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The outcome of the Judicial Review sought by ISC into the policy of the Charity
Commission contained much that is good news for the independent sector in education, not
least proof that it is possible for one body to act on behalf of the eight associations that
represent the sector’s constituent parts. Now under new leadership and a different scheme of
management, ISC seems well placed to continue to offer a valuable service and Barnaby
Lenon has given up a generous part of his one day a week to respond to C&CR’s questions.
The Review concluded that the Commission had not entirely got things right. On the other
hand, the charitable obligations of independent schools have been brought into much sharper
focus as a result of the Great Charitable Debate and schools will not be able – or inclined – to
reduce their service to their communities. Schools have argued that they are generous in
providing opportunity to children whose parents cannot afford their fees, but the door has now
been opened to help children whose parents can barely make ends meet on a day-to-day basis
and the glimpsed opportunities will surely not be denied but made increasingly available.
It remains up to the governors, the trustees of the charity, to run a school as they see fit
within the overall charitable purposes by which they are bound. Independent schools should
redouble their efforts to fulfil their specific charitable intentions and to provide public
benefit, which may not necessarily mean taking over failing academies.
In the last issue, Ian Power wrote of ‘surprising bedfellows’ and it would be wise to
remember that government, of whatever party, is not always going to be a benevolent
sleeping partner. If we need a bedtime story to enlighten us, we might try Hansel and
Gretel and remember the witch who offered a share of her gingerbread house but planned to
enslave or devour her gullible victims.
Admittedly the present government’s House of Horrors is scarcely camouflaged with icing
sugar, let alone gingerbread. Their response to the accumulation of present and future debt has
alarmed many who fear for public services, education included. The pensions conundrum is no
more easy to resolve than the collision between God and Mammon that brought the Church
Year to such a tumultuous close for the Dean and Chapter of St Paul’s Cathedral.
Just as many independent schools must ask themselves the question ‘what do our
charitable purposes require of us’, so the Church (of England in this case) must face the
difficult issue of how Christians should respond to the global challenge of the morals and
practices of the money market. James Priory, stimulated by back-to-back education
conferences, explores this in his article Big tent, little tent, pop-up tent? and Mark Beet,
Mark Polson and John Richardson write about pensions.
We will need our full share of courage in the months and years to come, as Alistair
Macnaughton reminds us. Journalists and picture editors have been quick, if predictable, to
use the hitherto accepted image of St Paul’s, with Wren’s sublimely civilized dome standing
above the mayhem released by the savagery of war, to point a contrast. Nicholas Hillman and
John Hely-Hutchinson revisit the war years and there are interviews with two nonagenarian
heroes, Logie Bruce Lockhart and Ken Shearwood.
There is, however, little time in the lives of schools for retrospection. Should you have a
school parliament? Are your pupils being guided towards the best possible university choices?
Are your HR arrangements fair and productive? What do you think of the proposal
empowering parents to dismiss chairs and governors? Are you making the most of your
apparently disengaged alumni? Do you want to run an academy as well as tackling your day
job? Could you mime the contents of a poem by McGonagall? Challenges like these make it
all the more necessary that your work/life balance should be stable and supportive. Do not
wait until John Newton gets round to you, but ask yourselves the questions he poses to our
Chairman Ken Durham.
Independent schools must be an engaged and productive part of the society in which they
function and HMC’s present Chairman and Vice-Chairman come from schools that illustrate
this in some ways paradoxical principle admirably. In 1830, University College London
decided that the number and quality of its applicants was inadequate and therefore founded a
school whose purpose was in part to widen access. Founded in the rationalist spirit of Jeremy
Bentham, the school was from the first academically innovative and had no religious affiliation.
City of London School (CLS) is also non-denominational, but it has been educating the
boys of the Chapel Royal, St James’s Palace and the Temple Church choirs since the 1920s
and stands a few hundred yards from St Paul’s. Its pupils are therefore inescapably aware of
the events in the precincts, much as Westminster boys were witnesses to the execution of
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Editorial
Charles I. These schools demonstrate that forward thinking and
social engagement have been associated with independent
education for generations.
2012 marks the 200th anniversary of the birth of Charles
Dickens, not a man who benefitted from much formal education
(which is frustrating for The Portsmouth Grammar School and
CLS too, no doubt), nor one who necessarily thought well of
schoolmasters, to judge by Mr Squeers or Bradley Headstone.
But his best-loved work, A Christmas Carol, is all about
education, progressing, as City of London School did, from
workhouse to enlightenment. In 1829 an Act of Parliament was
passed to transform the London Workhouse into the City of
London Corporation School, marking the beginning of the
practical process of establishing what became CLS.
Workhouses, however, continued to be built and Dickens,
throughout his life terrified of the threat of poverty, eagerly
took up the Second Report of the Children’s Employment

Commission in 1843, recognising that education was crucial to
transforming the lives of the poor. Being shown two ragged
children, called Ignorance and Want, Scrooge asks “Have they
no refuge or resource?” and he is answered in the words he
uttered before his educative transformation, “Are there no
prisons? Are there no workhouses?”
Things have progressed a very long way since then, but our
society still fails children and still leaves talent unrecognised
and unused. In the magnificent television series Educating
Essex, shown on Chanel 4 in the autumn, we saw how schools
can transform lives and how the insight and patience of
teachers can see children from all sorts of backgrounds through
the challenges of their school years. As the inspiring deputy
head, Mr Drew, remarked, people do not experience the care
and forbearance they are shown at school at any other time in
the rest of their lives. This is the gift we have to offer and this
is our vocation.

Letter to the Editor
Dear Mr Wheare,
I very much enjoy reading Conference & Common Room, but I was a little dismayed by the article about pensions in the last issue and
would beg to disagree with Ian Power’s view on this topic. This is a subject where I feel that teachers, both in the independent and
maintained sector, should work together to secure pensions that were part of the deal when we joined the profession, rather than be
prepared to compromise too readily or indeed admit defeat.
I also believe that some independent school teachers feel that their Heads are too worried about how the parental body might react if
there is industrial action when, in fact, this issue goes far beyond individual schools and school types. I am not sure that strikes would
have the impact on the goodwill of pupils and parents that Mr Power suggests, when they can see that the strike on 30th June, 2011,
affected all types of school all over the country.
I would like to write a more detailed response to the article but feel it may be premature as we do not know quite what is going to
happen next. Ian Power makes a big point of the preservation of a ‘gold plated’ final salary scheme but, in fact, there is much more to
the pensions debate than just this.
Colleagues are concerned about having to make higher pension contributions and, in particular, having to work longer. I am just not
sure that the classroom is the place for most 67 year-olds, although I know some colleagues who are working part-time well in to their
60s and who are doing an excellent job. I am also not sure how much easier or slimmed down teaching in a 21st century school with
all its demands can be made to be.
A pensions advisor who came to speak to us at school a year ago pointed out that teachers retiring aged 60 live on average for
another 19 years. Teachers retiring at 65 live on average for a further 18 months. These figures, if true, are alarming. After 36 or so
years in a demanding job, which may require us to teach Cicero, coach water-polo, lead an expedition and run a house full of teenagers
(sometimes at the same time!), I believe that teachers have earned the modest pension they understood they would receive when they
started teaching and for which they accepted lower salaries than many of their university contemporaries throughout their careers.
While Heads might worry in the short term about how their schools might be affected by strike action, I can foresee far more
problems for them if this issue is not resolved. As of next year, university students will be expected to pay full tuition fees. The
recruitment and retention of good graduates in the profession is already a problem – don’t quote me, but our HM would kill for a good
maths graduate!
Imagine the difficulty in attracting an Oxbridge mathematician in a few years time. Come and join our profession, you have £40,000
worth of debt, you won’t get paid anything like your friends who have gone into the city and no, you won’t get a decent pension at an
age you are still fit to enjoy it – but come and join us anyway! What a sales pitch! I oversimplify – these purely monetary reasons are
not why any of us became teachers – but it is an interesting thought and, I believe, a real challenge for the future.
Yours sincerely,
Mark Beet
Bromsgrove School
SOCIAL MEDIA
We are pleased to announce that HMC is now active on the following social media channels. Please add us and pass on to your colleagues to help build our network of followers.
Twitter @HMC_Org twitter.com/#!/HMC_Org
Facebook Headmasters’ & Headmistresses’ Conference (HMC) www.facebook.com/pages/Headmasters-Headmistresses-Conference-HMC/118022814972600
LinkedIn Headmasters’ & Headmistresses’ Conference (HMC) www.linkedin.com/groups/Headmasters-Headmistresses-Conference-HMC-4123782?
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More for less? Less for more?

Fail to plan, plan to fail
Major changes are likely in the Teachers’ Pension Scheme. Mark Polson
examines the ramifications for the independent schools sector
Mark Polson
Over the last few years, it has become rare to see the word
‘pension’ in the media without the word ‘crisis’ sitting alongside
it. This is not in itself news – policymakers, actuaries,
statisticians and economics teachers have been keenly aware for
a long time of the socioeconomic impact of a rapidly ageing
population (see chart below). As the baby boomers – the ‘golden
generation’ born between 1946 and 1964 – sweep through their
second age and into their third,
they leave behind an uncertain
future for generations to come.
The boomers have had it their
own
way,
economically
speaking, for most of their
lives. But now, the global
financial crisis, the creeping
death of employer-sponsored
final salary schemes and an
increasing understanding in
government of the fiscal burden
this cohort are generating, are
converging like three weather
fronts to form a perfect storm
that legislators can no longer
ignore. The rain is coming and
it will affect everyone,
including independent schools.
The storm intensified in 2011
when Lord Hutton, the former
Labour Secretary of State for
Work and Pensions and the
leader of the Independent
Public
Service
Pensions
Commission, published his
Final Report. In it he made
some 27 recommendations that
generated howls of anguish
from the unions, including moving state schemes to a career
average basis and changing public sector scheme retirement ages
to match the State Retirement Age.
This is not just an issue of affordability. It is an issue of
perceived fairness, of politics, of the disparity between private
and public sector pensions. David Cameron trailed this back in
2008 when he described the gap as ‘apartheid’.
This ‘apartheid’ is where we find the most serious
implications for the independent schools sector. Over 1400
independent schools have teaching staff who are members of the
Teachers’ Pension Scheme (TPS), a superannuation scheme
offering salary-related, index-linked benefits in retirement plus
extras such as spousal or dependents’ pensions.
In a telling paragraph, Lord Hutton wrote: ‘It is in principle
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undesirable for future non-public sector workers to have access
to public service pension schemes given the increased long-term
risk this places on the government and taxpayers.’
It is hard to imagine a more stark warning that the pensions of
teaching staff in independent schools are on the road to change.
This has not been a strong area of contention yet, but as the
government’s austerity measures bite, it will cause controversy
with lower paid public sector workers; and changing the current
rules around TPS may be an easy win for a government needing
to show responsiveness.
The word ‘future’ is interesting. It could be the case that
current members of the TPS from the independent sector may be
permitted to continue their existing membership, but that future
staff may have to join a different – and likely less generous –
arrangement. The chart below shows the disparity that exists
now between defined benefit (DB) schemes such as TPS and the
types of defined contribution (DC) schemes that have typically
replaced them. Pensions apartheid indeed.
This of course creates a two-tier system that is likely to cause
considerable issues for governors as teaching staff examine their
emoluments on an holistic basis rather than salary alone. This
potential threat is so severe that it cannot be handled on a
reactive basis; the time for starting to plan is now.
There is some precedent for this in the sector: non-teaching
workers can be members of the Local Government Pension

Scheme (LGPS), but in practice independent schools often make
other, less burdensome, arrangements. Indeed, if the
independent schools sector is anything like others, governors
may well choose to level down their provision for teachers too.
So what comes next? The transition out of defined benefit
pensions, irrespective of sector, is never smooth, and governors
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HERE&THERE

If you have news of topical interest, however brief, for ‘Here and There’,
please email it to Tom Wheare at postmaster@dunbry.plus.com
Items should not exceed 150 words. Good colour photographs are also welcome.

National Award for Bolton School’s history magazine
Bolton School Boys’ Division’s history magazine, HistOracle, has won Best School History Magazine 2011, as awarded by
the Young Historian Project in conjunction with The Spirit of Normandy Trust and the Historical Association.
The magazine is a biannual publication of eclectic historical articles produced by boys of all ages. As well as the prestige
of receiving the award, the history department also received a cash prize to be reinvested in historical pursuits.
Four Bolton School pupils also received individual recognition. Jack Unwin won first prize in the Local History category
for his article on the Pretoria Pit Disaster and Sam Hardman was runner up in the Spirit of Normandy category for his
article on The Battle of Britain. William Burrow, who has this summer left the school to study history at Cambridge
University, was highly commended for his article on medieval chivalry, as was David Anderson for his piece on the Spitfire.
School Captain and HistOracle contributor Nicholas Fairclough said: “We always enjoy putting the magazine together
and are all delighted to have won this award. It’s fantastic that all our hard work, and that of the history department, has
been recognised.”

will have many variables to consider. There is likely to be
considerable unrest in the workforce. Pensions are increasingly
seen as deferred pay, and recent action in the UK and Europe has
shown how strongly employees try to protect benefits. Similar
action in independent schools is not beyond the realms of
possibility. The negative publicity alone could be extremely
damaging for schools.
There will be some unique challenges for independent
schools. Here are just three:

fundamental parts of the employment contract and how far
are they willing to go to enforce these changes?

If a two-tier system develops, how will schools attract talent
either from the public sector or from elsewhere in the
independent sector? If a change in employment occasions a
change in pension conditions, will beneficial staff turnover
atrophy? Will there be too strong a focus on salary
competition?

To restate, the potential ramifications of a fundamental change
in conditions for teachers are far-reaching. The situation is
serious, but there are things governors can do now to start to
prepare for the worst, while of course hoping for the best.
It is now inescapable that governors should accept the issue
and start to conduct sound scenario planning exercises. Only by
doing this can they start to understand the scale and complexity
of the challenges they may face. These exercises should include
financial impact assessments, employee attitudinal research and
considerations of alternative reward strategies.
The problems are not insurmountable – many industries have
gone through this change and come out the other side in better
health. But they do require serious application and focus, and
they need to be addressed as soon as is practical. If nothing else,
teaching staff will be reassured that their employer is taking the
situation seriously.
Pensions remain an abstruse and intangible issue for many
people. Nonetheless, never has the old adage of ‘fail to plan,
plan to fail’ been more appropriate.

It’s fair to say that most contracts of employment in the
sector are written assuming a very stable operating
environment. How strong is the ability of governors to vary

Mark Polson is Senior Pensions Associate at Mungo
Dunnett Associates, the specialist independent schools
consultancy – www.md-as.com

The definition of pensionable salary could be a bone of
contention for senior staff. If, for example, a new Head
receives a modest salary but high associated emoluments
such as accommodation, should the school’s contribution be
based on the total value or just the salary element?

Spring 2012

9

More for less? Less for more?

Surprising
bedfellows

John
Richardson

John Richardson of ATL sounds the alarm
In the last issue of Conference & Common Room, Ian Power gave
an overview of the pension situation Pay more for longer for less,
but the real question is what are we going to do about it? Make no
mistake; the teaching profession is at a watershed. Hutton’s
pension proposals will cause long term damage to education.
The government has failed to provide any financial evidence
or calculations on the TPS. Significant changes have been
announced without negotiation (the cut in indexing from RPI to
CPI) and before negotiations have finished (increased employee
contributions). The government has given no concession, nor
comfort that they will look at the effect of Hutton’s report on
education.
It has led to an unprecedented situation. For the first time in
our 127-year history, ATL members staged a national strike. It
was a difficult and uncomfortable decision, but our members
feel it was both appropriate and proportionate to the threat posed
and the government’s lack of meaningful negotiation.
Ministers would be unwise to ignore the symbolism of this
decision. But if they do, let them also consider this. Their
actions have caused the first national strike in the 1400 history
of independent schools, a history dating back to the King’s
School, Canterbury, founded in AD 597 when St Augustine
founded the abbey.
A decent pension has always been part of the bargain. Now,
not only are teachers and Heads facing the prospect of paying
more, working longer and getting less, but teachers in the
independent sector face being booted out of the TPS altogether.
The consequences will be far-reaching and long-lasting. The
profession will be less able to attract the best graduates. Mobility
between sectors will be hindered. Independent schools’ ability to

‘It is our duty as education
professionals to speak up. We
cannot rely on sham negotiations
or a quiet word in the right ear.
Yes there is recession. Yes there is
a financial crisis. But why should
teachers have to foot the bill for
the greed and lack of regulation of
financial institutions?’
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attract and retain staff will be harmed. Parents face the prospect
of increased fees.
It is our duty as education professionals to speak up. We
cannot rely on sham negotiations or a quiet word in the right ear.
Yes there is recession. Yes there is a financial crisis. But why
should teachers have to foot the bill for the greed and lack of
regulation of financial institutions?
Let’s be clear, the government’s proposals have nothing to do
with any intrinsic problem with the TPS. Despite ATL’s repeated
requests, the government has refused to value the scheme (a
valuation due in 2009). They claim our pensions can’t be
afforded but have never produced any figures to back this up. If
they did, ATL would negotiate how we should change the
scheme to meet any shortfall.
Indeed, only a few years ago, in 2007, we did just that. ATL
and the other main teacher unions made significant concessions
to deal with life expectancy and to keep the scheme viable in the
long term. These changes included increased contributions by
teachers and Heads and a later retirement age of 65.
The National Audit Office report in December 2010 suggested
public sector pensions are ‘sustainable and affordable’. The
Public Accounts Committee report in May 2011 showed that
pension costs will reduce by £67 billion over the next 50 years.
So, if it is not to do with the health of the TPS, what is it
about? The government has repeatedly said that it wants to raise
pension contributions to reduce the current budget deficit. Quite
simply this is a tax on teachers.
And what of the government’s rhetoric of breaking down the
barriers between sectors? Booting teachers in the independent
sector out of the TPS will build a Berlin Wall between the sectors.
Teacher mobility between sectors will be severely hampered.
Again, this proposal has nothing to do with education. The
impetus is the government’s plans to outsource many public
services (particularly in the NHS) and the belief that the high
cost of providing comparable pensions would deter private
organisations from bidding.
In his article Ian remarked on ‘unusual bedfellows’, so here
is another for his clippings file. In the ‘fair deal’ consultation
on removing non-public sector employees from public sector
pensions, it was the TUC who championed the right of
independent school teachers to remain in the TPS. ATL
ensured that this and the mobility between sectors featured in
the TUC response.
Despite the government’s intransigence, ATL members are
optimistic that with a robust show of opposition from the education

More for less? Less for more?
world we can make a real difference to the outcome. We know
from our strong membership in HMC schools that many HMC
Heads are sympathetic to their staff’s protests and have ensured
that parents understand the implications by writing to them.
But why hasn’t HMC taken a more public stance? Does it
think it won’t happen? Is it for fear of being seen as political? Is
it for fear of adverse publicity?
If so, it is hard to reconcile with the ISC’s high-profile legal
challenge of the Charity Commission’s interpretation of the
public benefit test. Considerable resources were spent achieving
a result that was never going to be wholly satisfactory, while
courting negative publicity.
And is the threat so great? It might be more stick than carrot,
but are the Charity Commission’s aims different from those of
the Prime Minister in recently inviting the great and the good to
10 Downing Street to twist their arms to sponsor his academy
and free school programme?

HERE&THERE

ATL believes that the pension proposals pose a far greater
threat that fully warrants the resources and display of public
opposition given by the associations to the public benefit test.
But, even without spending a lot of money, the HMC could make
an impact by making their concerns more public by, for instance,
an open letter to The Times from the Heads of leading schools.
Regarding the day of action on 30th November, we hope that
HMC Heads will again have treated ATL and NUT members
sympathetically and ensured that parents were made aware of the
issues at stake. Our members will have worked together with their
Heads in making practical arrangements. More than this, we hope
that HMC and its members will take a more public stance.
If we think it won’t happen, it will. If we think we can’t
influence things, we won’t.
John Richardson is ATL’s national officer
for independent schools.

If you have news of topical interest, however brief, for ‘Here and There’,
please email it to Tom Wheare at postmaster@dunbry.plus.com
Items should not exceed 150 words. Good colour photographs are also welcome.

Cheadle Hulme School and the
Halle Orchestra get political
Seventy Cheadle Hulme School musicians took part in an
exciting weekend of music-making with players from the
Halle Orchestra, one of the UK’s foremost professional
symphony orchestras.
The intense series of rehearsals culminated in an informal
concert that included Walton’s Crown Imperial, Arthur
Benjamin’s Jamaican Rumba, J S Bach’s Double Violin
Concerto (soloists, Mark Selby and Siobhan McAlorum
from the upper sixth) and J S Bach’s Badinere which
featured solo flautist Charlie Troup (upper sixth).
The senior school players were joined by nearly 30 violin,
viola and cello players from the junior school in
performances of Sunshine & Celebration. These two largescale works, composed by the Halle’s education director
Steve Pickett, use a quintet and quartet of professional string

players featured as a solo group, accompanied by a student
orchestra.
Following this busy weekend of workshops, ten Cheadle
Hulme School musicians joined members of the Halle
Orchestra at the Bridgewater Hall to perform Celebration as a
preface to a fringe meeting at the Conservative Party
Conference organised by the Association of British Orchestras
entitled ‘Musical Future: Music education and its role in the
personal development of children and young people’.
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Glorious St Andrews
Gareth Lloyd looks back at the annual conference
Glorious St Andrews, the home of golf. In its wisdom, the conference committee
had clearly not appreciated my (erstwhile) disdain for an activity that appeared
even less attractive than watching paint dry. Indeed, the ‘game’ was subsequently
described by one of our excellent conference speakers, Dr Anthony Grayling, as
long distance tiddlywinks. Sport for me is a high octane experience, usually
involving a long run or a competitive game of squash.
I now eat humble pie for, on 15th July, in preparation for this year’s
Conference, I swung my first ever clubs. My strong tendency towards Obsessive
Competitive Disorder kicked in, and I am now aiming to gain a respectable
handicap, loving every moment (although insufficient) on the golf course.
Thus, over the summer, I experienced increasing excitement at the thought of
the Conference at St Andrews: first class presentations and seminars, excellent
Gareth Lloyd
company in splendid surroundings, complemented by an HMC golf competition
with wonderful sea views. All in all, the perfect recipe for a perfect Conference; and we were not disappointed.
The meetings that I attended – Boarding Schools’ Meeting, HMC East Divisional Meeting (always one of
great companionship and solidarity!) and the Public Sessions over Wednesday and Thursday – were all, in
their own way, helpful and very worthwhile.
In particular, Kenneth Durham’s chairman’s address was outstanding: a rallying cry for reaffirming the
virtues of our independence as a sector, and a brave challenge to the university establishment to continue the
demonstrable and exceptional work of independent schools. Well done indeed, Kenneth! The Scottish musical
entertainment, provided by musicians from Strathallan School, was splendid, and even the exhibitors were
discreet in their advances!
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Yet, as always, it was the company of others, the exchange
with colleagues upon whose experiences we might draw, and the
shared laughter about the things we can and cannot change, that
made the Conference so rewarding. A highlight for me as a
musician was the wonderful Evensong at St Salvator’s Chapel.
Will HMC ever consider getting together to record hymns such
as I vow to thee my country, to celebrate our rich musical
heritage and show to the world how singing should be done?
Absolutely marvellous.
The seminars, too, were well devised and informative: Gillian
Bridge’s ‘The greatest gift: developing resilience in our
children’ and Nigel Redman’s ‘Leading without rules’ were
particularly inspiring, and very much in keeping with the theme
of this year’s Conference, ‘Excellence, not Privilege’. I
especially enjoyed Nigel’s acronym OPERA: Ordinary People:
Extraordinary Results Achieved – for isn’t this something to
which we as a sector all aspire? – along with his innovative
mathematical equation to identify collaborative leadership:

by HMC, such as the support of an orphanage or school in the
developing world?
The climax to the Conference, the Annual Dinner, was
magnificent: delicious food, delightful company, splendid
fireworks and the truly outstanding Scottish marching bands of
Dollar Academy.
Most importantly, future conference diarists, do not be
worried if you receive a request from our esteemed membership
secretary, Ian Power, asking you to keep the conference diary. I
still managed a round of golf, a walk along the Old Pier, some
early morning runs, Scottish hospitality at its best (eating haggis
for breakfast was a real novelty!) and, of course, fantastic
company all-round. Thank you, conference committee.
Gareth Lloyd has been Headmaster
of Ratcliffe College since 2009.

From left to right: Ian Power, Simon Williams, David Lloyd.

[(Knowledge and Understanding) x Application] ÷ Pressure
= Performance!
And just as that excellent leader of the Welsh Rugby World Cup
Team, Sam Warburton, exemplified leadership through his
teetotal self-discipline, I wonder if we as a collective body at
next year’s Conference would consider foregoing the sponsored
wine at just one of our lavish meals in favour of something more
frugal, in order to allow that sponsorship to help a charity chosen

Dollar Academy Drums.
From left to right: John Edward (SCIS),
Simon Mills, Bruce Thompson.

14

Spring 2012

Conference matters

The Head is suspended
Roger V Mobs is caused to feel a little downcast
“Mornin’, Headmaster.”
I looked down and saw, between my swaying feet, the smiling
face of Gerald the Head Gardener.
“Lovely mornin’, sir,” he continued. “You must have a
marvellous view of the campus from up there.”
I tried to put my finger to my lips but felt my jacket collar slip
another millimetre as I moved. My dangling legs paddled the air
helplessly. I assumed it was a single nail that was keeping me
from crashing to the rose bushes.
“Doin’ a bit of pointing are we sir? Brickwork looks a little
sad, I admit. Nothin’ like a nice early start to the day to get the
job done. Anyway, I’ll leave you to it.” He lifted his
wheelbarrow and began to walk off.
“Er, Gerald,” I whispered down. “I am not actually at work as
such. You will perhaps observe I am in a suit and facing away
from the wall.”
“Well I never. You are in your suit, aren’t you, sir. And you’ve
no ladder either. How d’you get up there then?”
“Ssssshhh. Bit quieter if you could Gerald. Just get me down
and I’ll explain everything.”
“Ello, ello,” muttered Gerald as he rummaged beneath me.
“Well if it isn’t the drainpipe. What’s it doin’ in the rosebushes?”
He looked up and shouted: “Were you shinnin’ up the drainpipe,
sir?”
“Gerald, please be quiet, I beg you. Just get me down before
anybody comes.”
“Hello, sir,” came a new voice that I recognised as belonging
to the head boy of the prep school, little Billy Batson. “What are
you doing dangling from the wall, sir? Are you a piece of
installation art? It’s all overrated if you ask me. I’m all for
experimentation in the name of creative freedom, but I’d come
down if I were you. Come and get some breakfast with me, sir.
Much better than hanging off walls.”
“He’s no work of art,” said Gerald to Batson unhelpfully. “He
was shinnin’ up the drainpipe. He was heading somewhere and
got stuck.”
“Were you, sir? How exciting. I don’t want to be overly
forward, sir, but where were you off to? What’s up there that
warrants an overnight stay on a nail?”
My collar slipped another fraction and I let out an involuntary
yodel.
“Maybe he was seeing a woman,” mused Gerald. “He doesn’t
want no noise. Why would that be unless there’s a secret
woman?”
“Thank you, Gerald,” retorted Batson, “but I’ll handle things
from here. It is indeed a woman we are dealing with, but the
bedroom window you see three feet above the Headmaster’s
head is that of Mrs Mobs. Now let’s think this through. Why
would you shin up a drainpipe in order to visit your own wife?
Especially one who looks – forgive me, sir, – like Mrs Mobs.”
“I’m still here, confound you!” I hissed. “Get me down,
Batson. Please. Please. Before she wakes up.”
“Aha! Of course! Before she wakes up. That’s it! You’ve been

“Mornin’, Headmaster.”
at the Headmasters’ Conference up in St Andrews haven’t you,
sir? That means changing trains at London with your
Headmaster mates on the way back, which in turn means the
pub. It’s all clear to me now. You had one Tia Maria too many,
didn’t you, sir? You lost track of time and hoped you might
sneak back unnoticed in the wee hours when – cruelly and
suddenly – a simple spot of drainpipe climbing turns into
something from Touching the Void.”
Two new sounds then met my ears at the same time. The first
was unwelcome: the rest of Billy Batson’s house trudging my
way en route to breakfast. The second chilled the blood: the sash
window above my head was opening.
“Oh my God, Batson. It’s her. Help me.”
“But soft, what light from yonder window...” sighed Batson.
Too late. The voice of the Ayatollah howled above me and the
morning breeze became the breath of the basilisk. I couldn’t hear
the words: they were lost in the fog of fear. But after a few
seconds I realised there had been a tonal shift. I looked down and
saw about 30 boys staring up at me. Batson was looking above
my head and speaking to my nemesis.
“What I’m saying, Mrs Mobs, – and may I add how lovely you
look this sunny morning – is that far from coming home late, the
Headmaster is actually up early and re-enacting the Tay Bridge
disaster. He’s brought back the idea from the St Andrews
conference. Every day this week he’ll turn himself into a
performance artist and instruct us in some aspect of Scottish
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history. Oh please do it again, sir. Do the choo-choo thing again.
We so love it.”
Imploringly I looked down at Batson and mouthed: “What’s
the choo-choo thing?”
With the briefest but cruellest of flickers playing about his
lips, Batson moved his arms and legs as if he were a train. My
choice was clear. Batson tells Mrs Mobs the truth or I
impersonate a doomed express while 15 feet up in the air. Of
course, it wasn’t a choice at all.
“Choo-choo,” I whispered, twitching my arms and legs.
“Oh come on, sir, give it some gusto! All aboard everyone!
All aboard!”
“Choo-choo,” I hollered as my arms and legs imitated the
mighty pistons. “Choo-choo,” I yelled.

HERE&THERE

“So the train sped on with all its might, And Bonnie Dundee
soon hove in sight,” thundered Batson. The boys whooped. I felt
the nail give way.
“And the cry rang out from all over the town; Good heavens,
the Tay Bridge is blown down!”
To the cadences of McGonagall and a rousing cheer from the
boys and Mrs Mobs, I fell through the air and communed at
some pace with the soil and the thorns. In my agony I sensed
Batson was saying something about an ill-fated bridge of the
silv’ry Tay. But, awash with pyrrhic relief, I also heard a sash
window close.
Roger V Mobs is a regular guest at the
Heatherblend Club Banquet.

If you have news of topical interest, however brief, for ‘Here and There’,
please email it to Tom Wheare at postmaster@dunbry.plus.com
Items should not exceed 150 words. Good colour photographs are also welcome.

New art facility at Bancroft’s
Bancroft’s School in Woodford Green has opened a new art facility. The purpose-built art rooms are notable for their use of
natural light and include pottery kilns, a printing press and lots of exhibition space.
The latter was put to good use recently when the art department’s teaching staff staged an exhibition of their work as part
of the Wanstead and Woodford Festival. The building also contains a spacious new sixth form study area, a welcome
addition to the existing facilities.
The building was formally opened on the school’s Visitation Day by Major General Adrian Lyons, Master of the Draper’s
Company, and named The Lyons Building in recognition of all the support and work he gave to the school during his time
as chairman of governors. The old art rooms have been converted into an additional maths room and physics lab to mark the
growth in popularity of both subjects at Bancroft’s.
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Body and Soul
A conversation with John Newton, Headmaster of Taunton School, at the HMC conference in
London in October 2010 led to this occasional series. John pointed out that most articles in
C&CR are pretty long and that there was room for something shorter and snappier. Nothing
could have been shorter or snappier than the editor’s reply, but, happily, John persevered and
came up with the idea of this occasional series, with himself as the first occupant of the
interviewer’s couch.
As he writes in the introduction to the questionnaire, ‘The aim of the exercise is to give an
insight into the life of Heads. You are a fascinating lot and that should be celebrated.’ For the
third subject, John has sent his questions to Ken Durham, Headmaster of University College
School since 1996, and the current Chairman of HMC.
Name, school and number of years in post.
Ken Durham
University College School, Hampstead
Just completed 15 years

lesson to us all. Nothing villainous, other than an
overflowing in-tray!
vii. Do you have a BlackBerry, iPhone etc? If so, describe
your attitude towards it.

The working day.
i.

BlackBerry. I am generally suspicious of it. I am not
convinced of the benefits of being accessible all the
time.

Do you start early or go late? Why?
I get in about 7.30 am and leave at about 6pm.
I do not think there a reason for this pattern, I have
just got used to it. I find the period from 8 to 9am is a
convenient time for meetings in a busy day school.

ii. Is the desk a sea of paper or a tranquil pool of ordered
tasks?

Nurturing the mind
i.

What newspaper do you read? Which sections do you
spend most time on?
The Times. News. Arts Reviews. Crossword.

ii. What sort of literature do you read in the term?

Sea of paper. I am hopeless with it: the despair of my PA.
Fiction – fairly eclectic (toying with the Booker
shortlist at the moment) and biography/history.

iii. Give two key principles about how you manage time.
I tell myself never to worry about things I cannot change.
I try to be rigorous in prioritising things each morning –
otherwise I just spend time doing the things that I like.
iv. When the pressure is on do you:
• Take a bath
• Take a walk - Yes
• Take a pill
• Other (please specify)

iii. And the holidays?
The same as in term-time – but slightly longer books.
I read every day.
iv. What are your tastes in the arts? How do they affect
you?
Films, theatre, classical music, opera and ballet, jazz,
art exhibitions.

Do you talk it out or hold it in? Who to? How?

I am quite a big consumer of the arts – we aim to go to
a film, play or concert once a week in term-time and in
the holidays.

I am not great at talking it out – my wife is a Head too,
so we try very hard to avoid competitive problemsharing!

Fairly broad tastes – I can cope with most films except
rom coms and am equally content at the Wigmore Hall
or at Ronnie Scott’s.

Read a book, go to a movie.
v.

vi. What is the most precious, and most villainous, object
in your study?
A number of objects that are precious to the school.
Nothing hugely precious to me other than a photo of
Captain Scott on the mantelpiece, looking concerned at
a challenge that he suspects is way beyond him. A

v.

If you have Sky+, what do you have on series link?
Don’t have it.

vi. You are given a six month sabbatical to write a book.
What would it be about?
The heroic age of polar exploration.
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• Have a massage
• Have a sauna
• Have a posh meal
• Have a weekend by the sea

Feeding the soul...
i.

How important is the spiritual life to you? Explain your
response.
I am not a church-goer – nor a believer – but am
interested in theology and philosophy (which I teach to
A level).

ii. What is your favoured charity? Do you work with them
in any capacity?
Kids Co – the contacts work through the school.
iii. If relevant, what was your last sermon about?
No sermons. My last assembly was about Sir Ernest
Shackleton’s biscuit.
Training the body
i.

Do you get your five-a-day?
Just about – taking one day with another!

ii. How often do you exercise? What do you do?
Once a week if that. Exercise bike.
iii. In the holidays how much do you travel and where do
you prefer to go?
We like to travel a bit – Vietnam and Cambodia last
summer, Tunisia the year before etc. We do not rough it.
iv. Your chair says you are tired and insists you do one of
the following; which one would you choose:

My chairman would never say this!
In such an unlikely event, I would go away for the
weekend.
Relationships
i.

Which person, alive or dead, fictitious or real would you
like to meet?
Captain Scott (not out of admiration, but out of
curiosity).

ii. Who has been the key influence on your life?
My wife.
iii. Who would you least like to invite to dinner?
Roald Amundsen (a desperately dull man).
iv. To whom would you most like to give a piece of your
mind?
Too many to list here: everyone on Question Time every
week!
Do you have any unorthodox ambitions?
If yes, please specify:
I would like to visit the Antarctic and, specifically, go to
the huts used by Scott and by Shackleton on their
expeditions.

John Newton

Ken Durham
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Big tent,
little tent,
pop-up tent?
James Priory views events at St Paul’s from a
broader perspective
Forget the upturned bucket, the political soap box or even the
cathedral pulpit and say, “Hi de hi,” to the new accessory for
public speech, the pop-up tent, which, as I write, continues to
cause mayhem on the steps of St Paul’s Cathedral.
On 15 October a global protest movement against the
perceived excesses and inequalities of capitalism was launched
via the internet, apparently urging governments to listen to the
people and not to the bankers. Protesters seeking to emulate their
Wall Street counterparts and occupy the London Stock
Exchange decided to plant their camp outside St Paul’s, where
concerns about health and safety led to only the second closure
of the cathedral in its history, the first being the Blitz.
Since then, the cathedral has reopened for business but has
struggled to maintain order and control, such has been the
intensity of the media spotlight on the unexpected impasse
between ancient stone temple and a refugee camp of protesters.
‘What would Jesus do?’ asks a scrawled banner. Answering
that question has led to the resignation of three clergy from the
cathedral, including the Canon Chancellor Giles Fraser, once a
guest preacher at our Founder’s Day Service. On that occasion,
declining the cathedral pulpit for the immediacy of the altar
steps, Giles Fraser challenged us to consider the power of faith,
working “like a splinter in the mind”, slowly surfacing and
changing how we see the world and live our lives.
Sadly, what we seem to have witnessed and what none of the
protesters seem to have sought, is a splintering of the church in
working out how to react to an impromptu protest about the kind
of society in which we choose to live. When the global protest
started, I had re-packed my bags after the HMC Conference in
St Andrews and was in Singapore attending the World
Conference for the Heads of IB Schools.
The Singaporean protesters had been singularly unsuccessful
in staging their own occupation of Raffles Square. A country
where chewing gum is banned is unlikely to come as easily
unstuck, as it were, faced by a handful of anti-capitalist
protesters. But the lack of appetite for revolt also reflected the
satisfaction of a city that enjoyed 14% growth in 2010, which
has the highest density of US dollar millionaires in the world
and also the second largest centre of casinos.
Its government may not be very progressive but it certainly
gets things done, as was evident in the sheer pace and scale of
development happening around us, the best example of which
was the campus of the United World College for SE Asia where
the conference was being hosted and which, overseen by former

City perspective.
HMC Head Julian Whiteley, has been transformed in a stunning
multi-million pound two-year building programme.
But even in Asia’s Disneyland city, as a festival of tents started
sprouting around the world, we were being challenged to think
and to look up from the screen of the iPad 2s expectantly open
on our laps, courtesy of the conference’s sponsors Apple.
Our opening speaker was Professor Sugata Mitri, now based
at the University of Newcastle, whose ‘hole in the wall’ ICT
experiments in the slums of India went on to inspire the film
Slumdog Millionaire. In 1999 Mitri dug a hole in a wall in New
Delhi and installed a computer connected to the World Wide
Web. With the help of a hidden camera he monitored the reaction
of local children to this new technology and witnessed their
capacity to teach themselves how to use the PC and to share their
knowledge with each other.
In further experiments, including some in tough estates in
Gateshead, Professor Mitri went on to show how, without any
direct input other than to pose a question and then leave the
children to collaborate freely and research their own answers via
the internet, young people have the capacity to learn profound
concepts without a teacher.
Individually, children struggled to make progress. Only by
working together did they succeed in finding and understanding
the answers they sought. And as Mitri wryly observed, this
capacity would be critical as long as there are places in the world
where teachers do not want to go.
Chandran Nair, founder of the Global Institute for Tomorrow
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James Priory
(GIFT) and with links to Hong Kong University, was even more
provocative. With the world population expected to rise to nine
billion and natural resources fast disappearing, it was time to
dispel the myths of western economics or ‘consumptionomics’,
as Chandran Nair coined it (sic).
We need to learn that less is more and be ready to spend more
for less, he argued, understanding the real cost for things and
being prepared to change the expectations of our pupils and,
importantly, their parents. Did we appreciate, for instance, in the
week when news was emerging of wage crises in Chinese
factories, that the real cost of our iPad 2s was more than five
times their retail value? Nair urged us to reject what he saw as
“the western liberal notion that the individual is king”; to detach

ourselves from Facebook pages where we become digitized and
standardised; and to engage with each other and the real world
around us.
The conference’s theme was the relationship between
leadership and the adventure of learning. One of the most
interesting presentations I attended was by a senior member of
staff from a school in Indonesia where, to counter the prevailing
culture of apathy and low aspiration, in a country where leaders
are seen as corrupt and untrustworthy, they had founded a group
of private academies dedicated to creating a generation of future
leaders. To afford to attend the school many of the pupils, like
the mud larkers still remembered in Portsmouth Harbour, relied
on money thrown into the sea by tourists on passing cruise ships.
The speaker asked us the same question he asks his pupils:
“What makes a leader?” Is it success at school and university, a
well-launched career, leading eventually to a position of
authority, influence and power? For the Putera Sampoerna
Foundation in Indonesia, what defined a leader was not an
individual who stands out, but an individual who gives back; an
individual who makes it possible for somebody else to follow
them and become educated and influential for the greater good,
in turn. It is a simple but powerful idea and one that I was
pleased to bring back with me as I thought about the young lives
we are privileged to nurture and inspire as Heads in our
enormously varying schools.
The stand-off between the Anglican Church and ‘Occupy
London’ that met me on my return to the UK has been one
bedevilled by health and safety regulation and intensified by a
media that likes to see issues reduced to confrontation between
two opposing views. As with most things in life, the reality is
more complex and more challenging than even the most
compliant management could have foreseen.
If the emerging theme of St Andrews has been the value of a
broad perspective, then the theme from Singapore has been the
value of a collaborative approach, both of which might help to
make more sense of the big tent, little tent, and now pop-up tent
politics we seem to be experiencing.
James Priory is Headmaster of The Portsmouth
Grammar School and Chairman of the Conference &
Common Room Editorial Board.

‘“ What would Jesus do?” asks a scrawled banner. Answering that
question has led to the resignation of three clerg y from the
cathedral, including the Canon Chancellor Giles Fraser, once a
guest preacher at our Founder’s Day Service. On that occasion,
declining the cathedral pulpit for the immediacy of the altar
steps, Giles Fraser challenged us to consider the power of faith,
working “like a splinter in the mind”, slowly surfacing and
changing how we see the world and live our lives.’
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Dan Smith
interviews
Barnaby Lenon,
Chairman of ISC
Are you retired?
No, I am not. I am chairman of ISC one day a week, I work for
a company setting up schools abroad, I am doing research at
Oxford, writing a textbook and renovating my house. That is for
the moment – I cannot comment on my plans for 2012.
I am also vice-president of the Royal Geographical Society
and we are helping with the National Curriculum Review. What
should five to 16 year-olds learn about in geography lessons?
Like the parallel debate the historians are having, this is an issue
more likely to divide than unite teachers.
How do you step down from life at Harrow?
Having been in tied accommodation all my working life, the first
thing was to agree with my wife where we wanted to live.
Amazingly we settled this without too much argument and
moved to central Oxford, which I have to say is easily the best
living environment I know … two minutes from a theatre, five
minutes from 30 churches or chapels, ten minutes walk from
open countryside, socially far superior to London. I have
rejoined the Bodleian Library and am doing some research in
historical demography. There are lectures and courses every
evening. I am going to buy a boat. I have started art classes.
Of course we miss the ability to summon the works
department to fix a dripping tap, but it is still great to be living
in one’s own place.
Financially, I have greatly benefitted from taking good advice
about the right time to take my pension and the most beneficial
ways to draw it down. This makes a big difference, of course.
So does life after Harrow have any purpose?
Cheeky – obviously not much – but one of the reasons I ‘retired’
was to explore the notion that there might be more to life than
work. I am only at the beginning of that mission. More time to
be with my family, more time to look after my mother.
Meanwhile, it is marvellous to wake up in the morning
without the stress of a school day ahead of you and marvellous
not to be under permanent scrutiny in the way one is as Head of
a boarding school.
As chairman of ISC my job is to support independent schools
– that is a purpose.
Were you ever a teacher?
Teaching is what I am really interested in. There are three things
I like about it – the academic research needed to be really on top

Barnaby Lenon
of a subject, the classroom act, and competition with other
teachers for the best results. Sad, I know.
The reason I became a teacher was that, after Oxford, I got a
temporary job at Eton – but stayed for 13 years. As Head of
Harrow I taught four different subjects, three to A level.
Did you enjoy being the Head of Harrow?
I very much enjoyed working at Harrow. Living in a community
is a wonderful way of life. All 800 boys are boarders and almost
all are in school most weekends, so there was little opportunity
to do anything other than ‘live Harrow’. Courses and lettings
occupied most weeks of the school holidays.
The worst thing was the press – virtually every serious
disciplinary issue and every personal tragedy being picked over
by the press made it so much harder to deal with these things.
What were your opinions of ISC during your time as an HMC
member?
My attitude towards ISC while I was a Head was that it was one
of the most helpful organisations for me and the schools I
worked in.
ISC set up the independent school inspection system and the
teacher induction programme – without which we would have
been forced to have a government alternative. ISC was
tremendously helpful at the time of the Office of Fair Trading
enquiry. They have been invaluable in the past three years
sorting out the visa regulations – without which many boarding
schools would have suffered even more than they have. They
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have prevented the Charity Commission taking us all for a ride.
They have given excellent legal advice. Their research
publications have informed many of my speeches.
Since I became chairman of ISC my views have been
confirmed. I am astonished by the amount of work they have to
handle – press phone calls all day every day, requests from
government ministers and the DfE for advice, collating all our
exam results and census data.
I had not appreciated that there is at least one government
education consultation every week. ISC helps to put the
independent school point of view with clarity and punch – they
do a great job protecting our freedom and trying to hold back
interference by the state.
ISC is also a very accessible place, a building where teachers
and member association officials can meet together in central
London to discuss matters of mutual interest. There is no day in
the term when that does not happen. Surely providing an arena
for collaboration between our 1200 schools is something we
should all want?
Of course ISC has suffered greatly in the past year and the few
remaining staff deserve our sympathy and support – they have
lost 60% of their colleagues.
Many colleagues complain about inspection and about overregulation. What hope can you offer?
ISC, the BSA and ISI are working together to limit the number
of regulations. Now that all schools have completely mastered
the inspection system, my priority is to encourage ISI to
minimise the number of changes they make. It has been hellish
over the past three years and we need a period of stability. Also,
Prep schools need to be released from the bonds of the early
years regulations.
The inspection system is as it is because the government has a
duty to detect and deal with bad schools. That is why some of
the regulations seem so daft – they are designed for really bad
schools. We all suffer as a result.
Independent schools counsel: what would your advice to Heads
be for the coming five-year period?
A priority over the next few years, in my ill-informed opinion, is
to ensure that we do not tear up the Common Entrance
Examination or GCSEs or A levels but that all three slowly move
in the right direction – greater academic stretch at the top end,
more reliable examinations, the ability to distinguish the best
from the merely good. The majority of schools are quite happy
with many aspects of CE, GCSE and A levels but unfortunately
their voices are being drowned out by the critics.
All our experience tells us that state interference with the
examination system tends towards disaster. So independent
schools, which used to run large parts of our national exam
system incidentally, need to be involved.
Another point: this year many universities have set targets for
a reduction in the proportion of their students who come from
independent schools (see the OFFA website). This time these
targets have teeth. What are we doing about that?
What could the Associations do better?
ISC is the servant of the Associations and servants cannot
answer such questions.
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Minister visits
Chemistry Network
Schools Minister Nick Gibb MP visited The King’s
School, Ely, on Monday, 19 September, to hear about
the success of the Chemistry Network linking East
Anglia’s oldest independent school and three north
Cambridgeshire state schools.
This partnership scheme focuses on gifted and
talented students in Years 9 and 10 with the aim of
raising attainment and take-up of chemistry at GCSE,
AS and A2. In the two academic years since the launch
of the programme, the state schools involved – Abbey
College in Ramsey, Ely College and Witchford Village
College – have seen a 250% increase in the number of
Year 12 students choosing to study AS level chemistry.
The Network has built up links with Cambridge and
the University of East Anglia, organised external visits
for students and even arranged evening sessions to
which parents have been invited to see what their
children have been learning.
The Minister spoke to chemistry teachers from each
of the four schools, and watched a chemistry
masterclass in which the students were using a
spectrometer to analyse solutions.

What next?

Cambridge Cambridge or Harvard
Cambridge? UK or USA?
John Hood, former Vice-Chancellor of Oxford University, shares this letter to William, the
son of friends and a pupil at MCS
Dear William
Dr John Hood
University Choice
I was delighted to learn from your parents of your impressive
GCSE results – many congratulations! They and I had been
discussing universities and the broader array of options that is
available these days. As you will be beginning to think about
possible degree programmes, along with the merits of different
universities, I thought I should write and outline a few
observations, some or all of which may already be familiar to you.
In many ways you have been fortunate to be at school in
Oxford. From there, you have been able to witness at first-hand
the work of leading academics who, through their research and
scholarship, seek to understand what we do not today know, and
who pass on their wisdom and knowledge to their students
through their time-honoured tutorials and lectures.
I know you have friends at Oxford who are enjoying their
collegiate university experiences, enriched by their engagement
in the wide range of clubs and societies, and the many academic,
cultural, sporting and social activities on offer. From your
discussions with them, you will already be forming impressions
of the collegiate university experience.
Yet, as you explore university options, you will discover there
is no shortage of choice. Like many of your classmates, you will
no doubt be thinking about other options in the UK: the London
universities – UCL, Imperial, LSE and King’s; the major civic
universities – Bristol, Nottingham, Birmingham, Manchester
and Edinburgh; the newer universities such as Warwick and
Sussex; the specialist affiliated colleges of the University of
London like The Courtauld, for example; and many others.
You may already have explored international opportunities.
Many fine European universities are offering increasing
numbers of their programmes in English. A few of your
contemporaries, as they reflect on their interests and potential
careers, may well be considering the best Asian universities,
while I am sure a number will also be exploring US and
Canadian options.
As you know, I am somewhat familiar with several of the great
US universities. They too are seeking to diversify their student
bodies and to attract the most talented students. As a result,
many of them have been increasing their recruitment efforts in
the UK (and elsewhere). By doing so, they are offering UK and
other students attractive alternatives to the more conventional
local institutional choices.
I have long regarded improving student choice, combined with
intensifying institutional competition for talented students, to be
heartening developments both for British students and for our UK
universities. The combination is good for quality and for

innovation. So, I encourage you to think carefully about the
options and the opportunities the leading US universities present.
However, as you contemplate the many alternatives before
you, be aware of cultural and institutional differences. Before
deciding to study as an undergraduate in a different country, you
will find it helpful to have a good understanding of the history
and traditions of the country, of its cultural and political norms
and mores, and of its people. As well, you will want to be
comfortable with the ‘character’ of the institution where you
might study. I shall explain further what I mean by institutional
differences.
In contrast to UK universities, where undergraduate degrees
may be three and in some cases four years, undergraduate
degrees in the US tend to be four-year programmes. Sequentially
you will be a freshman, sophomore, junior and senior. Unlike the
UK school system, where you focus on fewer subjects as you
advance beyond GCSEs, the US high school curriculum remains
broad to the end.
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That breadth is reflected in the structure of university
undergraduate degree programmes, just as the greater subject
concentration in the UK is reflected in UK university
programmes. Unsurprisingly, you will find that each major US
university uniquely structures its undergraduate academic
programmes, so I would encourage you to read their student
handbooks carefully.
Take as an example Harvard University. Its degree programme
comprises three parts: concentration; general education; and
electives. You must complete 32 half-courses, each a semester
long. Each concentration, of which there are 45 from which to
choose, contains between 12 and 14 half-courses.
In addition to selecting eight general education half-courses,
that element of the programme also requires you to complete a
course in expository writing and that you satisfy a language
requirement. Your electives, which make up the balance of your
32 half-courses, will be determined by your concentration and
by a number of other factors including graduate school
preparation, study abroad and honours aspirations.
While the leading public universities in the US (for example
Berkeley, Michigan, Virginia, UNC-Chapel Hill, et al) will have
distinct fee structures for international students, they are likely
to be more modest than those of the major private universities
(Princeton, Harvard, Yale, Columbia, Stanford, et al) and the
liberal arts colleges (Brown, Wellesley, Amherst, et al). The fees
at the private universities can range above US$40k per annum,
with living and other costs adding a further US$12-15k. To that,
you would have to add return travel costs.
Do not be too discouraged by the cost. Many universities offer
attractive scholarship opportunities and a number provide
generous financial assistance to international students, on a basis
similar to that on offer for locals. There are other institutionalspecific scholarship programmes that encourage applications
from British students.
Here I am thinking of the Morehead-Cain Scholarships at UNCChapel Hill, the Jefferson Scholarships at the University of
Virginia, and the Robertson Scholarships to Duke University and
to UNC-Chapel Hill. While each is distinctive, all are seeking
highly talented students who manifest strong leadership potential.

As one example, let me explain the Robertson Scholars
Programme, with which I am involved. The scholarship covers
all costs for four years, plus return travel twice a year. Each year
35 new scholars from the US and many other countries are
selected. Half the scholars, by choice, attend Duke; the other
half attend UNC-Chapel Hill.
The programme provides leadership development
opportunities, enriching work experience in the US and
throughout the world during summer vacations, career
preparation, the formation of life-long bonds with fellow
Robertson Scholars, and a semester-switch to UNC-Chapel Hill
for those at Duke, and to Duke for those at Chapel Hill.
As you might expect, student life at the top US universities
can be just as fulfilling as at the best British universities and,
unsurprisingly, the educational experience is excellent. Although
you will not find there the equivalent of the unique Oxford and
Cambridge collegiate experience, their residential colleges do
provide a number of similar benefits.
The best US universities typically offer small classes, often
seminar based. Yet none of them quite purports to replicate the
Oxford and Cambridge tutorial model. Princeton perhaps comes
closest with its Preceptorial System. There, small discussion
groups convene weekly to explore in deep detail the topics of a
particular course.
I mentioned earlier the importance of the ‘character’ of a
university and the desirability of understanding what that is
before making your commitment. There are many blogs and
other web-based materials that will assist with that quest. One
website you may find helpful, should you seriously wish to
pursue US possibilities, is: www.collegeprowler.com
The options you have before you are indeed numerous and
intriguing. I encourage you to explore them all. In the fullness of
time, I look forward to learning what you have decided, and why.
Best wishes.
John
Dr John Hood was the first Vice-Chancellor of Oxford
University to be elected from outside and is now President
and Chief Executive Officer of the Robertson Foundation.

Harvard Yard.
Photograph
Stephen Coyne.
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Academic questions?
Fergus Livingstone raises issues about support for the
academies programme
On the morning of Thursday, 22nd September 2011, Dr Anthony
Seldon hosted a conference at Wellington College on the
independent sector’s role in sponsoring academies. His guests
included Lord Andrew Adonis and, via a pre-recorded videomessage, the current Education Secretary, Michael Gove.
The delegates, Heads, governors or bursars of independent
schools, were in sympathy with the aspiration to achieve
wholesale improvement of the educational provision to our
nation’s children. Since recently becoming an independent
school Headmaster, I have found that very many of my
colleagues, including Anthony Seldon, a delightfully thoughtful
and supportive neighbour, think deeply about their role in the
wider education scene.
The vision was presented clearly. The state maintained
education sector must be overhauled. Poorly performing
comprehensive schools, shackled by local education authorities
that, it was implied, suffer from their own incompetence and the
vagaries of political interference and expediency, are to be
transformed into state-financed but independently-led
academies.
As Lord Adonis said, if we are no longer to accept and tolerate
the endemic underperformance of state schools, we must be
‘serious change agents’, ‘breaking established orthodoxies’ and
‘establishing new institutions’ with the governance and
management structures of the independent sector as their DNA.
This is to be the starting point of a revolution and by 2020, in
Anthony Seldon’s words, ‘all independent schools should’ (or
did he say will?) ‘be in a meaningful relationship with an
academy’.
However, as we sat there and listened, I am sure many of us
could not help but consider the impact of Dr Seldon’s and Lord
Adonis’s vision on our own schools as the pros and cons of
sponsorship were outlined.
There was one glaring piece of misinformation in Dr Seldon’s
introductory remarks, which needs exposing. He stated that the
comprehensive nature of maintained schools was not so different
from independent schools because ‘most independent schools
are comprehensive’ these days. Some independent schools are
not academically selective, it is true. Yet three schools cited that
morning as paradigms of sponsoring virtue were Wellington,
Brighton and Dulwich Colleges. To describe any of these as
‘comprehensive’ is pretty mischievous. The establishment of
academies that are non-selective would in no way threaten the
market share of these schools, since they are all distinguished by
extreme academic selectivity.
Many of Dr Seldon’s arguments in favour of academy
sponsorship simply do not apply to Lord Wandsworth College, a
co-ed boarding and day school of 530 pupils in Hampshire.
Would we ‘take pride in reconnecting with the charitable objects
established at our foundation’ were we to sponsor an academy?
The answer is not really. We were originally set up as an
orphanage and, although we have to operate in a way that is
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competitive and viable, we continue to invest nearly 10% of our
income in subsidising children who have lost the support of one
or both of their parents, in accordance with our founder’s
wishes.
Moreover, we recruit these children not according to their
academic ability or other prowess, but solely on the criteria of
how much they need our care and would benefit from it.
Everyone associated with the college is proud of this and we are
fully energised in our efforts to remain self-sustaining. We
simply do not have a sense of lingering shame in being an
independent school that we need to alleviate.
Would sponsorship and a reciprocal association with a statefunded school bring us into contact with recent innovations in
that sector to our mutual benefit? Well I guess so, but, of the
seven new teachers joining us this year, three have recent
experience in the maintained sector and we know we will learn
as much from them as they from us. This is a natural exchange
and will remain so unless independent school teachers are slung
out of the government’s Teachers’ Pension Scheme.
Furthermore, we watch what goes on, locally and nationally.
How close does a relationship have to be before it can be
mutually supportive and understanding? As I remember my
mother once warning me, “You don’t need to get into bed with
someone to discover the colour of their eyes”.
Are these selfish perspectives? Should we not be looking at
the question from the other angle and asking ourselves, why
shouldn’t we sponsor an academy? It strikes me that there is one
pretty obvious answer.
Let me make an analogy. Imagine a man who runs a
restaurant. Many people are prepared to pay good money for his
famous fish soup. It is delicious and nourishing and there is no
other soup quite like it. Now, were he to set up, or help set up, a
soup kitchen down the road that made his soup to his recipe and
then gave it away, he would soon find his own establishment
deserted and look pretty silly when he went into receivership. He
would look especially silly if, by giving the soup kitchen a
£1000 start-up gift, he had knowingly encouraged the
government to give his rival a £40,000 development grant.
Most independent Heads have a vocation as vital as any
classroom teacher’s for the healthy development of the
characters and minds of young people, which is why we listened
so intently on Thursday morning and found many of the
presentations rather inspiring. However, we are also responsible
for the viability of a business that operates within a market. This
school is sufficiently well provided for to be able to make the
contribution to social mobility that I have mentioned, but what
about the small, non-selective independent schools that have no
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resources other than fee income? How many of them were in
attendance on Thursday? None, I think.
Do these schools matter in the greater scheme of things? What
if dozens of them were to go to the wall between now and 2020
because of the sweeping prosperity of a successful academy
programme? If the academy programme was transforming lives
and ‘enhancing the educational provision of the nation’s young
people’ as it aspires to do by then, it would surely be worth it.
And presumably, the vulnerable independent schools could be
re-invented as academies, could they not? No need for DNA
injections; no need to change the pupils, the parents or the staff;
no need to change anything except the paymaster. And there’s
the rub.
Rather oddly no one at the conference seemed concerned
about ‘following the money’. The radical proposal of David
Hanson of IAPS echoed the thoughts of Dr Paul Collier, an
Oxford University economist whom I remember hearing at the
Institute of Directors in a conference almost exactly a year ago.
Dr Collier observed that what made the gulf between the
independent and state sectors unbridgeable was the absence of
middle ground, no notion of the blended finance that has
emerged in our Health Service in recent years and has long been
found in France, for example.
Here either one pays one’s taxes and accepts the educational
provision the state provides (over which one can exercise very
little choice) or one pays one’s taxes, and then one’s school fees
plus an additional surcharge that the school disburses to the
education of other people’s children. However, if we were to
give all parents real choice, by giving them vouchers or a tax
break that they could use to fund their children’s schooling, then
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all schools would have to buck up and provide the sort of service
that we surely all think all our children deserve.
It would be necessary to allow all such schools to be selective
because the forces of competition should be applied to families
and children just as they are applied to schools, to keep them
either ambitious or supportive. Yet the criteria on which one
school might select need not necessarily be the same as its
neighbour’s. It is even possible that the market might help
determine what sort of workforce the country wants and needs,
suggesting to schools how they might differentiate themselves
and meet society’s disparate needs.
Leadership and management structures are important
determinants of school performance, yet the greatest incentive to
be ‘the best one can be’ may in reality be parental choice. There
should always be room in a free society for schools to cater for
elites, whether those be elites of wealth or talent. Some schools
will always forge ahead of the others, as our leading public
schools have done over many years.
However, would it not be radical to let the rest – all the rest:
comprehensive, grammar, technical colleges and the remaining
independent schools in all their varied shapes, sizes and styles –
fight it out for the minor places, independently? He who pays the
piper calls the tune. Perhaps the real DNA of independent
schools is the freedom of parents to choose what they believe to
be in the best interests of their children. Is it not this that has kept
the independent sector on its toes for as long as any of us can
remember?
Fergus Livingstone has been the Headmaster of Lord
Wandsworth College, Hampshire, since 2009.
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Waiting for Godot at The King’s School, Chester
The King’s School sixth form pupils gave an
electrifying performance of Samuel Beckett’s
masterpiece Waiting For Godot. When the star
of a famous West End production of the play
says to the school actors who have just put on
the same play that he has been deeply moved,
and has seen the play in a different way, then
you know you’ve seen something special.
Former King’s pupil Ronald Pickup made
good the promise he made at the opening of the
school’s Vanbrugh Theatre in June to return and
see sixth former Luke Howarth’s production. He
played Lucky in the recent National Theatre
production of the play, alongside Ian McKellan,
Patrick Stewart and Simon Callow, and he
stayed and chatted with the King’s cast after
their performance. The production was directed,
produced and acted solely by sixth form pupils,
who played to a full house on both nights and
the curtains fell to tumultuous applause.

26

Spring 2012

Technology:
the apple of
our eye?
But not the driving force behind
education, warns Catherine
Goddard. It is a tool to aid
learning, not to replace it
Digital Literacy should not become the primary focus.
Photograph Stephen Coyne.
A pall of darkness descends as the blinds are lowered once more,
and a hush of anticipation fills the room. Ten, nine, eight, seven.
The pupils start shifting into their customary positions as the
countdown begins. Six, five, four, three. Through the electric
hues they can be seen adopting their familiar poses: some
upright; some with chins cupped in hands; others slumped back
in their chairs. All with eyes glued to the front. Two, one, Input:
Computer 2. The lesson can finally begin.
But what about the learning? Developments in recent years
would lead us to believe that technology has a positive
pedagogic impact on pupil performance. Why else would the
previous government have invested £50 million to replace
school blackboards with interactive Whiteboards (IWB)?
Certainly if market research by Futuresource Consulting
predicting that one in seven classrooms would feature an IWB
by 20111 has been proved right, one would hope that it hadn’t all
been a waste of time, let alone money.
Industry-backed studies, naturally, one would be tempted to
say, link improved test scores to their products, and teachers
involved in the pilot studies provide pithy printed soundbites
commenting on the increased motivation and engagement of
their pupils. With our ever-increasing dependence on mobile
technologies, it would be easy to be swept along by the digital
developments of the 21st century.
Time then, perhaps, to take stock, before budgets are drained
and our schools flooded with Smartphones and iPads all in the
name of education. After all, according to Becta, more than £5
billion was spent by Labour on school technology between 1997
and 20072, yet government-funded research in 2009 revealed
that one fifth of school leavers were so illiterate and innumerate
that they would struggle to cope with the challenges of everyday
life3. With our students falling behind their counterparts in many
other industrialised countries, one has to wonder whether that
money could have been better invested.
Whilst innovations like IWBs inevitably excite many in this
digitally-driven age, it may well be that the very nature of their
appeal has led to their apparent failure to raise attainment levels.
Bombarded with fleeting images and surrounded by mobile
technologies, we are becoming increasingly inclined to equate
progress and success with instantly accessible, highly stylised
multimodal and interactive graphics. Yet just as we teachers are

all probably guilty of resorting to the clichéd but judicious quip,
‘it’s quality not quantity’, so we would also advise that it should
be substance over style. And it is the latter that can be seen to
undermine the supposed benefits of classroom technology.
In a recent report by the Institute of Education4, the boost in pupil
motivation initially instigated by the implementation of IWBs was
found to be short-lived, whilst the teachers’ focus was sometimes
centred more on the technology than on what the pupils should
have actually been learning. Interactivity as a technical process
caused problems too, with some relatively mundane activities
being over-valued and the pace of whole class learning decreasing
as pupils took turns at the board.
Across the Atlantic, an article in the Washington Post raised
further concerns, with academics arguing that the IWB ‘locks
teachers into a nineteenth century style of instruction counter to
the more collaborative small-group models that reformers may
favour’5. Ironically, the interactivity of an IWB appears
questionable, turning pupils into passive, rather than active,
learners.
And what about the new gadgets that are rapidly approaching
on the horizon? Technology experts claim that children’s learning
could ‘hugely improve’6 if all pupils were given access to
Smartphones, and schools are being encouraged to embrace the
wealth of information available at students’ fingertips. Already
several schools have invested heavily, buying every student
enrolled on their list an iPad, whilst an academy in Merseyside has
even gone as far as designing its own app to enable parents to
check their child’s homework allocation for the night.
Money aside, to many this may seem rather alarming,
particularly considering that a number of schools still ban the
devices, and teachers are right to question the wisdom of this
unbridled enthusiasm for mobile technologies. Indeed, the
recent Futurelab Literature Review in Mobile Technologies and
Learning makes it clear for any school considering introducing
mobile learning that there are a number of potential pitfalls,
from the inevitable conflict of interest regarding the ownership
of personal technology to the capability of pupils to ‘escape’
from the classroom and participate in their own activities
counter to those of the teacher’s agenda or the curriculum7. Put
more succinctly by the National Association of Head Teachers,
mobile devices hold ‘potential for mischief and distraction’8.
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Of course it would be wholly irresponsible, and indeed
impossible, to ignore technological advances. As educators, we
have a duty to prepare our students for the wider world, and that
inevitably includes building on their already impressive digital
literacy. However, as with all digital devices, it comes with a
warning. Technology must not become the driving force behind
education: it is a tool to aid learning, not to replace learning. Yes,
pupils must be well-versed in the workings of the digital age, but
digital literacy should not become the primary focus.
And this is where time and yet more money come into play:
teachers need to be sufficiently trained and supported, enabling
them to use technology in such a way that their pedagogic intent
is enhanced through technology, rather than dictated by
technology. An awareness of the necessary variations between
subjects is important too: the teaching of certain aspects of
mathematics may benefit from the repetition and increased pace
afforded by preloaded materials for example, whilst in English,
with the exception of learning some grammatical elements, these
pedagogic functions are of little use. Professional judgement
needs to prevail, taking into consideration the kind of curriculum
knowledge being constructed within a particular lesson.
The countdown in the dark may be here to stay, no doubt soon
to be supplemented by the electronic tones of welcome as the
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students punch in their four digit logons, but so too are the
students’ innate abilities to think and communicate as human
beings. Stripped of their digital peripherals, they would still
learn, and we should not be afraid to believe that there are times
when the quality of that ‘old school’ learning could well be
better. Internet Explorer may find itself unable to connect, but
that will never be an issue for us.
Catherine Goddard is head of English at Hampton School.
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Felsted In Harmony
An exciting opportunity is being taken up by at least 70
members of the Felsted community who have committed to
a Grade 1-a-Thon event to support the musical charity In
Harmony.
These musical volunteers plan to take a grade 1 music
exam on an instrument that they have not played before at the
end of the spring term. The budding musicians will gain
sponsorship for their endeavours and will be tutored by
Felsted’s finest student musicians for no fee, as part of their
charitable service for their Duke of Edinburgh’s Silver Award.
Mike Sugden, a Felsted housemaster, has taken up the
challenge. “This is a great personal challenge for a very
worthwhile charity. I have never had the opportunity to play
an instrument before and I can’t read music! My eight yearold daughter is learning the flute and I have always wanted
to give it a go. This is the perfect opportunity for us to learn
together.”
James Lowry, director of music at Felsted, comments: “I
am delighted to run this charitable event and give people the
opportunity to pick up and play an instrument for such a
worthwhile purpose. Similar schemes elsewhere in the
country have been extremely successful. I am hoping that
participants will also form a one night only orchestra to
perform a single piece once the exams have been taken.”
In Harmony is a charitable organisation based on the
model of the outstandingly successful Venezuelan El
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Sistema, which for over 30 years has provided instruments
and tuition free of charge to children in very deprived areas.
Felsted works particularly with the Norwich branch and
raised £1000 for them last year. The programme is chaired
by world-renowned cellist Julian Lloyd-Webber, who is
also the patron for Felsted’s music school. He will be
performing at the school in March 2012 as part of the
school’s Cultural Olympiad.
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Stepping into the arena
A school parliament can provide valuable experience for politically minded-students
Elizabeth Bamford, a lower sixth student at
Wolverhampton Grammar School, took her first
steps into the wider world of politics recently
after being elected onto the Wolverhampton City
Youth Council (WCYC). Her success means she
will be representing students of her school and
other young people in the south-west of the city.
The WCYC was launched in 2001 and has links
with the United Kingdom Youth Parliament and the
British Youth Council. It has strong links with the
City Council and meets fortnightly to discuss a
broad range of topics concerning leisure and public
services within Wolverhampton as well as wider
issues affecting young people within the city. Its
greatest success last year was the building of Epic,
a new youth café in Wolverhampton city centre.
Elizabeth, who is a member of the WGS
Student Parliament, was thrilled to be voted onto
the City Youth Council. “I am delighted to be a
part of this council, representing my fellow
students and working hard to ensure that the
views of young people in the city are heard at the
highest level.”
Elizabeth Bamford with fellow members of the student parliament.
She has been active in school politics for several years and has
recently helped establish the new development committee, streamlined in order to deal with points effectively and to
alongside parliament chairman, Alistair Macaulay. This looks at encourage more constructive suggestions. Recent achievements
the school’s development plan in detail, seeking to research larger have gone a long way towards creating a better sense of trust in
scale issues and implement change as and where appropriate. The the parliament and its processes, which, according to those
committee also considers the development of the parliament itself, involved, is vital if it is to succeed long term.
which was why it decided to try to establish greater links with the
WGS teachers Tim Guard and Kath Finn who have been
local area and the City Youth Council.
assigned to help students – although they are not members of the
Although a common phenomenon now, back in 1991 the idea parliament itself – believe that the body is a ‘nursery for more
of students having a say in running their school was relatively politically active students’.
unknown. However, the school’s then Head, Bernard Trafford,
“The Student Parliament’s role is to ensure that both the
argued that ‘it is their (the students’) education, not the
students and staff of WGS have the opportunity to have their
teachers’, nor the parents’, nor the nation’s’ and so a fledgling
voices heard in an elected body designed to serve the interests of
student council was born. The council has continued to evolve
the entire school,” comments Dr Guard. “By its continued
since then until in 2007 it became a fully functioning Student
development and branching out, important precedents are set for
Parliament, with a central aim to:
the survival and future of the student voice.”
…grant all students currently at Wolverhampton Grammar
The school’s current Head, Vincent Darby, is also keen to
School a voice in a democratically elected body which is ensure that students contribute to the ongoing development and
capable of coordinating and directing an appropriate success of the school.
response. The Parliament is also a means through which the
“In the last year, the work of the parliament has led directly to
staff can liaise with the student body and gauge popular a number of developments including the refurbishment of
opinion.
student cloakrooms and toilet facilities; a review of WGS’s
The WGS Student Parliament is an open forum, designed not Independent Learning Project; a new dress code for the sixth
only to resolve grievances but also to connect the year groups form; and an input into the school’s development plan.
“The WGS Student parliament is the epitome of democracy in
and unite the school. That said, it maintains its roots as the main
action,
one that not only benefits the school but provides a very
arena for discussion in which students may bring up their ideas
real
political
experience for our young students, many of whom
and concerns with a view to pursuing both.
Although the parliamentary process has not changed that – just like Elizabeth – use it as a platform to develop their own
much over the years, since September 2010 it has become more keen political ambitions.”
See also page 33.
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Where standing still is not an option
Clive McCombie introduces a modernising agenda for human resources at Gresham’s
The Michaelmas Term of 2008 saw a change of leadership at
Gresham’s and put its business infrastructure into a new
perspective. In challenging economic times, the governors and
the Headmaster decided to review a range of operating policies
and structures, primarily to do with support staff and business
management activities but also in relation to academic reward
and performance management.
At that time, although the school employed nearly 400
academic and support staff, there was no separate human
resources (HR) function and so the Headmaster appointed the
author as HR director in March 2009. In outline, his role was to
establish an in-house HR department and concentrate in
particular on:
• New pay structures for academic and support staff.
• A review of organisation structures and individual job
descriptions.
• Harmonisation of non-pay benefits between academic
and support staff.
• An overhaul of safer recruitment and CRB policies and
practices.
• Provision of an HR database, linked to the Central Register.
• Updating of Contracts of Employment.
• More transparent communication of HR policies and
practices to all staff.
Bearing in mind the resources needed to design new policies and
practices and, more importantly, to see them embedded in the
hearts and minds of management and staff, a five-year timescale
was envisaged for such a programme of work. At the halfway
point, this case study takes stock of how far the modernising
agenda has progressed and what more remains to be done.
The starting point in April 2009 was a major strategic review,
involving senior management from both academic and support
departments and members of the governing body, facilitated by the
HR director. The outcomes were clear statements of Gresham’s
vision, mission, values and ethos and the substantial basis for a
strategic development plan, which was subsequently developed
and published by the executive committee. This plan was then
cascaded in accordance with the flow chart in figure 1,
accompanied by organisation structures for the whole school,
identifying clear reporting lines and management responsibilities.
At the same meeting, the notion of the Gresham’s ‘Drivers
Pyramid’ was developed to achieve a clear definition of the
relationships between academic staff and strategic and
operational support activities. This also led to discussion and
clarification of what was seen as the Gresham’s ‘Product’, ie
what it is that Gresham’s offers to its pupils and parents.
Armed with this seminal information, the various functions,
faculties and departments evolved their own strategic and
operational plans over the ensuing 12 months. (See figures 2 & 3)
The HR journey started with an audit of current policies and
practices, hitherto performed by a variety of individual staff
members as bolt-on activities to their core jobs. Such activities
as recruitment, CRB checks, employment contracts, staff
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handbook updating and personnel filing were identified as
needing to be centralised under one HR function and this project
was progressively undertaken during a 15 month period.
Initially, the HR director was the only dedicated HR resource,
but it quickly became apparent that more operational support
was needed if the function were to be fit for purpose. As a result,
when the HR director came to the end of his assignment in
August 2011, he was able to hand over to a team of three,
including two staff members recruited from within and
undergoing professional training in conjunction with the
Chartered Institute of Personnel and Development (CIPD). In
parallel with this, a number of key projects were undertaken in
accordance with the initial remit.
Support staff job-sizing/evaluation and pay structuring was the
most pressing need since there had been no formal structures in
place. This followed the process outlined in figure 4 and also
provided the basis for the restructuring of academic staff pay and
allowances.
As well as validating the newly-established organisation
structures, the project for both academic and support staff
established a pecking order of job size, a number of job families and
grades, linked to job size and market-driven pay scales. These scales
have maximum and minimum values and provide for progression
(exclusive of cost of living), linked to individual competencies and
performance, as reflected in personal development reviews (PDRs)
and subject to affordability in any one year.
Academic scales also provide for a parallel career structure for
those advanced skills teachers not wishing to progress up the
teacher manager route. Performance management and appraisals
were reviewed and a PDR process was introduced for support
staff the first time. This model also informed an extension of the
academic appraisal process, which had been rather more
departmentally than individually based and almost exclusively
focused on classroom activity and performance.
Training and development, particularly in relation to some of the
softer skills of management, was identified as an important part of
the new modernising agenda and a whole day INSET was given
over to exploring the HR role of the teacher and support staff
manager, facilitated by the HR director and visiting speakers.
Whilst it could only scratch the surface of a huge subject area, it
did raise awareness among many who may not have understood
their broader responsibilities outside the teaching, classroom and
pastoral environment. This is ongoing work and further modules of
training are planned for teacher managers.
As in most organisations, staff communications remain a key area
for continuous development and improvement. HR has taken a lead
in providing an occasional newsletter for all staff, highlighting
developments in HR policies and practices and seeking to underline
the commitment to greater transparency. It has also sought to
achieve greater integration among academic and support staff and
demonstrate how their disparate roles are both vitally
interdependent and appropriately valued. An important
development has been the introduction of a support staff forum in
which representatives elected by staff join management
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Figure 3

Figure 4
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representatives to establish more effective two-way communication.
The harmonisation of terms and conditions among academic
and support staff has been an important indication of the
commitment to a more ‘single status’ organisation. Whilst the
academic and support staff employment sectors dictate detailed
differences, Gresham’s has introduced greater commonality in
such areas as holiday entitlement, sick pay and private health
insurance. These initiatives have had a beneficial effect on the
morale and commitment of support staff.
So, where to from here? Well, the HR journey is only half
completed and, as with every other aspect of school life, it is
based on the assumption of continuous development and
improvement. Many new systems and procedures are in place
but they still have to be embedded and instinctively embraced by
staff and management as ‘the way we do things around here’.

The HR database project, a vital component for future
inspections, is work in progress as are the programmes covering
career development and succession planning, as well as training
and development that is linked to PDR. The wider skills and
competencies of staff will be audited in order to ensure that
Gresham’s capitalises on its intellectual and skills resources, the
scope for non-cash rewards will be looked at, particularly in the
current straitened global economic circumstances, and time for
professional management is being built into academic timetables.
It’s a massive culture change but the challenge has been taken
up against the realisation that standing still is not an option.
Clive McCombie has been working with
Gresham’s since April 2009.
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The changing face of
school governance
The new educational landscape under the coalition government will continue to present
both challenges and real opportunities for all schools across the state and independent
sectors. Whatever the status of schools – charitable, for profit, free or state – the quality of
governing bodies will be ever more vital during the years ahead

Neil Carmichael
The growing importance of school governors is both
fundamental and clear to see and that is the issue Neil
Carmichael and I have addressed in our recently published
report, Who Governs the Governors: A Fresh Approach to
School Governance.
The report assesses the opportunities created by the 2010
White Paper and asks some searching questions about how the
quality of boards can be enhanced and the appeal of joining
them widened. More than 60 people packed a committee room
in Parliament for the launch event, including a number of HMC
Heads, MPs, peers and leaders of schools and federations.
We estimate that there are almost half a million school
governors in the UK across primary, secondary, state and
independent schools. We regard them as being a core part of the
community whose work is often overlooked or taken for granted.
With the role of the LAs diminishing, the role of governors in
the maintained sector will change, but we have also considered
the composition of governing bodies within the independent
sector.
We reviewed the governing bodies of 100 leading independent
schools. Key findings in this sector were that:
The average number of governors is 21.
The gender balance amongst governing bodies varied, to
some degree, according to the type of school. Of the 34 all
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girls’ schools considered, only ten have a majority of female
governors. Of the 23 all boys’ schools considered, all had a
male majority governing body.
All those coeducational schools considered had a majority
of male governors.
What cannot be so easily established is whether or not these
figures reflect either the interest in joining boards or applications
made by gender since such data is not available. As in corporate
boards, we believe that broadening the appeal of school boards
will be a key task to ensure that they are able to reflect the wider
communities schools serve.
In terms of professional backgrounds, most of the schools in
our review have at least one lawyer and often an academic.
Church and other faith groups are, unsurprisingly, well
represented, especially in schools with an ecclesiastical
foundation or endowment. A final area common to almost all
schools is to have alumni serving on the board, who are always
people with a successful professional career.
We welcome the move from representative boards to skills and
experience-based boards as set out in the White Paper and
believe lessons can be learnt from other public sector and nonprofit organisations in terms of how to improve the overall
standard and quality of their work. Our report has been produced
following a wide range of meetings and seminars with key
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educational leaders and chairs from across the sectors. Our key
recommendations were as follows:
Key skills: Boards will often evolve without full
consideration of the breadth of skills and experience needed,
which leads to the over-representation of certain professions
or sectors. Key areas to be covered by all boards should
include experience of education, finance, HR, property and
communications.

HERE&THERE

Diversity: Ensuring a breadth of backgrounds (not only in
terms of gender) and experience is important for boards to
thrive. The time commitment is likely to increase as the role
of LAs is reduced. In common with housing providers and
NHS boards, schools may wish to consider remuneration for
chairs and board members to widen the range of candidates
attracted to serve.
National Advertising Campaign and Database: The role of
school governors offers an opportunity to serve the
community and to be part of the country’s education system.
Never before have so many people wanted to join boards
and develop their non-executive experience. We see schools
as providing a great opportunity to meet that need.
Empowering schools and federations to find new governors
and candidates through a database will accelerate the
process of filling vacancies and, at the same time, enable
candidates to update their own profile.
Composition: In common with federations and key academy
providers, we concluded that smaller, skills based boards of
around 12 members were ideal to ensure effective governance.
The role of chair: Strong and effective chairs who bring
experience from other sectors and boards are ideal.
Succession planning should be considered more, both for
future chairs and new governors.
Fixed terms: Refreshing boards whilst ensuring continuity is
vital. We recommend three year fixed terms with the
possibility of a maximum term of nine years.
Empowering parents to dismiss chairs and governors: When
boards fail to address mismanagement or take decisive
action, we propose that parents should be able to force a
vote to bring about a change of chair or, in extreme cases,
the full board.
Finally, the formation of the All Party Parliamentary Group on
School Governance, to which Neil Carmichael is the elected
chair, Baroness Howe the president and Lisa Nandy, Labour MP
for Wigan, the vice chair, has been formally inaugurated to
develop new ideas.
Those attending the report launch unanimously welcomed this
proposal and we look forward to hearing from the Heads, chairs
of governors or governors of independent schools who would
like to be part of the group. To register your interest or for more
information (including a copy of the report), please contact
Edward Wild on 0207 233 2115 or email: appg@wildsearch.org
Neil Carmichael is MP for Stroud, a former chair of
governors and a member of the Education Select Committee.
Edward Wild, former Development Director of Hampton
School, is the Director of Wild Search, a headhunter
specialising in senior management and trustee appointments
within education and non-profit organisations.

Launching 500 years of history
The release of 500 balloons on 21st October 2011,
marked the start of quincentenary celebrations at
Wolverhampton Grammar School. Students released one
balloon for each year of the school’s existence as part of
its annual Founder’s Day Service. The service, which sees
all 689 WGS students walk from the school to St Peter’s
Church in the city centre, will be particularly significant
this year as the school looks towards this special milestone in its history.
WGS was founded by a local wool merchant, Sir Stephen
Jenyns, who, as Lord Mayor of London, was knighted by
the newly-crowned King Henry VIII in 1509. In 1512 Sir
Stephen founded WGS as a free school for the instruction of
poor boys of the town in ‘good morals and learning’.
“Founder’s Day is a very important day in our calendar,”
comments Vincent Darby, Head of WGS. “To be on the
verge of the 500th anniversary of our founding is a remarkable achievement and something of which the school and
the city of Wolverhampton should be extremely proud. The
school has gone through many changes in its 500 years. We
now provide education to 689 boys and girls aged between
seven and 18 who come to us from all over Wolverhampton
and the surrounding areas, and the values and qualities that
were present at the founding of the school still form part of
the busy, happy successful school we are today.”
See also page 29.
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The importance of ‘passive’ alumni
Why good management is needed for a substantial untapped resource
Good managers know the value of their employees. They are often
an organisation’s most valuable asset, the embodiment of
knowledge and expertise which in combination determines success.
Head Teachers know the value of their staff, but, incredibly, many
schools, colleges and universities spend years educating and
training their students and then just let them go. Current students
are seen as work in progress so, when the final exams have been
taken and the leaving age achieved, the job is done.
Yet good human resources are expensive to acquire. They are
accumulated over many years of education, training and on the
job learning; they are far more flexible than such capital assets
as buildings or machinery; and they are often as closely tied to
an organisation as its reputation, brand and products or services.
Perhaps most important of all, they often appreciate over time.
Some research we have been doing at the University of
Plymouth suggests that schools are failing to capitalise on a very
valuable asset: their alumni.
Active members of alumni associations are a very small
percentage, on average perhaps 10-15%, of the total number of
leavers. Many schools have no formal or informal alumni
association. This led us to consider the difference between
‘active’ and ‘passive’ alumni and the extent to which these
‘passive’ alumni represent an under-utilised school resource.
Our study of ‘active’ alumni, those who maintain frequent
contact with old school or college friends via some form of
alumni association, found them to be living close to each other,
either in their original home or university town or a capital city,
and having family and business interests in common or other
shared activities such as sport.
The alumni association fulfils a role for them in supporting these
interests: they keep them in touch with friends and quickly extend
this initial network to friends of friends. These people identify
strongly with their Alma Mater and are proud to be associated with
its reputation and traditions. They choose to extend their other
social and business activities within the same community.
The educational institution itself may play a limited role
within this network but generally benefits from it by donations
and fundraising activities. Managing the relationship between
the educational institution and the alumni association in these
circumstances is about ensuring that the school is included in
some way by, for example, providing social venues or keeping
databases of names and addresses, so as to benefit from alumni
activities and goodwill.
The ‘passive’ alumni are far more numerous but their potential
asset value to the school is unknown. Our research found that most
alumni do not believe they have any reason to keep in touch with
their Alma Mater when they leave, arguing that their friends leave,
teachers retire, and that even the buildings may change. The shared
interests that ensure the active participation of a small number of
alumni are often the very things that deter others.
However, our research has found that even those who actually
disliked their experiences at the school showed an interest in it
when prompted. They also admitted to checking its league table
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position or being pleased to hear of a fellow alumnus’s success.
They still identified with the school a little, not necessarily because
of prestige or distinctiveness, but more because of shared history.
There was also some sentimental curiosity amongst those we
interviewed. They wondered if it was still possible to get under
the old gym via the central heating tunnels or whether their
name was still scratched into the surface of a desk. Sentiment
alone would not, however, be enough to engage the ‘passive’
alumni into an association.
Our research focused on whether these ‘passive’ alumni
represented an untapped resource that could be made available
to the institution. There has been a considerable volume of
research into the functioning of different kinds of social
networks, many exploring the managerial implications of
Granovetter’s well-known work on ‘The strength of weak ties’
(American Journal of Sociology, 1978).
The research suggests that close, ‘embedded’ networks
reinforce current activities and looser networks contribute to
more innovative activities. We thought it would be interesting to
see if this applied to alumni. Schools and universities need both
impetuses, first to reinforce what they already do well and
secondly to reach out beyond what they currently do and identify
new opportunities. The ‘active’ alumni demonstrated all the
features of a closely-embedded network.
The ‘passive’ alumni were geographically much more widely
dispersed, working or retired in many different parts of the world.
They had often totally lost touch with the Alma Mater and with
most, if not all, of their peers. Two things were of particular interest
to the study. The first was that they had generally led interesting
and successful lives; the second was that they were prepared to
share some of their experiences with their old school.
Many would be happy to give some time, some of their
expertise. They offered work placement opportunities and
careers talks, for example. If they lived abroad, they offered to
help recruit students in their home country and to help to
organise fundraising events there. Their experiences were varied
and valuable and they were often prepared to give in these ways,
but no one, until us, had asked.
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Many British educational institutions are looking to the
American model of foundation offices for ‘friend and fundraising’. The alumni ‘business’ is, however, too firmly fixed
to the notion of how best to ask for money. It became clear
in our research that for the ‘active’ members of alumni
associations, their motivation is not really about the old Alma
Mater and a sentimental attachment to the past, but about
current shared interests.
The strongest network ties are those where all parties
benefit. The ‘passive’ alumni are different: they did not
maintain the same shared interests they had when younger
but developed new ones which they could now be interested
in sharing. Most certainly did not want the first contact they
had with their Alma Mater for many years to be a begging
letter suggesting that they set up a legacy or make a
donation, though this is not to say that they would not
donate funds in the future. Many would.

From the perspective of the strategic management of
schools and universities our research suggests that ‘passive’
alumni represent a very substantial untapped resource. They
number over 90% of all alumni and are often people who
have had broader life experiences than the ‘active’ alumni.
The management of relations with alumni associations
should not be seen as something peripheral to the
educational establishment’s core activity but central to it. It
is ironic that the very institutions that contribute most to the
creation of valuable intellectual assets are those that in many
cases appear to appreciate them least.
Lynne Butel is deputy head of the School of
Management and Juliet Memery is Associate Professor in
Marketing at the University of Plymouth. They wish to
acknowledge the support of the Department for Business
Innovations and Skills Knowledge Transfer Partnership
Scheme for its support for this research.
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Repton and the HMC during
the Second World War
Nick Hillman recalls a crisis facing many major independent schools
If history can be understood through the eyes of great men, then
our education system can perhaps be understood through the
experiences of great schools. My recent research delving
through the National Archives suggests the story of Repton
School reflects both the torrid time that independent schools
faced around the time of the Second World War and their
recovery afterwards.
HMC’s annual conference took place at Repton in December
1938. Independent schools were feeling the pinch then due to a
falling birth rate, lower family incomes and new competition
from state-funded schools. Earlier in the year, Repton had closed
one of its boarding houses, the Cross.
The fall in demand was the main topic at the Repton meeting
and afterwards HMC warned their members against such
perceived vulgarities as ‘competitive advertising ... windowdressing of various kinds, ill-concealed bribery by means of
reduced fees, and other methods of attracting parents and boys
which would be distasteful in the highest degree’.
The challenges faced by private schools became so bad once
the Second World War began that the Chairman of HMC –
Spencer Leeson, Headmaster of Winchester – wrote, in vain, to
the Cabinet Secretary demanding to meet the War Cabinet on the
grounds that: ‘Men who are under sentence of death do not find
it easy to make allowances.’
Around 25 independent boarding schools were requisitioned for
government use and the War Cabinet briefly considered wholesale
use of public schools’ facilities for the expansion of the army. This
was successfully rebuffed in 1940 by Herwald Ramsbotham, the
President of the Board of Education, who accused the Secretary of
State for War, Anthony Eden, of ‘a covert attempt to secure [the
public schools’] ultimate elimination’.
In 1941, Repton was placed by the Board of Education in a
group of 13 public schools with a ‘doubtful’ future. The school
was in good company as the group also included Harrow,
Malvern and Bryanston, and it could have been even worse –
five other schools were said to be close to ‘extinction’.
Nonetheless, Repton was in dire financial straits. A second
boarding house (Latham House) closed in 1942 and the number
of pupils, which had stood at 409 ten years earlier, and was 353
on the outbreak of war, fell to just 273 in 1943.

One major problem was similar to the public benefit test that
the Charity Commission has been applying to independent
schools. Papers in the National Archives show that a rise in fees
for the year 1921 led the Board of Education to impose an
annual ‘ransom’ on Repton of £600. Partly as a result of this, the
school owed almost £50,000 by 1941, and was being charged
interest of £2000 a year.
A civil servant noted: ‘It is to be feared that Repton is being
slowly strangled by financial difficulties and the various devices,
which are being considered by the Government, of admitting
Day boys and starting a Preparatory Department, are not likely
to be effective.’
Repton Preparatory School had in fact already been founded
and it made good use of the shut boarding houses. Beginning in
the Cross with eight boys in 1940, it quickly became a
successful feeder for the senior school and moved to Latham
House in 1942. Today, it is commonly known as Foremarke Hall
after the Georgian manor house in which it now resides.
The sort of problems faced by Repton and other schools
during the war encouraged meetings with local authorities to
discuss a closer relationship. In March 1941, representatives of
Derbyshire’s Education Committee met with Repton,
Abbotsholme and Trent College to formulate a publicly-funded
bursary scheme for local residents that the full County Council
later passed.
Leading independent schools also began to look towards
central government for support. Their governing bodies had
historically held no corporate identity, but their lobbying
position was improved in July 1941 when the Governing
Bodies’ Association was founded by Geoffrey Fisher, the Bishop
of London. Fisher was both a former Headmaster of Repton and
the Chairman of Repton’s Governors, as well as a future
Archbishop of Canterbury.
Fisher worked with R A Butler, the President of the Board of
Education, on the establishment of the Fleming committee, which
was set up in 1942 to consider a closer association between public
schools and the rest of the education system. In 1944, the
committee recommended that one-quarter of the places at these
schools should be assigned to a new national bursary scheme, with
local authority bursaries as the icing on the cake.

‘If history can be understood through the eyes
of great men, then our education system can perhaps be
understood through the experiences of great schools’
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However, as I argue in a new academic paper, the Fleming
committee turned out to be an irrelevant aftershock. In reality,
the country’s leading independent schools generally recovered
their stability from around halfway through the war. Simon
Batten’s new history of Bloxham School recounts how there was
a Te Deum in the school chapel in 1942 when the number of
pupils exceeded 200.
At Repton too, numbers gradually recovered. The Cross was
reopened in 1945 and Latham House in 1947. Turbulence in the
state-financed school sector may have been one factor restoring
confidence. It has even been suggested that the abolition of fees
in maintained grammar schools made those schools less
attractive relative to independent schools for some parents.
When Repton celebrated its quatercentenary in 1957, it was

full to bursting with 470 pupils. In such circumstances, it is
perhaps not surprising that a publicly-funded national bursary
scheme of the sort that was popular during the Second World
War did not occur and that any local arrangements were ad hoc
and small scale. Nonetheless, as a Radio 4 documentary
broadcast in June 2011 (When Wesley Went to Winchester) made
clear, the small numbers of pupils who were helped to attend
leading independent boarding schools by more enlightened
counties earned lifelong benefits.
Nicholas Hillman is Special Adviser to the Minister of State for
Universities and Science. He has recently published an academic
article on Harold Wilson’s Public Schools Commission and will
soon publish a paper on the Fleming report.

The whispering stones
John Hely-Hutchinson found that they shouted loud when he was a pupil at Eton
As new boys to Eton College in September 1942, we expected a
great welcome from the Headmaster when he addressed us on
our first day. We were disappointed.
“It is my job to induct you into Eton,” said Claude Elliot. “I
didn’t say ‘welcome’ and I didn’t say ‘Good morning’, because
many of you will find this one of the most distressing inductions
you will ever undergo.
“You may have been big pots at your junior schools, but here
you are nothing. Although you have grown used to having
smaller boys kowtowing to you as prefects or captains of school
teams or top scholars, you will now start at the bottom again.
“You may have heard it said that you are here to be prepared
for a life of distinction. Not a bit if it. You are here to be kept off
the streets during your difficult years.
“So you will be made to work every hour God gives you. If
you are dim, you will be helped over the hurdles. If you are
clever, your potential will be assessed and you will be punished
if you don’t fulfill it.
“Your spare time will be spent fagging for older boys, and if
you don’t do what they tell you, or any of the staff tell you, you
will be punished. But I wish you good luck. You are going to
need it.”
This was a courageous speech, since the school was going
through a difficult time, with the Second World War at its nadir.
Since we were only 20 miles from London, the school had
received two stray bombs which, some said, was von
Ribbentrop’s revenge on the school for refusing to admit his son.
A more significant impact on numbers came from the decision
of some parents to send their children abroad for the duration of
the war. Owing to the shortage of boys, some of the periodic
unrest among the lower boys had to be handled tactfully.
Many of the inspiring younger teachers had been sucked into
the forces. Those that were left were of variable quality. One, I
remember, used regularly to fall asleep half way through his
divisions. Luckily it was a select division so we could work
largely on our own. Heating and food were in short supply. As a

church school we could expect to fast in Lent, but, in practice,
we fasted all year round.
After a few months of misery, the atmosphere was made worse
by our former Headmaster, Cyril Alington, who came to address
us in chapel. “I cannot imagine a worse place to put a school,”
he said. “It is so wet and cold in the Thames Valley that it is a
wonder that every one of you doesn’t go down with rheumatic
fever. And the smoke from the factories in Slough would give the
strongest of you bronchitis. The only thing that redeems Eton is
tradition. Centuries of learning are locked up in these buildings,
and if you listen carefully, the very stones will whisper to you.”
These whispering stones seemed rubbish to me at the time,
but, as I moved up the school, there were some redeeming
features. Many older beaks were genuinely fond of children and
they got better results than those who were just desperate to keep
order and drill us through the syllabus.
And there were some beaks who uncovered treasuries of
knowledge. I shall never forget a freezing cold, wet morning in
January 1944, when icy sleet was being driven across the sodden
pavements. We were to study ancient Greek written by a long
dead poet called Homer, taught to us by a half-dead teacher who
had been shipped home from the war after being severely
wounded.
We were totally depressed. Yet from the moment Nigel Wykes
asked us to open our books, we were invited by the heroine
Nausicaa into a warm realistic paradise, with beauty and
understanding on every side, described in poetry that has never
been equalled. I still read it when I feel depressed.
As a weak mathematician, I was put into a remedial class under
the leadership of the gifted A E Conybeare, who was so sure of his
authority that he even played snowballs with us (he was pretty
accurate), and when he was appointed Vice-Provost, he overhauled
the school finances. As a result of his careful tuition, I later found
it easy to grasp a university engineering syllabus.
Some of the beaks respected our youthful opinions. When Mr
Conybeare said that there was no exact value of pi, I submitted
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a design for a mechanical contraption that could calculate pi
to any desired accuracy, and was warmly thanked for it. I
also remember pointing out an error in a textbook to the
much-feared ‘Bloody’ Bill Marsden, and actually being
thanked for it.
A strange anomaly was that the most oppressive beaks
were also the most popular. When discipline broke down on
V E Day, a mob of boys rushed to ‘Bloody’ Bill’s house and
cheered him when he appeared at the window. Bill tried to
get the names of his well-wishers in order to punish them,
but no one was willing to co-operate.
Some demonstrations were carefully planned and far from
spontaneous. A cannon, which had probably not been fired
since the Crimean War, stood in front of one of the blocks of
classrooms. Four friends decided to test it out, just in case it
was ever needed to defend Eton against a threatened
German invasion. One of the boys, who was a chemistry
buff, built and inserted a small bomb timed to explode in the
middle of a lesson so that no one would be in danger but that
everyone would hear it.
That evening a night watchman heard ticking from the
cannon and fished out the bomb with a hooked line. The
authorities wanted to know who had planted it, so they kept
watch and, sure enough, the would-be gunner arrived to

Whispering stones by the Thames.
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investigate when it became apparent that the bomb had
missed its cue. When the four friends had explained why
they did it, an old Etonian in the Royal Horse Artillery
invited them to visit one of their firing ranges.
One bomb that did go off added a new dimension to my
sculling. The changing patterns of sunlight and cloud on the
freckled water, which inspired me eventually to become a
fresh-water scientist, were abruptly disturbed at 15h27 on
Saturday, 1st July 1944, when a flying bomb fell on the
rubbish disposal plant in nearby Dedworth, mis-directed
there, perhaps, by Ian Fleming, whose job it was to mislead
German double agents even if it put his old school at risk.
Although the two bombs that fell in Weston’s Yard and
School Yard in 1940 caused considerable damage and blew
out the Chapel windows, Alington’s sermon was in the end
fulfilled. Being taught ancient Greek philosophy by Mr
Crace towards the end of my schooldays in one of the oldest
classrooms in the College, just as generations of my
predecessors had been taught there over the past 500 years, I
realised that the stones in the walls weren’t just whispering
to me, they were shouting so loud I could hardly concentrate.
John Hely-Hutchinson was a boy
at Eton from 1942 to 1947.
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All change?
No change?
An interview
with Logie
Bruce Lockhart

Logie Bruce Lockhart

What are the differences between the job of an HMC Head 50
years ago and now?
The world has never changed faster, yet in some ways our job was,
for the first post-war years, very similar. We discussed the same
problems: sixth form timetables and exams, how to stop too much
time being given to tests. We faced the same difficulties: how to
stop raising fees, how to find ways to help able, penniless boys,
how to co-operate with a Labour government.
There was far less bureaucracy. We could rely on the support
of our governors and our local authority – even the government
didn’t try to obstruct our decisions, or flood us with forms and
with complex instructions, which were constantly changing. I
had one secretary and my bursar another.
Nowadays eight ladies occupy offices of their own:
counsellors; public relations; press liaison; fundraising; relations
with former pupils; a registrar; somebody in charge of
publications; and careers. All think they are hard-working, but in
a strange way they increase the Head’s work because he has to
co-ordinate, organise and consult them instead of doing the more
important part of his job: getting to know and to enthuse his
teaching staff and pupils; and making quick, clear decisions.
While computers, the internet and the television have opened
up marvellous possibilities, they have also contributed to the
feeling that our pupils are increasingly living in a push-button
world, where people can only be contacted through machines
and human relations have been for ever changed.
It is much harder for Heads to bring about reforms and to
influence their staff and pupils without endless consultations and
harder still to cast the net of opportunity so wide that even the
smallest talent can catch fire. Parents are more demanding and
one per cent of them, usually the parents of the most difficult
pupil, can waste 20 per cent of the Head’s life.
One 1980s mum came to see me about her tiresome son. I
hardly got any opportunity to say anything and, after she had
harangued me for an over an hour, she finished on a high note:
“The trouble with John, Headmaster, is that he talks too much. I
can’t think where he gets it from!”
The dividing line between Headmastering after the war and
now was the student revolution of 1965-1973. One term we were
entertaining cheerful pupils with polished shoes and short hair

who listened with rapt attention to classical music; the next year
they were stomping around to the sound of Rock Around The
Clock in their studies. The downside to the revolution was the
loss of discipline: the widespread doctrine ‘All life styles are
equally valid’; the clamour for pupil power; the cult of drugs;
and the rejection by many parents and children of Christian
values.
Authority in all its forms was challenged and freedom to drink
and smoke and to indulge in any form of sex was assumed to be
essential. Competition was regarded as wicked and even
excellence was suspect. Did you ever read The Little Red School
Book? If not, try to get hold of this manual for student
revolutions.
The good things to emerge were that we had to rethink our
jobs. Some were determined to change nothing, others to accept
every new idea. The majority steered a subtle course towards a
typically British compromise: listening and learning; standing
fast on important issues; giving way to new ideas that would
help in the new world ahead.
We grew more tolerant. The use of the cane gradually
disappeared. Co-education reduced bullying and homosexuality.
Sex, and especially homosexuality, ceased to be a great sin and
art, music, drama and behaviour, the best tests of a school’s
civilisation, improved. School councils rose and fell. Tiresome
wars were fought over clothing and hair length.
As a young Head I agreed to discuss the clothes list at a full
masters’ meeting. When I came to ‘Bathing Trunks – black’ I
suggested that plain red, yellow or blue would be quite harmless.
A senior housemaster said “Oh Headmaster! Not only should
they be black, but on no account should they be glossy!” Never
again would I discuss clothing, but delegated the job to a
subcommittee of three.
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As Heads we fell in with the Chinese saying ‘we hear and we
forget; we see and we remember; we do and we learn’. At the
same time, most of us refused to accept that competition was
wicked, that good manners were a misguided attempt to spread
middle class values and that our efforts to keep our pupils aware
of a spiritual dimension and moral issues were ‘meddling
paternalism’.
What were the best and worst things that happened to me at
Gresham’s?
Best? My wife and children. Otherwise, like all Heads I got great
joy out of the achievements: winning the schools’ and the Old
Boys’ squash for six years; the improvements brought by going
co-ed in art, music and drama and three or four years later being
Rugby World’s school of the month; winning the Ashburton
Shield; Olympic gold, the success of individual pupils like
James Dyson, prizes, knighthoods, distinctions in music and
literature; watching Ben Youngs follow his father, both expupils, as scrum-half for England; dancing and singing Two, two
the lilywhite boys in Frank Fisher’s room at midnight on his
birthday during the annual conference, with the improbable
assistance of my brother Rab and Michael McCrum.
Worst? As a parent, the loss of my eight year-old daughter, run
over outside the gates of the school. As a Headmaster, the
inevitable serious incidents, like being woken at 6am and
informed that there was a corpse in the swimming bath, but I
suppose that 27 years of Headmastering will always expose you
to one or two crises like that.
On a different plane: trying to get a very rich Old Boy, a judge
specialising in juvenile delinquency, to contribute to our appeal.
My five year-old daughter escaped from her bedroom where she
had covered herself in chocolate and, stark naked, she chose to
clamber all over the judge’s Rolls Royce. The chauffeur was too
embarrassed to cope and my wife was not on the scene quickly
enough to rescue the situation, so farewell £10,000!
I was equally unlucky when I took another wealthy
prospective parent to see a rugby match. His glamorous Parisian
wife was admiring my normally well-behaved wolfhound when
it decided for some extraordinary reason to cock a leg and pee
all over her silk stockings and priceless bootees.
Why did I become a teacher?
I was offered a post as interpreter at Supreme HQ but saw no
great future in it. Also, later, with MI6, but I knew that I would
lose important papers and there were too many of my family
involved in that world. To remain in the Army in peace time did
not seem a good idea; and when I was offered a situation in the
Bourse in Paris, provided I would coach the Stade Français
rugby team, my total inability to understand money made this an
impossibility, although our lack of funds as a young assistant
master at Tonbridge made it tempting.
No. I liked teaching and I felt that all my interest and
enthusiasms, family life, games, languages, art, music, fishing
would be an asset. What a great place to bring up children: all
the facilities for a good education.
Could HMC have established better links with girls’ schools?
Yes! When chairman of the eastern division, I was the first to
dare to invite my opposite number to address our division on the
difficulties and dangers of coeducation. The redoubtable Miss
Manners certainly seized the opportunity to tell us what she
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thought of us ‘stealing her girls’, not training enough staff or
having enough ladies in the common room. We would be easily
fooled by the tears of 15 year-old lovelies. Her bright and
innocent girls would be frightened and corrupted by our coarse
rugby playing louts. Adolescent girls needed the guidance of
women who understood them and the calm atmosphere of a
male-free community to give of their best.
Moreover – and they’re still claiming it now, though I’ve found
it clearly untrue at Gresham’s – girls got better exam results in
single sex schools. Phew! But we learned a lot, and I think it was
an experiment that should from time to time be repeated.
Have public schools been good for Britain?
In general, yes. A minority have sadly lived up to the caricatures
provided by the comedians and the tabloids. Whereas they used
to prepare their pupils to take over their fathers’ estates, to run
the Empire, to work in the Church, the armed forces, the Foreign
Office or government, they now prepare them for a new world
offering a much wider choice.
Before the war our ex-pupils served an apprenticeship and
stuck to their chosen job. If they changed job twice by the age of
30, we assumed that they had put their fingers in the till or
seduced the boss’s daughter.
Now they travel and try their hands at several jobs and acquire
experience and varied skills. I think it is a better way, and that
our ex-pupils still stand out for their unfashionable skills: good
manners; a desire to give good service; to be punctual; to work
hard and get on with other members of their team; and to offer
wide and varied experience.
After the war our common rooms were full of people from the
armed forces who, perhaps arrogantly, looked down on the
‘children’ who had gone from school to university to teaching.
But the experience we brought to our schools was valuable. War,
the sight of concentration camps and the loss of my beloved
daughter did more to change me than my academic studies could
ever do. Take risks and make mistakes and you go on learning,
but an easy life and easy success teaches you little more than
self-satisfaction.
Have I enjoyed retirement?
Oh yes! At last a chance to wear bathing trunks, glossy and
emblazoned with champagne glasses and chorus girls. Not to
have to suck up to the rich and important, or sack anyone, or to
disapprove of misbehaviour. To have time for my wife and
family, to read Anna Karenina again, to write, read, watch birds,
paint and fish.
To top up intellectual tanks that have been dried up for sheer
lack of time and to reminisce with others of my age, including
ex-HMC Heads, about the fun we had and how lucky we were
to be in a time of great change. To put the world to rights without
actually being responsible for anything, and to laugh throughout
the evening about the extraordinary unpublished incidents that
made it all such a challenging and thrilling job.

The way we were

‘The best centre half in England’
Ken Shearwood is interviewed by Lizzie Haynes and Felix Aylett, both Ken Shearwood All
Rounder Scholars in their last year at Lancing College
LH: Where did you spend your schooldays and did you enjoy
them?
KS: I spent them at Maidwell Hall Preparatory School and
Shrewsbury. I went away at seven, as a boarder, and was terribly
homesick … but you grow into it, you have to. Shrewsbury was
very tough! I went there in 1935 and in my time the masters did
the teaching and the boys ran the school!

Ken Shearwood

FA: Did you live locally to Shrewsbury?
KS: No, I lived in Derby. My father was a GP. We lived in a very
poor part of Derby and we saw the poverty of the ’30s.
LH: Opinion is divided about taking a ‘gap-year’ before
university. Your ‘gap-year’ was military service. What was that
like?
KS: Right at the outbreak of war I went to Liverpool University
and we experienced the Blitz there. The university was bombed,
and closed actually. I joined up in 1941 and I spent the rest of the
war in the Navy – first as a matelot, then as a sight-setter on two
destroyers.
I served on the Foresight and then we were drafted to the
Montrose, working from Harwich, up the east coast on convoy
work. I was a sight-setter on ‘A’ Gun and you never forget those
things. I would close up on the gun and I would say: “A Gun, TS,
A Gun closed up, cleared away, bore clear; all guns with SAP
and a full charge load, load, load.”
And then the damned thing would be fired! It was a deafening
sound, with one’s face next to the range and deflection and the
barrel. That was my education – those 18 months on the lower
deck.
When the war ended I got married straightaway in 1946, to my
wife Biddie. I should have gone back to Liverpool University but
I just didn’t feel that I wanted to. I would have been an architect
had there not been a war.
I was Senior Officer Landing-craft at Dartmouth at the end of
the war. I was in a pub there one evening talking to somebody
who said that he thought fishing would be the way to make a
good living. As I left the pub somebody stopped me and said that
he had been listening to this conversation and knew of a boat for
sale, and maybe he and I could make a go of it! Apparently he
was the mate of an MFV in Dartmouth, and I went with him,
bought the boat and became a Mevagissey fisherman! And for 18
months we worked out of Mevagissey.
FA: So after all this you then went on to Oxford! How did this
come about?
KS: Well I was playing cricket at Gorran, close to Mevagissey,
and as I walked out somebody said: “That wasn’t a very good
shot for somebody who’s wearing a Saracens cap.” And I took
my pads off and wondered who the hell it was! When I asked
him how he knew I was wearing a Saracens cap he told me that

he had taught at Shrewsbury and was now the Head Master of St
Edward’s, Oxford.
His name was Henry Kendall and he asked me what I was doing
in Cornwall. I told him that I was making a living as a fisherman
and that I was looking for somewhere to live. He offered me his
house in Portmellon during the winter and he told me he thought
I ought to go back to university. I knew I didn’t want to return to
Liverpool, so I started to apply to Oxford and Cambridge.
FA: What was the application process like?
KS: I wrote to the colleges but I didn’t get any positive replies.
Then I remembered there was a Heath Harrison award given to
ex-Shrewsbury boys at Brasenose College, Oxford. So I wrote to
the Principal, Stallybrass, and told him the circumstances
following my four-and-a-half years in the war and he wrote back
and he told me that it would be very competitive. I decided (at
the suggestion of my friend the actor Peter Bull) to study history,
so I had to submit a history paper, a general paper and a French
unseen translation. I didn’t think I would be any good at any of
these but I had a go!
At my interview they were very interested to hear about the
war and about my fishing and I got a place. Later, one of my
tutors told me how I had got in. He said I knew no history and
no French although I had done not too badly on the general
paper; but it was because I greatly resembled a previous pupil of
theirs who had been killed in the war. I was already in my late
20s by then.
FA: Interesting parallels. We, of course, are so much younger
when we apply to university and have not had all those life
experiences.
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The way we were
KS: Yes, I feel for you young people these days. I would never
have been offered a place today!
LH: How did you find the history degree?
KS: Very difficult! I worked very, very hard and I knew no
history with six months to go. I had to work for at least eight
hours each day and play no games. And of course we’d had our
first child by then.
FA: What about playing for Pegasus?
KS: Pegasus only lasted 15 years. It was the combined Oxford
and Cambridge side. We had a huge following and we could put
out a wonderful cricket side as well.
FA: Pegasus won the Amateur Cup in 1951 and 1953. What was
it like playing in front of 100,000 people at Wembley?
KS: Oh, lovely! Not frightening at all. The frightening thing is
when you’re starting out against some of the smaller clubs; you
can be nervous in those opening rounds. You have everything to
gain and everything to lose. But the matches at Wembley were
two wonderful occasions.
FA: And what do think of football today?
KS: Awful! I think it’s obscene the amount of money that
footballers are paid. And I’m disappointed that we aren’t able to
appoint an English coach.
I live just over the river.
FA: Could you have become a professional footballer?
KS: No, but some of us could have done.
LH: How beneficial do you think sport is in developing pupils at
school?
KS: Well it plays a big part. But of course the school must cater
for those who don’t like to play games as well. I think Lancing
does that well with its art, music and drama.
FA: You’ve written a book called Hardly a Scholar and yet
you’ve been a highly influential teacher at Lancing. Does that
suggest that scholarship isn’t everything?
KS: Well of course it isn’t everything. Gaining a scholarship is
important but so is the average man. We all have to work
together.
FA: What did you teach at Lancing?
KS: I taught English and history – the Tudors and the Stuarts.
And when I was interviewed by the Head Master (it was a very
short interview) he asked me if I would teach some maths and
when he saw my face he said it could be to the bottom sets! And
I did teach some maths and it was dreadful and didn’t last very
long! I had a ‘know-all’ in the class and on one occasion he
asked me if I could do any of the sums in the book. And I told
him that I wouldn’t be teaching him if I couldn’t! Thankfully I
had a book of answers and a big, high desk!
LH: Did you enjoy being a teacher?
KS: Oh, yes.
FA: More than fishing?
KS: Fishing was hard work. We used to work a thousand fish a
man. We’d catch dogfish and pilchards; very hard work and long
hours. I only just touched it of course.

LH: You’ve spoken of many experiences but what do you think
have been the greatest influences in your life?
KS: Well, the war, of course. Marriage – lovely; we have been
married 64 years! Games and people; it’s nice being able to meet
people and listen to them and laugh with them. I remember a
master at Shrewsbury – a very good cricketer – and some of the
Mevagissey fishermen. In the war years – one or two on the
lower deck; I can see them now. Head Masters – I served under
six at Lancing! And I see the Chapel every morning when I wake
up. I draw the curtains and there it is up on the hill. I live just
over the river.
FA: You did your training for the Navy at Lancing, didn’t you?
KS: Yes I did. That’s when I first saw it – in 1943. I remember
the extraordinary spectacle of the Chapel from the Old Toll
Bridge.
FA: Was the Chapel finished then?
KS: Yes, it was much as it is now, but with a complete front of
corrugated iron – from the top to the bottom.
FA: How much do you think Lancing has changed over the years?
KS: Enormously. First of all you wouldn’t have had any
weekends. You were allowed out for one weekend a term. No
coeducation. It’s a nicer place I think. When I came in 1951
there was still corporal punishment, for example. Typical public
school stuff! But the facilities at Lancing are wonderful. I know
lots of public schools and I can’t think of any others that have
such wonderful grounds. They’re magnificent; the most
beautiful site and setting.
The Editor is very grateful to Mrs Sarah Linfield, marketing
officer at Lancing College, for transcribing this interview
from audiotape.
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Schooldays on
the banks of
the Bann
Coleraine Academical
Institution 1860-2010
ISBN 9781906689230
To mark the sesquicentenary of the Coleraine Academical
Institution in 2010, the school commissioned a history of ‘The
Inst’. Written by former Headmaster Len Quigg and longserving history teacher Joe Cassells, it is a substantial and
serious volume about a substantial and serious school.
It is perhaps worth commenting that, in a book that has a great
many honourable lists, it is a pity that there is no index.
However, most of those who visit these pages will find their way
around well enough, since former pupils, teachers, governors
and parents are likely to form the majority of the readership.
Nevertheless, many of those who are unfamiliar with ‘The Inst’
will find much of interest in this history, not least in the picture
painted of a school in Northern Ireland in times that were not
always straightforward or peaceful.
It is also worth reading to make the acquaintance of some
doughty Headteachers, to whom long service seemed to come
with the appointment. T G Houston was Principal from 1870 to
1915, William White from 1927 to 1955, George Humphreys
from 1955 to 1979 and Stanley Forsyth from 1983 to 2003.
There have, in fact, only been eight Heads in the school’s 150year history.
They faced many of the same problems as their modern
equivalents, as their comments about the pupil body, for
instance, reveal. ‘Too many seem to be out of parental control,’
William White commented in the 1930s and again, in 1945,
‘Boys anywhere, nowadays, seem to have too much money and
to devote themselves to outside amusement … a more pleasure
loving outlook on the part of the boys has contributed to a
deterioration in exam results.’
For much of the life of ‘The Inst’ there was a significant
boarding element, based in no small part on a regular contingent
from Malaysia. Numbers dwindled in the 1980s and 1990s,
partly as a result of the unrest in the Province at that time, which
made overseas parents nervous and that led to shorter tours of
duty for soldiers and their families.
The Troubles also posed problems when it came to travelling
to away matches, something that had been done by train before
the 1970s.
Managing the staff was not without its challenges. For a good
many years the staff was small, consisting of a Resident
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Mathematical Master, a Resident Classical Master, five other
masters, a Drill Sergeant and a Dancing Mistress, the enticingly
named Miss Skinner de Lenglee. But this staff, though small,
was not perfectly formed.
In 1921 the Headmaster reported to the governors that ‘Three
members of staff are leaving at the end of the present term: Miss
C, who does not find herself quite equal to the work; Mr D, who
has got a more highly paid post in Dublin; and Mr W, who finds
he cannot agree with my methods of managing and maintaining
discipline. Unfortunately, the class of applicants who have
answered my advertisements is not very high, the truth being
there are very few good teachers left in Ireland.’
In 1908 the governors met ‘to receive a report from the
Principal on the admission of girls to the school’. It was not long
– ‘the admission of girls to the school would be undesirable’ –
and this has proved to be the final word. Although it seems the
school leader was sometimes called the Principal and sometimes
the Headmaster, they were always ‘The Chief’.
The history boldly recognises CAI’s most infamous, indeed, as
far as one can see, its only infamous alumnus, Dr John Bodkin
Adams, and acknowledges his contribution to medical law. A
nobler figure from the same vintage is F R Franklin, who wrote an
account of being trapped in the cross-fire of the Easter Rebellion
as he made his way home for the holidays in 1916 in his
Experiences in Dublin during the Sinn Fein Rising. Just over a
year later, in September 1917, he was commissioned into the
Royal Irish Rifles and he was killed in France the same December.
The history of Coleraine Academical Institution tells us much
about the school, but it also tells us much about Northern Ireland
and its doughty inhabitants. Their commitment to good learning,
their enterprise and their stoical acceptance of the challenges life
can throw up are lessons to us all.
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‘A thoroughly good and
liberal education’
The Best School of all: 150 years of Clifton College
Edited by Cheryl Trafford; Third Millennium Publishing;
ISBN 9781906507039; £45
“Would you like to review Third Millennium’s new portrait of
Clifton?” the editor asked. Clifton? As with all words, it
triggered off a chain of associations, starting with Newbolt and
Clifton Chapel, moving predictably on to the poet’s college
contemporary Douglas Haig who, in turn, brought to mind the
film Oh! What a lovely war, in which Michael Redgrave (Clifton
1922-26) played the part of Field Marshal Sir Henry Wilson. It
was then that I remembered that the whole idea of word
association had been memorably ridiculed by another Old
Cliftonian, John Cleese, in a sketch that began: “Tonight’s the
night I shall be talking about of flu the subject of word
association football.”
This in turn brought to mind Monty Python’s The Meaning of
Life, and set me wondering about the extent to which the second
part of the film (Growth & Learning) is based on Cleese’s time
at the college, and whether Michael Palin’s chaplain (“Oh Lord,
oooh you are so big, so absolutely huge. Gosh, we’re all really
impressed down here, I can tell you.”) owed anything to Cleese’s
recollections of school worship. And so back to Clifton Chapel
and Henry Newbolt.
When the handsomely produced sesquicentennial volume
arrived, it was not surprising to find that its title, The Best School
of All, is taken from the song that Newbolt wrote for his Alma
Mater. Those verses adorn the front endpapers, while Vitaï
Lampada and Clifton Chapel are to be found at the end, set
against an engraving of a cricket match in progress on the very
close in which there was a breathless hush.
Newbolt is one of a number of Old Cliftonian writers
celebrated by D S Reed in a perceptive essay entitled Creating.

Sir Arthur Quiller-Couch spent two years at the college. L P
Hartley ‘fled to Harrow after a single term’, whereas the critic I
A Richards and the thriller writer Geoffrey Household stayed the
course. Clifton became, in the 1960s, the first of the great
boarding public schools to establish a separately staffed and
trained English department.
Reed suggests that Newbolt ‘memorialized the spirit of the
public school as community and moral foundation’. His best
known verses were written and published some years before the
First World War, in which Sir Douglas Haig (impishly described
by Norman Stone as the greatest Scots general in history
because he killed more Englishmen than any other) rose to be
commander-in-chief of British forces in Europe.
A chapter of The Best School of All is devoted to soldiering,
and D O Winterbottom, its author, offers a balanced account of
Haig’s career, and an excellent sketch of the historiography of
his life, noting that Corelli Barnett, that well-known scourge of
the public schools, ‘blamed not only Haig for the disasters of the
war, but Clifton, Percival and Newbolt as well’.
Percival was John Percival, Clifton’s first Headmaster. The
circumstances of the college’s foundation in 1862 by a group of
Bristol businessmen were unusual (it was launched as a limited
company whose shareholders had the right to nominate entrants)
and are a reminder of the dangers of generalising about public
schools. Percival was a pioneer of scientific education and
established a boarding house, Polack’s, for Jewish pupils at a
time when many of the most prestigious schools in Britain were
not prepared to admit pupils of other faiths. Clifton continued to
be in the vanguard of scientific education, and was the first

Clifton College.
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The
Following
Game
By Jonathan Smith
(ISBN 978 1 908095 01 5)
A follow-up to Jonathan’s acclaimed 2002 book The Learning Game, this is a book
about cricket, family and poetry; it’s about a father following a son’s career in the
public eye and the close relationship they share.
‘The Following Game is tremendously good. As with his book on teaching, Jonathan
Smith seems to have invented a genre to meet his immediate needs. The result is
completely natural: talking voice, spontaneity of exposition, insights and connections
popping up as and when they need to, candour, uncompromised expressions of feeling
– all that. So it speaks to me – who couldn't be more indifferent to cricket – with great
directness and passion.’
Christopher Reid, winner of the Costa Book of the Year, 2009
Jonathan was, for many years, head of English at Tonbridge School. As well as The
Learning Game, he has published six novels and written many plays for radio. He is the
father of the writer Ed Smith, who also played cricket for Kent, Middlesex and England.
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school in the country to teach Nuffield syllabuses in physics,
biology and chemistry.
Cheryl Trafford, the book’s editor, has done a good job in
drawing together writing from many sources. There is a good
deal of personal reminiscence that will appeal only to the
Cliftonians who have subscribed to the volume. There are some
arresting juxtapositions. The chapter entitled Worshipping ends
with a rousing statement of the essentials of the Christian faith
by a former member of staff. Turning the page, one is confronted
by a large colour photograph of a rugby scrum, all animal
intensity and mouthguards, inevitably captioned ‘Play up! Play
up! And Play the Game.’ Muscular Christianity lives on at
Clifton, it seems.
The picture introduces a chapter devoted to sport that contains
little that is distinctive, surprising or interesting to any but those
involved and I confess to skipping past the predictable
photographs of muddied oafs, pausing to skim a sidebar that told
me more about the buses that transported pupils to distant games
fields in the late 1940s than I could possibly wish to know, and
halting again only when I spotted a photograph of a flannelled
fool who looked oddly familiar: John Cleese in the blazer he
wore as a member of the Clifton 1st XI.

It illustrated a witty and enjoyable piece by J L Freeman on
the comedian’s career as a schoolboy cricketer, which
culminated in his playing for the college at Lord’s. Cleese
managed to wind up the phalanx of elderly MCC members
seated in front of the pavilion by taking an age firstly to walk to
the crease ‘as if he was a stork striding through treacle’ and
secondly to take his guard. Then, just as it seemed as though
play might be resumed, he asked for the sight screen to be
moved. Out for a golden duck, he was greeted with hissing as he
made his way back to the Long Room before delivering, as a
Parthian shot to two MCC stewards, the opinion “Nice little
ground you have here.”
Newbolt viewed Clifton as a mould (‘Henceforth the School
and you are one…’) from which courageous, pugnacious
patriots could be turned out in large numbers. Clifton has been
and is much more than that. The Best School of All worthily
celebrates an institution that has for the past century and a half
fostered breadth, diversity and a liberal outlook that can value
tradition, question it and even, occasionally, send it up.

Gordonstoun –
An Enduring
Vision

does nothing to hinder that and in Kurt Hahn the school has one
of the undisputed educational giants. It is interesting how long a
shadow he casts in this latest book about the school. Sensibly
given pride of place, he fills the first 30 pages and still leaves one
keen to know more.
Inevitably some of what follows is, if not an anticlimax, a less
riveting read. The remarkable programme of challenge and
opportunity chiselled out of the school’s location and prompted
by the school’s ethos is now familiar, if still exceptional. The
Duke of Edinburgh’s Award Scheme is clearly rooted in this
demanding landscape and it has been transformational in
schools and clubs throughout the British Isles and beyond.
Pupils at Gordonstoun may still aspire to find more in
themselves than they first thought they had via the rescue
services, the mountaineering and the sailing that the school
provides in a way that might almost be taken for granted. They
meet students from all over the world and, thanks to The Round
Square, they are part of a worldwide movement.
The book describes and illustrates the development of
Gordonstoun from the foundation, a story that is inspiring.
Architecture and landscape seem almost as important as
individuals, creating an all-round educational experience that
clearly lives on in the school’s pupils long after they have left.
Without the place and the great effect of the outdoors, the
Headmaster’s austere philosophy might have proved
overwhelming for many. Hahn saw schools as ‘islands of health’
and surely subscribed to Prince Max’s quasi-religious view of
Salem, the school he established in Baden, South Germany, with
Hahn as its founding Headmaster. “Please remember that you
are on sacred ground. The Cistercians owned this castle and this
countryside from 1134 to 1803; they were the roadbuilders, the
farmers, the foresters, the doctors, the consolers and the teachers
of this district… Your school is only justified if it too gives
health to the surrounding district.” Salem was the fountainhead
of the stream that created and nurtured Gordonstoun and Hahn
was immersed in this Cistercian vision. There are those who

Edited by Jill Hollis; Third
Millennium Publishing;
ISBN 9781906507299
Books about schools have come a long way since the rather
austere Blackwell series with its buff covers, black and white
photos and erudite historical texts. Taking up the baton from
James and James, whose excellent illustrated histories had made
reading about schools less of a vocation and more of an
entertainment, Third Millenium now produce books that would
grace any coffee table and at the same time deliver worthwhile
and interesting information about schools, colleges, regiments
and other institutions.
The format is characterised by outstanding photography, as
evidenced in their recent volume on Charterhouse, and by
carefully edited chunks of text exploring particular topics in a
manageable scale. It will be interesting to see what this
innovative publishing house does next because, as every school’s
communications officer can tell you, printed material must keep
ahead of the game or risk becoming old hat.
Gordonstoun is a school that maintains an enviably high
profile. The long-standing association with the Royal Family

David Warnes is Team Priest at St Martin’s Episcopal
Church, Edinburgh, and taught history at Ipswich School.
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think that the Benedictine philosophy is more likely to create a
rewarding and nurturing school environment.
Although Hahn’s determination to create and maintain a
school based on clearly stated and practically applied
philosophical principals is not easy for the 21st century mind to
assimilate, it was genuine to the core and it admitted of no
prevarication. Confronted with the Nazi party’s contempt for law
and natural justice, Hahn wrote to all Salem pupils thus: “Our
Christian civilisation, our military honour and our good name
are at stake. I ask of you to break with Hitler or to break with
Salem,” a challenge of which he said “I know that I have risked
the survival of the school in this struggle, but the issue is worthy
of it.” He had certainly risked his own survival and he was lucky
to escape with his life at the expense of exile. One of the first
people he visited in England was Thorold Coade, newly
appointed at Bryanston, another philosopher Headmaster. The
two remained friends and Hahn returned the hospitality of his
fellow Christ Church man when Coade visited Scotland. The
(surely apocryphal) story goes that driving Coade at great speed
through the Morayshire countryside, Hahn passed a tramp on the
roadside. Stopping hurriedly, he reversed and gave the man a
coat. Coade later reported that he was deeply impressed by this
act of charity, the more so as the coat was his!
The effect of men like Hahn and Coade on the public schools
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was considerable, filtered through admiring young teachers and
a widening shared practice. They were, however, unique,
inimitable (except physically) and impossible to emulate with
any very high degree of accuracy. They were largely
ungovernable and they played by their own rules. Hahn’s
extraordinary use of time, summoning people to attend him on
railway journeys or to attend breakfast meetings run in tandem,
with the Headmaster shuttling between rooms, is striking in
more ways than one.
Looking back over two hundred years, there are Heads who
stand out above their contemporaries. Such is the stature of some
of these that they remain visible even at a considerable distance.
From Arnold of Rugby to Birley of Eton there are untouchable
mountain peaks. Then there are the men, like Roxburgh of Stowe
and Shirley of King’s Canterbury, who transformed their schools
but whose general impact was less significant. There are
progressives, Sanderson of Oundle, Reddie of Abbotsholme,
Badley of Bedales and Neill of Summerhill, who struck out on
new paths with varying degrees of success at the time and
thereafter. One can only admire Hahn as an extraordinary teacher
and a remarkable human being, who left a worldwide legacy and
whose schools do ample justice to his memory. We straighten our
backs and raise our eyes to the mountains, then resume the daily
round and common task in the foothills most of us inhabit.
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Isaac Barrow: His Life and Legacy
Michael Hoy; published by the Manx Heritage Society
ISBN 9780956206466
Having produced an authoritative history of King William’s
College, the school to which he devoted almost his entire career,
Michael Hoy has recently concluded a fascinating account of the
man commonly supposed to have been the founder of the
college, Bishop Isaac Barrow.
Fellow and bursar of Eton before his appointment as Bishop of
Sodor and Man, and Bishop of St Asaph after it, Barrow predated King William’s College by some 220 years and while the
College bears his name in its charity to this day, little was
previously known of his life and work both within and beyond
the Isle of Man.
Michael Hoy’s thoroughly-researched volume sheds much light
on this influential character, illuminating many of the key
questions. Where records are thin or, as during Barrow’s time at
New College, Oxford, during the 1640s, non-existent, the author
avoids speculation, ensuring always that his assertions are properly
supported by evidence acknowledged in detail in the endnotes.
It might be assumed that this work would only interest those
with a connection with the two dioceses Barrow served, but this
volume gives a fascinating insight into the life of a gifted
academic and clergyman in the turbulent mid-17th century.
Barrow’s intellect, loyalty and committed service were well
recognised in the early years of the Restoration and it was clear
that he was marked for high office, which makes his decision to
accept the bishopric in the remote and in many ways backward
Isle of Man, with little in the way of financial inducement or
advantage on the ladder of ecclesiastical preferment, one of
singular character and courage.
The island’s cathedral was in ruins, an apt reflection on the
state of decay of the diocese, which had suffered from a
succession of absentee bishops and was to do so again after
Barrow’s time. Barrow’s initial assessment of his new situation
was one of horror.

His plan was to provide an English school in every parish,
accessible to all and free to those who could not afford to pay a
fee. Establishing the schools and teaching in them was to be the
responsibility of the parish clergy and the higher stipends they
would receive for the added responsibility were to be the means.
Barrow also established a system of reporting whereby the
clergy were held to account for the educational provision within
their parishes. Effective action was taken against those who
neglected this duty. The system of accountability was
subsequently vested in the vicars general who fined clergy who
failed to teach and ensured the effectiveness of Barrow’s scheme
long after he had left the island and through the period of the
absentee successor bishops.
By 1675 every parish appeared to have a school providing a
form of universal education a generation before the island’s first
Education Act of 1703. Barrow’s vision included establishing
grammar schools and indeed making provision for university
education for a few. A grammar school was established some two
years after ill health had forced Barrow’s departure from the island
in 1669, when plans and funding for the school were in place.
Michael Hoy skilfully traces the development of education in
the island, following Barrow’s vision and the uses of the funds

‘I found the people for the most part loose and vicious in
their lives, rude and barbarous in their behaviour and, which
I suppose is the cause of this disorder, without any true
sense of religion … for they had no means of instruction or
being acquainted with the very principles of Christianity’
the clergy being willing but ‘very ignorant and wholly
illiterate; having had no other education than what that rude
place afforded them.’
A substantial element in the malaise was the language, Manx
Gaelic, almost entirely an oral language. Nothing was written or
printed in it and the clergy had no alternative other than to use
Manx in church since, when they resorted to English, the people
simply boycotted the services.
Barrow wasted no time in indecision as to how to address this
distressing state of affairs, immediately framing a vision for reform
in which education of the people and the clergy particularly and the
establishment of the English language were central.

Isaac Barrow
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he raised to the present day. The story includes the foundation of
King William’s College from Bishop Barrow’s Charity in 1833
as part of a programme of educational provision for all, from the
island and beyond, in stark contrast to the exclusivity and
privilege some see in independent schools today.
Unsurprisingly, in view of his experience as a bursar, Barrow
brought financial understanding and flair of a high order to the
two dioceses he served. His resourcefulness in garnering income
and investing it wisely were matched by a singular ruthlessness
in ensuring that nothing would stand in the way of the realisation
of his vision. Barrow’s treatment of John Lace, tenant of a small
but productive farm at Hango Hill where King William’s College
now stands, is indicative both of his character and of the
administration of justice in the island at that time.
Barrow coveted the farm to sustain his trust fund ‘towards the
maintenance and education of two scholars at the University of
Dublin’. Lace appealed against his dispossession and the
Deemster and the House of Keys upheld his right in Manx law.
Barrow set up an unprecedented, clandestine ‘abbey court’ from
which Lace was excluded and, sitting as governor, bishop, clerk
of the rolls and plaintiff, awarded possession to himself.
No summons was served on Lace, his right of possession was
ignored, no document of conveyance was drawn up and he was
offered neither compensation nor alternative tenancy. Lace was

in England but his wife ‘with a child at breast’ was imprisoned,
with Lace himself consigned to the dungeons of Peel Castle on
his return. From his prison cell Lace appealed to the Deemster
and the Keys who upheld his right, but Barrow would brook no
opposition, referring the case to the Lord of Man who effectively
bullied the Keys into submission.
Barrow’s spiritual and educational mission in two neglected
dioceses, benighted by an obscure native language, amply
justifies the judgement of the contemporary chronicler Anthony
Wood that the bishop was ‘a virtuous, generous and godly man,
a true son of the Church of England’.
Despite such episodes as the Lace saga, Barrow was a great
reforming bishop, driven by the conviction that a good education
was central to a fulfilled life. Michael Hoy’s delightful and
scholarly work provides us with an understanding of the
character and achievements of a personality hitherto little more
than a name.
Stuart Westley was Principal of King William’s College,
Isle of Man, from 1989 to 1986 and is the
General Secretary of AGBIS.
Isaac Barrow: his life and legacy can be obtained from the
school shop at King William’s College for £12.

King William’s College, Isle of Man.
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A Story to be Told

The founding of
Yarm School
by Neville Tate
Quoin Publishing
ISBN 9781907257063
Neville Tate’s highly readable account of the founding and first 21
years of Yarm School was published to mark the celebration of the
school’s 30th birthday. Proceeds are generously donated to the
school’s development fund, as it embarked on a highly ambitious
£20 million building programme. Commencing in an age of
financial austerity and political hostility, in hindsight the story
reads as an exemplary tale in the new era of the ‘free school’.
Anyone fearing that this book will be a dry account of
finances, pupil rolls and staff lists or a self-congratulatory
propaganda puff will be disabused in the first few pages, which
tells of the school’s opening day. With parents, teachers and
friends working all night to put the finishing touches to the

recently derelict Victorian Yarm Grammar School building, and
the Headmaster himself driving the minibus to collect pupils
from the station, many of those first 60 boys went sick in the
afternoon from a combination of still wet carpet glue, a newly
fired-up central heating system and windows painted shut by
wayward YTS labour.
This is a wonderfully hand-to-mouth tale of how a pioneering
spirit created a school from next to nothing, written with a
refreshing candour and honesty. Neville sums up the origins of
the school succinctly:
Yarm School is perhaps unusual in that it owes its conception
and existence entirely to the efforts of a small group of
fiercely determined parents. I have always felt that these
pioneering parents must have had something of the mind-set
of such folks as the Pilgrim Fathers, for like them these
parents were convinced that they would not find their
particular Jerusalem within the existing political scene. The
exact focus of their dissatisfaction was the poor quality of
boys’ secondary education then available in the Teesside area
and, seeing no likelihood of improvement through any form
of political action, had convinced themselves, as northerners
are apt to do, that their best hope of salvation lay in self-help.
Nowadays these frustrated parents could have turned to the Free
Schools project and would have stood every chance of government
help. In the late 1970s, the self-styled ‘Mad Women of Marton’ and
their male supporters raised funds via coffee mornings and, most
importantly, selling £500 Development Bonds to would-be parents
of the new school. There was nothing like enough money to
Neville Tate, when
Headmaster, takes
lunch with his pupils.
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purchase suitable premises but, almost miraculously, Stockton
borough council was prevailed upon to lease out its disused and
vandalised old grammar school buildings.
Even more miraculous was the successful opportunistic
purchase of The Friarage, Yarm Senior School’s current home,
within only a couple of years of the school opening. Unable to
afford expensive professional advice, Neville narrates a tale of
‘troughs of anxiety and peaks of exhilarating triumphs’ as he and
the trustees struggled to find a bank willing to offer a loan of
£200,000, put together a convincing business plan and win a
tricky ‘sealed bids’ competition.
Early examination results posed a serious potential threat to
the growth and even the survival of the school. There is a
refreshing honesty in Neville’s self-criticism here, accepting that
he had been too preoccupied with finances and building, ‘too
much the bursar and estates manager, too little the leader of a
team of academics’.
He explains how this situation was turned around in a few
years by implementing proper management systems and
creating a culture of high expectations. More remarkable, in the
modern age of league tables, was his steadfast refusal to publish
the school’s results until the first cohort of pupils who had
experienced their whole secondary education at Yarm School
took their O levels, thus buying time to turn things around and
avoiding a disastrous loss of confidence in the school.
From the beginning, outdoor education has been in the DNA
of Yarm School. A commitment to learning beyond the confines
of the classroom shines through the book and the school’s
adventurous expeditions to exotic places represented a practical
way of delivering this from the start – especially in a period
before ‘Health and Safety’ achieved its current stranglehold.

Even in the first summer vacation, when many lesser men might
have put their feet up after a baptism of fire, Neville Tate was
setting out in a minibus with ‘a fifth of the school’.
Istanbul was well outside the range of normal package tours
and to go there in a school bus – and an old second-hand one
at that – involved a 7000 mile journey through 12 countries.
This tally included several in the Communist block, which
back in 1979 was still capable of creating very sinister
situations if vexed or provoked, and thereby adding
something the boys could feel was a little daring. Our
accommodation was improvised out of three or four
borrowed tents and our meals were cooked on a gas burner
normally employed to melt tar for fixing roof-felt.
More serious challenges faced a group of Yarm expeditioners in
1984, driving overland to India in another battered minibus, with
the aim of donating it to charity. In the wilds of Iran, a peaceful
evening setting up camp by the roadside was suddenly disrupted
by a band of irate Revolutionary Guards who had mistaken the
school party for a bunch of drug smugglers from Afghanistan.
Half a dozen men, their faces half-hidden by scarves, and
brandishing the weapons they had been firing into the sky,
now jumped down and two others, both bearded, emerged
from the cab. There was a shout or two and, before we knew
it we found ourselves being corralled towards our own
vehicle and then lined up against it. Some of the boys had
instinctively put their hands in the air like prisoners of war.
Fortunately a few words in English revealed shared interests in
premier league football and the crisis resolved itself in cups of
tea and the schoolboys being allowed to try firing the Guards’

Yarm School in 1978, the year it opened.
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automatic weapons out into the desert – not the least dangerous
part of the evening – and the Yarm party bump-starting the
revolutionary pickup truck to get it on its way.
The same trip nearly came to grief further on in Iran when
some of the pupils inadvertently started selling tins of Spam in
a local market and the whole party had to race quickly to the
border to avoid possible pork-related repercussions.
For the story of Yarm’s encounters with the Peruvian army and
a death-defying train ride into Cuzco you will have to read the
book. More routinely, there were the adventurous ‘night
exercises’ on the nearby North Yorkshire Moors, with older
pupils transported to a remote spot in small groups and left to
make their own way to a rendezvous.
‘Neville realised from the outset that my ideas and attitude
would make my own career very much a hostage to

fortune... Accepting such a risk was ... the price that had to
be paid for the school ambience I wanted to create.’
Yet he was no iconoclast:
‘Dirty finger nails, bad language in the street, or a tie
skew-whiff are to me as important and as much the
business of the schoolmaster as vulgar fractions and past
participles... Children are too important to have their
education entrusted to a mere facilitator or someone who
is no more than a wishy-washy, exam-qualified
transmitter of academic information.
Dr Paul Chapman is the Senior Master at Yarm School.
Copies of the book (£9.95 plus postage) are available only
from the school by emailing admin@yarmschool.org

Starkeye & Co
Life at a Grammar School in
the 1940s by Berwick Coates;
The History Press;
ISBN 9780752459585
What, a reprise of Stalky & Co? No, although it is liberally
sprinkled with vignettes of eccentric schoolmasters and
wayward boys. You recognised the coat of arms of Kingston
Grammar School on the cover? The title’s mention of one of the
earliest Headmasters, Mayster John Starkeye (c.1272), suggests
a history of KGS.
No again, but all this covers Berwick Coates’ memories and
reflections, astonishingly detailed ones at that (he describes
himself as ‘a stray fact addict’) of his youth, his family and
friends, his teachers, his growing up in a Britain experiencing
austerities almost forgotten even by those of us who lived
through them.
The time? 1944 and the remainder of that decade. Wartime
danger does not feature much in this small boy’s mind (apart
from flying bombs) when there are far more immediate dangers:
schoolmasters with basilisk eyes; canings just and unjust;
bullies; Latin; PE; lessons… We all have our own lists.
Berwick Coates presents pictures of schoolmasters with eyes
in the backs of their heads; those who were ragged mercilessly;
those whose mere presence created order and quiet; teachers
who gained respect and those who didn’t. Were there really more
eccentrics then? Or do pupils find their teachers just as eccentric
now? After all, they spend a great deal of time observing us.
School dinners and rationing – butter 2oz per week per head,
not translated into grams any more than the weight of a hockey
stick (16oz) (and why were the foods you hated, such as semolina,
rice pudding, sago never rationed?) – the relative joys of supper
for one shilling (5p); a blow-out in Lyons Corner House for 3/6
(171⁄2p); and the ne plus ultra – dripping – even if some shops had

sawdust on the floor and you had to queue for everything.
Berwick Coates describes a number of his friendships and the
sometimes unexpected partnerships that developed, the
prevalent use of surnames and teachers’ nicknames. He records
his enjoyment of the remarkable range of entertainment
available, even in the war and immediate post-war years: the
wireless (radio) with Children’s Hour and ITMA; the cinema
showing Pathe News, British Movietone, Gaumont British
News, Scott of the Antarctic and Laurence Olivier in Henry V
and Hamlet; and, for one whose love of music had just been
kindled, Gilbert & Sullivan ‘operas’ for 2/6 (121⁄2p) and 78rpm
records for 5/- (25p).
In sport, he saw men playing at Wimbledon in long trousers
with turn-ups; the cricket greats Harold Larwood, Denis
Compton, Ray Lindwall and Don Bradman; and of course the
London Olympics of 1948 with Emil Zatopek and Fanny
Blankers-Koen.
This being roughly the period in which I ‘grew up’, it was a
fascinating reminder of those times and, though I am no addict
of school stories, I enjoyed it and I suspect that many would
enjoy the glimpses of a boy’s life in a London suburb in the
1940s, the reflections on the nature of good teachers and good
education and the gentle barbs directed against modish
educational fashions.
Alan Shrimpton was until recently
the archivist of Bryanston School.
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Endpiece

Teaching and the
Seven Virtues
1. Courage
Alistair Macnaughton
When, at the end of the holiday or as dawn breaks on a Monday
morning, you hurl your patched jeans and stained tee-shirt (OK,
that’s me) into the dirty laundry basket and remove your newly
dry-cleaned suit from its plastic sheath, do you ever feel as if you
are putting on your armour? Or when you crack open the
Weetabix 48 pack and it explodes all over the kitchen (OK, that’s
me) that you are fortifying your strength? Or when you take your
morning shower and it turns icy cold (OK, that’s my shower) that
you are cleansing yourself, almost ritualistically, before the
day’s blood, sweat and tears?
Amongst the charges that the ignorant levy against teachers –
that we enjoy long holidays and are infatuated with our rights –
surely no one can claim that we lack Courage? The nightmare
that afflicts millions of people, of standing and speaking in front
of an audience, is our daily reality – and if we do (as nightmares
have it) run out of material five minutes before the end of the
lesson, we don’t tend to panic, even when the Ofsted inspector
is scratching on his DE clipboard and 5B has turned
mysteriously, uncharacteristically silent.
When I first went into teaching (was it when Attlee was PM?)
I certainly prided myself on my cojones, not so much because I
thought that I would ever have to face down a kid with knife but
because I reckoned I could deal with just about anything anyone
said to me, almost as if I was a stand-up comedian with a
sizzling talent for taking down hecklers.
In my first job, in dappled Dorset, was it not I, after all, who
told the class clown that a “passing interest in English is not the
same as an interest in passing English?” And was it not I, this
time at my second school in sylvan Surrey, who, having told the
most pretentious boy in the school’s history that there was a tax
on arrogance, then produced a (cunningly altered) tax form for
him to complete on the spot?
If I’m being serious, however, the thing about courage is that
you’re never quite sure how much of it you’re going to need,
especially in the latter part of your career as your original
chutzpah diminishes and the inevitable unpredictabilities of life
in a school become that little bit harder to swallow. Consider,
too, that the way things are going, the likelihood is we teachers
will more and more need our Courage as never before.
Although our parents are supportive, what about the (still
growing) minority whose crazed sense of entitlement will surely
drive them to litigation or worse? And how will we hold on to
our vocation – not to mention our pensions and health – as the
Recession rolls on and politicians and the media desperately cast
round for someone, anyone and, yes, teachers to blame?
In The Wizard of Oz we all love the lion who wants to be the
King of the Beasts but is filled instead with uncontrollable fear.
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We rejoice when the Wizard gives him courage to drink and he
turns into the Braveheart who is always ready to fight.
Perhaps, if you think about it, the story of one’s teaching
career is a reversal of this. We take a sip of courage as we steel
ourselves to say something difficult to a colleague; another as
we sit waiting for that one notorious parent on a Parents’
Evening; and yet another, though perhaps a gulp this time, as we
climb each little rung on the ladder of responsibility.
And what happens, I ask myself, if the well of courage finally
runs dry before my schooldays are over?
Alistair Macnaughton is the Headmaster
of The King’s School, Gloucester.
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