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The surprise removal of Michael Gove as Secretary of State sent ripples through the Education
world in July. Whilst we may not have agreed with all Michael Gove did, nor always approved of
the way he did it, nevertheless we knew what he stood for, appreciated his principles and applauded
his commitment. His drive to raise standards, especially for disadvantaged children and in poorer
neighbourhoods, cannot be questioned. His reform of the curriculum and of accountability
measures have yet to evidence impact yet it is likely that he will come to be remembered as one of the
great Education Secretaries.
His removal begs the question, what of Conservative education policy as we move towards the
general election of 2015? We are told that policy will not change, just the personality. Time will tell.
We welcome Nicky Morgan into office and, whether policy changes under her leadership or not, we
hope she will demonstrate the zeal, determination and passion of her predecessor.
That leaves the question of Labour’s education policy. There has been the publication “Review
of education structures, functions and the raising of standards for all” by David Blunkett but it
remains to be seen whether this fuzzy, backward looking document will be the blueprint for Shadow
Education Secretary Tristram Hunt or an albatross round his neck, shackling him and reducing his
room for manoeuvre. He has yet to put his personal stamp on the direction Labour would take and
we continue to await this moment in time.
We must not leave David Laws out of this picture. He too has made his mark, working as Minister
for Schools to tackle disadvantage and to close the gap between rich and poor. His article in this
issue is heartfelt and shows his
commitment.
As we move towards the next
election, which may provide yet
another seismic shift in education
policy (although we tire of these),
FASNA has managed to get all
three major parties to agree to
attend a pre-election Conference
on the 19th March. This will
ensure we are all clear on what the
parties stand for. But what do we
want from the next government
in terms of education policy? To
answer this question, the FASNA
autumn Conference, on the 13th
November, will endeavor to
publicise what other organisations
want and where there may be
synergy with FASNA. At this
conference ASCL, NAHT, IAA
and NASBM will set out their views and FASNA will provide members with the opportunity to help
formulate FASNA’s policy demands. In this way FASNA will contribute to the debate and shape its
outcome.
In this issue I am pleased that we are able to provide some case studies on the Pupil Premium. As
this is under scrutiny by Inspectors it is an area of concern to all schools. However, we would argue
Cont...

Tristram Hunt has
yet to put his personal
stamp on the direction
Labour would take and
we continue to await
this moment in time

Peter Beaven, editor of Academy, retired in August 2012 as Headteacher of Norton Hill and
Somervale Schools in Midsomer Norton. He had been Headteacher at Norton Hill for 18
years and during the last three years was also Head of Somervale. He can be contacted
via editor@academymag.co.uk
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From the editor

that Inspectors should only interrogate spending of the Pupil Premium if there has been a failure to “close the gap”. In schools
where this has been have the inspectors should concentrate on other areas.
We all appreciate the importance of strategies to “close the gap” and the role education has to play. However, the pressure
applied to schools to ‘solve’ the problem of social inequality, or to ‘solve’ the problem of community cohesion and deliver
adherence to British Values (see Roger Inman’s article on this) is disproportionate. It feels like, once again, if there is a social
problem it is the schools who have to put it right. And it is Ofsted Inspectors who will put the spotlight on the appropriateness of
some of the expectations and the strategies proposed for delivering them. As in the case of the Trojan Horse schools, we must ask
if the inspection system is the right vehicle for identifying and addressing these issues.
This brings us to the issue of the middle tier, and holding academies to account. The need for better accountability is used
by Labour and academy-detractors to argue for a return to schools being controlled by Local Authorities. We have consistently
argued that this would be a retrograde step whilst at the same time recognizing that there is an issue. Improved governance is one
important answer to this and maybe the Regional Commissioners (or something similar) is another. However, no-one should be
blinkered enough to think that there were no issues with schools when LAs were in charge or that some of the issues under the
spotlight like governance or financial probity didn’t pre-date the academy agenda.
I am delighted that, once again in this issue, we are able to showcase converter academies, from both secondary and primary
phases, collaborating and demonstrating good practice which delivers high outcomes. This evidences the impact that autonomy
has on schools.
Finally, the anticipated anguish over school funding has yet to materialize. Are all schools and academies aware of the changes
to employers pension contributions? Have they calculated its impact? Does silence mean that they are ignorant of this issue or
that it is not an issue? Or maybe they are so brow beaten they are resigned to it?

cademy
Academy magazine is now free to download
via our new app. Search “Academy magazine”
in the App Store or on Google Play
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Time to make a difference
David Laws, Minister of State for Schools,
believes that schools have a responsibility
to continually evaluate the effectiveness
of their Pupil Premium strategies

I

recently heard an example of the Pupil
Premium in action. Louise – not her
real name – was a typical eleven yearold in many respects. She liked sweets too
much and followed One Direction. But
she knew she was falling behind at school.
As her tests approached at the end of Year
6, she was getting by in English but was
well below most of her peers in maths.
Her mother didn’t seem to notice and
had hated school when she was a pupil.
She didn’t give Louise a quiet space to
do homework, and could never answer
any of her questions. So Louise began to
stop caring, submitted no homework and
started avoiding school now and again.
The headteacher managed to persuade
Louise’s mother to come into the school.
They had a detailed talk about how
Louise’s future looked if she failed to
reach the standard at the end of year 6;
about the importance of schools working
in partnership with parents; about the
tailored interventions being provided by
the school and ways in which the mother
could help at home. She was initially
very upset, admitting that she could not
read or write. But she finally understood
how hard the school was working to help
Louise succeed, and how different the
staff members were to the ones from her
own school days. And she committed
herself to supporting her daughter more.
There was a complete change in
home learning routines. Louise’s mother
engaged positively with the school,
regularly seeking support and advice, and
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communicating on a daily basis about
how she and Louise were progressing.
With additional resources from the Pupil
Premium, they were visited regularly
by a family support worker and Louise
received small group tuition. Louise
became more confident about her own
ability and demonstrated a much more
positive attitude to learning, eventually
achieving level 4 in reading, writing and
maths. Her mother went back to college
to learn to read and write, and, proud of
her daughter’s achievements and her own,
successfully applied for a job at the school.
Poverty and the factors associated
with poverty have historically been, and
tragically remain, a powerful factor in
predicting a child’s future prospects. Last
year’s results bear this out – while more
than seven out of ten pupils from betteroff homes gained five A* to C grades
(including English and maths) at GCSE
– enough to continue their education,
enter training or seek employment – less
than four out of ten pupils in receipt
of free school meals achieved this.
This is why the Liberal Democrats put
forward the Pupil Premium in their
manifesto, driving a hard bargain within
the Coalition so that the £6.25 billion
invested to date was focussed on raising
the attainment of disadvantaged pupils
from age 5 to 16, and would help to close
the gap with their peers.
And we are now starting to turn the
tide. Ofsted’s latest assessment published
on 16 July is that schools are spending

the Pupil Premium more effectively than
at any time since it was introduced in
April 2011. This is particularly true in
good and outstanding schools, where
Ofsted reported that the gap is closing
most rapidly, and in some schools has
disappeared altogether. So Louise’s story
is not a one-off, and more and more
children like her are being helped to
succeed up and down the country, with
teachers breaking the inter-generational
cycle of poverty and under-achievement.
But Ofsted also made clear that there is
still quite a way to go, with weaker schools
and local authorities some way behind.
My challenge to every teacher in the
country is to ensure that you are working
as smartly as you can for disadvantaged
pupils. Ofsted has found plenty of good
practice around the country over the past
two years, not only in the recent report
but also in their report published early
last year. The Education Endowment
Foundation updates their excellent
teaching and learning toolkit regularly
with the latest evidence, bringing
together the findings from thousands
of research studies from around the
world. Other organisations such as the
Early Intervention Foundation are also
beginning to do the same with their
recently published guidebook.
Pupil Premium funding comes with
no specific conditions – and we have
consistently rebuffed suggestions that
we should give teachers a “shopping list”
of approved interventions on which it

Pupil Premium

can be spent. I believe this freedom is
critical to the results schools are now
achieving. It means schools have a
responsibility to continually evaluate
the effectiveness of their strategies, and
check they are delivering value for money.
Where impact is weak, schools should
call on independent, expert advice to
give an honest view of how the Pupil
Premium can make more impact. Senior
leadership teams have found that a Pupil
Premium review is an essential step to
boosting poor pupils’ performance.
Schools can commission anyone with
relevant expertise so long as they are
truly independent, and are not just
there to tell a school what they want to
hear. To make it easier to find a reviewer
the National College for Teaching and
Leadership maintains a register of
senior leaders with relevant experience,
including many headteachers of Teaching
Schools. My wish is that a Pupil Premium
review becomes a central part of school
improvement, and my department is
working closely with the Teaching Schools
Council to identify effective practice in
undertaking reviews.
This change takes time: the attainment
gap has persisted for many decades
and no one expects to see significant
improvements in national results
immediately. But I believe change should
be rewarded, that schools that improve
should be recognised and celebrated, so
they can become beacons of good practice
and support other schools to do the same.
We have had some fantastic schools with
excellent practice winning our Pupil
Premium Awards last year and this year,
with top prizes of £10,000 for primary,
secondary and special schools. Next year,
we are changing the awards so that we
award prizes for sustained improvement
since 2011, and we plan to reward up
to 500 of the most improved schools to
win a share of £4 million– with a top
prize of £250,000 for the most improved
secondary school and £100,000 for the
most improved primary and special
schools. And for those schools that need
one more year to turn things around, we

My challenge to every
teacher is to ensure that you are
working as smartly as you can for
disadvantaged pupils
will also be offering £4 million in prizes
in 2016.
I wanted to end by mentioning Ishak
– his real name – who went to Forest
Gate School in East London, a school in
one of most deprived areas in England.
Ishak wasn’t struggling at school; he was
a high performer and the school felt he
could excel with the right support. So the
Pupil Premium was used for additional
study materials, a travel subsidy, and
most importantly, time and attention
from a Deputy Head Teacher dedicated to
working with disadvantaged pupils. This

one-to one support, mixing academic
challenge, stimulating debate and a
pastoral role, played a key role in setting
Ishak on a path to the future that few
Pupil Premium children attain; he won
a post-16 scholarship to Eton. Senior
leaders always agree when I say that high
aspirations should be the foundation of
the Pupil Premium, and Ishak’s story
exemplifies this perfectly. We’ve given
schools the freedom to make the right
decisions; now I look to teachers to lead
the way in making the very best use of
this funding and really change lives.
Autumn 2014 |
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A Practical Guide to
the Pupil Premium
In this extract from a new book released this month,
Marc Rowland of the National Education Trust offers
some tips for getting the most out of the Pupil Premium

O

ver the past two years across the
country – with an appreciative
focus on the impact of the Pupil
Premium – the National Education
Trust has held seminars, conferences
and meetings with headteachers,
not to mention conducting many
interviews with pupils and observing
significant numbers of classrooms. As
an independent foundation we applaud
this government initiative, and salute the
many ways in which teachers and school
leaders are making a real difference
to children’s and young people’s lives
through creative, innovative and often
exemplary use of the allocated funding.
Reflecting sharply on all that we
have seen, we present the following
Top Tips. This is not a definitive list
and we invite readers to add their own
recommendations, and share them with
us at marc@nationaleducationtrust.net.
• Use the BAR approach: Identify
Barriers > Agree Actions > Evaluate
Robustly. Be clear about expected
impact.
• Stop or change course if things are
not working.
• Know what the attainment gap is,
how much Pupil Premium funding
the school receives, how your school
is spending the money, what the
impact is, and how you are holding
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the school to account.
• Harness your funding to support and
stretch higher attainers.
• Don’t pigeon-hole disadvantaged
children as low attainers who are
culturally illiterate and disinterested.
Ava Sturridge Packer of St Mary’s
CE Primary School in Birmingham
speaks powerfully about children
from disadvantaged backgrounds
and minority ethnic groups going
to the ballet. Enable all children to
experience those things perhaps
associated with middle-class families
• Linger over language. The language
gap is one of the biggest causes
of underachievement in later life,
especially for disadvantaged learners.
• Step back from your school – look up,
look out at what other colleagues are
doing. Just like a great painting, you’ll
see your school more clearly from a
distance.
• Go Pupil Premium ‘speed dating’
with a group of local schools.
Hear what people are doing, chose
something that interests you, and go
and see it.
• Be wary of expensive conferences
on Pupil Premium. There are no
shortcuts!
• Resist the temptation to be ‘busy’

with your funding. If you need to
spend your funding on retaining a
great teacher, or creating capacity
in your leadership team to support,
coach and monitor, then spend it
there. If you need to improve subject
knowledge in years three and four,
so the last two years are not spent
catching up, spend it there. Focus on
long term, sustained impact.
• Trust staff, and make them feel
trusted. Provide time and space for
well-designed research projects which
will have a positive impact on pupil
outcomes. If the research shows no
effect, don’t continue down that
route. This will create a culture of
openness and continuous learning.
• Use the ‘Test and Learn’ approach
for introducing new Pupil Premium
funded activities. Supermarkets,
when introducing a new product will
not stack the shelves of every shop
in the country. They will introduce
carefully – check impact, tweak and
change. Once perfected, the product
will be rolled out.
• With intervention, look for low
effort, high impact. Ask ‘can the
intervention be sustained?’ Louize
Allen of the Lambeth Teaching
School Alliance talks about the
‘Gaudi Test’ for interventions and

Pupil Premium

initiatives – will someone value it
enough to continue and complete it
once you’ve moved on.
• Self-evaluate regularly. Ask your
senior leadership team to write a short
report on what Ofsted would say
about your school’s use of the Pupil
Premium. Review this once a term.
• Beware of averages as an outcome.
Setting a target of ‘average attendance
of 95%’ for disadvantaged students
may mask poor attendance for some
children who have very complex
barriers to learning. Set your target
high for every pupil.
• Focus on progress to improve
attainment. A student cannot put
on their CV that they got a grade D
in GCSE maths but that they made
excellent progress.
• Use funding to enable inexperienced
teachers, or those who are struggling,
to observe excellent practice. Then
coach them for improvement.
• Conduct a skills and subject
knowledge audit. Include teaching
assistants in this process.
• Create time for your team. We are
yet to meet a teacher or leader who
wouldn’t value space to read, research
or reflect.
• Remember children have hidden

talents, developed outside of the
classroom. Encourage them to be
developed, nurture the privilege
of childhood and it might spark
something amazing!
Overcoming the achievement gap is
challenging. There are no quick fixes.
Closing the gap requires risk taking and
taking people out of comfort zones, but
in a system where currently just a third of
poorer pupils make the grade, we cannot
afford to do nothing.

The Pupil Premium might just be the
key that unlocks the opportunity for
everyone to attain well.

A Practical Guide to
the Pupil Premium
costs £7. Order from
johncattbookshop.com
Discounts for multiple
copies. Contact
offers@johncatt.com
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Aspiration is the key to
Pupil Premium success
Matt Rampton, Headteacher of Pickhurst Academy
in Bromley, outlines a road map for success

S

chool leaders today have a moral
duty to change the escalating trend
of deprivation on children and
young people’s education and life choices.
The impact is evident in the cold hard
data we see in our reports and it’s staring
us in the face on a daily basis.
The solutions clearly lie within schools
and academies, and in collaborative
working between them. But how do
we harness our funding to effectively
break the link between poverty and poor
outcomes for disadvantaged pupils?
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Facing The Challenges Head-On
Introduced back in 2011, the Pupil
Premium programme is now worth £2.5
million, and the 2014/15 financial year
will see primary schools receive £1,300 for
each pupil registered as eligible for Free
School Meals (£935 for secondary) at any
point in the last six years – and £1,900 for
each Looked After pupil.
There are many hurdles for us
to overcome in how we spend our
Pupil Premium funding and how it is
evidenced. Many leaders struggle to

balance funds between identified Free
School Meal (FSM) students and other
equally disadvantaged students, who may
not be eligible for Pupil Premium. But it is
not impossible to achieve.
Pupil Premium comes with its many
challenges – allocating spend can be
problematic, while understanding the
complexities of the different ‘types’ of
children receiving Pupil Premium is a
minefield.
Tackling the question as to whether
there can even be a ‘one size fits all’ Pupil

Pupil Premium

Premium approach is one we will all ask
ourselves. And what should academies
call their Pupil Premium children? How
is that ‘messaged’ to parents without
causing disengagement or bad feeling?
After all, who wants to be part of the
Pupil Premium club?
At Pickhurst Academy, we addressed
these challenges, and more, working hard
to overcome them. It hasn’t been easy, but
our outcomes using Challenge the Gap
– a strategic whole school programme
developed by Challenge Partners – has
resulted in a phenomenal improvement in
attitudes, attainment and aspiration.

What should academies call
their Pupil Premium children?
How is that ‘messaged’ to parents
without causing disengagement
or bad feeling? After all, who
wants to be part of the Pupil
Premium club?

Challenging the Gap
Pickhurst Junior Academy in Bromley is a
four-form entry junior school with a mixed
intake of 522 pupils. Ten years ago, 50%
of our intake was from middle and upper
income families. This has significantly
reduced over the last decade and today
those pupils probably only make up
approximately 25% of our intake.
Our school is now seeing increasingly
significant numbers of vulnerable families
join us due to our size and location, and
it is not unusual for many of our pupils
to experience some instability in one way
or another, whether financial deprivation
or some element of dysfunction at
home. The impact of the pupils’ home
backgrounds on their learning has been
substantial.
Around 25% of our pupils are now
FSM pupils, and for a long time, we
felt that they were invisible, potentially
missing out on the vital support they
needed. And so – we saw an opportunity.
We set out to maximise the life chances
and skills of not only our FSM pupils, but
of all pupils, whilst ensuring that the most
vulnerable children would still receive
effective support. Once you start engaging
with a programme like Challenge
The Gap, you realise it can potentially
have a huge cultural impact if adopted
correctly. It has raised awareness of our
most vulnerable learners, and opened a
Pandora’s Box in terms of what else we
can do and offer as educators.

For me personally, it’s as much about
aspiration as it is attainment. Aspiration
is a key element in opening doors for
children, and this is something we try to
get parents to resonate with. When you
first discuss aspiration with children, they
often need some guidance.
While becoming a footballer or a pop
star are valid career options, no-one really
explains to young people that if you are
grounded in a good education and work
hard, you might be able to do something
else in that area. Aspiration is the key to
success, and that moral imperative is the
driving force for me.
The impact of our new approach on
pupils has been ground breaking and with
careful strategic planning, we improved
our Ofsted score from Satisfactory in
2007, to Outstanding in 2011. In addition,
our SAT results have been excellent.
As a school, we have become much
more adept and minded on pedagogy
incorporating different strategies to raise
the profile and voice of Pupil Premium
children within the overall school
population.
Pickhurst is now a national Facilitation
School running and facilitating
workshops for Challenge the Gap – one
of only two primary only Facilitation

Schools in the country. The programme
has enabled us to not just share best
practice but also to engage in joint
practice development together, between
schools.

Implementing our Pupil Premium
strategy
At Pickhurst, the way we use Pupil
Premium is to pool the resources. We
employ highly skilled and highly trained
personnel, offsetting the larger costs that
support FSM pupils. We reorganised the
school’s support staff, which includes
para-professionals – non-teaching staff
members who bring valuable insights and
access to the viewpoints of young people
and parents.
Work carried out by TAs is completed
by a team of HLTA’s, QTS’s and paraprofessionals. The team meet weekly to
review priorities and agree deployment,
while para-professionals and individual
support assistants are used flexibly,
working in multiple settings in a variety
of ways.
We have also employed a parent liaison
officer who runs the hugely successful
turnaround group, which focuses on
inspirational talks and parent sessions.
This group is rolling out across the school
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and is open to the parents of any child
who is perceived to be vulnerable, not just
FSM children.
We introduced a Champions Board
in the staff room which features
photographs of our FSM pupils. When
a staff member has a positive encounter
with them, they will stick their triumph
on a note on the board so that all staff
are aware of the progress that is being
made. This also ensures that behaviour
difficulties are not the dominating
perceptions of these children.
Our strategy has been enormously
beneficial for our para-professionals. As
school leaders, we are asked to analyse
and reflect, but para-professionals
often aren’t given the opportunities to
do this enough, so Challenge the Gap
is a fantastic source of quality CPD for
them – like gold dust. It has raised the
aspiration, confidence and self-esteem of
these colleagues, some of whom are FSM
parents themselves.
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The role of the para-professional is a
hugely important one in the Challenge
the Gap programme. They are the key
players because they know the pupils
better than anyone. They tend to be more
connected to the emotional well-being
of these pupils, because quite often the
child’s experience resonates with their
own.
And as far as our FSM pupils are
concerned? They consistently achieve
above their peers nationally, and they
achieve better than non-FSM children
in other schools. There’s no question
that Challenge the Gap has enhanced
the provision of our school and others
involved– it chimes with what we do and
extends our success. For some schools, it
has actually been an epiphany.
Rolling out this strategy has made us
aware that as an academy, with the right
motives, processes and support, we have
been able to significantly improve the
outcomes of FSM children.

About Challenge The Gap?
Challenge the Gap provides schools with
practical tools and strategies to break the
link between poverty and poor outcomes
and to drive long-term performance
improvement. Working collaboratively,
Challenge the Gap is about thinking big,
starting small and scaling fast to have a
far reaching impact and make a lasting
difference.

Delivering results
On average, pupils in the target cohorts
made five terms progress in three.
It has a positive impact not just on the
target cohort but on the whole school:
30% of leaders said they had seen an
impact after just one term, rising to 67%
after four terms.
It’s not just about seeing a different set of
results. It is about seeing a different child.
Pupils on the programme become more
engaged, self-starting and empowered.

Pupil Premium

A unique approach

Far-reaching benefits

The program is a practical, tailored and
research-led model that builds in-school
expertise in collaboration with other
schools.
It focuses on building competencies
specifically relevant to Pupil Premium
pupils – academic competence, selfawareness and resilience.
Once the evidence base is established,
the program is designed to be cascaded
quickly across the school.
It is built on a foundation of school to
school learning, whereby schools are able
to learn from others’ experiences and
jointly design improvements.

Challenge the Gap believes that long-term
solutions need to be driven from within.
That means taking a non-hierarchical
approach to work with leaders, teachers
and para-professionals to create a cohesive
in-school programme.
Collaborating with other schools
builds powerful and enduring networks.
Working on the program helps model
the leadership of the future by enabling
staff to become internal school experts on
tackling educational disadvantage.
Further information can be found
at www.challengepartners.org/
challengethegap Any schools that are

interested in joining Challenge the Gap,
should contact the Programme Director,
Catherine.Stevens@challengepartners.org

Matt Rampton is a serving
Executive Headteacher
and National Leader in
Education. A Head for
14 years, Matt works
across all age ranges and
in very diverse settings.
He is passionate about
supporting vulnerable
learners and is interested in
strategies for encouraging
the resilience of learners

7 Top Tips For Tackling Pupil Premium
1. Engage in an effective whole school
programme like Challenge The Gap
that will focus your Pupil Premium
activity and spend and give you
evidence of effectiveness.
2. Ensure that responsibility for the
attainment and progress of Pupil
Premium pupils rests with the Senior
Leadership Team.
3. Use the research at hand to determine
how money can be spent costeffectively, to achieve the highest
impact possible.
4. Engage in discussions with colleagues
to identify how the research can be
translated into practice.
5. Work together to test new approaches.
6. Use the insights and expertise of nonteaching staff to access the viewpoints
of the pupils and parents and ask
for their assistance in monitoring
activities.
7. Harness the power of three – leaders
can create the teaching environment,
teachers can focus on pedagogy in the
classrooms and para-professionals can
focus on supporting individuals.
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Designed
for
Schools

The not-for-profit, managed service
ICT provider schools can rely on.
TRUSTnet is a ‘designed-for-schools’ managed Internet service provided
by the London Grid for Learning Trust (LGfL), a not-for-profit educational
trust that provides a comprehensive education broadband service to
over 2,500 London schools securing your school unmatched economies of scale.
TRUSTnet provides super-fast and reliable broadband and includes a strong portfolio of
services and teaching and learning resources aimed specifically at UK school users.

• Choice of uncontended broadband connectivity
• Fully managed and supported firewall
• School-focused web filtering
• Hosted Microsoft Exchange email for staff & pupils
• Antivirus for school and staff home machines
• Web hosting and domain services
• Email filtering using industry-leading technology
• Award-winning teaching and learning resources
• Secure document transfer service
• Secure remote access
• UK-based Helpdesk and 24/7 online Support Site
• A package of services tailored for schools

“Thank you TRUSTnet for the fantastic service we
received today! We couldn’t fault anything and were all
extremely happy to fully migrate to the service.”
English Martyrs School, Worthing

“We have been very impressed with how easy it
was to set up and use TRUSTnet.”
Southwater Junior Academy, West Sussex

For more information visit:

www.trustnet.pro

email us: info@trustnet.pro or call us: 01689 814707

Governance

Governance matters
Joan Binder reports on a presentation
by John Dunford to the Education Forum

J

ohn Dunford, appointed as the
Government’s Pupil Premium
Champion a year ago to highlight and
share examples of best practice on the
effectiveness of the Pupil Premium Grant
(PPG), reported on his findings to the
Education Forum.
He started by sharing some stark
statistics. The latest figures show that
nationally 38% of those eligible for the
Pupil Premium grant achieve 5A*-C
grades at GCSE including English and
maths.
In Tower Hamlets the figure is 68%
and in Birmingham 49%. In Bracknell
Forest only 27% meet the national average.
The conclusion is obvious and has
been publicised recently in newspapers
and other media outlets: put simply,
disadvantaged white British pupils do
less well than disadvantaged pupils from
other ethnic backgrounds.
Governors have a responsibility to
ensure that the school is using the Pupil
Premium Grant to overcome barriers to
learning. The recent Ofsted Subsidiary
Guidance stated that inspectors would
‘investigate governors’ role in deciding
how the school is using the Pupil
Premium, the Year 7 catch-up premium,
or the primary school sport funding.’
The use of the word ‘investigate’ suggests
that governors will need to evidence a
clear audit trail for these monies and be
prepared for a more detailed discussion
with inspectors.

Evidencing good practice and
impact?
The following suggestions use the themes
from John Dunford’s presentation:
• Recognise in the school’s vision
that you have a moral purpose to
ensure all pupils receive an excellent

•

•

•

•
•
•

•

•
•

education regardless of background
and starting point
Recognise that the school may be the
only provider of wider curriculum
and enrichment activities for many
disadvantaged pupils
Start with a clear vision to which all
the decisions about allocating the
PPG can be referenced
Pupil Premium strategies should be
‘nested’ within the overall school
vision and not ‘bolt on’ additions
Know where the money is being spent
and why
Have clear success criteria
Monitor and evaluate impact
frequently and be prepared to adapt
or change a strategy not working
Closing the gap is important –
disadvantaged pupils should be
making accelerated progress. It is not
sufficient that they make progress;
the rate of progress has to be greater
than that for non-Pupil Premium
pupils
Increasing parental involvement has a
huge benefit
‘Tell the story’ on the school website
and through parent newsletters. Show
how the strategies link to the school
vision and give information about the
impact and pupil progress

Concept into practice
In order for impact and progress to be
identified accurately, a robust assessment
and data recording system must be
in place. Governors should ask to see
how this is being done and check that
information is updated regularly.
Research shows that the most effective
way to enable disadvantaged pupils to
make progress quickly is to ensure those
pupils are taught by excellent teachers.

Starting from the vision ‘to ensure an
excellent education for all’, governors
could consider spending a proportion of
the PPG on employing more teachers and
using them to support in classrooms or
with small groups rather than increase
the use of teaching assistants. Accurate
tracking of progress for PPG pupils is
important here to justify the spend.
Disadvantaged pupils often have a poor
attendance record. The use of some of the
PPG to support a family liaison worker or
similar role which could clearly identify
an improvement in attendance for these
pupils would similarly be justified. This
would be a measurable statistic: a target of
a percentage increase within a timescale.
With the raising of the school leaving
age and the focus on ‘where next’ for post
16 pupils, governors in secondary schools
could consider a vision which includes
a reference to the destination data and
recognise that support for vocational
courses through the PPG could have an
impact on reducing the NEETs (Not in
Education Employment or Training).
Again this could be a measurable statistic.
Enrichment activities are equally
important in terms of engaging pupils,
encouraging attendance, inspiring
an enthusiasm for learning and new
experiences, giving a sense of achievement.
John drew attention to the National
Trust’s 50 Things to do Before you are 11
3/4, a wide variety of outdoor activities
encouraging attributes such as team
work, imagination, physical exertion and
creativity.

Joan Binder is is currently
vice chair of FASNA and
chair of governors of a
large 11-18 pupil converter
academy in Essex
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Fixing the unfi
Working together, anything is possible, says
Paul Glover, Executive Head at the STEP Academy Trust

T

he STEP Academy Trust, a group
of five London based academies,
are working together to fix schools
previously labelled as unfixable. Executive
Head, Paul Glover, believes that there is
no excuse for a failing school. He relates
his experience at one ‘unfixable’ school
to demonstrate that by working together,
anything is possible.
Croydon has the second largest
number of failing primary schools in
London and when I joined as Head in
January 2012, Applegarth Junior was
one of the most challenging schools in
Croydon. It had been in special measures
for 15 months, and was labelled as ‘a
school that couldn’t be fixed’. It’s well
known that the longer a school has sat in
this unfortunate position, the harder it is
to turn around.
However, within six months, what
had then become Applegarth Academy
had been transformed and rated ‘Good’
by Ofsted.
It’s this experience which cemented
my firm belief that improvement can take
place in any school, within a time frame
that would surprise many. This is the
story of how we did it.

Education for everyone
On joining the school, I was faced with
some pupil’s attendance sitting below
90%, exclusions were high and there was
a culture of low expectation. Our SATS
results were in no way a true reflection of
what our pupils were capable of.
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Extreme behaviours were demonstrated
by some pupils including graffiti, smashed
windows and worse. It was hardly an
environment in which pupils could thrive.
Luckily, I love a challenge. I see
potential as one of life’s great gifts and
I hate to see it wasted. I am passionate
about making a good education available
to everyone, no matter where you live or
what your background is.
Here are the steps we followed to
achieve this remarkable transformation:

Step 1: Reviewing the situation
The first thing I did on joining
Applegarth was a review of teaching and
learning. I spent some time consulting
with staff and listening to what pupils
and parents had to say so that the
improvements could start immediately.
It was an eye opening time and we
identified some key areas that needed
to be addressed to help turn the school
around; behaviour, attendance, teaching
and learning and the general school
environment.

Step 2: Performance
measurement
We also identified an underlying issue
relating to performance measurement.
The recording of data was very poor so it
was impossible to get an accurate picture
of where children were. The number
of exclusions was high and with poor
monitoring procedures in place it was
difficult to track.

If we were to bring about rapid
change, we needed to be able to set
targets and monitor progress. This
meant all teaching staff getting to grips
with the data on the SIMS system that
most schools use to monitor behaviour,
attendance and achievement.
The data has helped us all focus on
the same aims and track our path against
these along the way.

Step 3: Attendance
With attendance below 90% we needed
to set ourselves some ambitious targets
and work on meeting them. We decided
to aim for 95% in year one, taking a very
hard line.
We worked with parents and ensured
that every single absence was followed-up.
I made it clear to families that my job first
and foremost is to educate children and I
can’t do that if they are not in school.
I led assemblies on the subject too,
making it a whole school mission, and
placed targets in huge letters all around
the school. We hit our target, had a great
celebration and now the school is aiming
at an even higher 97% attendance figure.

Step 4: Behaviour
With behaviour, the target was no
less ambitious. We wanted to have
100% good behaviour. This was the
most important aspect of improving
the school and so we operated a zero
tolerance approach to any issues and we
followed up on all reported incidents.

Primary good practice

xable
I see potential
as one of life’s great
gifts and I hate to
see it wasted
We backed this by providing additional
support so if we saw a particular child
always played up during literacy time; we
offered reading help as it could be they
were struggling to keep up. As a result,
behaviour was completely transformed
and what once was a high exclusion rate
went down to zero.

Step 5: Pride
I am also acutely aware that to thrive, the
pupils needed the right environment to
feel valued and proud of where they go to
school. We immediately started work on
the environment, with builders working
through the night to smarten it up so that
the school was a nice place to be again
after years of neglect. We spent money
on school building improvements and
held ‘School Grounds Days’ where pupils
and parents were invited along to lend a
hand. This kept costs down and ensured
everyone took ownership of the school.

Step 6: Improving achievement
These changes ensured we had the right
environment for learning and this has
transformed achievement. Target setting
was required to ensure we all moved along
the same continuum, but these targets

were personal and
easy to understand.
Perhaps the
target for a pupil is
to have no negative
behaviour points
that term or to be
able to write their
name by the end of
the year. Teachers shared the targets too
– so maybe a teacher’s target was to move
a pupil forward by two levels in maths so
that we were all working towards the same
goals. The key thing is that the targets
are clear and can be broken down into
smaller steps that are easier to achieve.
We also worked on getting parents
back into the school as they are essential
in helping raise a child’s achievement.
We ran coffee mornings; bring a parent
to school week, fitness classes and
educational evenings so that they could
help their child with homework.
The result of our ‘no excuse for
failure’ ethos is that once behaviour and
attendance were heading in the right
direction, achievement followed suit. At
KS2 SATS we saw a 17% increase in Level
4 and a 24% increase in Level 5 in maths
and a 14% increase in Level 4 and 13%

increase in Level 5 in writing from 2012
to 2013. Attendance continues to rise and
the school is at last helping children get
the education they deserve.

Step 7: Momentum
Our next step is to keep the momentum
going. We need to build on our rapid
success, but now with smaller, more
refined steps; setting targets and tracking
progress. As we move forward as an
academy we continue to strive towards
maximum achievement for every pupil.

Paul Glover was
Headteacher at Applegarth
Academy during its
transformation and is now
Executive Head at the STEP
Academy Trust
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Collaboration

Primary partnerships
The arguments for working
together are many and varied,
says Paul Smith

I

t seems that safety really is in numbers,
especially for primary schools. Both
Labour and the Coalition see a future
where primary schools exist together in
trusts of some description or another.
Labour has stated through David
Blunkett’s report that the future for
primary schools in particular is either
Community Trusts or a continuation
of the Coalition’s development of Multi
Academy Trusts. So why are we seeing
such a push for primary schools to
work together?
The push for trusts is a reflection
of the current and changing education
landscape, system leadership is the future
and that leadership depends on schools
working together in partnership. Primary
schools have so much to offer to the system
but unlike our secondary partners they
are often smaller and unable to release
staff to share best practice and encourage
leadership development. It is this fact that
makes it necessary for primary schools
to cluster working together in a variety of
ways. We must understand that primary
schools vary much more widely in type,
size, structure and culture than our
secondary school cousins. The majority of
Primary schools in the country have less
than 420 pupils with many less than 150.
In these schools the Headteacher is tasked
not only with bringing strategic direction
but also the more pressing day-to-day
tasks of accountability and monitoring
of standards, with many juggling this
alongside a teaching commitment! This
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drives the
focus of keeping
the Ofsted wolf
from the door as
the main priority
of the school leader in
the school, rather than
considering how structural
change and partnership might
actually help to enhance and
improve the quality of education
for the young children who attend
their schools on a daily basis. This desire
to increase standards and improve
opportunity for young children is the
driving factor for all school leaders, but
having the time and capacity to see how
collaboration can help isn’t always as easy
to achieve.
The idea of primary schools in
particular working together is hardly
new. There have been federations, so
called hard or soft, for many years where
they meet together to share expertise and
capacity, either through an enlightened
voluntary view of the future, or more
usually necessity in response to an Ofsted
judgement or inability to recruit a new
school leader. We have in recent years
moved the clustering of schools on as the
School Led system has been encouraged
by Government policy towards a
more mature and effective model. The
successes of schools working together in
a system-wide approach are now widely
acknowledged as some of the biggest
successes in recent years, in particular

the London challenge group and
those of some of the other large urban
areas such as Manchester. Indeed these
successes have seen the identification of
the new cadre of schools with concerning
standards and results now being based in
coastal or hard to reach rural areas, where
collaborative working and networking
hasn’t happened in the same way. This
leaves schools in these areas, and primary
schools in particular, increasingly
vulnerable to changing landscapes in the
world of education.
Increasingly we are seeing cross
phase work as primary and secondary
schools work together in Teaching School
Alliances. However, there is a danger that
we lose too many schools outside these
alliances who don’t feel strong enough to
take an active part, or who are just not

Collaboration

aware of what it
means to be involved
with Teaching Schools. The
maturity of the Teaching School
model is still to be established and
there is a large variation in the quality
and effectiveness of these alliances due
to the different phases of Teaching
School opening and previous use of
networks in the area. This means
the landscape is dominated by
secondary schools without a
clear focus on the challenges that
the primary education system in
particular faces.
A potentially more effective and
forceful model is that of Multi Academy
Trusts. These MATs offer a way for
primary schools to work together in
an ordered and stable structure, both
contributing to and drawing from the
collective resource that makes up the MAT.
The legal status of the binding agreement
means that schools cannot opt in and out
at the whim of the leadership or changing
leadership of the member schools, as was
previously the case with the federation
model. Indeed it is now the case that the
MAT itself interviews for positions of
leadership within the trust, so that the
chosen candidate both shares the values
of the shared organisation but is also
aware of exactly what the job is in terms of
membership of a larger group of schools.
There are many advantages to working
collaboratively and in particular through

the MAT structure in preference to other
models of shared working that exist now,
or have in the past.
Leadership – this is crucial to standards
at schools and is the one thing that
separates the most successful schools
from those who don’t reach the same
high levels of attainment, progress
and care for the pupils who attend the
school. Leadership is, of course, the
Headteacher the person who puts in place
the structures for high performance and
then devises the necessary checks and
measures to ensure those high standards
are applied consistently across the school.
It is increasingly difficult to both recruit
and retain high quality candidates for
these roles; a MAT structure allows
increased opportunity to attract, and
more importantly develop, high quality
leadership. Within the MAT new leaders
are supported and mentored over a longer
period to establish themselves, and there
is also greater opportunity for monitoring
of their performance than the previous
model, which meant warning signs about
ineffective or poor leadership not being
identified, or acted on, until after an
inspection. Putting out fires is clearly
not the best way to bring about sustained
improvement.
The governance aspects of leadership
also have much to gain from the MAT
model of school partnership working.
We know governors are absolutely crucial
to creating high performing schools
and it is increasingly difficult to recruit
governors with the necessary skills and
expertise in many areas, and especially for
primary schools. The MAT allows for a
single, streamlined governing body to be
established to challenge and support the
work of all the schools within the MAT.
This is a much more sustainable and
mature model than currently exists with
the plethora of empty spaces on multiple
governing bodies within a geographical
area. High quality governance is a scarce
resource and we must use them in a more
intelligent manner.
Teaching – the MAT also allows for
the establishment of strong networks

of teachers who are able to build and
disseminate best practice within the trust
and beyond. I believe strongly that we
should now, in a mature primary model,
be moving toward specialist subject
teaching in our primary schools, especially
in mathematics, English (literacy and
language) and science. The model of one
teacher delivering a broad and varied
curriculum is outdated and no longer fit
for purpose. It is worth noting that this
model was developed due to economic
pressures rather than any idea of efficacy.
Specialist teaching is now, because of the
way schools can work together and share
services, a very real alternative and one
that could bring significant improvements
in the teaching and acquiring of key skills
at an early stage of development and giving
them a much better chance of academic
success in the long term.
These are just two keys ways in which
working together can have significant
implications and benefits for primary
schools in particular. There is also the
opportunity to share the cost and expertise
of back office personnel and economies of
scale when buying in external services. It is
also worth noting the financial incentives
currently on offer for groups of three or
more primary schools to come together,
and for Multi Academy Trusts in the shape
of the Primary Academy Chains grant.
The reasons for primary schools
working together are many and it may be
the most important strategy for retaining
and improving the distinctiveness of
primary school leadership and, most
importantly, continuing our journey to
becoming a world class education system
with outstanding results for all our young
people.

Paul Smith wrote as
a National Leader of
Education and Executive
Principal of Parbold Douglas
Church of England Academy
Trust. In September, he
becomes Regional Schools
Commissioner for the
North West
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‘Faster horses won’t
Mike Griffiths believes nostalgia is holding
back policy and that innovation is the only
way to guarantee real improvement

A

s we move towards next
year’s general election we see
organisations starting to set out
their hopes for education policy following
the formation of a new government in
2015. An example of this would be the
recent announcements by the LGA (Local
Government Association), which follows
the Labour Policy Review led by David
Blunkett that was released earlier this year.
Whilst the Labour Policy Review
is thought provoking and has some
merit, it is in part characterised by
the same influences and instincts that
are present in the Local Government
Association’s pronouncements. The basic
characteristics are ones of rose tinted
nostalgia and a bit of selective amnesia, a
result of looking to the past for what can
be seen as the “golden years”. I remember
there were many little sweet shops with all
sorts of names such as ‘Sweet Perfection’,
which take me back to childhood tastes
and smells that evoke memories of an age
that is gone. Such products can retain a
share of the market, however they remain
quaint and quirky rather than offering a
mainstream approach to any modern or
developing market.
The same applies to various fashions
such as the popularity of swing
bands of the forties and fifties, or the
redevelopment of certain cars, the
mini being a good example. The point
remains – the potential for this type
of retro-development remains small
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when compared to what is required
for the development of commerce and
industry to satisfy different and wider
consumer demands.
The development of our education
system should be innovative and looking
forward. The desire to look backwards
will always remain quirky, warmly
nostalgic and very selective. At the heart
of the LGA’s proposals and the Labour
Policy Review are certain assumptions
which have to be challenged. The LGA
press release dated the 9th July 2014 began
by saying: ‘The confusing structures of
school accountability should be radically
streamlined and bureaucracy stripped
away to give parents an easily identifiable
local body responsible for holding their
children’s schools to account’.

‘Fractured landscape’
The foreword from the Right Honourable
David Blunkett begins: ‘In the fractured
landscape emerging in the education
system across England, it is often
forgotten that what we are aiming to

achieve is high standards for all, not
constant restructuring of the service.’
Immediately, the use of such words as
‘confusing’ and ‘fractured’ make massive
assumptions that should be challenged.
Tristram Hunt is also very adept at
quoting Sir Michael Wilshaw by using the
word ‘atomised’. It is interesting that the
LGA speak of ‘confusing structures’ while
at the same time a prospective Secretary
of State for Education uses the word
‘atomised’.
On reading both sets of proposals
one cannot help but come to the
conclusion that overall the proposals
are confused, blurred and lacking in
clarity. The flaw in the proposals by the
LGA and by David Blunkett is that they
are still trying to look at a single unified
system. There is no doubt that Local
authorities had an important role to play
in twentieth century education. They
played a significant part in ensuring
the development of a proper national
education service when one did not exist.
The key objective was to provide general

At the heart of the LGA’s
proposals and the Labour Policy
Review are certain assumptions
which have to be challenged
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get us to the stars’
education to the whole population. In
many respects, they were extraordinarily
successful in doing this job.

Not fit for purpose
However, once general education had
been established, taking that provision
and making it universally high quality
and striving constantly to be world class
is a different issue completely. There is no
doubt that the Local Authority provider
model, in whatever manifestation, is not
fit for purpose for a modern high quality
education service. The reason for this is
that any 21st century service has got to
continuously improve in order to meet
the needs of our young people and our
country. It also has to improve efficiently
and at pace, taking advantage of all
resources including modern technologies.
Any sort of one-stop structure using
national or Local Authorities as the basis
of accountability is bound to fail against
this test.
It is worth considering, what are the
key factors that lead to organisational
success.
• Firstly, it is the appointment of people
to a high quality non- executive
role that keeps those with executive
responsibilities on their toes and held
to account.
• Secondly, there is the appointment of
high quality people to the executive
role
• Thirdly, it is providing an
environment where those with nonexecutive and executive roles are clear
about their responsibilities and get on
with their job.
• In this context accountabilities are
very simple. Those in executive
roles are accountable to the nonexecutives. Those in non-executive

roles are accountable to those who
appoint them.
Therefore, the real point of
clarification is who appoints those
in a non-executive role. Both the
LGA and the Labour Policy
Review refer to not going
backwards and turning
the clock back on school
freedoms and their
accountabilities, yet
they fail to address the
simple point. Whether
it is a school or a multi
academy trust, who
has the responsibility
for hiring and firing
those in a nonexecutive role?
When Local
Authorities were
responsible for running
schools, appointing staff
and responsible for all school
budgets etc, governing bodies
had a representative/stakeholder/
advisory role. Governing bodies
were formed in this context with rules
for representation depending on the
type of school. In Church schools the
relationship between the diocese and
Local Authority was slightly different.
However, governing bodies did not have
a clear non-executive role. Since the
1988 reforms and subsequent legislation,
governing bodies have, in effect, taken on
the role of non-executive directors. How
governing bodies are constructed has by
and large been a matter of inertia based
on past methodologies. It is my view that
this has led in many cases to governing
bodies that are not fit for purpose in the
context of accountability.
What is described as a ‘fractured’
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Policy

The environment needs to be organic and
agile, a complete antithesis to the Blunkett and
LGA proposals
system, ‘confusing structures’ or
‘atomisation’ requires a different
perspective which is of a vibrant and
diverse system. Just in the same way as
our commercial and industrial sector
accommodates one-man businesses,
partnerships, private limited companies,
public limited companies, massive
family businesses and small businesses,
a modern and vibrant education system
should encourage and develop that same
sort of diversity. It is entirely healthy
for diocese, sponsors and, yes, Local
Authorities to be the bodies that are
responsible for the appointment of nonexecutive directors in a school or legally
founded group of schools. So in my view,
the ideas put forward by the LGA and the
Labour Party review are wrong in seeking
a means of universal provision

Five loaves and two fishes
It is interesting that when one puts
forward an idea that moves us from the
present situation it is always accompanied
by one or two examples of what has not
worked. In the current context, the Al
Medinah School in Derby has provided
the equivalent of five loaves and two
fishes to at least five thousand academy
detractors. It is here that amnesia and
memory loss shows itself in the greatest
light. Throughout the years there are
horrible examples of where things have
gone wrong in education. The Inner
London Education Authority was
characterised by such problems. People
of a certain generation will be able to
remember the storm around Hackney
Downs. It is not long ago that our news
coverage showed us shocking scenes
from the Ridings School in Halifax. The
Labour Party itself recognised the awful

performance of many Local Authority
schools at the heart of its development of
the academy programme led admirably
by Lord Adonis. Indeed, in his excellent
book, Lord Adonis referred to the concept
of ‘secondary modern comprehensives’
and the need to eradicate them from the
system. He was absolutely right, in that
such schools had at their heart fuzzy
thinking by Local Authorities in their
concept, creation and oversight.
It is impossible for any effective system
of ‘scrutiny and accountability’ to exist
without the responsibility to appoint
people into the non-executive director
role. So if scrutiny and accountability
is to return to Local Authority they
would have the responsibility for the
appointment of non-executive directors
to multi-school trusts or to single school
governing bodies. I do not know of any
educational professional that would
suggest this as a way forward.
The Labour Party Policy Review talks
about the creation of an Independent
Director of School Standards. As its
first recommendation, it draws an
analogy with what used to be called
the Local Director of Public Health
rather than a return to the former Chief
Education Officer position. However,
the Local Director of Public Health
was responsible for the oversight of a
single health authority. We do not live
in that world anymore. It is also not
clear from the Labour Party document
who would appoint to this position
or, more importantly assuming it is a
salaried position, who would hold their
contract. It is referred to as a statutory
appointment made up of a shortlist of
candidates approved by the Office of
the Local Schools Commissioner. It says

the appointment would be made across
the Local Authority boundaries with
an appointments’ panel representing
key local partners. Where does the
accountability lie?

Challenge vigorously
Both David Blunkett and the LGA
assume that the current system is
somehow fractured, broken, atomised and
that there is some sort of two tier system
that is also assumed to be wrong. The
second assumption is that it is important
to create an enhanced and much more
important role for Local Authorities.
Both these assumptions should be
challenged vigorously. If we are to create
a fast moving system that continuously
improves then we need to create an
environment that fosters innovation.
This requires diversity and flexibility.
This can only happen when provision
is multi-dimensional and where
diversity offers choice and options.
The environment needs to be organic
and agile, a complete antithesis to the
Blunkett and LGA proposals.
Recreating a role for the Local
Authority as a purpose is also deeply
flawed. Henry Ford once commented that
if he had simply asked people what they
wanted it would have been a faster horse!
The reality is that both sets of proposals
try to create the faster horse and ignore
what is really needed in the future.

Mike Griffiths has recently
retired as Principal of The
Samworth Church Academy
in Nottinghamshire, a post
he held since 2007
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When huge change is
worth the upheaval
Four years of change were ultimately worth
it for All Saints Academy in Dunstable

I

t has been a challenging and exciting
first four years for All Saints Academy
Dunstable in Central Bedfordshire
since opening as a 13-18 Upper School in
September 2009. The academy opened
following the closure of the predecessor
school and is sponsored by the Diocese of
St. Albans together with its co-sponsor,
the University of Bedfordshire. Each
sponsor provides additional resources
to help the academy achieve improved
outcomes for students.
From the outset it was clear that the
academy is not a Church academy but
a Church sponsored academy, and as
such is open to students of all faiths and
those of none; however, the sponsors
agree that the Christian ethos should be
at the heart of academy life and there is
an emphasis on the values of honesty,
respect, responsibility, integrity, humility,
positivity and hard work for the whole
academy community. The appointment
of a Chaplain to the Leadership Team has
helped to develop this unique dimension
to the academy.
The academy opened in the
predecessor school’s existing buildings
and Tom Waterworth, Principal, was
delighted when plans for a brand new
£15m building were given the go ahead
to proceed following the change of
government in 2010. In partnership with
Willmott Dixon (Construction) and
Lyster Grillet and Harding (Architects)
the state of the art new building was
completed for September 2012. The
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building was specifically designed with
wide corridors, lots of natural light, and
an abundance of glass to create a bright
and airy atmosphere for learning. With
its amazing ICT infrastructure and
impressive specialist facilities for the Arts
and Sports, the building certainly has
the ‘wow!’ factor for all staff, students
and visitors alike. The official opening
by the Most Revd and Rt Hon Rowan
Williams, Archbishop of Canterbury, was
a monumental event in the academy’s
short journey.

A vital head start
Tom Waterworth, together with the
Sponsors and the Governing Body,
recognised during the planning stages
that as an Upper School in a three-tier
system there were challenges in receiving
students aged 13 with only limited time
to prepare them for their GCSEs. Coupled
with this, low levels of literacy in a great
number of students on arrival at the
academy were a significant barrier to
their progress. The first step in addressing
this hurdle was the modification of the
curriculum and timetable so that students
would commence their GCSEs in the
January of their Year 9 rather than in
September of Year 10. This was a huge
undertaking but gave the students a vital
head start. With this in mind the long
process of applying to the Secretary of
State for a change of age range to become
an 11-18 Secondary School commenced.
The advice was clear and a very lengthy

process followed, which included a period
of informal consultation during which
a range of stakeholders were consulted
on the possible change of age range. A
proposal was submitted to the YPLA
in March 2011, marking the start of
the formal consultation, and following
this further extended period a formal
application was eventually submitted
to the Department for Education on 30
September 2011. It was a very busy time
for all concerned with many informal
and formal meetings with stakeholders,
and a consultation document which was
distributed to Headteachers and chairs
of governors of local schools; parents of
all school age children in Dunstable and
Houghton Regis; parents of all children
currently attending the academy; the
Local Authority (Central Bedfordshire
Council); Ward Councillors, and
Professional Associations.
In July 2012 the DfE confirmed that
the application had been approved
and All Saints would be able to take
its first intake of students into Year 7
in September 2013. Tom Waterworth
and the Sponsors were delighted at this
major milestone for the academy and
the prospect of raising standards still
further for children in the communities
of Houghton Regis and Dunstable.
Although some opposition was
received locally, mainly at Middle
School level, support from parents was
overwhelming and this has subsequently
led to a number of Lower Schools in the

Strapline

area converting to Primary Schools, and
latterly two other Upper Schools locally
have successfully changed their age
ranges, leading to a 2 tier system in the
main in Dunstable and Houghton Regis.

High demand
Initially, 60 Year 7 places were offered
but due to a high demand the DfE agreed
that this number could be increased to
120. Therefore, in September 2013 the
academy welcomed 122 Year 7 students
through its doors and in the short
period of time since then it has become
clear that these younger students have
added a completely new dimension
to the academy as an 11-18 Secondary
School. Significant work has been put
into adapting the timetable to create
split break times and lunch times for the
younger students, and all of their non-

specialist lessons take place in a hub of
6sixclassrooms. Many of the students
participated in a Year 7 Summer Camp
during August 2013 when they were
able to familiarise themselves with the
building and facilities and indeed with
their peers. Students participated in
team and confidence building activities
which enabled them to hit the ground
running; this was a very beneficial
exercise which will certainly be repeated
for the next cohort.
Colleagues within the academy
formed a Working Party and carried out
much research on how to develop a new
Key Stage 3 curriculum and importance
was placed on being innovative and
creative with the curriculum for Year
7 so as to offer them a new educational
experience. As such, colleagues came up
with the idea of developing themes across

the whole spectrum of subjects which
include Discovery Island, People Who
Changed the World, and One World
Many Faces. Students have thoroughly
enjoyed the themes so far and have been
proud to showcase their written and
creative work to their parents during
evening events which are held each
term. Plans are already well underway
to develop the Key Stage 3 curriculum
further for students as they move on into
Year 8 in September.
The benefits of changing the age
range go far beyond the academy
itself. Strong links have been formed
with local primary schools in a range
of initiatives, including hosting joint
Summer and Christmas concerts, and
in inviting Primary School students to
use the academy’s specialist facilities.
Tom Waterworth very much wants the
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Conversion

The students chose the strapline ‘Aspire,
Strive, Achieve’ and there is a quiet confidence that
the academy will do just that
academy to be ‘the place to be’ and it is
great to hear students in Years 4 and 5
already saying they want to join All Saints
in Year 7.
The academy is now looking ahead
to welcoming the next cohort of Year 7
students in September 2014 which will
take the student population to 840. In
a building which was designed for 740
students the challenge now is to look
again at the accommodation and capacity
with a view to considering an extension –
this will be the next step in the academy’s
exciting journey.

There has been a palpable change
in atmosphere at the academy over the
years with an overwhelmingly positive
ethos and a transformation in students’
attitudes to learning. Students now
enjoy coming to school and have clear
expectations of what a good lesson should
be. Tom Waterworth and his staff are
proud that behaviour is excellent, that
the atmosphere is calm, and relationships
between students and staff are positive.
The sponsors have worked hard with
the leadership team and the governing
body to raise standards. This process has

started well but there is still a long way
to go. The Diocese of St. Albans and the
University of Bedfordshire both believe
that the young people, the parents and
the wider community want a top class
education and are striving to that end.
Changes will need to be made so that our
aspiring students can achieve the best
possible standards.
The students of All Saints Academy
helped to design the logo and chose
the strapline ‘Aspire, Strive, Achieve’
and there is a quiet confidence that the
academy will do just that.
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Regional Schools Commissioners

The real purpose of the Regional
Schools Commissioners
Frank Green, Schools Commissioner,
explains how the new system will work

T

he number of academies and free
schools is now close to 4200 and
there has been speculation about
how to build the department’s capacity
to manage the growing system. The
introduction of the Regional Schools
Commissioners is principally about
bringing decision making closer to
schools, giving outstanding leaders
greater influence over the direction of
the academies system and encouraging
and creating a flexible system which
continues to evolve as the number
of academies grows. Mr Gove really
meant his statement that he wanted to
build a ‘self-managing, self-improving
school system’.
We have now established eight regions
and appointed eight Regional Schools
Commissioners (RSCs), and because this
is part of a new system, the regions have
deliberately been chosen not to precisely
match those of any other regional
structure in England. The regions are
designed to have similar numbers of
schools in each region and London has
been divided into three to help spread its
very good educational practice further
from the capital. All this has been widely
welcomed by the academy movement and
broadly by other parts of the education
system too.
The RSCs will be advised and
supported by a Headteacher Board
(HTB), comprising of four elected Heads,
two appointed Heads and one or two coopted members to fill particular gaps in
skills or expertise if required. I have been

delighted by the support that this concept
has produced since 159 outstanding
leaders chose to stand in the elections and
40% of all eligible heads cast their votes.
The remit of the RSCs is:
a. Approving new academy provision
b. Recommending approval or rejection
of free school applications and
decision making on pre-opening
from wave 8
c. Tackling open academy and free
school under performance
d. Recruiting, approving and
performance managing sponsors
e. Approving changes to open
academies
The remit of the HTB is to advise the
RSC in his or her decision-making in
these matters, to provide knowledge and
intelligence of the region and to help
source suitable support and improvement
services for those academies and free
schools that are struggling.
All the RSCs need a base from
which to operate and staff to support
them in their work, so whilst all the
electioneering has been happening,
offices have been found and staff
appointed, largely from existing civil
servants, whether in the regions or those
moving out from central London.
Two of the RSCs, Dominic Herrington
(South East and South London) and Tim
Coulson (East of England and North
East London) began on 1 July and have
started operating in a way that enables us
to compare and contrast decision-making
and actions with those formerly taken in

Sanctuary Buildings. This should enable
the system to go live on 1 September
2014 with minimum disruption to the
academy system.
Of course, those academies that are
good or outstanding will not notice
much change other than a welcome from
the RSC and the occasional invitation to
provide support to struggling colleagues
and possibly additional advice from
their part of the region. A key principle
in the new system is that good and
outstanding schools are left alone to
run their schools as they see fit, within
the usual constraints that we all do as
professionals working with tax-payers
money. And that is where I come in,
since I have to make sure that the new
system works smoothly and consistently
and hold the RSCs to account on behalf
of the Secretary of State.
I believe we are at the dawn of a new
age in education which is what makes
my role as Schools Commissioner so
exciting. Power is now being voluntarily
handed back by central government to
the regions. We are being challenged to
pick up the gauntlet and make it work: an
education system, run by professionals
and overseen by professionals.
Although this government has set us
many daunting new frameworks, I would
like to think that it will be remembered
as the one which reversed the drive to
centralisation and really started to free
us as professionals to run the education
system in the best way for our children
and our communities.
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Regional Schools Commissioners

Being the Regional
Schools Commissioner
Sir David Carter, Regional Schools
Commissioner for the South West, outlines
his responsibilities and challenges

A

t the end of the Autumn term
in 2013, like many other school
leaders, I saw an advert for the
new Regional Schools Commissioners
in the Sunday Times newspaper. The
plan was to recruit eight Regional
Schools Commissioners for the start of
the 2014-15 academic year and this has
now been achieved.
Having been the CEO of the Cabot
Learning Federation since 2007, I had
begun to think about what I might do
next and the suggestion of a shift of
accountability from the centre to the
regions intrigued me. The process that
resulted in my appointment was as

rigorous as any I have experienced. It was
probing and demanding, as all important
appointments should be, and after my
third interview I was offered the post just
before Easter. I was pleased to accept and
I am now looking forward to both the
opportunity and challenge that becoming
the first Regional Schools Commissioner
for the South West will bring.
Having had the experience of leading
an academy chain of 11 schools and
educating over 6000 children between
the ages of 4 and 19, I have become used
to the scale and scope of leading in a
more strategic way than when I was a
Principal at Cirencester Deer Park School

or John Cabot CTC. In the transition
between these Headships, I became the
programme director for the National
Remodelling Team and really enjoyed
the experience of working in a national
role. However, the desire to return to
Headship at that time was compelling,
and it was the right move for me to make.
Now, as I am about to embark on the next
stage of my career, I see a number of core
responsibilities embedded in my new role,
and several challenges that will need to be
met which will be familiar to me and to
those of you reading this article.
My passion and enthusiasm for this
role is based on developing a model of

We need to close the gap as a key
priority, between the outcomes for children
who are more advantaged than their friends
and class mates who in recent times have
done less well. The new Headteacher Board
will be instrumental in achieving this
32
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It represents a significant shift in
thinking to delegate authority in this way to
the regions and in doing so effectively create
secretaries of state for different parts of the
country. I take that responsibility seriously
“Education South West” that will result
in the region being one of the best areas
in the country to educate a child. If I can
deliver this, working in partnership with
school leaders, then together we can boost
the socio-economic prosperity for the
region in a significant way that will bring
sustained and secure improvement to all
of our communities.
The core functions of the role are
these:
1. To intervene and broker support
from academies and free schools
where under performance is limiting
the life chances of the young people
who attend the school.
2. To approve new academies and free
schools across the region.
3. To attract new sponsors to enter
the sponsorship arena, using my
knowledge and experience of setting
up and leading a multi academy trust
to build collaboration at the core of
school improvement. I particularly
want to work with school groups who
are keen to establish local models of
partnership and collaboration.
Clearly I cannot do this on my own
and do not intend to try. I see one of
the main functions of my role to be
that of connecting the system in a
more strategic manner. I see teaching
schools, outstanding and good schools,
independent schools, higher and further

education organisations, national leaders
of education and Ofsted working together
as one, to accelerate improvement and
deliver better outcomes for children of
all ages in the 16 local authorities in the
South West.
We need to close the gap as a key
priority, between the outcomes for
children who are more advantaged than
their friends and class mates who in
recent times have done less well. The new
Headteacher Board will be instrumental
in achieving this. The board will consist
of four elected Headteachers from the
region, working with two that I appoint
and another small group who are coopted to lend their specific expertise.
This board will not be passive! They
will share their local intelligence
about the challenges and successes in
their areas. They will work with me to
understand the quickest way to improve
those academies and free schools where
progress and attainment is weak, and
they will build our regional knowledge of
the most effective practice that delivers
sustained improvement.
I am accountable to Frank Green,
CBE, the National Schools Commissioner
and through him to the Secretary of
State, Nicky Morgan MP. It represents a
significant shift in thinking to delegate
authority in this way to the regions and
in doing so effectively create secretaries

of state for different parts of the country.
I take that responsibility seriously. Critics
of the rapid expansion of the academies
and free school programme since the
election of 2010 have focused on the
challenge that exists in holding schools
to account from Whitehall. This new
model offers a new solution in that it
recognises that whilst the needs of young
people across the country may be similar,
there are also specific regional challenges.
My responsibility will be to work across
the education sector in order to make
the South West one of the best regions
in which to teach, lead and educate a
child. If all eight of the new regional
commissioners take the same view, and I
know that they do, then we may be able
to use the world class label attributed as
an aspiration to our education system by
politicians, writers and schools leaders
over the past ten years. I look forward to
working with you in my new role.

Sir David Carter is Regional
Schools Commissioner
for the South West from
September 2014
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Why FASNA works
Tom Clark has been a member of FASNA
for 24 years and the chair for 5 years.
Here he talks with Sarah Ray, the new
Chief Operating Officer, about why he
thinks being a member of FASNA works
for new and established school leaders

What does FASNA stand for?
Freedom and Autonomy for Schools,
National Association. We are a national
membership organisation, working to
help promote, secure and evidence that
greater freedoms help all school leaders to
make their schools the best that they can
be. In fact, FASNA is the only national
forum for all school leaders who are
seeking and using greater autonomy in
order to raise standards.
FASNA believes that autonomous
schools are the best way to support
creative leadership and school strategies
which can respond to the needs of the
local community. There is international
evidence that the most autonomous
systems work best for their students.

FASNA has campaigned for
autonomy and now that more
schools have autonomy, is
FASNA still relevant?
FASNA is as relevant today as it was 24
years ago. Uniquely FASNA supports
schools in being effective in their use of
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greater autonomy. The ever changing
educational landscape means that being a
leader in 2014 is challenging, interesting,
and highly complex. We know that our
members are busy people and keeping up
to date with the latest policies is difficult
so we try to help them to do this. Schools
are unique and ‘freedom’ for one school
member can mean a different thing to
another school. FASNA enables members
to learn from each other about how they
have used ‘freedoms’ successfully to
improve their schools.

What does FASNA do?
Having listened to our members we
campaign for:1. Less bureaucracy from the
Department – let schools be judged
by the outcomes of their own
professional judgements rather
than being micro- managed by
government targets
2. ‘Academy freedoms’ for all schools
3. A transparent National Funding
Formula including ‘high needs’
funding

4. OfSTED to focus inspections on
learning and teaching, leadership,
financial excellence and governance
5. Employer flexibility
6. Rigorous financial audit to meet
standards of public accountability
7. A simplified and ‘fair’ Admissions
Code
8. Lobbying all political parties to
promote school autonomy
9. Responding on behalf of membership
schools to educational consultations
10.Representing member schools with
politicians and the DfE.

How is FASNA training different
from other organisations?
We deliver bespoke professional
development in relation to the areas of
additional responsibility for autonomous
schools including – admissions and
appeals, exclusions and appeals, employer
status, management of land and assets
and conversion to academy status.
FASNA supports schools who wish to
change character and supports governing
bodies of autonomous schools to carry

FASNA

In order to keep FASNA
grounded, our Executive Board
has a majority of practising
school leaders – Headteachers,
governors, bursars and clerks. The
decisions they make are routed in
the real word of school leadership
out their responsibilities effectively.
Members value our termly conferences
because of the distinguished speakers
and speakers’ willingness to enter into
debate. Our offer of legal and human
resource expertise through Stone King
is an additional benefit. Our greatest
asset is our membership, so we facilitate
school-led support for other members
to increase the effectiveness of their
autonomy.

Which schools are FASNA
members?
Our members come from all types
of schools – primary, junior, infant,
secondary , special, ‘free schools’,
VA schools, ‘UTCs’, ‘Studio Schools’
academies and community schools.
Membership is strong in self-governing
schools, including foundation,
foundation with trust, voluntary-aided
and academies. FASNA membership
benefits everyone in the school: the senior
leadership teams, the school business
manager, and the governing body as well
as the Headteacher.

What are the benefits of joining
FASNA?
When FASNA started in the late 1980s,
autonomy was a new concept for school
leaders. Now, as schools become more
autonomous the question leaders ask
is, ‘How do we make the most of our
freedoms?’ Membership helps schools
by providing up-to-date news and
information, sharing best practice and
providing opportunities for leaders
to network easily. The benefits of
membership are wide ranging but above
all we provide a forum and network
where forward-looking schools can
learn from each other. Our members
have asked for more online training and
discussions, so we are planning these
as we update our website. We will be
making our popular Academy magazine
case studies easily available online.

What does FASNA do for its
members at a national level?
We have campaigned to successive
governments to give school leaders the
freedom to lead and manage their schools

and to hold them to account in return.
We have worked carefully to keep doors
open with all political parties and this
has enabled us to meet regularly with the
major parties to present our members’
views. FASNA is different from a union
and we benefit from being a-political.
We do not adhere to whoever is in power
instead we adhere to our members
and our values. Members that attend
our national conferences in the spring,
summer and autumn know that Ministers
speak and take questions in them because
they respect FASNA’s leaders and its
members. They trust that we have young
people’s best interests at heart.

What does FASNA do for its
members at a local level?
We provide local seminars and workshops
on a whole range of issues including
joining a MAT, academy conversion,
effective governance, and school
admissions. These are either free or at
a reduced rate for members and receive
consistently high feedback. We have an
exciting programme of conferences and
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Who can you trust to deliver
Senior Finance Staﬀ
to Academies?

Farrer Barnes – Education Finance Division
Unrivalled sector networks
Success only ﬂat fee structure
Search & executive recruitment
Permanent & temporary services

Full advertising service
Interview panel assistance
Access to conversion expertise
Interview attendance & organisation

Consistently delivering Senior Finance Staﬀ of the highest quality
Contact Sarah Ottley at
sarah.ottley@farrer-barnes.com
01227 863 900 - www.farrer-barnes.com

FASNA

seminars, details of which can be found
on our website events page. We provide
opportunities to network and engage
with other schools through face to face
meetings, newsletters and through our
Academy magazine. FASNA can offer
local support through the Primary
Associate Academy programme (PAAs),
to help schools make informed choices
about academy status. FASNA also
supports schools in working cooperatively
with a variety of agencies and different
groups. Our relationship with the
educational legal specialists Stone King,
means that we can offer member’s
reduced-rate, high-quality legal advice in
their locality.

How is FASNA governed?
In order to keep FASNA grounded,
our Executive Board has a majority of
practising school leaders – Headteachers,
governors, bursars and clerks. The
decisions they make are routed in the
real word of school leadership. We meet
regularly with all political leaders in
education and are consulted on a
variety of educational changes
and developments with board
members sitting on a number
of DfE committees. We
hold elections to the
board to ensure equal
representation of
primary and secondary
representatives,
including head teachers
and governors as well
as clerks to governing
bodies and school
business managers.
board members respond
on behalf of membership
schools to formal
consultations from the DfE
and other organisations. As
the 2015 election approaches, the
FASNA board are making contact

with all the political parties to ensure that
members’ views are understood as party
policy is developed.

What does membership cost?
Annual subscription (all amounts exclude
VAT):
• Primary, Junior, Infant & Special
Schools – £125 Direct Debit (or £175
by BACS or Cheque)
• Secondary Schools – £250 by Direct
Debit (or £300 by BACS or Cheque)
• Multi Academy Trusts, federations
and groups of schools – please
enquire about our reduced rates.
Includes:
• Regular up-to-date policy and news
through our bulletins, magazine and
website
• Conferences, seminars and bespoke
training for all school leaders

• Independent advice and support to
help make the most of greater school
freedoms
• Access to other members, enabling
you to link with like-minded leaders
• Free copy of our publication Effective
Governance (RRP £10)
• Free half-hour of legal advice from
Stone King LLP and 10% off your
first item of paid work by them
• 10% off Stone King fixed fee legal
retainers with potential savings of
over £500 per year
• 10% off Stone King’s services
assisting schools with academy
conversion
• Access to online resources provided
by Stone King Solicitors
• Free one-day consultation from
DKMY Architects to discuss your
school buildings and site
• Free copy of our publication Effective
Financial Management (RRP £13,
new in Autumn 2014)

Interested in joining?
Contact our team –
telephone: 0115 917 0142 or
email: admin@fasna.org.uk
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Policy

David Laws meets FASNA
FASNA chair Tom Clark reports from
the summer conference, where
Schools Minister David Laws was
questioned by FASNA members

T

he Minister had good news for
delegates, saying that there would
be no new policy initiatives before
the next election and that he was aware
that there had been lots of change
since 2010, which had sometimes been
a burden on school leaders. He was
grateful for their patience, tolerance and
hard work and recognised that change is
not always helpful. He was pleased with
a degree of emerging consensus across
the parties concerning education and
noted that Tristram Hunt did not seem
minded to ‘uproot’ all of the changes if
he came into power.

Pupil Premium
David Laws said that he was proud and
pleased to see that this policy, which is
at the heart of Government values, was
(with the help of Ofsted) being delivered
with a clear and unequivocal focus on
the unacceptable gap in the educational
achievement of disadvantaged pupils
from poorer backgrounds. He said that
the test of education reform will only be
met when this gap is closed. David said
he was convinced that social problems
such as this are best challenged through
education rather than the tax and benefits
system. It will take time but ‘there is
brilliant work being done in many
schools’. The longer time that this policy
is in place the more young people will
have been supported through their whole
education and progress will be seen.
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He felt that Ofsted should only concern
themselves where the gap was self-evident
and reviews of pupil-premium spending
could be carried out. In answer to FASNA
member Phil Birch from Lancashire he
acknowledged that it should be recognised
that there will be year to year fluctuations
not least when the accountability
framework is changing or there are tiny
cohorts of children. David Laws said that
he didn’t want to tell schools how to spend
the Pupil Premium but he hoped that
schools would be innovative in spending
the money and recognise the impact of
‘indirect’ spending that can lead to high
impact and the inspiration of pupils. Mr
Laws was referred to the article in the
last edition Academy magazine written
by Pam Wright of Wade Deacon on how
Pupil Premium money was used to take
students to China.

Accountability framework
David Laws said that schools, unlike some
other public sector organisations are good
at being accountable.
He said that Michael Gove had
challenged the accountability agenda,
for instance with a focus on subjects
rather than C/D borders in secondary
schools; encouraging ambition in
primary schools beyond a base line of
level 4; and considering progress as well
as achievement.
Tom Clark pointed out that in terms
of accountability some delegates had

concerns about the competence of some
Ofsted teams to make reliable judgements
on governance, the nuanced use of pupilpremium spending, and the context of
schools in Multi-Academy Trusts. The
Minister said that he was not starry-eyed
about Ofsted and that HMCI recognises
that there is more to be done.
CPD for teachers will be the subject of
a substantial consultation where the hope
is that responses will nudge policy in the
right direction. A ‘top-down’ solution
would be wrong but the academic
evidence base isn’t strong about what
works with regard to CPD for teachers.

What we might continue to do in
the next 10 months
The Minister was clear that he and
Michael Gove want to show that they can
use the remaining time to continue their
‘good work’ and that this shouldn’t be a
period of arguments and political spats!

What more can we do about
the ‘professionalisation’ of the
teaching profession?
The Minister emphasised that the quality
of teaching and learning needs to be
the priority and consideration should
be given to supporting and challenging
750,000 teachers as a profession, through
appropriate professional development. In
the view of FASNA delegates this would
require significant funding.

Policy

“FASNA is impressive, intelligent, considered
in its views, independent and influential and is
respected by the Department and The Liberal
Democratic Party” (David Laws)
The role of school to school
support is vital
LAs haven’t done a good job with regard
to school improvement. Government
understands the value of school to
school support, but it is not always
well distributed – ‘there is not enough
school to school support in some places
and too much available in other areas’.
David invited FASNA to meet with
him to discuss how school to school
support can be reinforced so that weaker
schools can be helped to achieve higher
standards. FASNA is delighted to accept
this invitation.

Regional Commissioners
David Laws said that the Secretary of
State was not a fan of LAs or ‘regional’
structures but added that he saw this
initiative as an evolutionary stage of
transition towards a different form
of local accountability. Clearly in the
territory of Liberal Democrat policy,

David reminded delegates of his
Party’s policy and concerns about the
remoteness of the DfE from schools. He
said that regional commissioners will be
judged by the quality and challenge of
their interventions.

Academy freedoms
Martin Latham (Robinswood) made
clear his concerns that academy freedoms
could be eroded by an incoming
government and that he did not feel
encouraged by Labour’s plans in the
Blunkett Report or remarks made recently
by the Deputy Prime Minster. Mr Laws
said that ‘education leaders should have
a default towards the exercise of school
autonomy and freedoms’. He referenced
caution in regard to Birmingham where
perhaps there had been too much
autonomy, but Tom Clark was quick to
point out that Birmingham’s problems
preceded this government’s time in office
and academy status.

Governance
Tom reminded the Minster that once
governance became part of the Ofsted
framework it became a ‘game-changer’
and that he hoped Ministers understood
this. Mr Laws acknowledged that the
academies movement had brought
greater focus on governance and that
although governance varies, it can make
the difference. He thought that good
governance model in academies had
much to offer community schools.
Martin Shevill (Ossett) made clear his
concern that an undue emphasis on the
politics and structure of change obscured
consideration of the effects of the policy.
Helen Hyde thanked Mr Laws for
coming to the conference and observed
that FASNA is in favour of school to
school support systems and can evidence
its success but she commented that maybe
there are too many ‘middle tiers’ growing
up – LAs, teaching schools, RSCs, and a
Royal College for Teaching.

Conferences November 2014 and March 2015
On 13 November FASNA have invited IAA, ASCL,
NASBM and NAHT to share their views on what they
want from the next government.
The plan is that together we will work on areas of
common interest and on 19 March 2015, David Laws and
Tristram Hunt have undertaken to meet with FASNA
at a conference at The British Library to respond to our
demands. The conferences are stand-alone but there is a
discount for delegates who wish to attend both.
Details appear on page 43

Autumn 2014 |

39

Conference

Quality speakers and workshops
at the FASNA Summer Conference

T

he quality of the programme at
FASNA’s Summer Conference, held
in the Grand Connaught Rooms,
attracted over 150 delegates from all over
the country.
Sir David Bell, formerly Permanent
Secretary at the DfE and now ViceChancellor of the University of Reading,
opened the conference. Sir David explored
issues of leadership in schools and, whilst
recognizing the importance of autonomy,
wanted to challenge the view that heroic
leaders are the answer to improving
school performance.
Whilst the DfE might want to
champion parachuting forceful heads
into failing schools to sort them out, Sir
David argued that there are too many
schools for the system to rely on this
model of leadership. There is no factory
churning out those hero leaders. Anyway,
such leaders tend to be rebels and these
great leaders sometimes get too big for
their institutions. He gave the example
of Manchester United where a messianic
leader’s shoes were too big to step into
successfully. Not all schools can be led by
a Sir Michael Wilshaw – and if they were
the system wouldn’t work!
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Sir David identified the issue of the
middle tier as the number of independent
academies increases. We can’t wish away
the debate about the issues this raises and
have to recognize the need for system
leadership. He argued that leadership
needs to be developed at all levels and that
leadership must be values-driven.
He ended with a view of governance
which is perhaps at odds with the current
direction of travel. When asked about
whether governors should be paid he said
he opposed small executive governing
bodies and argued that the links with the

local community, provided through the
stakeholder approach, be maintained.
Before continuing with more
presentations delegates had the option
of attending one of four workshops.
These had been organized in response
to member’s requests and feedback.
They were:
• Primary conversion and how to
get up to £175K grants: Tom Clark,
Chair, FASNA, and Roger Inman,
Stone King, explained how schools
can access this grant.
• How to get an ‘outstanding’ Ofsted,

Conference

including governance: Aune
Turkson-Jones, Ofsted Inspector,
gave 10 Top tips from Ofsted. Angela
O’Brien, Headteacher, Wyndham
Primary Academy and Kate
Dethridge, Headteacher, Churchend
Primary Academy recently received
an ‘Outstanding’ Ofsted reports and
they shared their experience.
• How schools are leading the
system, replacing LAs. Why we are
sponsoring other schools: what we
have done. Pamela Wright, Executive
Principal, Wade Deacon Academy
and Dr Dianne Marshall, Violet Way
Academy, explained why they are
sponsoring other schools.
• ‘High needs funding’, the LA postal
lottery: Martin Latham, Headteacher,
Robinswood Primary School, Dr
Caroline Allen, Headteacher, Orchard
Hill College and Peter Lauener, Chief
Executive Officer, Education Funding
Agency shared aspects of good
practice from across the country.
The next speaker was the Schools
Commissioner, Frank Green. He outlined
his role and his vision for the future. A
strong advocate of autonomy for schools,
Frank pointed out that 60% of secondary
schools, and 15% of primary schools are
now academies. His role, and the role of
the Regional Schools Commissioners, is
to aid the drive to improve standards by
encouraging school-to-school support.
His vision is to create a self-managing and
self-improving system.

He outlined the rationale behind the
Regional Schools Commissioners. He
explained that these would help build
capacity in the system and push decisionmaking closer to schools. With the
Headteacher Boards they would ensure
that the best leaders had greatest influence
on a regional basis.
Frank outlined the four major roles
of the Schools Commissioner network.
These are:
1. To monitor the performance of
underperforming academies and to
prescribe intervention
2. To take decisions on the creation
of new academies and to make
recommendations on Free Schools
3. To ensure that there are enough highquality sponsors to meet local needs
4. To take decisions on any changes to
academies already open
He went on to describe how the local
Headteacher Boards would be elected and
operate.
In Members’ Business Sarah Ray
introduced herself as the new Chief
Operating Officer of FASNA. Sarah
requested feedback from members on
FASNA’s communications and the FASNA
website.
Joan Binder spoke about the
forthcoming publication of Effective
Financial Management . This will be a
companion publication to last summer’s
release, Effective Governance.
Peter Beaven updated members on the
progress of the National Induction Panel

for Teachers which has had a successful
launch this year. It is anticipated that the
number of schools and academies using
NIPT will almost double next year. To
find out more, or to register, go to
www.nqtinduction.co.uk.
Lunch was a good opportunity to
network and to visit exhibitors.
After lunch, Fergal Roache from The
Key gave the audience a brief outline of the
recent IPSOS / MORI poll which showed
that school leaders are generally happy in
their jobs – more happy than other public
sector leaders. School leaders think teaching
is getting better but morale amongst
teachers is low and school leadership is
considered an unattractive role. There is a
view that the examination system does not
accurately measure the abilities of students
and that the Inspection system does not
accurately measure a school’s performance.
The key question raised by Fergal was
“Have we got the balance between support
and accountability right?”.
The highlight of the afternoon was
An Audience with David Laws, Minister
of State for Schools. This part of the
Conference is fully reported by Tom Clark
on page 38.
The Conference ended with a legal
update from Roger Inman of Stone
King Solicitors. This is always valued by
members as Roger keeps them abreast of
the changing legal situation for schools.
Stone King contribute regularly to
FASNA’s newsletter.
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News from

FASNA seminars 2014
Academy Conversion and MATs

Admissions

Academy Status – ‘Lift the Lid and Explore the Contents’
Wednesday 24 September 2014 – Stone King, Farringdon,
London
10.00 registration – 10.30 start – close 15.30
Other dates/venues to be confirmed
These seminars are FREE of charge
Are you considering academy status and want to find out more?
These seminars will provide your leadership team with the
educational context for considering academy conversion and
Multi Academy Trusts (MATs), an excellent overview of the
legal process and academy structures, governance decisions
and responsibilities, key changes to financial procedures and
practices, input from a Primary Academy Associate of a recently
converted academy and ‘top tips’ on conversion.

School Admissions – The Law, the Code and Good Practice
Tuesday 14 October 2014 – The Auditorium, 33 Old Broad
Street, London
9.30 registration – 10.00 start – finish by 15.15
Have you recently converted to academy status from a
community school? Need to update your admissions policy? Are
you new to the responsibility of being the admissions authority?
Our programme will give a good understanding of the legal
framework and the current Code of Practice, hints on writing an
admission policy, a good understanding of the role of governor,
information about the co-ordinated process, a good understanding
of the Fair Access Protocol and the LA role in some admissions.
£250 + VAT for FASNA members
£350 + VAT for non-Members

Governance

We also run seminars on:

Raising Standards through Effective Governance
Thursday 9 October 2014 – The Auditorium, 33 Old Broad
Street, London. 9.30 registration – 10.00 start – finish by 16.00
Does your Governing Body PASS the Test?Are you: Professional
in practice and membership? Accountable with robust
structures? Strategic in operation and outlook? Skilled in
challenging and supporting?
Our programme will provide you with an understanding of
recent governance developments from Ofsted and DfE. It will
enable you to identify the key responsibilities of governors and
relevant skills, the core Ofsted judgments and how to evidence
‘Effective Governance’ and the appropriate sources of data to
consider in order to ‘hold the Headteacher/Principal to account’.
It will also enable you to reflect on current practice and work
with other governors to share best practice
£250 + VAT for FASNA members
£350 + VAT for non-Members

•
•
•
•
•
•

Preparing for Admission Appeals
Building your capacity in HR Management & Employment Law
The Role and Responsibilities of the Clerk to Governors
Academy Sponsor Events
The Role of the Academy Company Secretary
Buying For Your School: A Guide to the Public Procurement
Regime

Bespoke Training
FASNA also offers bespoke training for schools and Governing
Bodies on a wide range of issues

Sign up now!
www.fasna.org.uk
or contact admin@fasna.org.uk or call 0115 917 0142
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News from

FASNA Autumn Conference

Thursday 13 November 2014, Grand Connaught Rooms, London

Leora Cruddas,
Director of Policy
Association
of School and
College Leaders

Bernadette
Hunter, Immediate
Past President,
National
Association of
Head Teachers

Nick Weller,
Chair,
Independent
Academies
Association

Stephen Morales,
Executive
Director, National
Association of
School Business
Managers

The Rt Hon. the
Lord Adonis
(to be confirmed)

AND specialist school-led workshops (facilitated by FASNA members):
• How to get an ‘outstanding’ Ofsted, including governance
• Sixth form funding
• Latest funding news and briefing

• Academy conversion and how to access conversion grants
• Legal briefing
• Best use of the Pupil Premium

The cost per place is £150 + VAT for FASNA members
for the 1st delegate, with a reduced charge of
£125 + VAT for any additional delegates from the
same school;
£200 + VAT for non-members

To make your booking please e-mail the following
Information to admin@fasna.org.uk
• Full name(s) of person(s) attending
• Role(s) within school
• Name and address of school
• Contact name and e-mail address

Also join us for our ‘Election Special’ Spring Conference:
‘Where does education reform go next?
What will be the future for school autonomy?’
The British Library, London, Thursday 19 March 2015. Speakers include:
• The Rt Hon Nicky Morgan MP, Secretary of State for
Education
• The Rt Hon David Laws MP, Minister of State for Schools

• The Hon Dr Tristram Hunt MP, Shadow Secretary of State
for Education

Special ‘2 conference offer’ for FASNA Members
£150 + VAT for one conference; £250 + VAT if book both Autumn 2014 and Spring 2015 together
Autumn 2014 |
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INTERNATIONAL MIDDLE YEARS CURRICULUM

A curriculum for 11-14 year-olds

T

he International Middle Years Curriculum (IMYC) meets the specific learning and
developmental needs of 11-14 year-olds by focusing on a combination of academic,
personal and international learning designed to engage and inspire. The IMYC encourages
learning that helps students to make connections between the subjects they study, their
own lives, and the world around them. Through IMYC learning, students develop the
knowledge, skills and understanding necessary to be successful now and in their future.
The IMYC provides the opportunity to differentiate your school from those around you,
making it an increasingly popular curriculum option amongst Academies.

For more information and to receive an Information Pack
please go to www.greatlearning.com/AM914
Or contact us quoting reference AM914
email: info@greatlearning.com or call: 0207 531 9696
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The International Middle Years Curriculum (IMYC)
The International Primary Curriculum (IPC)
The Looking for Learning Toolkit
Professional Development
From Fieldwork Education, a part of the Nord Anglia
Education family © WCL Group Limited. All rights reserved.

Tel: +44 (0)20 7531 9696

Email: info@greatlearning.com

www.greatlearning.com

STEM

Why Your Life will help
create a can-do culture
Education Minister Nick Gibb explains why
he’s backing a new campaign to encourage
students to take maths and physics A levels

F

or children to go on and succeed in
the modern world – they need maths
and science.
Maths is the only A level proven to
deliver high earnings in later life – by an
average of 10 per cent more than those
without an A level in maths. Those
working in science or technological
careers are paid, on average, 19 per cent
more than other professions. Holding a
maths qualification is the best protection
against unemployment.
That’s why in May, this department
launched the Your Life campaign, with
the Chancellor, leading businesses and
institutions.
The campaign is led by Edwina
Dunn, the co-founder of Dunnhumby,
the company behind Tesco’s Clubcard
together with a board of innovators in
technology, engineering, finance and
numerous other fields. For instance
there’s Sarah Wood, who runs a viral
marketing agency, Eben Upton, who
invented Raspberry Pi, a new type of
computer, Roma Agrawal who helped
build the Shard and 17-year-old Nick
D’Aloisio, who sold his Summly app to
Yahoo and has just sat his A levels.
These businesses want to see a 50 per
cent increase in the numbers of students
taking maths and physics A level within
three years.
Of course students are motivated by
career opportunities and the campaign

will make sure they are informed. Teacher
advice and encouragement can also have
a huge impact. We need to ensure that all
students and girls in particular are aware
of the impact of dropping maths and
physics and the effect this will have on
their future career options.
At present, almost half, (49 per cent)
of state funded co-educational schools
sent no girls on to take A level physics.
We need to eradicate this trend and also
increase uptake across all schools. Think
of where we could be with dramatically
more young people taking maths and
physics at 16? A grounding in maths and
physics prepares young people not only
for a career in technology and industry,
but also as marketing experts, journalists,
managers too, everything from sea
captains to psychologists, broadening

their horizons – and giving them the very
best start in life.
We’re going to need the help of school
leaders and teachers across the country to
help take that message to the classroom.
The message is simple – maths and
physics can get us everywhere and the
Your Life board is proof of this.
With the right information, the
encouragement of teachers and the
influence of the role models leading the
Your Life campaign I believe we can
significantly increase the numbers taking
these vitally important subjects at A level.
A scientifically educated generation,
comfortable with advanced maths, will be
key to the long-term economic success of
our country.
For more information about the Your
Life campaign visit: yourlife.org.uk

At present, almost half,
(49 per cent) of state funded coeducational schools sent no girls
on to take A level physics
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Ofsted developments

British values: have the breaks
been applied to school autonomy?
Roger Inman, Solicitor and Head of Education at Stone
King LLP Solicitors, wonders what the impact of the
recent concerns about extremism will have on academies

O

nce the current political and
media storm about alleged
extremism in some of our schools
settles down, all schools will need
to adjust to the recent steps taken by
Ofsted and the DfE about “extremism”.
Mr Gove acted quickly to implement
many of the Chief Inspector’s radical
recommendations . Ms Morgan has
confirmed she will follow through with
that implementation and the controls
it will necessarily involve on school
autonomy . How far will she go?

Curriculum
Sir Michael Wilshaw recommends that
the DfE should “provide much greater
clarity to all schools...on what should
be taught in a broad and balanced
curriculum.” He has broadened the
compass of his inspection, expecting
schools to “ensure that children and
young people not only achieve high
standards, but are well prepared to live
and prosper in modern Britain”.
From the start of the broader
academy programme started in 2010,
“curriculum freedoms” have been an
important element of the autonomy
enjoyed by academies, who are only
obliged to provide a “broad and
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Ofsted developments

balanced curriculum”, with only specific
requirements to including English, maths
and science, the usual religious content
prescribed by maintained school law ,
and to avoid political bias. This freedom
will be curtailed if the DfE carries
out its current plan to adopt the Chief
Inspector’s requirement that all schools
“must promote the values of wider British
society”. In practice, that will be provided
by enforcing the obligation of ‘balance’
and by broadening the application of
the regulation which already requires
independent schools to:
• provide pupils with a broad general
knowledge of public institutions and
services in England;
• assist pupils to acquire an
appreciation of and respect for their
own and other cultures in a way that
promotes tolerance and harmony
between different cultural traditions;
and;
• encourage pupils to respect the
fundamental British values of
democracy, the rule of law, individual
liberty and mutual respect and
tolerance of those with different
faiths and beliefs.
The DfE has already launched a
consultation on changes to the
Independent Schools Standards
Regulations giving it powers to bar
“unsuitable” governors/ trustees/
proprietors and to impose a positive duty
on schools to promote “British values” by:
“...b) strengthening the quality of
education standard, in particular by
raising the expectations underlying
the standard and by helping to ensure
that extremism does not form part

of the curriculum or teaching and
that students are encouraged to
respect other people and no student is
discriminated against contrary to the
Equality Act 2010;
c) strengthening the spiritual, moral,
social and cultural (SMSC) standard to
require proprietors to actively promote
the fundamental British values of
democracy, the rule of law, individual
liberty and mutual respect and
tolerance for those with different faiths
and beliefs; and encourage students to
respect other people, with particular
regard to the protected characteristics
set out in the Equality Act 2010;
d) strengthening the welfare, health
and safety standard by requiring
schools to not only draw up relevant
policies but to also implement them
effectively, and to have effective risk
assessments in place to safeguard and
promote students’ welfare...”
So schools will now be required not
just to avoid “undermining” fundamental
British Values, but also actively to
promote them.
This new regulation will apply to
academies. and the DfE’s consultation
states that “In addition to updating the
guidance to maintained schools, it is also
our intention to ask Ofsted to change its
section 5 inspection framework so that
maintained schools, academies and free
schools can be held to account for their
performance in this area.”
This focus on ‘British Values’ has
some overlap with the Chief Inspector’s
interpretation of religious curriculum
requirements, namely “a syllabus
that reflects the fact that the religious

traditions in Great Britain are, in the
main, Christian while taking account of
the teaching and practices of the other
principal religions represented in Great
Britain. It...means that an academy
without a religious designation must
not provide an RE syllabus to pupils by
means of any catechism or formulary
that is distinctive of any particular
denomination.”
The Chief Inspector also says that
Ofsted will work on “introducing a new
graded judgement” on the curriculum
by 1 September 2015, which would
necessarily bring all the disparate
elements of curriculum standards into
sharper focus on a consistent basis for
all schools.

Safeguarding
The Chief Inspector now wants powers to
“ensure that local authorities and those
responsible for academies and free schools
carry out their statutory responsibility
for safeguarding all children, including
protecting children from radicalism”.
He points to the role of an LA in alerting
DfE to any concerns it has about the
leadership of an academy and the general
duty on academies to safeguard and
promote the welfare of their pupils.
The Chief Inspector has therefore
elevated the importance of educating
children in ‘British Values’ to the point
where failure to meet that standard
equates to “extremism” which by itself
engages safeguarding concerns. This is
a significantly different way at looking
at how schools should deal with issues
of religion and culture, and marks a
step change from the current laissez-
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Ofsted developments

faire approach of tolerance of different
religious sentiments and practices. It is
also a major departure from the historic
understanding of safeguarding being
concerned with a child’s physical and
mental well being. Including protection
from “radicalism” in “safeguarding” will
require some very careful definitions and
inspection techniques to be both effective
and acceptable in law.

Governance
As regards direct intervention to remove
individual governors or whole governing
bodies, some legal machinery exists
in the “warning notice” procedure for
maintained schools and the analogous
intervention powers in academy funding
agreements (or less effective powers
in the articles of older academies). In
addition, the Secretary of State has
already been preparing another new
power by introducing specific grounds
for the removal of individual independent
schools’ governors/proprietors through
further new regulations due to come into
force in September, which Ms Morgan
has indicated would also prevent a
barred individual from participating
in maintained school governance . The
DfE has reported to the Daily Telegraph
that this will be “a big widening of the
existing power, which only applies to
those who can be accused of criminality
or professional misconduct. This allows
us to act against extremism, whether it is
Islamism or the BNP. It is a life ban.”
There would also need to be revision
of regulations, funding agreements
and possibly the academies Financial
Handbook to enforce the Chief
Inspector’s recommendations for:
• Mandatory training for governors
(previously rejected by DfE)
• Introduction of professional
governors where governance is judged

to be weak (presumably requiring
improvement rather than inadequate
in Ofsted terms; also previously
resisted by DfE)
• A published Governors’ Register of
Interests
A rethink would also be needed about
the EFA’s capacity and capability if it is
to provide effective audit of governance
in academies: isn’t that Ofsted’s job in
any event? Also, does the EFA have the
capacity to “review and monitor funding
agreements for all academies and free
schools to ensure they are properly
implemented?”

The Future of Ofsted Inspection
It is now the Chief Inspector’s stated
position that he will “work with
government to review the current
exemption that applies to the routine
inspection of outstanding schools”. That
exemption has already been under threat
from “random sampling” of such schools
by Ofsted, but now may go, which would
be a major reduction in the autonomy and
peace of mind of outstanding schools.
The “Section 8 power” to inspect is,
and always has been, unrestricted and
the Chief Inspector may in practice
inspect any school in England at his
discretion. Given this unlimited power,
which is notoriously difficult to resist by
judicial review, and the Chief Inspector’s
apparent appetite to carry out much more
determined and wide ranging inspections
which will concentrate routinely on this
new overlap between “British Values” and
safeguarding, schools need to give careful
attention to how they deliver that part of
their provision and governance.
This is difficult to do unless Ofsted
revise their relevant guidance for schools
with no religious designation, which lacks
any useful detail regarding the avoidance
of unacceptably “radical” indoctrination

or discrimination in the context of
safeguarding.
The other recent development has
been Ms Morgan’s response to Peter
Clarke’s criticism of lack of oversight of
autonomous academies by approving
the Chief Inspector’s broadening
of the criteria Ofsted uses to judge
whether unannounced inspection is
required. She also sees the new Regional
Commissioner tier as a means to “bring
local intelligence to decision making on
academies” but it is as yet unclear whether
she will countenance full collaboration
between those Commissioners and Local
Authorities (something Mr Gove was
clearly against) in the supervision of
academies.
The turbulence of these events has
been increased by the co-incidental
change in the Secretary of State and the
new uncertainty about the future of
government policy. For the time being
schools are advised to focus on the broad
requirements of the “British Values”
regulation as set out above, and to keep a
keen eye on developments leading up to
new regulations and Ofsted inspection
requirements this autumn. Clearly that
broad definition of “British Values” is
open to a huge range of interpretation
depending on which Minister and which
Chief Inspector is in power. Unlike our
French neighbours we do not have (as yet)
an equivalent of the Académie Française
to tell us how to be British. That may be
an extension of the academy programme
that is still to come.

Roger Inman,
ri@stoneking.co.uk,
Solicitor and Head of
Education Stone King LLP
Solicitors
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Outdoor learning

Developing soft skills
The Youth United Foundation are turning ‘I can’t’ and
‘I’m not sure’ into ‘I can’ and ‘I want to try new things’

U

niformed youth groups are
reaching out to schools to increase
the number of young people
engaged in their communities and
improve their future career prospects
through volunteering.
Co-ordinated action by Youth United
Foundation, which works with the Scouts,
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Guides, St John Ambulance, Girls’ and
Boys’ Brigades and Police, Fire, Army, Air
and Sea Cadets, is targeting areas where
there are no existing groups for children
and young people to join. With funding
from the Department for Communities
and Local Government (DCLG), Youth
United is deploying paid staff to set up

new groups with what could be considered
ambitious targets for engagement.
Recent research by think tank DEMOS
has found that membership of these
uniformed groups is one of the main ways
young people can get involved in social
action and play a full part in their local
communities, while benefitting from

Outdoor learning

the soft skills of leadership, confidence
and team working that they learn while
having fun.
Youth United Foundation is a
charity set up in 2012 by this network of
uniformed youth organisations with a
vision to offer every child in the UK the
chance to join one of these groups. By
working together with member groups,
Youth United Foundation aims to
increase the number of adult volunteers
supporting member organisations,
increase the number of young people
engaged in their communities and attract
funding and make better use of resources.
Rosie Thomas, director of Youth
United, says the benefits of social action
by uniformed youth groups help both the
young person themselves and the wider
community.
“Getting young people involved
in social action is at the heart of what
uniformed youth groups do. Research
shows that the Youth United Network of
organisations are one of the main ways

that young people get involved in social
action today. We can increase access to
the life-changing opportunities they
can offer young people, particularly in
disadvantaged areas.”
Funding already secured for Youth
United from the DCLG has seen its
Supporting Inclusion programme exceed
its target of setting up 400 new groups run
by Youth United member organisations in
areas and communities with little or no
youth provision. Youth United outreach
workers recruit, train and support new
volunteers. The programme aims to
recruit 2700 adult volunteers and provide
10,800 places for young people. Once they
are established, with local community
support, the groups will become selfsustaining. More than 500 of these groups
have opened around the country to date.
One such example is on Merseyside,
where the 600-pupil University Academy
Liverpool School (UAL), is located in the
third poorest ward in the UK, with 81 per
cent of children entitled to free school

meals (against the national average of 20
per cent). Forty languages are spoken by
pupils and less than one third of their
families have access to a car.
Not an obviously fertile ground for
a Scout troop, perhaps, but through
working with Youth United, there is now
a thriving troop offering 10 to 14 year olds
a programme drawn from Scouting and
the Duke of Edinburgh training scheme.
Open to all pupils, the group meets after
school once a week and attracts 20 to
30 members. Sixteen members of the
school’s Sixth Form have come forward to
be young leaders and help run the troop,
which is now self-sustaining.
The school’s vice-principal Larry Wilson
describes the children as having a lack
of self-belief and low self-esteem: “The
children in the area grow up expecting to
go nowhere and do nothing. Few parents
turn up for parents’ evenings.”
Larry has become the first Scout leader
at UAL and is convinced of the benefits of
the link-up. He says:
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“This Scout provision enriches
young people’s lives and gives them new
experiences. They have seen dark skies for
the first time at scout camp. The young
people have never been out of urban
areas. The parents have never supported
them but this Scout group has acted as the
catalyst for the community, with parents
helping out raising funds of £800 for
camp and basic uniforms.
“The group turns young people’s
thinking from ‘I can’t’ and ‘I’m not sure’
into ‘I can’ and ‘I want to try new things’.”
A major pilot project is currently being
set up by Youth United in the north west
of England, aimed at getting more schools
and their pupils involved in social action.
Programme manager Gavin Delf says
the project will look behind the fun that
can be had as a member of a youth group
and find out how these members develop
the soft skills that can help them reach
their full potential.
He says: “We know that belonging
to one of our groups is a lot of fun, but
we want to better understand how they

also develop the kind of soft skills that
can help young people to reach their
full potential.”
By recruiting schools across
Middlesbrough, Lancashire, Merseyside
and Greater Manchester, Youth United
groups will open new groups for 13 and
14 year olds as part of a new research
project evaluated by Durham University.
The project will look at non-academic
outcomes such as teamwork and selfesteem and whether developing these
skills has an impact on longer-term
academic outcomes.
From the 80 schools recruited
(including 15 academies), 40 will open a
new group and the remaining 40 will act
as a control group for the academic year
2014/15. In September 2015 the control
group schools will be given some funding
and the opportunity to open a new group.
The project is co-funded by The Cabinet
Office Centre for Social Action and the
Education Endowment Foundation, a
grant making charity which aims to break
the link between family background and

educational achievement.
Rosie Thomas says there has been
no shortage of schools wanting to get
involved in the project and all 80 were
signed up within three months.
“I have found it most encouraging
– making that initial contact is the
hardest part, but when you actually
go in and talk to the head teachers,
they see the benefits of being part of a
programme like this and there’s been a
real appetite to sign up.”
Schools that take part in the
programme will have long term benefits
too. Although the research project will
end in 2015, Youth United intends to set
up sustainable new groups which will
continue to benefit the young people
involved beyond the life of the project as
well as future generations in the school.

Any schools interested in
working with Youth United
can contact Gavin Delf on
020 7401 7601 or email
gavin.delf@yuf.org.uk
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21st Century learning in a
20th Century setting
By Glen Allott, Principal at Wayland Academy

W

ayland Academy is a small rural
academy in Norfolk with 672
pupils age 11-16. Previously
a Specialist Technology College, it was
one of the first schools in Norfolk to
convert to an academy. It is part of the
TEN Group (Transforming Education in
Norfolk), a federation with City Academy
Norwich, Attleborough Academy
Norfolk, Fakenham Academy Norfolk
, Wayland Junior Academy Watton and
the University Technical College Norfolk
– one of the most improved Academies
group in the country.

But as a small rural academy we work
with limited budgets, the constraints
of a 1950s building and poor Internet
availability – an issue shared with many
UK rural communities. We don’t boast
a purpose built state of the art building
and have no wi-fi within school, yet we
do recognise the importance of delivering
21st century learning for our students.
What we lack in technology
infrastructure, we make up for in some
of our other facilities and our attitude
towards teaching and learning and our
role within the community.

The decisions we make are very much
child and community centred, focused
on meeting the needs and ambitions of
our students for today and for tomorrow.
We take immense pride in the way our
students respond to their work and the
community, we have high standards
which embody ‘old values of good
manners, respect and honesty’ preparing
them for life ahead as active citizens in
our beautiful county of Norfolk.
Whilst we believe these old
fashioned values are key to the success
of our students, we nonetheless
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The boys have provided
us with invaluable feedback;
in their words – they don’t
have time for reading books
and long explanations, they
like punchy to the point
factual information
recognise the important role that new
technology plays in helping to shape
our students to become fully rounded,
independent learners.
Rather than investing in expensive,
soon to be out-dated IT suites which
due to our rural location would
inevitably be quite unreliable, we
looked at what we can do to harness the
technology that students have in their
pockets – their mobile phones.
One thing most young people
today have in common is their regular
interaction with mobile technology;
particularly their smart phone. It
touches upon all aspects of their life,
it’s the way in which they communicate
with friends, share photos, play games,
find out information on their favourite
celebrities – so why not make it a vehicle
for learning too?
A recent survey amongst our Year
9 students showed that 100% of them
had access to a smart phone and 94%
have access to the Internet at home so
we would be foolish not to tap in to their
direct access to technology.
But we were faced with the challenge
of encouraging students to recognise that
their phone, which they use to conduct
all aspects of their social life, could
indeed be used for studies. Likewise,
how did we convince members of staff,
many of whom are unfamiliar with

mobile technology that the phones in
their students’ pockets could be a useful
learning tool and not simply something to
confiscate for inappropriate use in class?
Last academic year we opted to pilot
GCSEPod amongst our Year 11 students
–if we were going to encourage staff
and students to use their devises for
educational purposes then we needed to
provide relevant content to help them to
do so.
Even without a sophisticated
technology infrastructure our students
and teachers could access this resource
and utilise it both within and away from
school via their own devices and Internet
access.
Rather than simply leaving take
up to chance, we have invested time
working with different interest groups
and the results have been fascinating –
particularly amongst our middle ability
Year 11 boys.
Middle ability boys are a notoriously
difficult group of students to engage with.
Often reluctant to participate in activity
within school or to complete traditional
homework tasks, but this group of boys
appeared to be more than happy to
download podcasts at home and indeed
quite excited by doing so.
The boys have provided us with
invaluable feedback; in their words – they
don’t have time for reading books and

long explanations, they like punchy to
the point factual information, having
everything on their phone makes it easier
to get organised and know what they
should be doing as opposed to writing
things down then losing the piece of
paper, they have always got their phones
in their hands so it’s easy to access and
better still nobody need know they are
doing it.
But it’s not just this isolated group
of students who appear to like using
their mobile phones. Some of our top
performing students are topping the
download tables but furthermore they are
also beginning to add their own resources
and research to the podcasts which is
enhancing the content available to whole
year groups and supporting their own
independent learning.
We have worked closely with our
teaching staff to encourage them to
think of mobile phones as huge learning
resources. Some of our staff are familiar
with the technology and encourage our
students to use their phones for research
and capturing information, but for others
this is new territory.
Even teachers who were a little hesitant
at first are beginning to recognise the
benefits. Having ready-made content
available has made it really easy for
teachers who are less familiar with
the technology to start and explore its
potential and increasingly teachers are
now using it to set homework and are
looking at the wealth of other material
available for use on mobile devices.
So for a small rural school with no
wi-fi to speak of and limited budgets for
building a robust ICT infrastructure we
have been able to successfully introduce
mobile learning and are very excited
about what lies ahead.
Whilst it is too early in say what impact
mobile technology will have on our
actual exam results, the usage stats and
anecdotal feedback from students and
staff alike would certainly indicate that
taking phones out of pockets and into
our classrooms is already having a hugely
positive effect.
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Good practice

A high-achieving
school at the heart
of the community
B

Jonathan Bishop
explains how
Broadclyst
Community
Primary School
has built a
reputation for
their innovative
use of IT and
digital media
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roadclyst Community Primary
School (BCPS) is a highly inclusive,
successful and popular school,
judged by Ofsted as Outstanding. A
high-achieving school at the heart of its
rural East Devon community since its
inception in 1810, it was one of the first
five primary schools in the country to
become an academy in September 2010. It
was recently acknowledged by the Schools
Minister as being in the top 250 schools
in the UK, for both achievement and
progress of its pupils.
One of the factors that singles out
this 450-pupil village primary school
is its national and international
reputation for the innovative use of IT
and digital media.
The school offers one to one access
to computers and an array of devices
providing different technology for
different purposes. We aim to harness the
power of technology alongside excellent
teaching to provide an outstanding
education, packed with opportunity.
Facilities at the school include a lecture
theatre with HD cinema projection, video
communication and conferencing, multiscreen media and interactive response
systems. There is also a fully-professional
television studio where the youngsters
are able to record programmes, learning
to plan, write and speak to camera. The
aim is to make them great storytellers and
powerful communicators who can debate,
discuss and put forward theories – key
skills combined with IT to create high
standards of education.

Communication and collaboration
are key to the school’s educational vision.
For example, BCPS has run a business
enterprise project with its year 6 pupils for
eight years. Hugely motivational for the
children, and exciting for the teachers, the
enterprise project incorporates business
skills including product design, market
research, manufacture and marketing and
it encompasses many different elements
of the curriculum, putting the children’s
learning into a real-life context.
In March 2014, this project went
global, when the school, as a Worldwide
Innovative Mentor School, came top of
a field of 70 school entries from across
the world to win the MS Global Forum
Pitch Competition – and $25,000 – at the
Microsoft in Education Global Forum.
The result of that win is the school’s
Global Enterprise Challenge (http://gec.
education) which is currently recruiting
1000 nine-to-twelve-year-olds across 20
schools in 20 countries to take part in a
truly global educational event. Between
October 2014 and February 2015, the
students will connect through the
tools of Microsoft Office365 to run ten
international companies, competing with
each other to become the most successful
company globally.
Other collaborative projects also take
children beyond the classroom. This
year, the year 1 children are planting
some wheat. They’ll be photographing
and measuring it, tracking its progress
from seed to harvest to making bread,
and they’ll be making a time lapse
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video. They’ll also be doing it with five
other schools across the world – using
technology for conference calls and
instant messaging as well as email –
adding the dimension of climate to their
learning about growing crops.
The year 4 children are learning
how to take creative photographs of
their community – both in school and
beyond – and again, they’re doing it with
five other schools around the world,
giving them the opportunity to compare
communities worldwide and understand
not just their world, but the larger world
around them.
In year 5, the international
collaboration involves the children in
recording documentaries about people’s
attitudes to topical issues such as smoking
and sport. Cultural differences will form
a significant part of their learning.
This year, the school has won two
Educational Outcomes Awards for the
outstanding progress and attainment
made by its pupils. The school is
recognised for its achievement in being in
the top 2% of primary schools nationally
for value-added, and in the top 2% for
attainment. What is the secret of our
success?
Our vision for the school is to meet
the individual needs of every child,
giving them the best opportunities across
the whole curriculum. That includes
music, sport and developing their hidden
talents, as well as academic excellence
in English and Maths. The common
thread is undoubtedly the use of digital
media because the children are using the
technology to hone their skills. They’re
learning to use their IT skills in a real-life
context.
The school’s enriched curriculum
blends high academic expectations with
an extraordinary range of sporting,
musical and outdoor opportunities that
include golf, cycling, sailing, climbing, a
chamber choir and a forest school – all
with excellent results; the year 4 tag rugby
team, for example, recently emerged
triumphant from the Aviva Premiership
Rugby Schools Programme Festival,

and as a result played at Twickenham,
home of England Rugby, in front of
82,000 spectators during half-time at the
Premiership Final.
Opportunities like these are often
only offered by private schools with their
enhanced funding, but BCPS shows what
a state school can achieve. Through the
use of its freedoms, it is delivering this
with the same state funding received
by all other maintained and academy
schools, and has created an environment
where the children love to go to school.

Unsurprisingly, BCPS is
oversubscribed, with waiting lists.
Broadclyst is in an area of Exeter where
20,000 new homes are planned over
the next 15 years and schools in Exeter
are already struggling to accommodate
the demand for places. The Broadclyst
Primary Academy Trust is therefore
applying to the DfE this autumn to build
and run the Digital Primary Academy
(DPA), with a view to offering its winning
formula for 21st century education to
another 420 youngsters in East Devon.
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Collaboration

The changing faces of the
Primary Associate Academy

C

hange is challenging, and when
making important decisions most
people prefer to talk with others
who they can trust and learn from.
That is the strength of FASNA’s
Primary Associate Academy (PAA)
programme; a school wanting to find
out about academy conversion can
obtain information from a trusted
colleague based on their experience. The
programme is in its third stage and there
are now over 30 PAAs.
Like most school-led initiatives,
the PAA programme is fuelled by the
enthusiasm of individuals, and both the
supported and supporting school benefit.
The grant that the PAA receives through
FASNA is helpful to provide capacity
building, but it’s clear that it is way
down the list of, ‘Reasons for becoming
involved’. In all PAAs there is normally
one person who leads the offer, and they
galvanise support from the other senior
leaders within the academy. We spoke
to chairs, Heads and school business
managers about this FASNA programme
to ask them, ‘What Works Well’ and ‘Even
Better If’.
For Sheldwich Academy in Kent,
the PAA programme is offered by the
combined effort of the chair David
Milham, and Jackie Linter the SBM.
Jackie has been active in this school-led
support for two years, recognising that
most of their work has come through their
reaching out to other primaries offering
trusted information about conversion.
“We often get enquiries about the
conversation process and we like to help
others by sharing our experience. Being a
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PAA allows us to do this.”
The chair David leads support on
the strategic decisions and Jackie leads
discussions about the operational
practicalities. They gain satisfaction by
seeing others benefit from increasing
confidence and freedom as an academy.
It’s impressive to hear how much
preparation is done by them for their
meetings with supported schools. They
share the big picture perspective as well
as minute detail, for instance about how
they increased their financial efficiencies.

Widely experience
David is widely experienced, and as a
National Leader of Governance takes
seriously his role to support chairs
making significant strategic decisions.
Jackie often hears that schools are
extremely anxious about funding, and
says with enthusiasm, “We converted
three years ago and for us everything
has been positive about becoming an
academy, even the finances.”
Interestingly, Jackie’s advice is, “Don’t
worry about looking at everything before
you convert, you can stay with your Local
Authority if they offer a good service, and
then look for other suppliers if you want
to as time goes on.”
With her SBM hat on she can share
detailed information about changes she
has made to their accounting system,
and suggests, “Ask your governing body
what they want reported on and deliver
to that.”
Jackie is honest that conversion is time
consuming, and it tends to be one person
that drives the process. Like preparing

a meal, “One has to make sure that it all
comes together in the end.”
Richard Barnard is the chair of
governors at Robinswood Primary in
Gloucestershire and has been involved
with the PAA scheme since its inception.
In the early days he helped link the
primary school enquirer with an
appropriate PAA.
“Our biggest concern was, and still is
making sure we match the right people to
the right place.”
We need PAA to represent the primary
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educational landscape, for example a faith
school may want to talk to PAA with the
same foundation.

Sowing seeds
PAAs consistently report and talk
as much about how much they have
benefitted from this role, as about how
much they have helped others. Richard
talked about the variety of schools he
and his Head have worked with, and the
range of ways that they have promoted
this; through conferences, events, group
meetings, phone calls and emails. “You
sow seeds and you often don’t find out
what grows.”
It appears that the fact that PAA are
not targeted to force conversions is one
reason for the programme’s success.
“We found it best to do it as a team, to
involve the chair, Head and SBM. We find
it best to meet in person; often it works
if they come to our school to talk to the
staff. Schools told us they found that level
of school to school support really helpful.”

SBM Gary Holmes and Executive
Principle Susan Jowett at the George
Spencer Academy Trust in the Midlands
have worked with schools nationally.
“Last week we visited schools in Wakefield
and London. They have seen a change in
the context of the support, and are now
mainly working with schools looking to
create or join MATs. We worked with one
group of 13 primary schools who wanted
to create a MAT. We could help them to
consider what structures were required.”
They draw on the various leaders
within their MAT to give support and this
benefits the clients.
When they meet with others they use
coaching techniques to find out what they
are wanting to achieve. Susan says that
it’s vital to be both knowledgeable about
individual’s strengths and also flexible
about the journey you will all take. They
are aware of a variety of legal support,
and Gary prepares detailed plans so that
he can talk about the financial, legal and
land issues.
Their ‘Even Better If’ was that FASNA
should encourage PAAs to be proactive
about marketing the programme. The
feedback forms show that established
PAAs are doing just this and we will
share good practice ideas amongst PAAs.
Simple ideas like having the free PAA
service clearly on their website can draw
in more enquiries.
Tony Hull is the Principal at
Costessey Junior School, Norfolk, which
has been an active PAA for several years.
When we talked, he was enthusiastic
about the work they have carried
out to support other schools in their
journeys, but said that the difficulty was
to quantify this support. Costessey is
outstanding and well known, so school
leaders approach them directly for help,
and they have helped over 25 schools.
Tony’s challenge to FASNA was, how
can we reach the schools that are too busy
or unsure where to ask for advice or help?
How can we promote this free offer more
widely? He thinks that schools must reach
out to each other to ask for and provide
help, and FASNA provides this vehicle for

doing that. Communication varies and
depends on what the client school prefers;
email, phone and face to face meetings.
“The communication always results
in positive outcomes, because schools
considering conversion want to hear
the reality. We tell them what the
practicalities are and they appreciate that.
“It’s important that FASNA and
PAA know the local context. Local
authorities are meant to be neutral,
but they vary. Some will help schools
to explore academy conversion, others
won’t. Some charge thousands, whilst
others charge nothing.”

Local knowledge
It’s clear that local knowledge is vital, and
Tony suggested that it would be useful
for PAA to link more with others in their
locality.
“The challenges as a PAA can be that
at times it is hard to be impartial because
you want to advise them to make changes
but it must be their decision. Often what
they tell you about their context is not the
whole picture!”
Like all PAA Heads, Tony extols the
advantages of being part of this schoolled activity.
“The benefits of being a PAA are that it
has been great working with other schools
to offer them impartial information and
practical advice, which they can then take
away and consider. I gain nothing if they
do or do not become an academy, which
is good.”
Our annual review of the programme
is extremely encouraging. Supported
schools value this unpressured service and
we are working with the DfE to continue
encouraging this school-led support. The
FASNA team have listened carefully to the
feedback from colleagues and are looking
to attract more PAA from MATs, so if
you are part of a MAT and the thought
of supporting other leaders in the system
appeals, please contact the office.

Sarah Ray is the new Chief
Operating Officer of FASNA
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A friendly arm around the shoulder
Dame Sue Bourne, Head of The Avenue School, is
proud to be one of only two special school Heads
to work as a Primary Associate Academy

I

am Dame Sue Bourne – Headteacher
of The Avenue School – a Special
Needs academy in Reading. We were
one of the first special schools to convert
to become an academy in September
2011 and did so as a single academy trust.
During the period leading up to this I
worked alongside ministers and DfE
representatives on the advisory group to
enable special schools to convert.
I was pleased to be able to voice
some of the issues raised by colleagues
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across the country. This work continued
informally post conversion with some of
the early convertors raising issues as they
emerged and smoothing the passage for
others, whether they were in the early
stages of the decision-making process or
well on the journey, but in need of advice
and support.
I was pleased to meet many colleagues
and give informal support and to be
asked to work as a Primary Associate
Academy – one of only two special school

heads to fulfil this role. The Primary
Associate Academy programme was run
by FASNA for the DfE to put primary
schools considering academy status in
touch with schools and their Heads and
governors, who had already been through
the process. This formalised the work I
had been undertaking and I have now
supported 10 schools at various levels in
the last two years. Often a phone call,
or a short visit to either The Avenue
School or their own establishment is all

Collaboration

that is needed, but in some cases more
is required and I was pleased to be in a
position to be able to offer more support
for one school in particular.

Isolated
How often as Headteachers do we
feel isolated and overwhelmed by the
enormity of the job? Having someone at
the end of the phone, to call on, to use as
a sounding board or a friendly ear can
make all the difference. Finding a kindred
spirit and someone who has trodden the
same path can often give you the boost
you need.
The ‘ping’ of an email entering my
inbox sparked my interest and before
many minutes the link was made.
As I have said already there are only
currently two PAAs for special schools
and, with so many different types of
special school, to find such a good match
is a great start.
The Woodlands Academy,
Scarborough had already converted to
become an academy and was facing some
difficulties around academy freedoms
and the autonomy that was promised.
They had contacted FASNA through the
website and were looking for support for
school governors, as well as innovation
and development ideas. As they were the
only convertor academy in their local area
they were feeling isolated. Scarborough
is not within easy reach of Reading but
with a window of opportunity opening
up in my diary a visit to meet with the
Headteacher Annette Fearn, as well as
her senior leaders, finance team and
governors was planned.
It is always such a privilege and a
valuable experience to visit another
school especially one that faces so many
of the same challenges. This visit was one
such experience and both partners in this
arrangement gained so much.
I walked around the school with the
Head and then met with her and her
business manager first of all. We spent
a productive couple of hours sharing
experiences of the conversion process and
getting a clear view of the issues they were

It became clear that
the Local Authority had not
entirely understood the change
in relationship and, to use a
phrase often quoted, the more
‘adult to adult relationship’ that
conversion creates
now facing as a result.
I soon came to the conclusion from
all I had read and heard that much of
the issue was around the isolation the
Headteacher was feeling given that she
was a trailblazer and had indeed shown
great initiative in becoming an academy.

Credible
The meeting with governors later that
evening was a lively affair with the chair
quite happy that even though I was a
‘Lancashire Lass’ visiting Yorkshire, I
actually had a fairly impressive CV and was
a credible voice to be heard. They listened
with interest and took my thoughts and
suggestions on board, agreeing that the
Head should be proud of all she had
achieved to date and be more confident
and self assured. I also suggested that
the governors could provide even greater
support in negotiations around admissions
and funding.
The following day I met with the
leadership team and was able to get some
clear action points that would move the
school forward on a number of fronts.
It became clear during my visit that
the Local Authority had not entirely
understood the change in relationship
and, to use a phrase often quoted, the
more ‘adult to adult relationship’ that
conversion creates.
Outcomes have been:
• Increased confidence in negotiations
with all the client local authorities

around admissions and funding
arrangements
• General improvements in
understanding of governors in the
strength that comes from conversion
and autonomy resulting in greater
confidence and improved support for
the leadership and finance teams
• Clarity around the stance that
schools can take when explaining
their provision and what they can
and cannot undertake and the level of
support they can provide. Provision
mapping to support admissions and
the funding dialogue
Woodlands Academy reported
that “there have been significant
improvements in attitudes of the feeder
LAs”. They also told us that “while
this has had no immediate effect on
our funding we feel there are now
systems developing which will allow a
better understanding and continued
improvement in the future”. The
Woodlands team also expressed their
gratitude for the support I had provided.
All of this had a positive impact on
outcomes for pupils as the appropriate
provision and funding levels were being
negotiated and recognised and the school
became a more confident and businesslike
establishment, clear about the ins and
outs of providing excellent outcomes for
its clients... some very special children and
their families and carers.
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Citizenship beyond

Anthony Harvey

Peter Chiykowski,
of Free The
Children, reports
on We Day UK,
where celebrities
inspired social
conscience in
12,000 pupils
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t was one thing for Alison Weston
to hear that Prince Harry would be
speaking to her students on a school
trip to the inaugural We Day UK. It
was another to see him take the stage
to the deafening applause of 12,000
young people gathered to celebrate active
citizenship.
“Some people don’t think it’s cool to
help others,” the prince told a packed
Wembley Arena. “I think it’s the coolest
thing in the world.”
His message resonated with the 380
schools in attendance, all of which
had earned tickets to the event by
taking action for their local and global
communities. We Day UK, part of a
series of stadium-sized events organised
by international charity and educational

partner Free The Children, featured
speeches and performances by Malala
Yousafzai, Sir Richard Branson, Clive
Owen, Jennifer Hudson and Ellie
Goulding. Although it was only one day
of programming, students are still feeling
the impact three months later.
“Something struck a chord,” says
Weston, who coordinates Spiritual,
Moral, Social and Cultural (SMSC)
education at Castle Manor Academy, a
FASNA member school in Haverhill.
Weston recalls how the road to We Day
began with an email invitation to enrol
in We Act, Free The Children’s year-long
active citizenship programme.
“Quite often when charities approach
me—and I can have five charities a week
approach me—what they are after is you
doing something for them,” she says.
“What I liked about Free The Children
was its idea of social conscience and
sharing. It was recognising stuff we were
already doing, as well as broadening this
idea of having a tangible outcome.”
Integrating We Act into her existing
curriculum proved easy with the help of
Angela Gault, educational programming
coordinator at Free The Children. They
spent an hour discussing Castle Manor’s
existing citizenship initiatives and ways to
expand them.
The school’s list of activities was
already impressive: benefit jazz concerts,
discos and quiz nights to raise funds for
large-scale initiatives, such as cancer and
genetic disease research, as well as local
organisations, such as REACH Food Bank
and St. Nicholas Hospice Care.

Citizenship

Anthony Harvey

the classroom

Tangible results
The We Act programme provides an
educational framework and bank of
resources for enhancing a school’s
existing global citizenship initiatives, or
sparking new ones. Young people can
turn their inspiration into tangible results
by engaging in local and global actions.
Meanwhile, teachers receive dynamic free
resources to help support their students’
actions and embed social issues in the
classroom.
“It’s ultimately the sense of
empowerment that it gives our kids,”
says Weston. “And the opportunities for
the future, things they can write on their
curriculum vitae and say, ‘When I was at
school I made this change, and it wasn’t
just a change in me—it was a change in
my school and my community.’”
That change was never more evident
than at We Day itself. Weston and the
11 attending students were unsure what
to expect when they boarded the bus

to Wembley Arena at 6:00 am on 7
March. At first the kids talked about the
celebrities they were going to see. They
were eager to cheer for Dizzee Rascal and
Ellie Goulding, but in the end, it was the
speakers who proved unforgettable.
“The moments of silence where you
had 12,000 people listening were quite
amazing,” says Weston.
Malala Yousafzai spoke about the
power of courage. “Never lose your
hope,” she said, after telling the story of
her upbringing in Swat Valley, Pakistan.
Molly Burke, a student who had gone
blind at a young age, spoke to the crowd
about her experiences with bullying.
Prince Harry shared his belief in the
power of small acts of kindness.
The students from Castle Manor were
blown away. “They cried and smiled all at
the same time,” says Weston. “They came
home with cheeks that hurt because of
smiling and laughing. I don’t think the
name Malala Yousafzai stayed out of the

“Quite
often when
charities
approach me
what they
are after is
you doing
something for
them. What
I liked about
Free The
Children was
its idea of social
conscience and
sharing”
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conversation for more than a minute.”
They brought their enthusiasm back
to the school and worked with the
student parliament and leaders of Castle
Manor’s four student houses to organise
a school-wide charity week. The concept
was simple: four days, four houses,
four actions to fundraise to help build
a school in one of Free The Children’s
communities in rural India.

Creative thinking
Some of the activities were familiar;
students had done non-uniform days and
sponsored silences before. But two of the
challenges gave students a chance to show
their initiative as creative thinkers. One
was We Create Change, a ready-made
action campaign provided by Free The
Children. Every tutor group in the school
was given a folding cardboard schoolhouse
to use as a piggy bank for collecting coins.
Prizes were awarded for the box with the
greatest weight in coins, and for the bestdecorated box. Students showed off their
designs, from the utilitarian (wrapped
in black tape “solar panels” to generate
electricity for the sister school in India) to
the elegant (bedecked with flowers and
greenery as a country cottage).
But the students really showed their
innovation during the £10 Challenge.

Each house was given £10 seed money
to raise more funds, whether by buying
raffle prizes or ingredients for a cake sale.
One student visited the local cinema to
ask the owner to donate tickets for prizes.
“Their social conscience has definitely
grown,” says Weston. “And their
confidence and the ability to speak to
people have massively grown.”
Over the four days, the students raised
a whopping £1,400.
For their local action, Castle Manor
students decided to spend time in their
community and support St. Nicholas
Hospice. The school has a relationship
with the hospice, which opened a new
location in their neighbourhood. To
celebrate the opening, students provided
artwork to decorate the halls and rooms,
and even volunteered to cook food and
cater in the hospice’s cafe.
Weston says that spending time in the
hospice has helped the students grow as
compassionate citizens.
“They go into it with some fear,
especially if they have preconceptions of
working with ill people. But they come
out with smiles,” she says. “It is just
lovely to watch them breaking down the
barriers.”
Student involvement in the We Act
programme has been so successful that

Weston is planning to integrate Free The
Children’s ready-made lesson plans into
school assemblies and SMSC curriculum.
She hopes that this style of teaching will
push students to go beyond traditional
academics and learn about how to make
informed and responsible decisions in a
complex and rapidly changing world.
“The jobs our young people are going
to work in have not been invented yet,”
says Weston. “The education that we
are providing them has to be about
their ability to make decisions in an
environment that, as somebody who is
20 or 30 years older, I don’t understand.
But what I do understand is resilience.
What I do understand is organisation and
time management and empowerment
and being interested and involved. If the
school can provide those skills alongside
the traditional academic outcomes, we
will have provided our young people with
the best possible future.”
For thousands of students across the
UK, that future begins at We Day. The
educational and inspirational event is free
for schools who commit to taking one
local and one global action for a better
world. All FASNA schools are encouraged
to get involved. To sign-up for the We Act
programme and be eligible for tickets for
We Day 2015 visit www.weday.com/uk.
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Does your governing body
PASS the test of increasing
government expectations?
Joan Binder explores the concept of
professional and skilled governance

P
A
S
S

rofessional in practice and
membership
ccountable with robust
structures
trategic in operation
and outlook
killed in
challenging and
supporting

In the climate of increased accountability,
forensic scrutiny by Ofsted and the
inclusion of governance into the Ofsted
leadership and management judgement,
the effectiveness of governors is now
under the spotlight.
As committed Governors, how do we
meet this challenge?

Professional in practice and
membership
Key Questions –Professional Practice:
• Do we have a positive team ethos
with an effective chair and chairs of
committees?
• Do we have committee structure which
is ‘ fit for purpose’ and the support of a
knowledgeable and efficient clerk?
These questions focus on the professional
practice element. The role of the chair
is important in establishing a good
team ethos, good communication and
understanding between governors and
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the senior leadership team and in setting
the tone for the content and conduct
of meetings. The key person here is the
chair of governors. How is this person
appointed? The role is important in
setting the tone for meetings, for the
relationship with the senior leadership
team and the clerk to governors as well as
leading the team.
There is no ‘approved’ model for
committee structure. As a basic principle
ensure that the statutory committees
which meet infrequently are identified
and that the core responsibilities of
governors: setting strategic direction,
creating robust accountability, ensuring
financial probity are clearly allocated to
the full governing body or a committee.
Some schools do not have any
committees but have more frequent full
governing body meetings. A minimum
of two committees seems popular:
resources including finance, premises
and personnel matters and achievement
which focuses on school improvement
and progression.
The clerk can play a pivotal role
in supporting the governing body to
evidence effectiveness and impact
through ensuring that actions from
meetings are followed up, supporting the
chair in conducting the meetings to focus
on school priorities, assisting with the
induction and training of new governors
and the mentoring of new vice chairs.

Key Questions – Professional Membership
• Do we use a robust skills audit to
identify an individual’s strengths and
gaps in our overall skill set?
• Do we have a selection process for the
appointment of new governors?
I will consider the skills appropriate to
effective governance later, but in terms of
professional membership the key theme
here is to have an evidence base which
identifies the particular skills and attributes
an individual brings to the governing
body. A skills audit which simply asks
people to rate their competence without
any supporting evidence does not provide
an accurate picture. People either over
estimate or underestimate their abilities.
FASNA has developed an audit which seeks
evidence and examples.
The emphasis on professionalism
and skills needs to be tempered with a
recognition that other ‘softer’ attributes
are also important: the ability to network
effectively with other organisations
in the community, the time to see the
school in operation and to attend school
day functions, the local knowledge and
contacts which can enhance the profile
of the school. Achieving a good mix
and covering all appropriate skills and
abilities is the important aim.
Appointing governors based on robust
evidence of relevant skills, qualifications
and experience in higher level activities

Governance

will ensure that the core responsibilities
are undertaken effectively leading to
improved outcomes for pupils.

Accountable with robust
structures
Key Questions – Accountability:
• Are performance targets linked to
school priorities?
• Do we understand performance data?
• How effectively do we identify our
impact?
• How do we ensure financial probity?
• Do some governors and relevant
office staff have appropriate financial
expertise?
It is important to have a good
understanding of the challenges faced
by the school and the available data, for
example the Ofsted Data Dashboard and
Raiseonline. These provide a snapshot
‘historic’ picture but will give you a starting
point from which to identify school
priorities and ensure there is a link with the
school vision. The school development plan
or similar document should explain the
strategies and projected outcomes which
will underpin the priorities.
Identifying and evidencing the impact of
the governing body on school improvement
needs careful thought and preparation.
Structuring meetings so that a strategic
discussion or a key item on school data is
an identified agenda item, is a good start.

The skill of the chair comes into play in
terms of summarising the effect or impact
of discussions and decisions, linking them
to school vision and priorities and ensuring
this is noted in the minutes.
The responsibility for financial probity
means that some governors should have
appropriate qualifications or expertise,
that office staff are suitably qualified
and that there is an effective committee
structure for budget setting, monitoring
and the audit process.
Key Questions – Robust Structures
• How do we verify that the strategies
identified in the School Development
Plan are monitored and evaluated?
• How well do we know the strengths and
weaknesses of the school?
• How do we monitor the impact of Pupil
Premium and other grants?
• Are pay decisions linked to performance?
Knowing your school is more than

receiving reports – it is about a process of
discovery and verification: a programme
of monitoring visits by governors linked
to evidencing the impact of school
strategies. A good audit trail which leads
from school vision to governor decisions
and governor monitoring will help to
demonstrate that governors know the
school well. This also underlines the
importance of the clerk’s role in ensuring
that the evidence is noted.
The Government is very clear in
that it expects the money allocated to
Pupil Premium to be used in such a
way that these pupils make accelerated
progress by comparison with non-Pupil
Premium pupils in the school. Ofsted will
expect governors to have some detailed
knowledge of how this money is allocated
and what the impact is.
Governors will also be expected to
‘use performance managements systems
including the performance management
of the Headteacher to improve teaching,
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leadership and management’ (Ofsted). The
clear implication here is that governors
must ensure that decisions about pay
are linked to a robust performance
management process. This is particularly
important as automatic incremental pay
progression has now ceased.

Strategic in operation and
outlook
Key Questions – Strategic in Operation
• How and by whom was the strategic
vision for the school determined?
• Are the challenges faced by the school
reflected in our vision?
• How well aware of our vision are
pupils, staff and the community?
• Do we refer to our vision when making
important decisions?
• How do we evidence clarity?
These questions relate to the need for
the governing body and school to have a
shared vision which is easily articulated,
relevant to the school and memorable.
Long winded paragraphs are usually none
of these things. If you ask a member of
staff or a parent what the vision for the
school is, could they respond consistently
and meaningfully? Many schools have a
succinct phrase or acronym to summarise
their vision and the underlying ethos.
The ability of the Chair of Governors
to identify where the strategic vision has
underpinned a decision or discussion and
the ability of the clerk to record such is a
key element in evidencing ‘clarity’.
Key Questions – Strategic in Outlook
• How well informed are we about local,
national and international trends and
developments?
• Do we consider the potential impact of
these on our school circumstances both
in the short and the long term?
• Do we relate these developments to our
school circumstances when making
decisions?
• How do we ensure that governors are
well informed about new initiatives or
government strategies?
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There is no doubt that in
the current climate governing
bodies must be outward looking.
Decisions made by other local
schools about curriculum,
admissions or partnerships for
example may have a profound
impact on a school which is not
actively engaged in collaborative
working
Michael Wilshaw describes strategic
direction as focusing on ‘the big issues
and not the small ones’.
There is no doubt that in the current
climate governing bodies must be
outward looking. Decisions made by
other local schools about curriculum,
admissions or partnerships for example
may have a profound impact on a
school which is not actively engaged in
collaborative working. The position of
UK schools in OECD (Organisation
for Economic Co-operation and
Development) statistical tables where
we languish in the middle twenties, is
frequently used as indicating a lack of
drive and improvement.
Other statistics such as the number
of primary pupils who go to secondary
school with low levels of literacy and
numeracy, the destination data of
pupils leaving secondary school and the
number of NEETs (Not in Education,
Employment or Training), all underline
the importance of strategic awareness and
robust accountability.

Skilled in challenging and
supporting
Key Questions – Skills
• Are the following skills and abilities
represented on our governing body?
• Strategic or long term planning
experience
• Ability to analyse data and documents
• High level financial experience or
relevant qualification
• Experience in HR or management
• Good interpersonal skills – a team
player
• Ability to take tough decisions
• Ability to present a coherent argument
These are desirable skills spread
across the members of the governing
body. As mentioned above, a robust,
evidence based skills audit will give all
governors the confidence that relevant
skills are represented in the team. This
leads to confidence in understanding
the role of governors, and confidence
in asking questions and establishing a
professional team ethos with the school
leadership. Ofsted includes governance
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in the judgement about leadership and
management and even where the school
achieves a good or outstanding grade,
if the governance is identified as being
weak, the report will recommend a
governance review.
Ofsted specifically mentions the Data
Dashboard in terms of governance, and
governors need to evidence that they have
used a range of data to ask challenging
questions and agree priorities for
improvement.
Key Questions – Challenging and Supporting
• Do school priorities relate to the school
vision?
• Do governing body meetings focus on
school progress and monitoring of the
school improvement strategies?
• Are questions asked about the progress
of key groups of pupils, e.g. those
qualifying for the Pupil Premium?

• Are questions asked about the impact
on pupil learning of attendance,
behaviour, etc?
• Are questions asked about lesson
observations and the quality of teaching?
The discussions about improvement and
progress are some of the most important
that the governing body should spend
time on. The skill and experience of
governors in asking questions assertively,
probing where necessary without being
aggressive and the ability of the chair
in keeping the discussion focused is
important in ensuring the debate is
constructive as well as probing and honest.

And finally
Michael Wilshaw in Ofsted 2013 reports
that it is quite clear that governors are
not effective if they are ‘overly dependent
on the Headteacher for information’ or

are ‘readily accepting without challenge
reports on the performance of the school’.
Lord Nash tells us that an effective
governing body is one which:
• Understands its responsibilities
• Focuses on core strategic functions
• Is no bigger than it needs to be
• Has all governors contributing
relevant skills
• Operates effectively and efficiently
through appropriate structures
In other words, the Governing Body is
professional, accountable, strategic and
skilled. Does your Governing Body PASS
the test?

For support, read Effective
Governance, published
by John Catt Educational
in partnership with
FASNA. More details from
johncattbookshop.com

Do you know how school inspectors will be
judging effectiveness?
Have you considered how you can demonstrate
the effectiveness of your governing body?
This book takes a practical approach, with key questions, key actions and key
information supported by case studies of good practice from a wide variety of schools.
It will provide you with support and guidance in undertaking the responsibilities of
governance.
Each section links to the new Ofsted criteria, provides you with an understanding of
‘effectiveness’ and a framework of questions and actions which you can use to review
your current practice and focus your professional development as a governing body.
The case studies are centred on a key question from the relevant section and provide you
with a ‘live’ example of how a school is demonstrating effectiveness.
FASNA are the only national forum for Primary, Secondary, Special Schools for leaders
and governors seeking and using greater autonomy in order to raise standards. Our aim
is to promote and secure autonomy for schools and evidence its success.

All FASNA member schools receive a free copy of this publication.

£10

For more details about all the benefits and opportunities of
FASNA membership visit www.fasna.org.uk or contact us via
email on admin@fasna.org.uk or call 0115 917 0142

ISBN: 978 1 908095 89 3

Order your copies via www.johncattbookshop.com
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‘Bouncebackability and stickability’
Using the Pupil Premium for Outdoor
Learning Residentials

S

ince the first funding tranche of
Pupil Premium in 2012-13, UK
schools have now been allocated
a total of £1.25 billion, earmarked for
enhancing the prospects and outcomes
of children from disadvantaged
backgrounds. While the main tool for
assessing disadvantage is eligibility for
free school meals, looked after children
and those from Armed Forces families are
also included in the scheme.
Since its inception, the Pupil Premium
has risen from £400 per year per pupil,
to £900 per year in 2013/14 and will rise
further from 2014/15 with payments
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ranging from £935 for secondary pupils
to £1300 for primary children. Indeed,
the Premium can be worth as much as
£1900 for looked after pupils. The fund is
therefore a valuable resource for publiclyfunded academies and schools.
As most readers will know, schools are
held accountable not only for the way they
allocate funding, but also for the results
achieved. Ofsted inspections now include
a report on how use of the funding affects
the attainment of disadvantaged pupils.
Schools are scrutinised via performance
tables and need to show data on the
progress and attainment of pupils who

attract the funding as well as evidence on
the gap between disadvantaged pupils and
their peers.

Gloomy
A recently published report by the Social
Mobility and Child Poverty Commission
shows that children from poor or
disadvantaged backgrounds who achieve
the highest levels at primary school, very
often fall behind their better off but less
able counterparts by the time they sit
their GCSEs. This confirms recent data
by the DfE showing that only 50 children
on free school meals were admitted to

Pupil Premium

Case Study – The Samworth Church Academy
The Samworth Church Academy in Mansfield, Nottinghamshire
has an ethos that is built on ‘wider education’ for all pupils, with
outdoor education forming a key element of this. Mike Griffiths
has been Principal of Samworth since 2008, when it switched to
academy status. He is passionate about ensuring that all his pupils
have an equal chance of success. With around 25% of the 1,100
pupils eligible for the Pupil Premium, this means the academy can
use the funding in a focussed way.
Part of the Pupil Premium is used to send all Year 7 pupils
on a week-long Outward Bound course at The Trust’s Aberdovey
Centre, in Wales. While the school recognises that this is not a
‘silver bullet’ and that the funding is used in other ways too, they
are enthusiastic about the benefits. Pupils who have not shown

conventional academic flair find other strengths on the course.
All of them come back with better social and emotional skills and
increased confidence. Importantly, using the Premium in this way
means that the academy can make the course non-chargeable to
parents and that ensures that all children can attend, no matter
what their background or financial situation.
As Mr Griffiths puts it: ‘Any extra funding is good – it helps us
to focus on making sure that youngsters who might miss out, don’t.
It helps to focus on what we want and how we want to use it.’ The
awe and wonder of being in fantastic settings is difficult to measure
but clearly has huge benefits, including developing resilience,
confidence and maturity, or as he puts it: ‘bouncebackability and
stickability: learning to get on with it and stick with it’

Case Study – Erasmus Darwin Academy
Erasmus Darwin Academy in Burntwood, Staffordshire has been
an academy since July 2011. Its Principal, Bernice Astling, uses
much of the Premium to design personalised programmes aimed
at raising academic achievement, particularly in English and
maths. But recently she decided to use some of the funding for
the ‘Year 8 Challenge’ – a specially designed Outward Bound
week-long residential course. At Erasmus Darwin, choices
for GCSE subjects are made in Year 8, enabling a three-year
preparation to the important exam milestone. Ms Astling wanted

Oxford or Cambridge last year, compared
with 60 from Eton alone.
This might sound gloomy but it’s worth
remembering that the Pupil Premium is
still in its infancy and there are numerous
advantages to being able to access this
funding, not least the principle that
schools can exercise a degree of freedom
in where they allocate the funds. This
means that strategic, focused decisions
can be made, reflecting the ethos of
the particular institution. For many
academies, with a clear idea of specific
needs within their local communities,
targeting these funds will be vital.
So how is the Pupil Premium being used
within some academies? And what are
the early results showing? Extracurricular
activities such as art, drama and music
are popular choices as is anything that
takes young people outside the normal
classroom context. Learning residentials,
for example, take pupils into a different
and challenging outdoor environment

to find a way of supporting students at a time when they were
making these important decisions about their future. And she
wanted all year 8s to be able to have an experience, without any
barriers, in what she described as ‘a special place – with the
wow factor’. This was Aberdovey where ‘we wanted the students
to know the future is going to be hard, so this was the start
of a conversation about overcoming challenges in the future.
The week was set up like that, with physical challenges and
reflection time.’

and have long been a proven route to
accelerated learning, even before the
introduction of the Pupil Premium. But
the interesting thing here is how using
the funding in this way for outdoor
experiential education can reap perhaps
previously unthought-of additional
rewards and attainment.

Track record
The Outward Bound Trust has a proven
track record for raising confidence,
increasing optimism and perseverance
and developing leadership skills in
young people. The Trust has been
running residential courses in wilderness
settings for over 70 years and it provides
experienced, high quality instructors,
who always know how to get the best out
of each individual participant.
Sending pupils on Outward Bound
residential courses can form part of
a wider strategy for narrowing the
achievement gap. And Ofsted agrees, as

evidence in recent Ofsted reports from
a number of schools suggests – they
view learning outside the classroom
as a successful tool for narrowing the
achievement gap, which supports the
purpose of the Pupil Premium fund.
As Michael Blakey, Education Sector
Advisor says: “The overall purpose of
the Pupil Premium fund is to reduce
the achievement gap and increase
social mobility. The Outward Bound
Trust provides young people with the
opportunity to make that a reality”.
Measuring the benefits of such
experiences can be challenging but
The Outward Bound Trust has been
refining ways of doing this for some
years. Its most recent biennial Social
Impact Report looks at the influence
of their courses on the 24,000 young
people the trust worked with in 2012/13,
88% of whom were in education. The
results speak for themselves, with 97%
of teachers reporting improvements in
Autumn 2014 |
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Outstanding
catering for
extraordinary
schools
As an independent, family-owned company
with 20 years of experience, Harrison Catering
Services understands that every school is
unique. Working in partnership, we create
a food service that meets your needs and
aspirations.
Our catering teams are skilled in the art of
transforming fresh, seasonal, responsiblysourced ingredients into nutritious homecooked meals that help pupils achieve in the
classroom, on the sports field and in life.
For more information, contact
academies@harrisoncatering.co.uk or visit our website.
www.harrisoncatering.co.uk

Pupil Premium

pupils’ relationships with each other, 85%
reporting improved attitudes to learning
and an impressive 68% reporting
improved academic performance in
the classroom. The trust has been
monitoring the socio-economic profiles
of the schools they work with and
estimate that in 2012/13 approximately
60% of young people attended from an
establishment experiencing medium or
high deprivation.
Bernice Astling sums up the benefits
well when she says: ‘The Outward Bound
Trust offer is of the highest order and
has enabled us to provide an exceptional
experience for disadvantaged youngsters
who deserve the best. We know it has had
a massive impact on these young people
and will help support their future’.
These comments bode well for the future:
if ‘bouncebackability (resilience) and
stickability’ (perseverance) translate
into academic achievement, we could be
seeing many more youngsters from poor
backgrounds in our top universities.

The Pupil Premium has
risen from £400 per year per
pupil, to £900 per year in
2013/14 and will rise further
from 2014/15 with payments
ranging from £935 for
secondary pupils to £1300
for primary children

Autumn 2014 |
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Student Activity Pack
Can be used either on its own, or in conjunction
with the Teacher Guide. This fun activity pack
guides the student through key information, top tips
and activities including getting to know the school,
timetables, transport, friendships, concerns and key
words and phrases.
Price £7.99
Teacher Guide
To support individuals and whole classes.
This guide is packed with information,
ideas and activities for Year 6 teachers.
Included are suggested discussion topics
and activities to be used alongside the relevant
section in the Student Activity Pack.
Price £4.99
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HR

Managing flexible working requests
Elaine Green of Steeles Law Solicitors offers some
advice on how to deal with requests from staff

T

he right for employees with at least
26 weeks service to request flexible
working now extends beyond those
with parental or caring responsibilities.
In a school setting, requests received
from any staff member, could include:
• Changes in working hours or days on
the school site
• Changes to start or finish times
• Requests to work from home
• Job share
• Compressed weekly working hours
• Term-time only working
• All-year working
• Annualised hours
• Flexi-time
Acas has issued a new Code of Practice
for handling these requests, and guidance
setting out good practice for employers and
practical examples. The code is very short
and sets out the eligibility requirements for
employees to make a request:
• 26 or more weeks of continuous service;
• 1 request in any 12 month period;
• The written request includes the
change sought and its effect on the
employer.
The employer reaches a decision within
three months of the request (including
any appeal, that is not strictly required),
unless a time extension is agreed with the
employee. Employers merely have a duty to
consider requests in a “reasonable manner”,
with no fixed timescales for holding
meetings and communicating the decision.
The guidance states that in certain
circumstances, an employer could agree a
temporary change in order for employees
to cope with short term demands on their
time (such as a bereavement or childcare

issues, or to undertake a short course of
study), after which the employee reverts
to their previous working arrangements.
It might be useful for academies to
be able to agree a temporary rather than
permanent change, perhaps viewed by
staff as a valuable benefit.
Otherwise, the change in the employee’s
terms of employment agreed is permanent
with no right to revert to the previous
working pattern. The parties may agree to
a trial period, particularly if the employer
is unsure whether the organisation can
sustain the new working arrangements.
Academies are advised to include mutual
trial periods within their policy, to provide
space to assess the impact of the change on
students, colleagues or parents. Measures
should be put into place to monitor impact
and review the arrangements regularly with
the staff member.
The guidance attempts to deal with
the difficult issue of competing requests
to work flexibly, but states, somewhat
unhelpfully, that employers “are not
required by law to make value judgments
about the most deserving request”. This
could be an over-simplification of the
legal position in some cases.
The guidance highlights the risk
that turning down a request for flexible
working may constitute an unlawful
discriminatory act, for example, in
relation to disabled employees who may
require flexible working as a ‘reasonable
adjustment’, or women who may seek to
return part time following a period of
maternity leave.
An individual’s reasons for making
a request are not relevant to the
Headteacher/Principal’s considerations
or reasonable response to it. Each request

must be considered in the prevailing
context, taking account of constraints
such as timetabling, curriculum or
pastoral priorities.
Like other employers, Headteachers/
Principals can only refuse the request
on specified business grounds.
Considerations and decisions should be
documented under any or some of the
grounds below:
• The burden of additional costs
• An inability to reorganise work
amongst existing staff
• An inability to recruit additional staff;
• A detrimental impact on quality
• A detrimental impact on
performance
• Detrimental effect on ability to meet
customer demand
• Insufficient work for the periods the
employee proposes to work
• A planned structural change to the
business
Headteachers/Principals and trustees
should now review their existing flexible
working policy (if they have one) to
reflect this statutory change. Steeles Law
can provide model letters or advice to
Headteachers/Principals and trustees in
handling individual cases as they arise.
A copy of the new Acas Code and
guidance is available on the Acas
website: www.acas.org.uk/index.
aspx?articleid=1616

Elaine Green is a governor
at Leighton Park School
and the Education HR
Relationship Manager with
Steeles Law Solicitors.
egreen@steeleslaw.co.uk
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School improvement the Bede way
Jack Hatch explains how the use of personal tutors at St
Bede Primary Academy had some outstanding results

S

t Bede CE Primary Academy
is a school in an urban setting.
It has a very mixed catchment
area but because of its Church School
pedigree and its long historical links
with the local communities, it has a very
good standing locally. It is a school that
delivers outstanding results well beyond
the expectations of a school in a similar
position. It is an innovative school and
experiments with new approaches to
learning, bringing fresh thinking to tried
and tested methods of teaching. One of
the recent developments at St Bede was
the introduction of personal tutors during
the normal school day.
Many of our children, particularly
the Asian heritage families, already use
tutors outside school for maths and
English and when we looked at our pupil
tracking data, we wondered whether
some of our other children would benefit
from a similar approach. So we decided
to focus on our maths and English and
offer two groups of children a school
tutor. The groups were those children
who we thought were capable of attaining
a Level 6 in their SATs and those who
were borderline for attaining a Level 5.
The other groups of children, we felt,
were already well catered for with other
intervention strategies that we are using
such as breakfast booster clubs and
targeted teaching groups.
So we decided to recruit a group of
tutors and went out to advert via an
internet recruitment web site and our
local press. The advert stated that we
would be paying around £20 per hour
and looking to employ them on two
or three days per week for 2 to 3 hours
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per day. The response largely, although
not exclusively, came from people who
were already qualified teachers and,
interestingly, many people who were
secondary school teachers.

Close relationship
Our tutors generally work with small
groups of pupils of about six children
and build a close relationship with them
even though they perhaps take three or
four different groups each week. These
very same tutors are almost falling over
each other to offer a Summer School
to our children in year 5 for two weeks
during the Summer holidays. This is new
to us and yet to be evaluated, but we are
expecting that the children will ‘hit the
ground running’ when they return in
September, instead of having regressed
due to a long break. Parents have told us
they choose our school because we offer
these personalised services.
We recruited one of our finance staff
to be one of the tutors for part of her
working day. She is Polish and was a
high school maths teacher before coming
to England a couple of years ago. She
knew nothing about teaching in the
English system and wasn’t confident in
speaking English to a standard required
for general teaching. But the language of
mathematics is universal and she soon
showed her worth, especially with the
more able children.
Mathematics has certainly been
the easiest subject to crack. After two
years of this kind of approach our end
of KS2 scores are now looking at 100%
achieving level 4 and a high percentage
of children achieving level 5. Some of the

lower attaining children only achieved
a low level 1 at KS1, and have now come
out with a good level 4. Numbers of
children attaining a level six at maths have
increased year on year too.
What’s even more noticeable is the
enjoyment our children now get from
mathematics. We encourage a team spirit
approach, sharing goals and celebrating
each others’ successes; this has a very
lifting effect on all our children. After
initially focusing this kind of work on the
year 6 children we realised that the same
effect could be achieved in years five and
four and this is the way we have gone.
English has proved a more difficult
nut to crack, particularly at Level 6. We
think this is largely down to the nature
of the subjects themselves. Turning Level
5 writers and readers into level 6 seems
to require more than can be delivered in
tutor sessions. Any help you can give here
would be appreciated! Our children come
from very mixed backgrounds and 30%
come from Asian communities. Whilst
the Asian children come from families
who value education, their families
are not always able to use higher order
reading skills in English; this means that
these children rely almost entirely on
the wealth of rich linguistic experiences
and opportunities they receive through
school, and these are often not further
developed at home.

Committed and energetic
None of this of course is rocket science.
What it does is reinforce the maxim that
‘it ain’t what you do, it’s the way that you
do it’. We are a committed and energetic
school workforce with a culture of project

Good practice

managing all our new and existing
initiatives closely, evaluating and making
changes and adjustments whenever
appropriate.
On a completely different tack, three
other strategies we have introduced that
we believe are impacting our results
and academic achievements but in a less
directly ‘analysable’ way, are a complete
commitment to music, dance and
Modern Foreign Languages.
Almost ten years ago, we appointed
a specialist music teacher. He came to
us after having his confidence severely
dented and being on the verge of leaving
the profession. He’s always been a
fabulous musician himself and we like to
feel we have released the excellent music
teacher that was hidden inside him.
Now, all our children, from nursery to
Year 6, learn to play at least one musical
instrument, learn to do some musical
composition and learn to read music.
They soak up the enjoyment of music
through singing and performing. We now
even have a staff choir, drawn from not

just teaching staff, but support staff and
office staff too. Even I have a voice in the
staff choir! OK then, not a brilliant one,
but I do try and that’s the message that all
our children take away and apply to all
their schoolwork.

Huge impact
One of our tutors who was a secondary
dance teacher in high school has brought
dance to us. She brings dance into our
work, school assemblies, PE lessons,
project work, and she has certainly made
a huge impact on the boys who now flock
to be part of the impressive presentations
that are produced. We’ve very recently set
up a school dance troupe who are already
regional winners in a national dance
competition sponsored by the British
Red Cross, and they will be performing
at the O2 arena in the next few weeks. It’s
about building confidence in pupils’ own
abilities which flows through to all their
schoolwork.
Long before MFL appeared on the
mandatory list of subjects (the first

time!), we taught languages. During
our very first Ofsted inspection in 1998,
Inspectors said they didn’t have the
expertise to inspect our Spanish lessons,
but we insisted because we were proud
of it. In the end, they chose the inspector
who had been to Majorca for his holidays
and he brought his trusty Spanish phrase
book with him. How times have changed!
Now children from Nursery to Year six
are taught both Spanish and French and
by the time they leave us, they all have
a smattering of both languages. Once
again the impact of our general approach
to raising self esteem and achievement
at school is supported by what we do in
MFL.
A large part of school improvement
is about thinking outside the box and
trying new ideas and of course then
assessing the impact of what we are doing.
Children need to be encouraged to think
for themselves and have confidence and
belief in themselves. In this way, they will
become confident young adults ready to
take on the world.
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Finance

Get on top of
departmental spending
A survey into
departmental
spending reveals
schools are
overpaying for
stationery and
consumables.
Peter Melville
outlines some
approaches
to help

D

espite continuing budget
pressures, many schools still fail to
make the most of the economies
and efficiencies that can be gained
from a co-ordinated approach to the
procurement of goods and services.
This is starkly apparent in the way
schools approach departmental spending.
Although the goods purchased on a
departmental level – textbooks, stationery
and printer consumables, for example
– might seem inconsequential when
compared to major capital projects like
new classrooms or an extension to the
sports hall, they can quickly add up and
are a reasonable proportion of the school
budget. In many secondary schools, for
example, departmental spending can total
over £100,000.
Buying on an individual department
level might seem simpler but it puts undue
pressures on budgets at a time when
money remains scarce. It’s a fractured,
often chaotic approach to spending at
a time when centralised and collective
purchasing would reap significant savings.
A solution is for schools to buy
centrally to realise economies of scale
and strike better deals. Individual

departments just don’t have the buying
power to be able to do this. It’s even more
powerful if schools and colleges band
together as a buying group to force down
costs. They can do this as local groups or
join with others through online systems.
As well as making a fundamental shift
to collective purchasing there are also
steps that school business management
professionals can take within their own
schools that will make departmental
budgets go further:
1. Take time to carefully plan at a school
and department level what is needed
to deliver the agreed curriculum.
Scrutinise the overall budget – is the
funding fair and sufficient for all
departments? Is it correctly weighted
to allow for the cost of expensive
consumables such as paint and
materials in art/technology, and
textbooks in media studies?
2. Does your school interrogate planned
departmental spend from the
outset? For example, if a department
is planning to spend £20,000 on
exercise books and stationery do you
check if this will be done in a way that
achieves value for money?
Autumn 2014 |
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Finance

Respondents to the survey gave a fragile
picture of school budgets – 31% said that
department budgets had remained the same since
2012 and 36 per cent said they had shrunk

3. Can you co-ordinate purchasing
across departments so that it is done
as one order? If the school buys all
exercise books in one go it will be able
to access savings because it is buying
at volume. If it times the order for a
particular day, with all departments
submitting their requirements before
a deadline, the school may also be
able to access special offers.
4. Are departmental budgets in your
school monitored? Building in a
quick discussion at line management
and leadership team meetings would
be a constant reminder about the
need to achieve value. Also, what
access do your departmental budget
holders have to their accounts? It is
important they have an up to date
view of their budgets – and business
managers have an important role in
enabling this. And is departmental
spending evaluated at the end of
the year to determine what impact
the money spent has had? Does
that evaluation information help
your school decide on departmental
budget allocation for the following
year?
5. Do departments at your school
buy supplies and services from
credible, best value suppliers? Your
school should have the ultimate

say on suppliers, with the business
manager vetting each new supplier
that departments want to use. This
approach is not about excluding
suppliers, but to make sure that
suppliers are aware that the school
expects value for money and a set of
standards for doing business. This
might for example include speed of
deliveries, standards of customer
service and availability of bulk
buying.

Survey highlights department
spending challenges
Schools continue to pay over the odds for
stationery and consumables despite static
or shrinking budgets, a survey for school
supplier register Incensu has revealed.
The survey of department and faculty
heads showed that just six per cent of
respondents said their school centralised
spending in this important area. Over
90 per cent said that money was spent
departmentally.
Respondents to the survey gave a
fragile picture of school budgets – 31
per cent said that department budgets
had remained the same since 2012 and
36 per cent said they had shrunk. A
third of respondents said that budgets
had increased – and of these only three
per cent said that this had been by

“significant” amounts.
Other findings from the survey
include:
• Just 7 per cent of respondents have
received any meaningful budget
planning training
• Only 11 per cent of respondents are
required to use companies approved
by the school – 89 per cent of budget
holders have the freedom to select
their own suppliers
• 67 per cent do not have to predict or
report on the impact of department
spend
• More than a third (37 per cent)
of budget holders did not have an
upper spending limit that required
authorisation from a member of SLT

Peter Melville is a school
business director at
William Edwards School
in Grays, Essex and
developed the Incensu
service with SBMs. Incensu
supports the procurement
process by providing a
register of those suppliers
which schools have tried,
tested and trusted.
www.incensu.co.uk
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Gather feedback from parents, pupils and staff
Use any combination of …

General Surveys £200/£300*
Broad surveys, ideal to run annually
• National data comparisons
• Parent View preparation summary
• Pupil school wellbeing measure
• Pupil emotional wellbeing measure
• Staff engagement measure

Themed Surveys £75/£100*
Shorter surveys, focussed on
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• Delve deeper into themes
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curriculum and more
• Chosen by headteachers

Birmingham

Steve Parker
E: sparker@hwca.com
T: 0161-926-8558

Henry Briggs
E: fhbriggs@hwca.com
T: 0121-456-1613

Ask your own questions, get full report
• Save staff time
• Excellent way to trial service
• Optional QA process

Run surveys individually or
grouped together, in any
combination.
• Exciting, new and engaging software
• New, updated questions
• Export online reports to PowerPoint
and Excel

Find out more and order at www.nfer.ac.uk/ta1b

* Price per survey
for primary/secondary
schools excluding VAT

Altrincham

Write Your Own Surveys
£75/£100*

T: 01753 637007 E: products@nfer.ac.uk

Farnborough
Roz McFarlane
E: rmcfarlane@hwca.com
T: 01252-510333

Northampton

Sheffield

Tamworth

Gavin Parsons
E: gparsons@hwca.com
T: 01604-746760

Philip Eardley
E: peardley@hwca.com
T: 0114-267-1172

Darren Barlow
E: dbarlow@hwca.com
T: 01827-61835

Curriculum

Assessment without levels – how
can schools and teachers adapt?
By James Bell, Director of Professional
Services, Renaissance Learning

L

istening to teachers is at the heart
of providing them with the services
and support they need. At the
moment we’re hearing a lot of buzz
about the new curriculum, and with
significant changes coming into play from
September, teachers are starting to think
about how they will adapt in the next
academic year.
In particular the removal of
traditional levels and descriptors from the
curriculum and the lack of a replacement
for them is a change that will take some

consideration. Largely the reaction is
positive; levels have proven difficult to
consistently apply and didn’t meet the
needs of students, teachers or parents.
However, the lack of a standardised
replacement has left teachers feeling
unsure of how to embrace this new
approach especially given the time needed
to put a new system in place.
The new approach is an opportunity
for schools to measure students’ progress
based on the criteria they believe is
important. Schools can freely choose their

own assessment framework, but finding
one that is easy for teachers to use and
helps better communicate progress and
achievement to students and their parents
is not a simple task.
There are a lot of options and it allows
the people who know better than anyone
how their school works – the school’s
own leadership and teachers – to create
a solution that will work for them and
their students and parents. On paper it’s a
positive thing, but with a short timeframe
to implement and little guidance on what
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an effective assessment system should
look like, it’s only natural that some are
beginning to worry about how it will all
work and how quickly they will be able to
bring it in.
That’s why we’ve been working on
a way to help schools to assess without
levels. Renaissance Learning has been
working in collaboration with the
National Foundation of Educational
Research (NFER) to analyse the new
curriculum for reading and maths from
the ground up and link it to our refreshed
STAR Assessments using a series of
‘learning progressions’. By mapping the
skills required in the curriculum and the
order in which students typically learn
them this will provide teachers with vital
information about not only the skills a
student has mastered but also those they
are ready to learn next.

Robust system
Ofsted has issued some guidance about
what they expect to form the basis of
assessment in schools and we’ve used that
information to create a robust system
that will help teachers day-to-day as well
as when it comes to inspection. Any new
assessment criteria must collect relevant
data, be consistently applied and stand up
to scrutiny.
Sir Michael Wilshaw, Her Majesty’s
Chief Inspector also made clear in his
speech at the North of England Education
Conference in January that he expects
schools to base their new assessments
on both continuous assessment and
summative tests. He particularly
emphasised regular testing as an essential
tool to allow teachers to measure progress
and inform future teaching.
This is exactly the goal we’ve been
working towards with Renaissance
Learning’s new STAR Assessments: with
a quick test every half term, the system
can tell teachers where their students sit
in terms of current understanding as well
as progression over time for the majority

Whatever schools choose
to use, the key will be ensuring
that the system implemented
has the full buy-in of teachers,
is easy to track over time and
forms a reliable metric which is
clear to those outside the school
environment
of students. For struggling students
STAR can also be used more regularly
to monitor the success and rate of
improvement of individual support and
attention. It’s easy to access, compare and
clearly tracks progress over time – making
it incredibly useful when reporting to
parents or to Ofsted.

Time effective
The key for any school is finding a
system that meets Ofsted’s criteria whilst
remaining time effective for teachers.
STAR is not the only option; we’ve heard
that some schools are planning on using
other nationalised assessments systems
like GSCE grading standards and others
are planning a completely new pointsbased system. Any valid framework
applied consistently and reliably can offer
effective understandable assessment based
on what teachers know and trust.
However, lengthy test-based
assessments could take time away from
teaching, add even more burden on
teachers’ already sizable paperwork,
and allow students to get bored and
not perform their best. STAR uses
computer-adaptive testing to avoid all

three. Computer-adaptive means that
the questions change difficulty level
in response to how students answer
questions – becoming harder if they
answer correctly or easier if not. Because
of this they determine a student’s level
of attainment quickly in fewer questions
than a paper test and they are marked
instantly so results can be acted upon
straight away.
Whatever schools choose to use, the
key will be ensuring that the system
implemented has the full buy-in of
teachers, is easy to track over time and
forms a reliable metric which is clear to
those outside the school environment.
Assessment should have a direct impact
upon teaching and learning and the next
steps to success. There is a chasm between
testing students and students learning,
but the best assessments provide a bridge
between the two. Schools have a great
opportunity with this change to leap that
chasm and demonstrate that they know
the needs, skills and criteria that will
work best in their school environment.
Given time and consideration I am sure
that schools and teachers are in the best
possible position to meet this challenge.
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How Ormiston Academies
Trust found a solution in IT
James Miller, National Director of Estates and Technology
explains how the trust manage their growing estate

O

rmiston Academies Trust (OAT)
is a not for profit multi-academy
sponsor with 29 academies across
the country. Established in 2009, it is still
a relatively young Multi Academy Trust
(MAT) which has grown considerably
in five short years to become one of the
largest in England and Wales.
The OAT family of academies is made
up of a very mixed portfolio; comprising
of primary and secondary, former failing
schools, outstanding schools, some in
state of the art buildings and others in
aged buildings, spanning from the north
of the country to the south coast.
OAT recognises that every school and
community is unique and therefore does
not impose a ‘one size fits all’ approach to
teaching and learning, instead supporting
its academies to share good practice.
The not for profit organisation is
financially very secure and as it is run by
educationalists, it is well recognised for
its high education standards, but one area
where OAT itself recognised it was lacking
was in the management of its hugely
differing estate.
As a trust we recognise that each child,
academy and community is individual
so rather than impose central control we
opt instead to empower each academy
leadership team to achieve their full
potential. This is what we believe sets
us apart and it was therefore important
that we maintain this philosophy in the
management of our estate.
However, understanding the legal
and statutory responsibilities of MATS
is pretty complex and requires specialist
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knowledge and skills, and that calls for
a degree of central control; so, working
with our appointed consultants Navigant
we set about working on a strategy on
how to best manage our estate.
We knew we needed a solution that
would allow for local autonomy and
would minimise unnecessary travel
and expenses yet at the same time allow
the central estates team to ensure that
the physical estate is being managed
efficiently and in line with our statutory
obligations; all this whilst allowing us
to take a strategic and long term view of
investment and expenditure.
The solution had to be found in IT; we
needed something that would help our
staff on the ground to assess the condition
of our estate at a local level, yet would
provide our central team with direct

access to the information so that decisions
could be made on a strategic basis and we
could begin to build robust lifecycle plans.
Navigant, who have been our key built
environment and estate adviser since
2011, helping us to procure two batches
of nine new build or refurbished schools,
mapped out our exact requirements
and market-tested half a dozen software
packages. Kykloud was the only product
that was adaptable enough to cost
effectively meet our needs and delivered a
quick return on investment.
Designed for mobile surveying and
asset management, the software had
already been used to survey one third of
the DfE’s estate as part of the Education
Funding Agency’s own condition survey
programme, yet to date had only been
used by professional surveyors and not by

As a trust we recognise
that each child, academy and
community is individual so
rather than impose central
control we opt instead to
empower each academy
leadership team to achieve
their full potential

IT

individual schools and academies.
But the software is easy to use and
is intuitive so we were confident that it
wouldn’t necessarily require property
professionals to extract the information
we needed.

Statutory obligations
Like most MATS at this time, our
most pressing priority is ensuring we
are meeting our statutory obligations,
so working with Navigant we have
customised Kykloud to carry out
compliance checks at a local level.
Representatives at each school have
conducted and recorded the 20 statutory
checks with little more than an iPad and
Kykloud’s mobile templates.
As the technology is cloud based SaaS
(software as a service), the data collected
can be collated centrally giving a small
estates team a comprehensive overview
of any immediate work needed, together
with documented evidence of us meeting
our obligations.
But for me, Kykloud’s long term
benefit lies in its sophisticated asset data
base. The mobile software will soon be

used to gather data on the condition of
our individual properties quickly and
efficiently and this data can then feed in
to our central database and be used to
create lifecycle costing plans, providing
an accurate reflection of the cost of
refurbishment and maintenance over the
next 30-plus years.

Dynamic and transparent
This will give us a far greater and
continuously up-to-date understanding of
the condition of our estate so that we will
now have a dynamic and transparent idea
of our future requirements and their cost
implications. This will allow us to plan
our procurements much more efficiently
and ultimately reduce our reactive and
planned maintenance costs over the
medium to long term. The days of dusting
off condition surveys forgotten on the top
shelf are gone!
What’s more, it arms us with evidence
to demonstrate the level of funding
we require, allowing us to have more
informed, data driven discussions with
the DfE. Whilst competition for funding
is tough, it is hard to argue against

data driven evidence – so being able to
demonstrate that we are making the right
investment decisions with the funding
we do have while providing proof that
there is a real need for new – perhaps
centrally funded – investment is essential
to building confidence that MATs
are meeting the backlog maintenance
challenge in the best value for money way.
OAT was the first trust to adopt
Kykloud technology and with the help of
Navigant’s strategic guidance and change
management skills we have been able to
work with the Kykloud team to adapt the
mobile solution to ensure that it meets
every requirement of a MAT. Given we all
find ourselves in a very similar position,
facing the same challenges and objectives,
we believe we are in the process of
creating a product that could be of equal
benefit to every MAT estates team.
Unsurprisingly, as I write this article I
have been informed that other MATs are
turning to a Kykloud-based solution to
more cost effectively manage their estates.
I hope others can build on our success
and I am more than happy to help in the
process.
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Effective procurement
Shabaz Mohamed, managing director at
Pelican Procurement Services, shares some
practical tips to ensure you achieve savings and
demonstrate transparency to your board
1. Getting the supplier
relationship right: separate your
business agenda from your
personal relationship
The buying and selling process is
associated with strong relationships and
good supplier relationships remain an
essential element in the business mix.
However, when it comes to the buyer/
seller relationship, it is important to
ensure that good business sense prevails.
It is important for the “buyer” to find
a way to separate the school agenda from
their personal relationship with their
suppliers in order to guarantee that they
are paying the right price for their goods
and receiving a satisfactory level of
service. Simply relying on your supplier
to interpret your needs can be a very hit
and miss approach.
For many schools, a more
comfortable way of ensuring that they
strike the most productive, efficient and
profitable deals with their suppliers, is
to use a third party purchasing agent
qualified to CIPS standards to carry out
detailed work on their behalf.

2. Getting the supplier
agreement right: take a
professional and formal
approach to the tender process
A common but usually ineffective tactic
is to test the market by asking a few
suppliers to provide prices for a shopping
basket of products – but they rarely
spell out a delivery schedule or detailed

It is important to
thoroughly brief suppliers before
and after the tender as this allows
them to present themselves in
the best way possible. It also
gets them excited about doing
business with you – and thus
more likely to lower their prices

specification of needs. Worse still, many
include only a limited number of items
in their shopping basket, not realising
that anything not included will cost them
dearly. This strategy is unlikely to inspire
a serious response from the suppliers, or
secure the lower prices being sought.
A professional and formal approach
is needed to generate competition
among suppliers and this means writing
a detailed tender document outlining
the product needs and the exact service
levels required. Equality, transparency
and audit-ability should be applied to
every part of the procedure.

It is important to thoroughly brief
suppliers before and after the tender as
this allows them to present themselves
in the best way possible. It also gets
them excited about doing business with
you – and thus more likely to lower their
prices to engage with you the customer.
Preparing a full evaluation report
of the process is really beneficial: it
provides an invaluable record of the
criteria used to evaluate each supplier
by detailing how each company was
scored and the rationale for choosing
the winning bidder. This evaluation
allows full traceability of the decision
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making process and ensures internal
stakeholders understand the rationale
behind supplier choices.
Additionally, it enables the school
to provide detailed feedback to
unsuccessful bidders on where they fell
short of expectations. It is important
to include lots of encouragement in
this critique to keep open the lines of
communication for potential future
business when the tender next comes up
for renewal.

3. Coping with rising costs:
ensure the price asked for is
fair and reasonable
The food supply chain is more volatile
than most as availability, quality and
market prices vary from season to
season and stability has been further
undermined by the hedge funds’
growing appetite for food speculation.
Shortages of basic food commodities are
not uncommon and can lead to almost
instant price rises that leave your catering

manager little
time to shop
around for
alternatives or to
change menus
to offset the
increased cost.
The first step
towards keeping a grip on
rising costs is to ensure that
the contract agreed with your
supplier contains a price hold
for at least three to six months.
Price reviews, however, are
much trickier to handle, as you
will need a huge amount of market
intelligence to ensure that you are being
treated fairly.
For instance, if your supplier wants
to increase the price of chicken by 9%,
how can you tell if this is a true increase
incurred by the supplier or simply a
means of increasing margin lost during
the tender phase?
This is where specialist buying agents
can play an invaluable role. They will be
aware of what is happening to prices in
the poultry industry and how the price
translates to the selling price when it
reaches the distributor.
This knowledge forms an essential
backdrop to holding sensible
negotiations with your supplier to limit
any price rises. It plays an equally
important role in terms of judging the
right time to call for further reviews
when the price of chicken falls.

4. Improving profit margins:
keep informed of the impact of
price fluctuations
Keeping track of the impact of price rises
and falls will allow you to make decisions
on how best to handle rising costs before
they adversely impact your budget.
Any buying agent worth their salt will
build this valuable costing information
into the tender. You need to ensure your
purchasing agent is tracking each price
increase and decrease and expressing
the impact of all price rises and falls as a
percentage of your overall costs.

5. Controlling costs: simplify
and consolidate the payment of
supplier invoices
A small group of schools can receive
well over 10,000 invoices each year from
their suppliers. The sheer frequency and
volume of invoices makes it essential to
keep track of them all and ensure they
are approved and passed on for payment.
Robust systems need to be installed to
ensure invoices do not slip through the
net as this will over-inflate the profit and
loss balance for each school site and result
in an unwelcome slew of unpaid invoice
demands at the hectic end-of-year period.
One solution is to install a full
purchase-to-pay system that uses an online catalogue to record both the ordering
and the receipt of goods. It will then
match the suppliers’ electronic invoices
against the goods-received documents.
While this method gives the finance
department full visibility of the
supply chain process, it does require a
fundamental change to working practices
along with significant staff training.
Another downside is that it restricts the
catering manager to purchase only items
on the catalogue, which can hamper
his or her flexibility in responding to
discounts or short-season lines.
A halfway house is to use one of the
many “central billing” invoice portals
that allow suppliers to send their
invoices to a web address. These invoices
can then be approved on-line, paid
centrally and accessed by the school’s
finance department.
Both methods allow businesses to
easily produce weekly profit and loss
reports for each trading unit so they
know exactly where they stand at any
given moment and are not caught out by
unexpected expenses.

For more information
visit www.pelicanbuying.
co.uk or contact Pelican
on 01252 705 200 or
email purchasing@
pelicanbuying.co.uk
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Embracing
mobile
Exploring mobile technology
and how it impacts on
the education sector

T

he facts and figures are conclusive.
For every £1 spent on desktop
technological advancements, £4 is
now being spent on the mobile equivalent.
The number of tablets being sold has now
overtaken those of desktop and laptop
devices combined. Add on the explosive
growth of smart phones and it is not
difficult to see that the future is mobile.
Business and enterprises are
increasingly adopting mobile first
strategies incorporating apps,
acknowledging that even the best
responsive website is not such a great user
experience on a mobile device. When you
also factor in the potential cost savings,
ease of disseminating information via
mobile communication apps and the
growth in BYOD (where staff, students
and stakeholders use their own personal
device), it is difficult to see how the future
could be anything other than mobile.
However, as we enter the post-PC era,
the most compelling reason for adopting
a mobile strategy is simply this; personal
mobile devices are the hardware of choice
for students, staff and stakeholders such
as Governors, the very people you need to
communicate with.
You could be forgiven for not
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completely grasping the concept of
mobile technology. After all, it is still a
relatively new industry, one that has had
rapid exponential growth in recent years.
However, whether you comprehend it or
not, the chances are that you have been
part of the movement for some time now,
simply through the mobile phone or
tablet you engage with on a daily basis.
You are not alone, in fact OFCOM
now reports that almost 75% of the UK
population has access to a smartphone
or tablet device. This figure is rising too
as the late adopters are finally seeing the
benefits the technology possesses.
Gone are the days where the mobile
phone is a simple two-way pager system.
Since the introduction of smartphone
technology, the consumer landscape has
had a dramatic transformation with users
now able to browse the Internet, instant
message, play games, use GPS navigation;
the list goes on.
The rapid adoption rates for these
devices are no coincidence either. As
mobile device owners have no doubt
calculated, the ease and portability
trumps the traditional laptop and desktop
solutions. Users are able to do everything
they could always do, but now from the

comfort of their sofa or perhaps on the
early morning commute to work; the
technology has seamlessly amalgamated
itself into everyday life.
Although this technology has taken no
time at all to integrate within a corporate
setting, adoption rates have been
somewhat labored in the education sector.
The question still remains, ‘How does
mobile technology impact education?’.
Well simply, mobile technology is the
future. It is something that will inevitably
impact the way schools communicate
and how students learn and interact; if it
doesn’t do so already.
If mobile is indeed the future, is it
not then worth questioning why schools
are determined to invest so heavily on
traditional desktop computer suites? With
over half a billion pounds reported to be
spent by schools on ICT each year, why is
such a disproportionate amount spent on
declining or antiquated technology?
A report conducted by Nielson
showed that over 60% of mobile or
tablet owners use their devices for tasks
previously undertaken on desktop or
laptop computers. So with desktop usage
dropping in favor of mobile devices,
should schools still be placing so much

ICT

emphasis on traditional ICT delivery?
Alun Davies, CEO of Academy Apps,
supports the notion that schools must
now increase their mobile technology
provision, “We’ve understood for
sometime where technology is headed and
it is important schools do as well. With
almost every parent, student and teacher
owning a mobile device, there are huge
opportunities for schools to benefit from
embracing a mobile first strategy”.
By way of example, Davies offers up a
scenario where new students download a
‘school app’ and within seconds they have
all the school information and teaching
materials they need for the year ahead on
their own personal device. Davies adds,
“The technology and software is available
now, the challenge is how to achieve
successful implementation and adoption
of these new resources”.
In light of the fact that mobile devices
are favoured over desktop computers
to complete everyday tasks, are schools
doing their students a disservice by
not catering to this behaviour? Would
it be more beneficial for classrooms to
implement ‘everyday’ technology into all
stages of a child’s learning process, not
just within the ICT setting? The answer
seems to be, yes.
Davies argues, “ If students use their
mobile devices more than anything else, why
not tap into that communication channel
and make all learning resources available on
the devices they interact with the most?”
Although mobile technology is
increasingly making inroads, the medium
is still fighting against a backdrop of
technological noise. Recently, there
has been a serge in schools producing
mobile responsive websites as marketing
departments have been keen to find a
resolution to the growing necessity of
mobile communication. Ashley Adams,
Marketing Manager from Mobile First
Communications explains, “Responsive
websites are part of the solution but talk
to leading technology companies and the
response is universal; anyone considering
a responsive website is now four years
behind where they should be”.

It is clear that schools are starting to
understand the need for suitable solutions
but are they considering the genuine
impact of a well-directed mobile strategy?
Adams adds, “One thing is acknowledging
the need for a mobile solution, another is
building that into a well structured and
engaging mobile strategy; right now, that
has to include native apps”.
The popularity of mobile applications
is continually on the increase due to
the fact they are native to the device
in question. This yields obvious
benefits when utilising the hardware’s
functionality. There is no question that
websites will always have a place in an
organisation’s online strategy but are they
just a stopgap solution for the rapidly
evolving mobile market? Potentially, only
time will really tell.
The fact is mobile technology is
likely to be already well ingrained into a
student’s lifestyle. Their daily interaction
with mobile devices should surely be
something that is harnessed rather than
discouraged. By the time a student now
reaches secondary school age, they will
have been using mobile devices for years,
and will already be well acquainted with
touchscreen technology. Is it not then
logical to provide resources directly to
these devices?
A library of revision notes could be
just a touch of a button away or perhaps

parents could benefit from having school
policies accessible through a school app.
The benefits to schools from mobile
technology are somewhat endless at
this moment in time and they are set
to keep growing. Tech companies are
now investing enormous amounts of
money into mobile technology with the
educational sector in mind. It is obvious
that they see the future as mobile, so
schools should start to take heed too. It
is no longer acceptable for educational
establishments to simply provide a
one-dimensional approach to mobile
communications. A structured strategy
incorporating websites and apps is now
required to service the ever-growing
mobile market.

Alun Davies is the Chief
Operating Officer for
Academy Apps.
Academy Apps provide a
mobile first consultancy
service and turnkey software
systems specifically
designed for mobile
communication within
academies and schools.
For more information on
Academy Apps visit
www.academyapps.co.uk
or call 01789 450 000
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The right tools for the job
Simon Hill, Managing Director at YPO, considers
the impact of the new curriculum on academies

A

s readers will well know, schools
across the country have now
started teaching a new national
curriculum which has been described by
the Prime Minister as ‘rigorous, engaging
and tough’. Designed to raise educational
standards, the new curriculum will
see radical changes to many subjects
including English, maths, science, ICT
and design technology. It is inspired by
what is taught in the UK’s best schools
as well as taking best practice from the
world’s most successful school systems.
Whilst its introduction will not be
without challenges, the stated benefits
are slimmer content, and a specific focus
on essential core subject knowledge and
skills such as essay writing and computer
programming.
With academies enjoying the freedom
and flexibility of designing their own
curriculum, they are therefore not legally
required to implement these changes.
Some may have already addressed the
changes via the specific curriculums
they have already designed. Others will
be carefully considering the benefits
these changes will bring and how to
incorporate them into their teaching
practices.
An important component of the
new curriculum will be computing
which will replace ICT. There have been
widespread reports that some teachers
feel apprehensive about teaching the
new computing module, which has
undergone a significant transformation.
Traditionally, ICT has taught children
how to use computers, but the new
curriculum will see a shift in emphasis
to explain and demonstrate how they
actually work. From age five, children will

learn to write and test simple programmes
and to organize, store and retrieve data.
Whilst, from age seven, they will be
taught to understand computer networks,
including the internet. It’s an important
shift that aims to ensure children have
the necessary skills to understand and
respond to the fast-paced digital world
that we are all surrounded by today.
This can be daunting for primary
school teachers who, unlike those in
secondary schools, don’t specialise in
particular areas, but cover a more general
range of subjects. As many may not have
been taught computer science themselves,
they may feel they currently don’t have
the right skills, time or resources to adopt
the new way of teaching.
Alongside the need for more training
and support around the subject areas
being taught, schools and academies will
need to ensure they have the right tools
and equipment to deliver the new aspects
of the curriculum.
This may well mean buying items such
as tablets, programming tools, software,
computers, and the newest technologies
such as the Raspberry Pi. Whilst some

of these items may not have traditionally
been on a school business manager’s
shopping list, they certainly will be
appearing. And, teachers will also need
training on how to use them.
Reassuringly, one area that remains
unchanged is the way in which schools
and academies go about purchasing these
new resources. Whether its teaching
equipment, stationery, computers or
photocopiers, the principles of best
practice procurement should still be
followed and attention paid to factors
such as price, delivery, quality, value for
money and good customer service.
YPO has launched a range specifically
geared towards the new curriculum,
including Raspberry Pi Starter Kits –
bespoke packs for teachers containing
handy tips, guidance and all the elements
required to help them deliver computer
science lessons. A bespoke CPD course
is also available to help develop the
basic skills required to teach the subject.
Due to increasing demand, YPO is also
planning additional courses which will
help teachers to implement the new
curriculum in the classroom.
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Flashback

Education:
the rock and roll years
Ageing rocker Les Walton reminisces
1971 The dog
Along with my appointment as a pastoral
head in a newly formed comprehensive
school came a new responsibility to
link with other professionals such as
Local Authority advisers, social services,
education welfare officers and education
psychologists. My first meeting with
an educational psychologist was rather
embarrassing as I didn’t really know the
difference between a psychologist and
psychiatrist. This was a difficult meeting
as I had just left the truant officer or ‘wag
man’ who was telling me that he was now
to be called a welfare officer.
Then I had a shock. I discovered that
social workers, EWOs and psychologists,
compared to my understanding, had a
much deeper insight into many aspects of
my children and the context within which
they lived.
My first education psychologist was
great fun to work with. I would say ‘good
morning’ and, looking me straight in the
eyes, he would say ‘what do you mean by
that?’ I grew to admire and respect these
indispensable colleagues. I particularly
admired the education welfare colleagues
who would be ‘out in the field’ dealing
with complex and challenging issues.
When our welfare officers visited homes
they often received wonderful and creative
reasons for absence. “She is off with her
leg”, “He’s under the doctor”, “There was
a wasp in the bathroom and he couldn’t
get dressed” or “His cat was on the roof”.
Over the years the excuses would become
more sophisticated... “Her alarm clock
is solar powered and it was cloudy”. One
of my EWO colleagues noticed a pattern
of absence was occurring every week. A
number of pupils were off on Thursdays,
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but only if it rained or looked like rain.
Eventually a mum admitted that Thursday
was washing day and if it looked like rain
the kids were needed at home ready to take
in the washing.
On one particularly memorable home
visit the child continued to hide upstairs
whilst the welfare officer sat in the front
room talking to the mother. Half way
through the explanation for her son’s
non-appearance which was ‘because
the bedroom door was jammed’, a dog

wandered into the front room. The dog
then stood by the fireplace and left a
rather smelly ‘deposit’ on the carpet.
Unable to put up with the smell the EWO
excused himself and walked out of the
house. The mother then called to the
EWO, ‘Aren’t you going to take your dog
with you?’ This story tells us a lot about
the relationships between home and
school, particularly about power and the
often sense of helplessness some of our
families felt.
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Zurich Municipal is a trading name of Zurich Insurance plc, a public limited company incorporated in Ireland. Registration No. 13460. Registered Office: Zurich House, Ballsbridge Park, Dublin 4, Ireland. UK Branch registered in England
and Wales Registration No. BR7985. UK Branch Head Office: The Zurich Centre, 3000 Parkway, Whiteley, Fareham, Hampshire PO15 7JZ. Zurich Insurance plc is authorised by the Central Bank of Ireland and subject to limited regulation
by the Financial Conduct Authority. Details about the extent of our regulation by the Financial Conduct Authority are available from us on request. These details can be checked on the FCA’s Financial Services Register via their website
www.fca.org.uk or by contacting them on 0800 111 6768. Our FCA Firm Reference Number is 203093.
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“Zurich Municipal have been taking care of our insurance for many years
and the key factors for us are the keen pricing schedule coupled with
their excellent customer service with someone always at the end of the
phone who can answer a query”.
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