up in a world of
difference with an attitude of respect. The challenges of visiting
mosque, church, temple and synagogue unlock closed minds and
throw open a wide window on the world – where about 80% of
the global population follow a religion.

6. RE is where atheism gets a mention in school:
elastic inclusivity!
The key supporters of RE in recent years include, surprisingly to
some, the British Humanist Association. Why? Because the BHA
knows that if Humanism and philosophical atheism are going
to be studied in your academy, it will be through RE lessons. So
notice that RE has developed a kind of elastic.

7. Academies have curriculum flexibility: here’s the
place to use it
RE is great place to innovate. One chain of over 40 academies
ran an RE curriculum development project 2012-13 in which a
holistic approach, linking RE and citizenship, spiritual and moral
development and PSHE. The impact of the new approach was
felt in ripples of better teaching and learning and stronger ethos
in all the chain’s academies. HMI liked the idea too, especially
for the focus it gave to their current priority on spiritual, moral,
social and cultural development (SMSCD).
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8. RE is a points-scoring success story for 14–19s

10. Finally, your pupils deserve great RE

Senior leaders often, and rightly, support subjects that make
key contributions to high grades. Given that RE at Key Stage 4 has
often been taught to GCSE level – short or full course – in only an
hour a week, its record of achieving grades of 60% A*-C for over
460,000 candidates (2012) is amazing. Subject leaders often find
their strongest card in supporting GCSE RE is the contribution
it makes to grades. This idea looked wobbly until spring this
year, when Mr Gove introduced his ‘best eight’ tables for GCSE
performance as a new measure of school effectiveness. Now, as for
the last couple of decades, RE looks well placed to punch above its
weight for many pupils in the points scoring arena.

Every child in every academy grows up to live not merely in
a local community, but in a country and a world of increasing
plurality. Every child finds their own path of meaning in the face
of life’s great mysteries. In RE teachers see religions and beliefs
as treasure chests that carry the wisdom of human communities
from one generation to the next. They take a little treasure from
the Hindu box, or the Muslim chest, or the Humanist receptacle,
polish it up, and show it off to a class. Every child deserves to be
introduced to the human treasures of meaning and value that
religions pass down. Every child deserves RE of good quality.
Every academy should provide it.

9. Even Mr Gove believes in strong RE
After three years in which RE has been damaged seriously by
a DfE policy of hands-off neglect and sideswipes, Michael Gove
spoke to Anglican Bishops last month, saying that the damage was
a miscalculation, and the subject now needs a fresh focus. Mr Gove
promised to seek and publicise examples of outstanding practice.
Obviously, some of those should be in academies. Why not yours?

Lat Blaylock is a national RE adviser with
RE Today, and meets about 4000 teachers
of RE through his INSET and professional
development courses. He was a member of
the RE Council’s Expert Panel in the current
subject review

Where is God Today? Far, far away
Helen Miller, age 13,
Waldegrave School for Girls,
Twickenham
I believe that God designed and created the
Universe. Therefore I agree with the ‘Design
and Cosmological’ argument because there has
to be a designer and a cause of our existence.
However, I also believe in the scientific idea
of the ‘big bang’ theory that our Universe was
created by a massive explosion from one tiny
atom. This caused a huge growth of this atom
that expanded to form the planets, stars and all
the living things.
In my picture I have shown God’s hand
letting go of his hold on the Earth and letting
it float away like a balloon. I have painted his
hand in a flesh colour like mine even though I
do not think he is a white man or like a human
at all.
I have painted a black background with millions of shiny
stars to show the massive Universe. I stuck on bright blue
and green paper to make a calm and peaceful planet, with no
pollution, plenty of water and healthy land. I believe that God
created this world like this with enough of everything, like
food, to go around. I believe he didn’t plan for humans’ effect
on the Earth and so didn’t know there would be suffering
with people being killed in wars and starving or animals being

mistreated and the planet being polluted.
Where is God today, and why doesn’t he stop suffering?
I do believe that God is all-powerful, but I think he’s chosen
not to control us by stopping terrible things happening and by
helping those who suffer. I have used a piece of string to show
that God created us but has let us go and we are now out of
his reach. I believe that instead he is letting us make our own
choices and is watching from far, far away.
Today I think God does not bring answers but instead he
brings hope.
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Learning on a different frequency
When driven by an enthusiastic advocate with
knowledge and motivation, school radio can deliver
real benefits to a school, writes Ian Nockold

U

sing radio as a creative stimulus in the classroom is
nothing new. From script writing and research to audio
editing, the skills required for radio lend themselves
perfectly to the teaching of subjects across the curriculum.
But how far can schools push the value of radio as a teaching
tool and what can we expect for its impact on student learning?
Kingdown School, an outstanding academy based in
Warminster, Wiltshire, has been developing its use of radio in
the school for nearly a decade. I first visited the school in 2008,
for a research project commissioned by Schools Radio. More
recently, I have had the chance to return to the school to see how
Kingdown FM has evolved over the last five years.
Working with the students, Ed Williamson, head of audio
visual at Kingdown, has put in place a structured training
programme, designed to ensure that everyone involved in the
station has experience of all of the facets of radio production
and presentation. Having completed this comprehensive
introduction to the disciplines required for broadcasting,
students get the opportunity to record their own shows. The
shows are then reviewed with the students and an action plan
created, identifying areas where skills can be improved.
“For me this was the eureka moment,” said Paul Barnes,
assistant head of audio visual, when reflecting on the
improvement of the school’s radio enthusiasts in the last six
months. “Just before Christmas we got them to record their first
show. We just wanted them recording; I wasn’t expecting them
to be brilliant. By the third or fourth week back after Christmas,
every single individual had improved, some not a massive
amount, but all had improved in the areas we’d identified.”
The refurbished radio studio provides students of all ages and
abilities with a resource to develop their skills and confidence,
learning in an environment that is far removed from the classroom.

As well as acting as an after-school club, the studio is used
within the curriculum. This year, the studio has been used by 150
Year 9 students, who had to produce a ‘jingle’ for a music project.
The project combined theory and practice as students spent
classroom time preparing their jingles, whilst time in the studio
was spent introducing them to the equipment and the practical
skills needed for recording and editing. The project proved
successful in engaging students of all academic abilities, including
those known to be disruptive in a classroom environment.
Research conducted in 2008 for Schools Radio highlighted
the use of radio as a teaching tool in schools across the country.
From podcasts to Ofcom-licensed broadcasts, the use of radio
was found to be a strong creative stimulus. English, drama,
history and music are all subject areas where skills such as
researching, presentation and audio editing can be engaged in
the production of both course work and revision aids. Radio,
as a media format, more so than television, enables students to
achieve a high-quality output, with only limited access to audio
recording and editing equipment.
One of the most interesting findings to come out of the 2008
study was radio’s ability to engage with students who struggle
with classroom learning. From behavioural difficulties to slow
academic progress, the ‘novelty’ environment of the radio
studio, coupled with the practical training required to produce a
programme, was engaging all students, from the less academic to
the most disruptive.
Kingdown Community School, as it then was, featured as a
case study in the 2008 project. At the time, the school had been
working with its local community radio station, WCR FM,
developing its radio coverage from broadcasts on the PA system
around the school, to a broadcast on FM to its local community.
Originally based in a temporary studio in the school foyer,

English, drama, history and music are all
areas where skills such as researching, presentation
and audio editing can be engaged
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Pupils at Kingsdown FM
the first community broadcast took place in 2004. The success of
this led to more broadcasts, culminating in the school building
its own studio in September 2007, a physical manifestation of the
school’s commitment to the radio project.
Kingdown FM (KDFM) proved highly successful at engaging
with different groups across the school community; students
from different year groups working together along with those
with special needs and students from the school’s inclusion
centre. The project provided an opportunity for students who
struggled to engage with classroom learning, to develop their
literacy skills. Students who wouldn’t write an essay would
produce a weather forecast.
Today, the studio remains but has a very different look and
feel. From its humble beginnings, the old analogue kit has been
replaced by digital equipment and the carpet on the walls has
been replaced by acoustic tiling. The refurbished facility remains
in pristine condition, respected by those who use it, a testament
to the school’s belief that students’ attitudes to learning reflect
their environment.
Paul believes that the respect shown by the students for their
radio facility comes from the policy of treating the studio as a
professional broadcast facility.
“Studio protocol exists for a reason and it applies to everyone,
from students to the Head Teacher. From day one we’ve said that
if you are in the chair, you are in charge of your show. If anyone
interrupts you and comes in to the studio, you are well within
your rights to tell them to leave and we’ll back you up. This is a
respected area.”
The community broadcasts are now a thing of the past, as the
school now concentrates on using its radio studio as a facility for
the school, integrated with the curriculum. The project which
was originally overseen by volunteers and sixth formers, is now
overseen by Ed who, like Paul, is a former student at the school
and KDFM volunteer.
Paul has worked with many of the students, through
both the club and the Year 9 music project. “I can’t say every

single student was switched on to radio,” said Paul, “but their
enthusiasm for the project was outstanding.” Paul believes there
were reasons for the project’s success: one-to-one teaching and
the novelty of a new environment. “When students act up in
a certain way in the classroom, you think ‘this is going to be
stressful’, but you can only get so many of them in the studio.
Removing them from the (classroom) environment, gives them
something new that requires their attention. It speaks to a wider
range of students.”
The success of the music project has lead to renewed interest
in the school’s radio club, as well as interest from other subject
areas considering how they might be able to make use of the
facility. Future projects planned for the next academic year are
already being considered with English, as well as A and AS level
media studies.
From its ambitious, community broadcast beginnings, the
radio station is becoming an integral part of the school’s internal
communications strategy, by having links to the school’s virtual
learning environment and plans to link it to the school’s digital
signage network. The station continues to play an important role
in encouraging students of different age groups to work together,
as well as effectively engaging those with special needs and
behavioural issues.
Reflecting on the success of KDFM, Ed said: “Initially, interest
in the radio station came from those already familiar with the
concept, but ever since the music project we’ve seen a new wave of
interest from students who have found radio for the first time.”
As far as the students are concerned, the radio studio has
provided them with an opportunity to develop their confidence
and skills outside their traditional learning environment. Year 9
students Sam and Ehlana came to the radio club after their music
project. “In the classroom you just sit there. Most of the time you
just drift away,” said Ehlana.“In the studio you are really switched
on, because it was something I really wanted to get into. I wanted
to get ready. I wanted to get recording,” said Sam.
The reality of implementing radio comes down to each
individual school’s cost–benefit analysis of the project. Where
funding and expertise are readily available, schools, like
Kingdown, have been quick to embrace the concept.
In conclusion, radio has proved most successful where schools
have bought into a long-term vision for the project. When
driven by an enthusiastic advocate who has the knowledge and
motivation needed to build a sustainable model, students can
engage and develop their own skills and enthusiasm. Whilst getting
a project off the ground can be challenging when there are so many
competing priorities for finance and resources, radio has proved at
Kingdown that it can deliver real benefits for a school.

Ian Nockolds is a research director at
Cognisant Research, a school governor and
an amateur broadcaster

Autumn 2013 | Academy magazine

61

Learning outside the classroom

A co-operative effort that is
paying dividends
Developing the student voice through outdoor
adventure, by Natalie Harling, Head of Education
at The Outward Bound Trust

W

hat do you get if you take thirty Year 7 students from
three different academies and throw them together
for a week in the outdoors? Rivalry? Mayhem? Well,
if handled with expert care, you get, what Lakeside Academy
Principal Trevor Goddard called “the start of an amazing journey
for us all”.
In June, students and teachers from three schools, recently
converted to academy status under the new Telford Co-operative
Multi Academy Trust (TCMAT), came together on an Outward
Bound® five-day course in Aberdovey. Historically, the schools
had not worked closely together but the aim of this initiative was
to lay the groundwork for a future where all the academies in the
MAT could work together in an on-going, fruitful relationship
based on shared values. The students were identified as potential
‘movers and shakers’ in a collaboration where all stakeholders
have a say in the development of their schools.
The academies comprising the MAT have at their heart the
established values of the co-operative movement, including selfhelp, self-responsibility and democracy. Caring for others and
social responsibility are also embedded into their day-to-day
work and this means a management style based very firmly on a
stakeholder model. Implementing a model where parents/carers,
teachers, directors and students have a powerful voice in the
decision making processes of their school can have its challenges,
not least that of preparing students for full participation.
This vital issue is particularly relevant to members of TCMAT
because they are currently planning a full merger between two of
the four member academies onto one brand new site. In two years’
time, when Wrockwardine Wood Arts Academy and Sutherland
Academy move to the new premises, they will need to have
stakeholders, including students, who are already fully capable
of discussing options and making decisions with confidence.
As Maxine Sharman, head of community engagement at the
Midcounties Co-operative explains: “The students will have to
work together, so we wanted to plan strategically to help both
academic development and social engagement.”
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This is where The Outward Bound Trust comes in. The Trust
joined forces with TCMAT to provide tailor-made courses
designed to develop just those qualities that enable students
to be confident enough to participate. With values that chime
with those of the TCMAT, there is a natural affinity between
The Outward Bound Trust and the academies. Midcounties
Co-op has further supported the academies by providing bursary
funding for the students to attend the course.
The Outward Bound Trust is an educational charity that
has been working with young people since 1941. Originally
set up to teach survival skills to merchant seamen, it was soon
evident that such skills could be invaluable to a range of people
in peacetime too. As a means of making individuals more selfreliant, confident and able to cope in tricky circumstances, the
Trust soon developed into the foremost provider of outdoor
experiential learning courses in the UK and over a million young
people have benefitted from the opportunity to learn important
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life skills, including resilience, leadership and teamwork. Social
Impact Reports evaluating the work of The Trust, developed
since 2009, have shown the huge benefits that can accrue from
taking part in a course – both for individuals and for their
schools. Academic advance (measured in SATS and GCSE
scores for instance) and improvements in social skills have been
evidenced – but most of all, students who go on the courses
benefit from their experience way beyond the course itself.
So, what were the aims of sending the TCMAT students on
the course in June? And did the investment pay off? According
to Phil Nicholl, deputy head of centre at the Trust’s Aberdovey
Centre, one of the main objectives was for complete integration
of the three schools. In order to facilitate this, students from
each school were mixed up with students from other schools to
drive and encourage teamwork and to tap into the Midcounties
Co-op ethos of cooperative learning. The activities were designed
to foster democracy, openness, equality and social responsibility
and students were taken out of their comfort zone by the need to
work, not with their friends, but with students who were strangers
to them. As John Jones, Principal of Wrockwardine Wood Arts
Academy explains: “In terms of actual activities, they (the students)

overcome fears. They are really reluctant to do the jetty jump, but
they do it and they overcome those fears. In terms of bringing the
schools together, the course met the objectives really well.”
The activities carried out by the participants focused on team
and individual challenges, such as the aforementioned jetty-jump
into the sea, trapeze work, trekking and overnight expeditions,
and form the foundation from which instructors embed learning
during frequent reviewing sessions with the pupils. The course
aim was to foster effective team working, presentation skills and
communication skills for years to come and team activities carried
out helped to foster both co-operation and healthy competitiveness.
As Stephen Wall, Principal of Sutherland Academy explains: “When
charging up a hill, there would have been some competition as well.”
Sutherland Academy, which has sent students on Outward Bound
courses in the past, has collected data tracing improvements in
student behaviour and attendance after course participation.
The final session of the course culminated in teachers from
each of the schools, representatives from the Midcounties Cooperative and the Outward Bound course director, facilitating
a session where students prepared group presentations on
co-operative values to take back to their schools. This is an

‘Students were taken out of their comfort zone by the
need to work in partnership with strangers’
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important aspect of the week’s activities: that the students
should be able to continue to make effective links with their
counterparts in the other academies as well as within their own
schools, on their return.
The importance of this long-term investment in students
is summed up by Trevor Goddard, who said: “The weeklong course gave us a fantastic opportunity to kick start this
stakeholder group across the academies. Each academy chose
ten key students from Year 7 that would become one dynamic
student voice group. These students would not only work in their
individual academies over the next five years creating and driving
forward a student stakeholder group but, in the true sense of
cooperation, work across the whole of TCMAT.”
Christine King, one of the teachers from Lakeside Academy
who accompanied the students on the course added: “The week
in Aberdovey was an experience our children will never forget.
They all showed tremendous courage in overcoming their fears.
The students were given excellent support from the Outward
Bound Instructors and they have gained many new skills which
they have taken away with them.”
So it seems that Heads and teachers can see the benefits; but
what about the students, given that this is all about the student
voice? Comments from them call attention to the challenges and
sheer fun of the week:
“I have done things that I never thought I could do.”
“The week was amazing and jumping off the jetty in to
the sea was awesome.”
“I will never forget this week.”
But what really comes across is
how fully the students

have embraced the commitment to working with students from
other schools:
“It was fun and we got to mingle with students from other
schools.”
“It was an excellent experience. The expedition was fun and
we made friends.”
“It was new and it was challenging. At the end of the week we
all trusted each other and felt like a big family.”
From all this it is clear that since its beginnings over 70 years ago,
The Outward Bound Trust remains committed to its belief that
experiential outdoor learning is a vital educational method to enable
young people to realise their true potential. It creates a supportive
and challenging environment in which young people can learn
about themselves and see clearly, perhaps for the first time, what
they might truly be capable of achieving in life. From the experiences
of TCMAT, it can be seen that the Trust is as relevant now as it was
all those years ago. Stephen Wall spoke of the course being: “the
first successful step in a series of activities” and is currently planning
a number of future activities such as a performing arts day and a
maths project that the schools will do together.
The future for TCMAT is tied up with how effectively the
ideals of co-operative learning and stakeholder management are
made to work. Certainly there is a great deal of enthusiasm for
the project. John Jones has a clear view of the benefits: “In today’s
educational landscape the notion of schools working really
closely together in geographical areas is a really strong
one. This is a model that could be replicated
across other UK schools and could make a
real difference; it could have good
strong benefits.”

Experiential
outdoor learning
creates an environment
in which young people
can learn about
themselves and see
clearly what they might
be truly capable of
achieving in life
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Partners in kind
Wyvern Academy, a special school in Dorset,
demonstrates how to use academy status
to work with the private sector to provide
respite care for children with complex needs

C

aring for a child or young person with learning or physical
disabilities can take its toll on family life. Regular short
breaks can make the difference between a family falling
apart and staying together. For youngsters, it means doing what
every young person likes: going out-and-about with their peers
and simply having fun, while for parents it means the chance to
meet friends, take part in activities they enjoy, or spend time with
their other children, secure in the knowledge that their child is
safe and happy.
For Sue Hoxey, head of specialist school Wyvern Academy
in Weymouth, Dorset, access to regular short breaks for
children with complex needs, was one of the reasons she sought
academy status in 2011. She wanted the purpose-built school
to benefit from the increased autonomy academy status brings.
“We recognised that for our pupils to make good progress
academically all parts of their lives needed to be working well –
that is to say health, care and family life,” says Sue.
Two years on – and along with Wey Valley School and Sports
College, with whom the school shares a campus – Wyvern
formally adopted trust status and became a co-operative
converter academy. A few months later Wyvern unveiled a
new short-breaks service, based in an annexe of the school.
Wyvern – currently with 77 pupils between the ages of 2 and 19
– teamed up with independent care provider Regard in a unique
collaboration to provide the facility. The two partners worked
closely with Dorset Parent Carer Council, made up of parents
with complex special needs children, to help bring the project to
fruition.
The partnership, believed to be the first relationship of its kind
in the region, is available to all families with disabled children
regardless of whether they attend the school. “This type of facility
is very difficult to provide by a school alone so partnership with
an organisation like Regard has made it possible,” adds Sue.
“Academy status has given us the flexibility to work with whom
we choose and the involvement of non-government partners has
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really benefited us in terms of offering services to families under
partnership agreements. It’s allowed us to get on with our core
purpose: teaching and learning, and to sharpen our focus in this
area of our work.”
The specially-equipped three-bed property is open 365 days a
year and provides overnight planned stays, emergency overnight
stays and regular or planned short-breaks. The Regard team
provides round-the-clock care staff who operate on a 1:1 ratio.
“The reaction from parents has been amazing,” says Sue.
“For a long time families have been telling us what they need is a
weekend or a few days’ break so they can re-charge their batteries
and carry on. So we’re thrilled to have been able to deliver what
has been desperately needed for so long. Bringing up a child
with severe and profound learning difficulties and children with
severe autism can be exhausting. Having a break goes a long way
to reducing family breakdown which is very high in families with
a disabled child.”
Academy status also means Wyvern has been able to access
new sources of funding to develop stronger bonds with other
partners including Weymouth College and Bournemouth
University.
Daun Tattersall, Regard’s regional manager for the south,
has been a key link between Regard for Children-Dorset and the
Wyvern Academy. “For some children with very complex needs,
a residential setting is needed for short breaks rather than familybased care,” says Daun.
“Through working with Wyvern and Sue Hoxey we are now
able to provide the consistency of care families need. It means the
children and young people now have access to overnight short
breaks in an environment they are familiar with. Our aim is to
ensure each child has a fulfilling and active support while they
stay with us, but in a way that make sense to the child.
Daun continues: “Families also want their children to have
similar experiences their other children enjoy and peace of mind,
knowing they’re well looked after. The dreams and aspirations of
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Sue Hoxey (l), head of
Wyvern Academy,
and Sandie Foxall-Smith (r),
chief executive of Regard

the child or young person are recognised and are at the centre of
what we do. Many of the children will also know our staff from
the extended day services we currently provide in Dorset.”
Depending on the child’s abilities, the short-break service
includes visits to tourist attractions, swimming, sensory sessions,
cinema trips, bowling, kayaking, drama lessons, cooking, rock
climbing, sailing and hydrotherapy.
Creating an atmosphere where youngsters feel at home is also
vital, according to Daun. Youngsters stay in a specially-equipped
flat with three bedrooms, each kitted out to look as homely and
welcoming as possible.
“Each child has their own box of ‘goodies’, containing such
things as favourite toys, duvet covers, games and photographs,
which are all kept here. This means we can personalise the room
for them for when they come, so it will look the same as it did
when they were last here and will feel familiar. We want to make
it a real home-from-home, not somewhere that feels like an
institution.”
The first user of the facility was 10-year-old Daisy from
Portland, who uses a wheelchair. Says mum Connie: “The shortbreaks programme means we can leave our daughter feeling safe

and happy knowing she has the level of care and support she
needs.”
Stays at the new unit are funded either through personal
health budgets or direct payments or through the local funding
authority. Regard adopts a flexible approach, focused around the
times and days that children and families need the break.
For Sandie Foxall-Smith, chief executive of Regard, the
Wyvern partnership is just the beginning. “We’re so thrilled at
what we’ve been able to achieve in Weymouth. If we can find the
same level of support and positive approach we have experienced
here, it is a model we would definitely like to see adopted
elsewhere across the country.”

Wyvern Academy is a specialist school
for cognition and learning for pupils with
complex learning difficulties, including
autistic spectrum disorders.
For further information visit:
www.wyvern.dorset.sch.uk. To learn more
about Regard visit: www.regard.co.uk
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Academy Legal Advisors
Stone King is independently recognised as being one of the top practices in the
country within the education and charity sectors. Our dedicated team comprises
experts in education, charity, property, employment and commercial law, offering
support in all areas of an academy’s development.
We offer a range of legal advice on all
aspects of academy conversion,
including:
◆ Funding – agreements and capital
funding
◆ Governance – Sponsor agreements,
organisational structures, incorporation
and multi-academy arrangements
◆ Property – Land transfer, leases and
development agreements
◆ Employment – TUPE transfer and
employment contracts

We also provide ongoing support for
academies including:
Company Law requirements
Employment & HR Advice
Admissions and Exclusions
Educational Provision (including
Special Educational Needs, Equality
Issues and Pupil Behaviour)
◆ Health & Safety Advice
◆ School Property
◆ Commercial Relationships and
Contracts

◆
◆
◆
◆

For further information contact Graham Burns on

0207 796 1007 www.stoneking.co.uk
Ask about our ﬂexible FIXED FEE Retainer Services
covering legal & HR Advice.

“An essential service
I would never wish
to be without”
Chambers Guide to the
Legal Profession
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‘There are no passengers
on Spaceship Earth’
John Rolfe, schools marketing manager at the
British Council, urges schools to get involved
in the Connecting Classrooms programme

T

he British Council are delighted to be working with
colleagues at the Department for International
Development on the innovative Connecting Classrooms
programme which is a great way of helping to prepare young
people for life and work in a global economy.
This fantastic programme supports schools and academies with
developing global citizenship and global skills and gives teachers
across the world an amazing opportunity to visit their partner
schools. It also helps to develop professional practice in important
skills such as international learning, education for global citizenship,
intercultural and global awareness and sustainable partnerships.
Schools can also use the inclusive and supportive framework
for embedding and developing a whole school approach to the
international dimensions of teaching and learning through
getting accreditation with the prestigious British Council
International School Award.
The success of this scheme is testament to the vision and
commitment of teachers across the globe who have opened up
their classrooms to the possibilities of international working.
It also would not have been possible without the support of a
large range of committed individuals who share our belief in the
development of the international dimensions of teaching and
learning, and the importance of global citizenship in our schools.
The international dimensions of teaching and learning have
always been at the heart of the British Council’s work and we
would be delighted to encourage many more teachers to get
involved in this unique and supportive scheme and share a range
of excellent and innovative commitment.
As the UK’s international organisation for educational
opportunities and cultural relations, the British Council is active in
110 countries worldwide, building engagement and trust through
the exchange of knowledge and ideas. In our work with schools
and educators we focus on forming international links that bring
a global dimension to young people’s learning and ensure that
they develop the skills and understanding to take their place in the
world. The need for this is summed up beautifully in a quote from
the author Marshall McLuhan, which I saw displayed in a primary
school: ‘There are no passengers on Spaceship Earth, we are all

crew.’ Educators increasingly recognise how very true this is and
Connecting Classrooms work ensures that schools and educators
develop and sustain those powerful global links that equip young
people to become the ‘crew’ of our global society.
So many events and changes take place across our increasingly
interconnected globe that shock, enthral, puzzle and unite
us. It has become increasingly important for us all to engage
with cultures and societies that are different from our own, to
learn from and share with one another, and to act together to
address global concerns. We recognise that now, more than
ever, it is important to connect young people around the world,
through their schools – not only to strengthen understanding
and relations between countries but also to build greater
understanding in and between our own communities. The three
stands of Connecting Classrooms can be a key support in this.
Furthermore, the scheme encourages schools to make the most
of their link to fulfil multiple educational objectives such as
language learning and raising standards and, of course, to live
out the guiding principle of education that educators everywhere
are learning from each other daily and sharing their knowledge.
I have visited many schools involved in the excellent
Connecting Classrooms programme and what strikes me each
time is just how creative and inspiring the work undertaken
every day by educators everywhere is. I am amazed, as are all
us involved in this work, by the diverse range of international
activities going on in all our schools; from the small rural
primary, through to the large urban secondary and innovative
special school, heads and teachers are raising young people’s
awareness of each other’s communities and the wider world,
challenging stereotypes and developing their empathy and
respect for others on a daily basis. We should all be inspired
by this commitment to building understanding and making
learning ever more real and relevant for young people.
I would like to take this opportunity to congratulate and thank
every school that is involved with the Connecting Classrooms
programme (www.britishcouncil.org/connectingclassrooms) and
encourage all teachers and academies across the UK to get involved
in this unique, powerful and professionally supportive opportunity.
Summer 2013 | Academy magazine
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Finding areas of common ground
Kevin McDermott, deputy head, St Gregory’s
Catholic College, Bath, tells of his experience
with Connected Classrooms

C

onnecting Classrooms is a project run by the British
Council that provides teachers with the opportunity
to share good practice across continents. It is also an
opportunity for cultural exchanges and is a chance to pave the
way in preparing our young people for citizenship of the world.
St Gregory’s worked in partnership with MCKV in Kolkata
(formerly Calcutta), situated in West Bengal, in the North East
of India. MKVC has 3000 boys of all abilities from within a 2.5
kilometre radius. Aged between kindergarten and 18, the boys
pay to attend school, but as with many Indian schools the fees are
not extortionate.
The school has no school fields and is on a small site. There
is a small playground outside, a car park and the main building.
The school is designed around a traditional Indian model with
a large central dome through which light streams into the whole
building. The classrooms are off the corridors on three floors.
In many ways MKVC and St Gregory’s could not be more
dissimilar. Bath is small city located in an affluent area part
of South West England, whilst Kolkata is a vast city where the
infrastructure struggles to cope with traffic. There is also a huge
amount of poverty but spiritual thinking is never far away.
The aim of the week was to explore the theme of ‘equality’
and I was to deliver two lessons on this theme. The welcome on
the Monday morning could not have been more impressive as
3000 boys stood in silence for the morning assembly. They gave
me a traditional Indian welcome, presenting me with a garland
of flowers and a blessing. This immediately put me at ease. The
school staff were very generous in their time, and their hospitality
was flawless.
The school provided me with plenty of opportunities to
engage with Bengali culture. Presentations on both West Bengal
and Indian culture sharpened my thinking as did visits to various
temples, two Anglican churches and Mother Teresa’s final resting
place. The riverboat trip down the Ganges was particularly
impressive.
I was shown around the school by students, who explained
how the history, geography and mathematics laboratories
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contributed to their learning. I was invited to a cricket practice
and the boys took great delight in telling an Englishman how to
play cricket. Thankfully my bat made contact with the ball!
The staff wanted to ensure that I got the most from my
visit and organised for a trip to the local Catholic boys
school, the Don Bosco School. Here I met their principal who
demonstrated a clear vision for what Catholic education is in
Kolkata and how to provide for the education of Hindu and
Muslim children as only 20% of the school are Christian. Their
purpose is most definitely educational rather than evangelical.
Staff at MCKV expected me to teach, to take questions from
the floor in a discussion about equality, contribute to a heads of
department meeting, to chair a discussion about equalities, to
adjudicate a public speaking contest and to lead assembly.
My lesson was to be interactive. Following a starter (paired
discussion about equality), students wrote one line of a poem
each. This line is put with the line of their partner and then put
together to make a two-line verse. Those lines are put with two
others to make a verse of four lines and then two of these joined
to make a verse of eight lines. The boys then read their verses out
and had to agree on the best order for their verses. The end result
was a poem which would then be read out in assembly. The
process enabled all to feel part of a process that is communal; it
gave each child a voice, engaged children with the structure of
poetry and contributed to literacy, as children had to read out
their work.
All the boys have English as a second language with most
speaking either Bengal or Hindi as their mother tongue.
Thus another aim was to see if reading their own verse to the
class might improve their confidence in reading English. The
style of teaching led to a healthy discussion with the heads of
department. In MCKV and many other Indian schools, the
preferred pedagogy is a lecture. The discussion was a professional
dialogue about how children learn and the most effective ways of
ensuring good teaching.
The three-part lesson structure – starter (engagement),
development (lesson content and activity) and plenary – was
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Kevin McDermott disproves
the adage that English
batsmen have trouble
playing spin bowling

unfamiliar to the Indian teachers. I explained the way it could
work. We then talked about the nature of the lesson. We have
had similar discussions at St Gregory’s; pitting the need for
lessons to be engaging against the fact that many students just
want to know what is necessary to get through the examination.
There is the added complication that children sometimes simply
need to learn a process or group of facts by rote. Many teachers at
MCKV already employ a combination of learning styles, drawing
on what they know about visual, auditory and kinaesthetic
learners to benefit their students enormously.
MCKV had much to teach me. Their curriculum design allows
for activities in the afternoons with opportunities for cricket,
chess, pottery, drumming, singing and debating after academic
work in the morning. The curriculum is organised around the
needs of the child. MCKV accept that their younger pupils need
to do something creative in the afternoon, whilst older students

have a school day and curriculum familiar to many UK schools.
Clearly for many schools, such a model would be difficult to
pursue in the short term, not least because it would be hugely
expensive to bring part-time teachers in during the afternoon.
Nonetheless it has much to recommend it.
Recreational time was well managed, with an acceptance that
boys need to be usefully employed at lunchtime. Provision was
made for table tennis and other games for them to play. Every
day begins with an assembly. There is no sitting. The students
stand silently in lines. It means that time is not wasted putting
out chairs and teachers are brief in their comments. Finally a
word about identity needs to be made. Most of the young men
I met were clear that they were Bengali and Indian and this gave
them a confidence. They are proud of their past, very pro-British
and clear about the role education has to play in their lives.
There were naturally areas of common ground. Discussion
about the processes of teaching to facilitate learning is taking
place in both schools. The unashamed drive for a clear ethos,
which facilitates personal growth through which children
flourish runs through both schools. High standards, both
academic and social, are hallmarks of both schools. The
commitment to the whole person was evident in everything that
I saw at MCKV and I hope that it is also found at St Gregory’s.
The experience was hugely beneficial. For any school leader
who is wondering about its worth, I was out of College for five
days and the experience surpassed a great many courses that
I have been on. It focused my mind back onto the purposes
and principles of education. Heads of subject would find that
the experience enhances classroom teaching and any pastoral
leader will gain enormous benefit from seeing how systems are
organised and run in another culture.
A final word must go to the boys and staff of MCKV. The
were hosts par excellence. The name McDermott proved to be
too many awkward syllables for them, and so they preferred
instead the endearing ‘Mr Kevin’. I look forward to welcoming
Ms Sanghamitra Pal from MCKV to St Gregory’s in June.
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Teachers ‘unprepared for
role as careers advisors’
Academies face many issues
regarding careers advice.
Olivia Piepe of All About Careers asks,
can your academy tackle them?

T

here is growing concern that careers guidance in schools
is failing to provide information about vocational post-16
options. The careers website Not Going To Uni has warned
that careers advisors are not giving students relevant information
and it has called for more support for schools.
A recent survey carried out by the website found that out
of 1774 university graduates, three quarters had not been told
about vocational routes or apprenticeships while at school or
college. Moreover, when questioned about what difference
this knowledge would have made, more than half said they
would have taken a vocational qualification if they had known
about them.
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Spencer Mehlman, managing director of Not Going to Uni,
is concerned that teachers are unprepared for their new role as
careers advisors and are unaware of the range of opportunities
available to their students. Brian Lightman, general secretary of
the Association of School and College Leaders admitted that the
careers advice in schools is ‘absolutely patchy’ with many schools
‘really struggling’.
Since the disbandment of the national Connexions career
service, schools have been given autonomy to carry out their own
careers provision. This autonomy, however, comes with specific
legislation: schools must provide independent careers advice for
pupils, as well as information on the full range of post-16 options
including vocational options. Academies are subject to the same
requirements through their funding agreements.
A recent report by the Parliamentary Education Committee
explains how the decision to denationalise careers provision
is ‘regrettable’ and is not currently working. Reasons for this
include large discrepancies in the standards of provision in
different schools, and a lack of accountability. The situation has
been described as a postcode lottery which is deteriorating.
It has been estimated that without successful careers provision
in schools, the economy will lose billions of pounds. As Dr
Deirdre Hughes, chair of the National Careers Council, explains,
there could be a ‘potential loss of £28 billion to the economy
if young people are not guided to the right destinations’. In
addition, Careers England speculated that the ‘potential cost of
young people making the wrong course choices after Year 11
could be as high as £200 million per annum’.
The economic effect of poor post-16 choices amongst young
people is, of course, exacerbated by the profound societal – and
personal – effects of youth unemployment. From November
2012 to January 2013 there were 993,000 unemployed 16- to
24-year-olds. In other words the unemployment rate for 16- to
24-year-olds was 21.2 per cent, compared to a rate of 7.8 per cent
for the working population (16- to 64-year-olds) generally.
The people behind AllAboutSchoolLeavers.co.uk ran a
survey of over 9000 school students completing GCSEs, A levels
or related qualifications. Out of those 9000 students, 3000
disclosed that they did not know what they planned to do when
they left school. This level of uncertainty shows that a large
number of students lack a clear idea of what to do when current
programmes of study end. Recent research shows that 30 per
cent of students drop out of A level courses before taking exams,
while a staggering 45 per cent of undergraduates fail to complete
their degrees.
All of this paints a bleak picture for the careers provision
for young people. Academies have a legal and moral obligation
to ensure their students are sent into the world with sufficient
knowledge about their future careers, and with the aptitudes
and ambition to work towards achieving them. So how can your
academy ensure it provides students with the careers provision
they deserve and serves its legal obligation, as outlined by

governmental legislation, to provide independent careers advice
for their students? The options can take a number of forms,
ranging in quality and price.
The most common option for academies is to hire an
independent careers advisor to provide face-to-face guidance.
This is a very beneficial option for young people as it allows
an interactive discourse that can respond to specific student
requirements. An issue arising from this option is the varying
level of quality of independent careers advisors. To help with this
discrepancy, the Careers Profession Alliance has developed a new
set of professional standards for careers advisors, and a register
of advisors holding postgraduate qualifications. To view this
register, and search for a careers professional for your academy,
visit www.cparegister.org.
Another problem that independent careers advice raises is
the cost, and so academies are looking into free options so that
they can save their precious budgets. One potential solution is
to use an independent website, yet many have complex pricing
systems that charge for each student that uses them. There
is another option: the website www.MyCareerSpringboard.
org is entirely free to use and delivers the governmentrequired independent careers provision for academies through
downloadable lesson plans, and an interactive career test.
Although online careers provision cannot replace face-to-face
careers advice, it is the strongest way to support the activities of
face-to-face careers advice.
With these issues in mind, the optimal route for academies
is to combine the two. By using both face-to-face careers
support and free online provision, academies can provide
students with the careers advice they need to make sensible
and realistic choices. This combination ensures that the
best parts of each complements the other: budgets are less
stretched and your students can receive the quality of careers
provision that they deserve.

AllAboutCareers is a social careers
information website for those who want
to find out more about graduate schemes,
apprenticeships, internships and other
job-related information
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Buildings

Design project checklist for
reception areas
A welcoming reception area is important in
promoting a positive image, writes Robert Day

F

irst impressions count for a lot, especially when your
academy is welcoming new students, prospective pupils, new
teaching staff, inspectors and other visitors.
As a teaching establishment committed to excellence in all
areas, it is important that your physical environment reflects
your ethos, values, culture and achievements.
If your academy was purpose-built, one can safely assume that
the Headteacher and school business manager worked closely
with architects, interior design consultants and contractors at
every stage of the planning, design and fitting-out process.
If however your establishment has converted to academy status,
it may well be that you are located in an older – perhaps even
Victorian – building, which was not originally designed to fulfil the
ICT and workplace needs of a modern school reception area.
A few coats of paint and a new carpet might improve the
general appearance of your premises but such changes are purely
cosmetic and will not address crucial requirements such as
flexible use of space, office acoustics or social responsibility.
With that in mind, you would be well advised to refer to a tenpoint design checklist. By considering all elements of the project,
you will be better able to create a warm, welcoming reception
area that is practical and sustainable as well as pleasing to the eye.
•
Look at the purpose of your space. Is it used for meetings,
as a waiting area and for storage as well as being a reception
point? Plan the area according to square footage to ensure
the most practical use of the available space.
•
Look at how your space is being used. Does your
reception have conflicting uses? Are people waiting in a
busy thoroughfare? Is there storage in the way? Are there
facilities for people trying to meet and discuss issues,
perhaps confidentially? Clever use of partitioning could
resolve these problems.
•
Consider the lighting and air conditioning. Lighting
can have one of the biggest effects on the working
environment, with quality of light directly affecting
people’s comfort levels, working ability and output.
•
Think about the acoustics, particularly in open plan offices.
Noise carries but it is very possible to create acoustically

•
•

•

•

•

•

private spaces, suited to a variety of tasks and user needs.
Make sure that you have incorporated cabling and storage
solutions, including data storage.
Choose furniture that is fit for purpose and guaranteed
to last as well as stylish and comfortable. Today’s
contemporary office furniture ranges feature a variety of
flexible, ingenious solutions to maximise space.
Consider using branding and zoning. Your academy’s
ethos and culture can be echoed in your colour schemes,
for example, telling the ‘story’ of your academy and its
unique personality.
Consider using professional project management or a
design and fit-out contractor with the necessary skills and
experience to deliver the refurbishment.
Pay close attention to financing, including leasing options.
It may, for instance, be more practical and cost effective to
lease rather than buy plants for your reception area.
Source sustainable materials and seek to make your space
as environmentally-friendly as possible.

In addition to these recommendations there may be other
improvements and enhancements you can make which will help
promote the achievements of your academy and its students.
You may for example, want to create a Wall of Fame to showcase
trophies and awards or display students’ art work.
You might also review how you project manage the
individual contractors carrying out the work. Draw up a
schedule of works, paying special attention to timing so any
disruption to the academy is kept to a minimum. You may be
able to arrange for the work to be undertaken out of school
hours or during school holidays.
By following the advice on the checklist you can create
the perfect office/reception environment for your academy,
promoting exactly the right image to everyone who sets foot in
your school building.

Robert Day is managing director of
Blueprint Interiors, Diseworth
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Procurement

Making procurement work
Richard Allinson makes the case for dedicated
staff to drive through savings
from procurement

E

veryone involved in school management will recognise
the need to save money, whether they be Headteacher
, chairman of finance or business manager. Savings are
what make the difference in balancing a budget, or affording
excellent facilities.
A typical secondary school of 1000 pupils, with total income
of about £6m, would be spending around £1.5m on goods and
services where savings can be achieved through procurement.
Saving just 5% of this would release £75,000 to spend on
improved facilities.
The Department for Education is a champion of improved
procurement in schools and there was a good article
introducing procurement issues in the summer 2012 issue of
this magazine.
School business managers will know that good procurement
needs effort, and that effort means time and money. Although
the principal objective of a procurement exercise is to save
money, it is often hard to find the time and money to set the
processes rolling. Hours can be wasted chasing small amounts
of savings. For example, three quotes obtained for an item
costing £500 and achieving a saving of £10.00 (2%) can take
two hours at a staff cost of £24.00 in total, so no overall saving
has been achieved.
But savings can be achieved by using overarching
arrangements, choosing the right things to seek deals on, doing
the deals right, and then making them work – there is no good
specifying a cheap stationery supplier if staff in the school end up
ordering elsewhere.
The work that procurement officers do for colleges and
schools suggests there are six stages to an effective procurement
exercise. Over time, these form a continual process (see
diagram overleaf ).

Plan, investigate and prepare
This is a time for gathering information, for comparing with
available benchmarks, and for establishing whether there

is likely to be a savings benefit from investing time in the
procurement project.

Design/specification
This is the stage of collating details of the goods or service
required, during which procurement professionals will challenge
buyers either to be clear on their requirements (suppliers will
increase prices where there is uncertainty in order to cover for
the risk), or to reduce the specification - a ‘Rolls Royce’ price will
be received for a ‘Rolls Royce’ specification. Service levels and
response times are an important part of this stage.

Selection of suitable suppliers
This process may be a formal pre-qualification questionnaire
(PQQ) following a tender advertisement (both EU and
local), or may be derived from local knowledge, added to by
procurement staff to ensure that regular suppliers are subject
to periodic competition from outside. A financial appraisal will
be conducted when using a PQQ approach, and references for
ability and track record taken up.

Tender and evaluate
This stage represents the process of assessing a supplier’s
suitability to satisfy an opportunity and their price for the goods
or services. This may be done through a full EU tender, a locally
based tender, or a request for quotation. Decisions include
quality as well as price, not just the cheapest option. A tender will
have a formal set of award criteria.

Award and contract
Once a decision on supplier has been taken, the arrangements
with the supplier need finalising, including the details of a
contract document. It is important to ensure that mechanisms
exist for monitoring and addressing quality issues (including
termination if appropriate), and ensuring that expectations
within the tender/quotation are reflected in final arrangements.
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Implement and monitor
Finally the arrangements need implementing and embedding
into the organisation(s). Cleaning companies must mobilise
to deliver the service, administrators must be made aware of
new suppliers and how to access them (such as stationery),
or premises managers need to know new arrangements for,
for example, waste collection. This is not a function that
procurement achieves alone, but they will take the lead in
bringing parties together. Regular monitoring of supplier
effectiveness and compliance with key performance indicators
(KPIs) are important to ensure that the organisation actually
achieves its objectives.
Doing this well requires a person dedicated to the task , with
the right skills – typically a member of the Chartered Institute
of Purchasing and Supply (MCIPS). Such people know how
to approach procurement exercises. One difficulty in assessing
quotations from suppliers is that some purchasing decisions are
only carried out at irregular intervals and it is therefore hard to
have a feel of the market place and what represents a good price.
Time can be wasted chasing improved deals that do not exist, or
suppliers are not challenged as much as they should be.
The key to successful procurement in academies is
collaboration. Joint initiatives can either be through overarching
academy groups or via local arrangements put together through
meetings of business managers. By combining spend from
several schools it is possible to augment the purchasing power
and achieve better deals from suppliers. Equally any tender
demands considerable time input, much of which is fixed for
the exercise, and additional schools can be added with only a

marginal increase in overall time input.
Although it is possible to collaborate on individual tenders,
the best approach is to carry out a detailed review of the pattern
of spending in the partner schools and to identify the largest
blocks of spending and the key suppliers that are enjoying
the business. I’ve been involved in carrying out a number
of spending reviews. These include one for two learning
partnerships of schools (23 schools in all) with a total non-pay
spend of around £6 million and this identified that around 7%
of the spend could be saved through improved procurement
processes. Twenty of these schools were primary schools and they
could not have contemplated as complex an exercise except in
collaboration with others to spread the cost.
These schools tendered for their cleaning services and
achieved savings of £345,000 over a three-year period,
representing 29% of the amounts they were spending on
cleaning. Other key areas that were identified by the spending
review were reprographics (50% savings) and refuse collection
(20% savings).
One element of collaboration is through the use of consortia
and the DfE is promoting the use of consortia as an aid to
saving costs. Consortia have an important part to play in
any procurement process and will provide a list of approved
suppliers, or even be the supplier themselves, but it is important
not to lose sight of the fact that that still leaves work to be done
in the following stages of the procurement process:
•
investigating need;
•
specifying requirements;
•
requesting quotations;
•
appointing and contracting with the supplier; and finally
•
implementing arrangements within the school(s)
This leaves plenty of work left to do in the business management
side of the school. These are jobs that a dedicated procurement
specialist, working across several schools, can do very effectively.

Richard Allinson is deputy managing
director of Tenet Education Services. The
company provides tendering, outsourced
procurement services and interim
managers to schools and colleges.
Richard has been director of finance in a
medium sized college, Bursar in a large
independent school, and has carried
out a number of interim and project
exercises within academies
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School improvement

The OIQ Factor
In an extract from their new book, William Powell
and Ochan Kusuma-Powell explain how schools can
raise their Organisational Intelligence Quotient and
become cognitively, socially and emotionally smart

M

any, perhaps even most, educational systems have got
school improvement wrong. The authorities attempt
to address the issue as a technical challenge. They
are simplistic in their approach and often perceive schools
as machines in need of repair, or factories to be re-tooled. So
the politicians and bureaucrats tinker with league tables, new
curricular models and merit pay for teachers, spend vast amounts
of money, make a great deal of noise, and ultimately have little or
no positive impact.
Schools are extremely complex organisations, in part because
we invest in them our most precious assets – our children. Unlike
businesses or commercial enterprises, schools have a multitude
of success indicators, some of which are extremely difficult to
quantify and may be time-delayed by many years.
Simplistic and superficial approaches to improving student
learning simply don’t work because school improvement isn’t
a technical challenge; it is an adaptive one. It requires a change
not just in behaviours and skills, but in values, beliefs and even
identity. In a results-orientated age, impatient and frustrated
school reformers may perceive this approach as a ‘soft’ option.
However, any review of outstanding and improving schools
will clearly demonstrate that high quality student learning is
tied to school cultures that embrace learning for all. Raising
organisational intelligence is all about re-culturing schools.
More than 20 years ago, Roland Barthes (1990) wrote that
school improvement is an inside-out process. It needs to come
from within the school itself, from teachers and school leaders.
More recently, Michael Fullan (2001) wrote that we don’t need
school reform or restructuring, we need school re-culturing.
School re-culturing is an internal process that cannot be
mandated or imposed from outside.
Robert Garmston (2012) opens his recent book by asking the
question: ‘What dynamics have enabled some schools to become
islands of optimism?’ What forces conspire to allow some
schools to develop a collective sense of responsibility for student
learning? What conditions contribute to that collective efficacy
that is so evident in some of our most effective schools?
The answer to these and many other questions relating

to high-quality and improving schools comes to reside in
transformational learning – the type of learning that makes
schools more collectively intelligent; more cognitively, socially
and emotionally smart. This book is for teachers and school
leaders who are looking for ways to raise the organisational
intelligence quotient (OIQ) of their classrooms and their schools.
What does a school with a high OIQ factor look like? First of all,
it is a place where teachers and students want to be. The buildings
hum with activity seven days a week: athletes practise; musicians
rehearse; actors memorise their lines and the yearbook staff work
late hours to meet deadlines. The hum of activity is punctuated
with laughter. Woven into the fabric of productivity is enjoyment.
In a school with high OIQ, teachers share a common sense of
mission. They are intrinsically motivated and there is a culture of
relational trust. They talk about ‘our’ school and ‘our’ students.
Work and play become wonderfully confused. Territoriality is
replaced by interdependence and accountability is second to
responsibility. Teachers perceive themselves not as learned, but
as learning.
Pride and humility walk hand-in-hand. Satisfaction runs high
and yet there is no sense of complacency. Ideas are scrutinised in
an atmosphere of respect and listening is valued at least as much
as speaking. Leadership isn’t rationed but is seen as a human
right. There is positive peer-group pressure, without insidious
competition. The collective efficacy is contagious.
These are the schools we need and it is up to teachers to deliver
them. Politicians, the central office, even building principals by
themselves cannot mandate transformative change. Teachers and
school leaders must address such adaptive challenges. We need to
reclaim our profession one school at a time.

Bill Powell and Ochan Kusuma-Powell
serve as consultants for
Education Across Frontiers.
The OIQ Factor is published by John Catt
Educational, £14.99, and available from
www.johncattbookshop.com
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Today, more than ever, young people face a myriad of challenges. With the advent of so-called legal highs,
the number of harmful substances available to them is vast, and growing on a daily basis, multiplying the
threat already posed by tobacco, illegal drugs and alcohol.

So we arm young people. With information. We go into schools across the UK and hold open, frank
discussions with them. We don’t lecture, preach, patronise or judge. Never have done. We engage and
involve, and we’d like to think we’re pretty good at it. Why else would we have over 250 schools on our
dance card, and be invited to come back again and again?
Much as we’d love to be with them every time someone offers them a little packet with dubious contents,
or offers to buy them a bottle from an off-licence, or tells them they’re better off dead on the web, we can’t.
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What we can do is arm them with the information they need to make informed choices, both during their
school years and in later life.
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please call us on 020 7486 9646, or email info@lacauk.co.uk
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Flashback

Education:
the rock and roll years
Ageing rocker Les Walton
reminisces about times past
1966: the art of glowering

1956: ‘I don’t believe in fairies’

In 1966 I took up my first teaching post in Blaydon East

In 1956 I was about to start grammar school fully equipped
in my new blazer, which my mother had made from billiard
table cloth, the closest to the official school colours. She had
also hand-embroidered the school badge. I must admit I did
stand out compared to the other children in their Raymond
Barnes shop-bought outfits. As the only ‘grammar kid’ in my
village I had to walk in the opposite direction to all my previous
friends, and enemies. A particular enemy was Ike Charlton. (Ike
pronounced like IKEA without the A).
Ike discovered he was a vampire at the age of six. Most nights,
as I walked back from primary school, he would jump out of
some bush and try to bite my neck. The onions I used to hide in
my pocket didn’t seem to work.
Our final school outing in primary school was to see Peter Pan
at the Theatre Royal, Newcastle. Peggy Cummins, who later was a
girlfriend of John F Kennedy, played Peter Pan. Frank Thring was
Captain Hook. He was later famous as Pontius Pilate in Ben Hur.
Tinkerbell was dying and Peter Pan had just told us that if
anyone says they don’t believe in fairies a fairy dies. I was going
through a severe case of guilt and shame as I recalled my own
doubts in their existence. Peter Pan called to the audience to
shout: “I believe in fairies”. We all started to shout: “Yes, we
believe!” But not Ike. In full view of the hovering teachers and
packed auditorium, he shouted: “Die yere bastard!”
I have always had a belief that children are essentially good and
want to learn. It is the education system that often blocks their
natural desire to learn. I have to make an exception with Ike.

Secondary Modern School. My induction was thorough to say
the least. It was clear from the first day that whilst I would have
absolute freedom with regard to designing my own curriculum
within a broad framework, there were clear rules on how I and
the children should behave.
The ‘senior mistress’ would never direct me on what I would
teach, nevertheless each morning she came into my classroom and
measured the paragraph indentations of my pupils’ stories. If they
were more or less than quarter of an inch I was in big trouble.
During my first week I went through ‘dinner duty training’.
Ron Harris, a maths teacher who would follow the natural
progression route of becoming a primary Headteacher within a
couple of years, was my mentor.
At the beginning of lunch Ron simply stood in the middle
of the mobile classroom that was the dining hall and glowered,
staring at one child in particular. When the children stopped
talking he turned to me and said: “That is first stage silence”. He
then continued to glower, staring intensely at all the children
at the same time. He then asked me if I could hear the clock
ticking and birds singing outside. “That’s the achievement of
dead silence, the one skill you need to know – and that’s what
education is all about.”
Later the PE teacher (umbrella and wellies required when
supervising games) gave me another piece of advice. “If you can
get them through the showers you can get them through life.”
After the Newcastle riots in the 1990s I was asked by Sir John
Stevens when he was Chief Constable of Northumbria Police,
later Head of the Metropolitan Police Service, to speak to the
annual police conference on how to manage discipline. I showed
a slide of the policeman on a white horse controlling crowds
at the 1923 Cup Final. My caption read: Teachers don’t need
horses to control crowds. I then spoke about achieving silence by
glowering.
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Can you recall stories about post war
education or the technology of the 1960s?
If you know anyone who went to school
between 1945 and 1950 I would love to
hear from them. If you do, please email Les
at les.walton@northerneducation.com
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Today, more than ever, young people face a myriad of challenges. With the advent of so-called legal highs,
the number of harmful substances available to them is vast, and growing on a daily basis, multiplying the
threat already posed by tobacco, illegal drugs and alcohol.
The internet, and in particular social networks, brings with it a number of disturbing elements. Cyber
bullying and the widespread availability of sexual content are just two examples.
So we arm young people. With information. We go into schools across the UK and hold open, frank
discussions with them. We don’t lecture, preach, patronise or judge. Never have done. We engage and
involve, and we’d like to think we’re pretty good at it. Why else would we have over 250 schools on our
dance card, and be invited to come back again and again?
Much as we’d love to be with them every time someone offers them a little packet with dubious contents,
or offers to buy them a bottle from an off-licence, or tells them they’re better off dead on the web, we can’t.
What we can do is arm them with the information they need to make informed choices, both during their
school years and in later life.
If you’d like to arrange a visit to your school, or would like more information on the services we provide,
please call us on 020 7486 9646, or email info@lacauk.co.uk
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