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MEd in Educational Leadership
Endorsed and recommended by HMC, GSA and IAPS, our MEd is
now established as the premier leadership course for the independent sector. When the Secretary of State for Education visited
the course in Summer, 2013, he judged it to be outstanding. It is:
• work-based: taught over 3 terms, with realistic termtime demands, 9 residential days and personal tutoring;
• rooted in the professional concerns of individual course
members;
• affordable (£3650 includes course texts, food and
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M-credits. This entitles anyone later embarking upon the
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• Modules: leadership theory and the development of
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of high quality teaching and learning; assessment and use of
data; team-development; effective departmental admin.
• The £1250 fee includes food and accommodation when at
Buckingham as well as the course text book.
“Excellent. The most useful INSET I’ve had in years! – It was
direct, realistic and enjoyable, addressing the issues that we
face in schools on a daily basis. Thank you.”
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revised teachers’ standards are based on the UoB model, as
is the mode of delivery for the new School Direct route into
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• Our Independent PGCE costs £3695.
• Our PGCE with QTS costs £5300.
Both courses are school-based with 9 residential days at UoB.
Food and accommodation are included in the course fee.
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Like many buzzwords, ‘transparency’ ought to be accompanied with the
warning that it may damage your mental health. These neat and memorable
verbal capsules come packed with meaning and seem to convey messages that
must be easy to understand because they are so brief. In fact, all buzzwords
are interpretative battlegrounds of a kind that would delight Humpty Dumpty.
They mean just what the speaker chooses them to mean, begging Alice’s
question of “whether you can make words mean so many different things.”
‘Transparency’ seems to mean that the actions and machinery of, for
instance, government should be clear to all. But it also has overtones of
accountability and the assumption that the clarity it affords may well reveal
wrong doing or inadequacy.
Those who aim their cameras through the lace curtains of personal privacy
claim they are doing so because, in this ‘transparent’ world, people who
may be described as celebrities are public property about whom the public
has a right to know the truth. In the story of the Emperor’s new clothes,
almost everyone was fooled into thinking that he was dressed in the height
of fashion. Only the innocently clear vision of a child could see the naked
truth. The media’s hunt for this elusive concept too often involves stripping
people of their dignity and their privacy to satisfy an alleged public interest.
But, whether the public wants to know or not, we are overwhelmed with
information and we know at once too much and too little. We are inundated
with news from all around the world much of which consists, as Neville
Chamberlain would have put it, “of quarrels in far away countries between
people of whom we know nothing”. There is a tendency to think that there
must always be answers when often there are only questions.
We should remember Pandora’s Box and understand that knowing more is
not necessarily the same as knowing better and that seeing the way forward
is not the same as making progress. The 20th century did, of course, witness
progress, some of it astonishing, and an amelioration of people’s lives which,
in this country, had much to do with the Welfare State. However, it was never
true to say that ‘they all lived happily ever after’, and it is not likely to be true
for the centenarians of 2100 either.
In 1914 it was commonly thought that authority and the obligation to
provide the family income lay with men. Women were expected to marry and
give birth to children and then to stay at home as housewives and mothers.
Nevertheless, many women did work and, since they could not become
solicitors, whilst medicine demanded a long and costly training, a career in
teaching was an attractive and fulfilling option. A woman’s maternal instincts
were held to be a positive advantage in that profession, although, in a good
example of societal doublethink, actual motherhood would cost a woman her
job and marriage was a bar to senior posts and Headships.
During the First World War, professional job opportunities for women
increased significantly, but this trend was reversed after the War and
women’s employment prospects were made worse by the post-war slump.
Even in teaching, although the numbers of female secondary school leavers
becoming teachers did not decline by much, the proportion did. Jobs were for
men and a woman’s place was in the home – or Parliament! In February 1918
women over the age of 30 gained the vote and in November they became
eligible to become MPs.
In 1908 the Fabian Society formed the Fabian Women’s Group (FWG)
as part of the struggle for female suffrage. In 1913 the FWG published a
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pamphlet entitled Round about a pound a week. It analysed the financial position of the budgets of working families
and pointed out that they often faced a choice between food and heat. It almost beggars belief that this should still
be a choice faced by some families.
On 7th August 1914 the Education (Provision of Meals) Act of 1906 was amended in Parliament and breakfast
and dinner were provided for undernourished elementary school children.
“Every effort was made to make the meals, as far as possible, educational. There were tablecloths and flowers on
the tables; monitresses, whose duty it was to lay the table and to wait on the other children, were appointed, one
to each group of ten children; they were provided with aprons and sleeves and had their meals together after the
other children. The table cloths, it is true were very dirty at the end of the week, but this was chiefly due to the
dirty clothing of the children, and owing to the very inadequate provision at the school for the children to wash
themselves, it was difficult to ensure that even their hands were clean.”
Education in England: a brief history by Derek Gillard.
Three days earlier war had been declared. Great War centenaries are going to be the staple diet of the media for the
next lustrum. We will be reminded of the lessons of history that we have not learned and the degree to which we
have fallen short of building a land fit for heroes to live in. But we have not yet reached the starting line of this fiveyear marathon. In January 1914, schools, such as Boston High School for Girls, were being opened and founded,
children and communities were looking ahead.
On the 25th June, 1914, Ilkeston County Secondary School was opened by King George V and Queen Mary. The
royal couple remained in the market square, opening the school gates half a mile away by electronic means, the
successful manoeuvre being announced by means of a small explosion. Three days later another royal visit was
marked by an explosion in Sarajevo.
Patrick Mileham puts forward an interesting theory about the military benefits of the kind of liberal education
enjoyed by the young men of this country who became officers in the Great War. The Prince Consort was
determined that although Wellington College was for the sons (and, in theory, daughters) of heroes it should not
emulate the military bent of many schools in his native Germany. His grandchildren, the first cousins George V and
Kaiser Wilhelm II, were the rulers of two very different societies. The tragedy is that the bullet and the shell did
not distinguish between philosophies, as is only too evident in The Public Schools and the Great War, reviewed by
David Gibbs.
The benefits of a liberal education were also experienced by the young men who were being groomed for leadership
in India. When the same Government that brought us the Welfare State brought to an end the British Empire in India,
the Raj left behind a legacy that included a common language, a railway network that carries 9 billion passengers
a year, the most populous democracy in the world – and cricket. In its turn, the sub-continent proved to be a place
that changed Westerners and gave them a share of a rich and ancient heritage.
We may see this in the fictional odyssey Sons of the Morning, in the writing of Rabindranath Tagore and in the
transforming headship of ‘Kim’ Taylor. India’s continuing commitment to democracy may be contrasted with the
absolutism described by Christopher Daniels and John Weiner. Where once a liberal education faced a struggle
against militarism, now the opponents are those for whom measurable achievement is everything. Many of the
activities recorded in these pages are designed to broaden the experience and, as a result, the mind. Whilst achieving
excellence must involve a degree of measurement against targets and standards, maintaining it is more complex, as
Kevin Stannard points out, adding that ‘great schools don’t make the mistake of assuming that all the answers lie
in the classroom’.
Tagore, whose educational influence was felt around the world, wrote:
We may become powerful by knowledge, but we attain fullness by sympathy… We find that this education of
sympathy is not only systematically ignored in schools, but it is severely repressed… We are made to lose our
world to find a bagful of information instead.
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“The squad will embus,
as agreed!”
David Taylor explains how to organise an expedition halfway across the world

Oakham CCF ready to go.
Cadets from Oakham School Combined Cadet Force (CCF)
successfully took part in the first-ever Duke of Edinburgh
Award (DofE) Gold expedition to the Falkland Islands.
An expedition of this kind can be an incredible experiential
learning opportunity for students; but the full experience isn’t
just taking part in the trip itself, it is also in the preparation.
I’ve found that empowering cadets by involving them in the
planning process means they will be deeply engaged and
gain much more from the experience. Expeditions certainly
shouldn’t just be tick-box exercises for pupils, especially
those involving the DofE Award.
Oakham was the first school to reach 1000 DofE Awards
and has over 50 years experience of running the scheme. With
more than 250 pupils taking part at any one time, the school
is well versed in setting up walking and cycling expeditions
across the UK.
Expeditions become a little more ambitious in the sixth
form, when CCF students are able to combine both activities
by taking a direct Gold Entry to the DofE Gold Award. With
over 100 years experience of training cadets at Oakham and
an experienced team on hand, Oakham offers cadets the
opportunity to take part in a major expedition that incorporates
the requirements of both the CCF and DofE.
Here comes the interesting clash of cultures with two
different philosophies coming together in one expedition. It is

particularly important for DofE trips to ‘own’ their expeditions
and to be ‘remotely supervised’. On the other hand, the
Army seeks ‘approved and directly supervised training’. The
Falklands trip really did test this relationship to the extreme,
together with the needs of operational requirements.
From the very beginning it was the cadets’ expedition to
shape and develop. Their preparation included visiting the
National Memorial Arboretum in Staffordshire and seeing the
actual Vulcan used to bomb the Port Stanley Airfield during
the conflict. They were also visited by leading members of the
Army who described the conflict and the landscape.
After much research, the cadets decided their trekking
expedition would follow the path that the 2 Para battalion took
in 1982, walking in their footsteps 30 years after the conflict.
As a result, they are now some of very few people in the world
who truly understand the terrain that those fighting soldiers
had to contend with.
Once they had decided on their path and fully researched
the route, there were many hurdles to overcome to get the
expedition ‘signed-off’. Obviously you can’t just set the
students adrift, so whilst the cadets took an active part in the
planning of the expedition, we were busy in the background
negotiating with the Army and DofE.
We are always very clear to cadets that the CCF team isn’t
the provider of solutions, but instead there to help them to
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discuss problems through so that they can find a way around
the issues. They were thus fully involved in developing the
expedition plan to fit the many competing needs of the DofE
and the Army.
As a result, before they had even set off, cadets had learnt
how to tackle a large-scale operation, how to make clear
decisions, how to think around problems and how to agree on
solutions to complete and finish a project.
After a 17-hour journey via Ascension Island, the cadets
were met by their sponsoring unit, 16 Regt RA. The journey
to Hillside Camp in Stanley, their base for the duration of the
stay, provided a perfect introduction to the barren landscape
they would have to tackle over the forthcoming days.
The next morning the cadets headed west to San Carlos
and set off over Sussex Mountain for the first of four arduous
days across difficult and uneven terrain. Leaving ‘bomb alley’
behind, it was difficult to imagine just how tough this same
walk would have been 30 years previously in the depths of a
Falklands winter.
After arriving at Camilla Creek House at the end of their first
day, cadets had their first battle brief of the Falklands conflict.
They certainly found it inspiring to see what preparations 2
Para made before the Battle of Goose Green, especially when
they saw photographs showing the very same gorse line that
they were currently camped against.
The second day saw the cadets continuing to head south
towards Burntside House. By the afternoon they were
following the B Coy route across the start-line and into Goose
Green. The walking was pleasant in the clear skies, but the
terrain was difficult and the dead ground plentiful.
Their arrival at Goose Green came as a big surprise: the
shop is only open for two hours a week, which gives a good
idea of the unique ‘Island’ way of life. But what it lacks in
amenities it makes up for in scenery and the cadets were given
a great show of this after they’d set up camp on the edge of the
Isthmus, when the mountains to the north turned an incredible
shade of pink in the sunset.
The third leg saw cadets heading east towards Black Rock
House just west of Mount Pleasant. They made good time,
thanks to the wind blowing strongly behind their backs. A
remote camp sheltered from the wind was a pleasant respite,

but they felt the full range of Falklands weather on their fourth
and last day, including sun, wind, cloud, fog, hail and sleet.
The cadets had worked very hard before Sgt Barlow declared
their expedition complete.
As well as completing their walking exercise for their DofE
Gold, cadets also spent some time getting to know this unique
country and its turbulent history. They took a full battlefield tour
of Mount Harriet, where they were given a briefing on the battle
that took place there. Although they had already walked through
the area, the opportunity to see the battlefield site close-up, to
listen to the full battle picture and to see the artifacts of war lying
around, proved a chillingly realistic experience.
They toured the settlement at Goose Green, including the
sheep sheds where Argentine prisoners were kept and the
village hall where the local people were corralled during the
occupation. They also talked with serving soldiers and met
veterans to discuss their first-hand experience of the conflict.
The students were honoured to meet His Excellency the
Governor, Nigel Haywood, after one of the cadets had written
to him about the expedition. During their tour of Government
House pupils saw the famous snooker table that is signed
underneath by every guest, adding their own names to the
many famous ones that had visited before them. Finally, as
their plane left the Island, it was accompanied by a pair of
RAF aircraft on either wing, a truly memorable send-off.
Having run a number of similar large-scale expeditions,
my advice is to take a long run up. Trips like this need to
be considered for at least a year or two in order to get them
right and to allow pupils to be fully engaged in the planning.
Although pupils are involved in a demanding programme of
academic work, sports and extra curricular activities, we offer
a big DofE expedition to our cadets every other year.
This was truly a once-in-a-lifetime opportunity for the
cadets who took part, but there is no room to relax as we’re
now busy preparing for the 2014 trip to Salamanca where
they will retrace the steps of the Royal Anglian’s predecessors
during the Peninsular War. And plans are already shaping for
the 2016 expedition to South Africa.
David Taylor is the Commander
of the Oakham School CCF.

Oakham CCF Banners at Mount Pleasant.
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Hunting fire in East Africa
Think not what you are but what you can become
Amongst the clink of coffee mugs and hirsute colleagues
proudly displaying their ‘Movember’ efforts, in common
rooms around the country we must all face the predictable
question, “So how was your holiday?”
Colleagues normally glaze over as I describe my usual
pilgrimage back home to Scotland, though following the
recent half-term break, there was considerably more interest
in my holiday activities: a school trip to Africa.
As a passionate long-distance runner, I feel privileged to be
able to run almost every day in my role as master in charge
of cross-country at Shrewsbury School, particularly given the
heritage and history of the running club, known as ‘The Hunt’.
Established in 1831, the school has always taken its running
seriously, whether it is in the annual whole-school ‘Tucks’
race, or on the competitive schools’ cross-country circuit. Last
year, we were extremely fortunate to be able to welcome to
Shrewsbury one of the most successful coaches of the modern
era – Ethiopia’s Sentayu Eshetu – as our very first coach in
residence.
With former athletes that include the Bekele brothers, threetime Olympic gold medallist Tirunesh Dibaba, and Africa’s
first ever female gold medal winner Derarta Tulu, coach
Eshetu is considered ‘running royalty’. It was an inspirational
week, at the end of which ‘Coach’ suggested that if we were
serious about our running then we should really be thinking
about travelling to the spiritual home of distance running: East
Africa. A seed was sown.
In the 2008 publication More Fire, Toby Tanser attempts to
answer the question of why East Africans are such successful
athletes, which is, he believes, a more complex matter than
mere altitude and genetics. It is a question that has intrigued
me, too, and I hoped that by taking a group of keen runners
from Shrewsbury School we would be given a valuable insight
into what makes a successful runner, and why the Kenyans
and Ethiopians have dominated the sport in the modern era.
We took a group of 12 pupils, all of whom had to apply
for the trip and demonstrate their athletic ability, given
the challenges of running at altitude and in temperatures
somewhat higher than those we had been experiencing in
autumnal Shropshire!
On arrival in Kenya, our first running destination was the
small town of Iten, which proudly lays claim to being The
Home of Champions. With multiple world champions and
international athletes living and training in the town, and with
St Patrick’s School having produced more Olympic champions
than many small nations (including 800m world record holder
David Rudisha), the town has become something of a runner’s
Mecca.
We stayed at the Lornah Kiplagat Centre in the centre of
the town, where the UK athletics team tends to be based
for altitude training. On arrival, we were introduced to the
athletes who would pace us during training sessions: 18 yearold former St Patrick’s student Silas Too (due to appear on the
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UK track circuit in 2014) and the unbelievably long-legged
800m runner Timo Limo.
A gentle 5km run on our first afternoon took us on the
distinctive dusty trails and paths of the outskirts of the town
in the midst of lush forest with goats, small children, and
monkeys to navigate around! It felt good to be running in
Africa, and even the 7000ft altitude didn’t seem to be too
much of a hindrance. There would, however, be far more
gruelling sessions to come.
Indeed, the following morning it was an early wake-up at
6am (most Kenyans will train first thing in the morning, and
again later in the afternoon), and there was an air of nervous
anticipation for the track session that would undoubtedly be
our first significant test.
We jogged down to the Kamariny track, perched dramatically
on the edge of the escarpment looking down across Kenya’s
Great Rift Valley. Whilst the track itself is not exactly up
to western standards, the views are simply breathtaking.
After a steady warm-up (run far slower than the western
tendency towards a brisker pace), Silas led us out on a typical
‘diagonals’ session, a brutal 40 minutes of speedplay which
was breathtaking for reasons other than aesthetics.
It was a privilege to be running with such a talented
youngster as Silas, and not only did we marvel at his graceful
running style and athletic ability, but it was also clear to see
his drive and dedication, an attitude that subscribes to the
mantra hard work pays. Despite lacking material wealth and
the opportunities of many of our own pupils, Silas and the
other young Kenyan athletes we met exuded optimism and
hope for the future and a belief that anything was possible.
This self-belief, Toby Tanser argues, is one of the principal
reasons for Kenyan success.
This commitment and dedication was equally evident when
we travelled into Ethiopia for the final leg of our trip. Our
destination was the small town of Bekoji, four hours south
of Addis Ababa, and perched amidst mountains at 10,000ft.
The town is perhaps the only place in the world to rival
Iten in terms of running success with over a dozen Olympic
champions and world record holders coming from the small
town, recently the subject of the feature-length documentary
Town of Runners.
All of these champions were coached by Sentayehu Eshetu,
former PE teacher and one of the most inspirational coaches
you are ever likely to meet. It seems impossible that such a
small town could produce so many champions, even more so
when you see the track upon which these athletes train, with
rocks and craters strewn in the midst of lanes, and an invasion
of grass sweeping across much of the track. Facilities were
essentially non-existent, sports science an alien concept. Yet
what they have in bucket-loads is belief.
We were privileged to train with ‘Coach’ and his athletes
during one of his unique fartlek sessions in the eucalyptus
forest slopes on the edge of the town. Despite the early
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morning start and the punishing nature of the session, over
120 young men and women turned up for the session, each
believing they can be the next Kenenise Bekele or the next
Tirunesh Dibaba. Their training shoes hang by threads, and
many will train insufficiently nourished. Yet day by day,
week by week, month by month, they train in the hope that
they will get their chance.
***
There is a sign on the wall of The Restart Centre
in Gilgil, 30 minutes from Nanyuki in the
heart of Kenya, that challenges the children
within the centre to ‘Think not what you
are, but what you can become.’ The
Centre was set up by Mary Coulson
to house abandoned and orphaned
Kenyans displaced following the
disputed 2007/8 elections. It is an
incredible place and, despite our
school trip being largely focused on
running, for every one of our pupils
the visit to the Restart Centre was the
experience that they described as being
most memorable and meaningful.
The Restart children have all had a
terrible start in life and many have experienced
unspeakable horrors, but as we were greeted and
welcomed with traditional dance and song, we were all struck
by just how happy these children were. The smiles upon their
faces were genuine and they all clearly appreciated being
given a new start – a ‘re-start’ – in life.
They introduced two of their ‘leavers’ who had graduated

on to university and, as they did so, the students were greeted
with rousing applause. It was clear just how proud the
Restart children were of these older boys and girls. They had
journeyed out of the wilderness into a future that was full of
promise and optimism. Our time at The Restart Centre was
a crucial part of the trip, and the impact on our students was
clear to see.
Whether or not we got to the bottom of the question of
why Africans are such successful athletes I’m not
sure, and it is perhaps a question that cannot
be answered simply or scientifically. What I
do know is that our pupils returned home
with some of the ‘fire’ that Toby Tanser
describes being inherent in East African
athletes.
They were challenged, inspired and,
above all else, learned a huge amount
about humility, dedication and ambition.
I have no doubt that, for many years to
come, every one of these students will
Coach
have echoing in their ears the exhortation:
Bekoji.
‘Think not what you are, but what you can
become.’
Peter Middleton is a housemaster at Shrewsbury
School and is master i/c of the cross-country club,
known as The Hunt, established in 1831 and having the
distinction as being the oldest running club in the world.
A keen runner himself, he has 12 marathons and
six ultra-marathons under his belt, but these days
struggles to keep up with the pupils!

At the Kamariny track.
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If you have news of topical interest, however brief, for ‘Here and There’,
please email it to Tom Wheare at postmaster@dunbry.plus.com
Items should not exceed 150 words. Good colour photographs are also welcome.

Burgess Hill students teach
English in Africa

Students from Burgess Hill School for Girls spent two weeks in Africa helping to build an orphanage and teach English. The
24 girls and seven staff worked in the small village of Kabbubu in Uganda, helping to finish the construction of an orphanage
by building the toilet block and decorating the inside of the building.
The orphanage was finished while the girls were there and Burgess Hill pupils Samara Potter and Susannah Jones painted
a large mural. The students also took part in a literacy project at the village primary school where they taught children who
struggled with English.
Student Beth King said: “It was an opportunity for us to experience teaching in the extremely hot classrooms with students
who often struggled with English and who were determined to speak in Luganda; it wasn’t always an easy task! However we
really enjoyed it and all felt that we benefited from the project.”
The students organised a number of activities for the children in the village, including a morning of crafts at the primary
school, a morning of sports and games in the playground, and songs and activities for the Sunday school. They also visited
families in the village and were given the project of deciding what they could buy for the family with £100 to make a difference
in their lives.
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“One of the main features of village life is the children: wherever you look there are small children running around barefoot,
willing you to hold their hands and let them walk with you wherever you are going,” said Beth King.
“There is definitely something special about Kabubbu village, whether it is the humility of the villagers who welcomed us so
generously into their community, or the happiness of everyone who lives there, despite them having so little.”
Sophie Scott, another pupil, described the trip as “an unforgettable experience where I met people I will never forget. It
completely changed my perspective of things when I came home.”
The trip was the third visit to the village organised by the school in collaboration with the Quicken Trust.
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The Paradigm
C J Driver assesses the life and work of
L C (Kim) Taylor, who gave up being a
Head after only 14 years at Sevenoaks
but who was a huge influence on
education in England and elsewhere
Jonty Driver
He was called Kim because he came from India to a prep
school in Sevenoaks when he was only six. His father owned
an advertising agency in Calcutta, and his mother – his
father’s second wife, much younger than him – had been in a
troupe of travelling entertainers known as the Wot Nots and
run by her father, an accredited member of the Magic Circle;
her brother was a ‘sand dancer’ (he scattered sand on the floor,
then did a soft-shoe shuffle) and Beryl Irene herself was sawn
in half, or belly-danced, or demurely held the magician’s hat.
An elder brother (also nicknamed Kim) had preceded this
Kim to Sevenoaks. Their father died when young Kim was
only nine and, from then on, school was even more than it had
been effectively home; and their housemaster at Sevenoaks,
Ernie Groves, and his wife, Marjorie, became surrogate
parents – and, in due course, perhaps even more than that,
because Ernie Groves became Kim’s second master.
In the days when the Taylor brothers were pupils, Sevenoaks
was not the celebrated place it has since become. ‘Jimmy’
Higgs-Walker, the Headmaster appointed in 1924, had (it
was true) made significant changes, opening day-houses and
expanding the sporting side of the school; but it was still a
small, boys only, minor public school that served in part as the
local grammar school, with an 11+ entry paid for by Kent, and
an entry from mainly local prep schools at 13+.
Young Kim was a great success. A big boy, tall, strong and
very bright, he rose to be head of school as well as captain of
rugby and of boxing. He was just about to take the entrance
exam for Oxford when war was declared; so he went home to
his mother in India and there began teaching, aged only 17, at
St Paul’s, Darjeeling. In 1942 he was commissioned into the
Indian Army and sent to Burma to fight the Japanese.
After demobilization, he taught for another year at St Paul’s,
before finding a passage back to England to take up a place at
New College, Oxford. He didn’t get the blue for rugby he had
hoped for, but did get a blue for boxing. More importantly, he
got a First in history.
Both the schools he knew best had made him sure he
wanted to be a schoolteacher, but he went off to the USA
first, on a Commonwealth Scholarship, to take a degree in
psychology at the University of Chicago. It was there he met
Suzanne Dufault, whom he would later marry, and who was

an important part of his successful career: she was lively,
forthright – indeed, outspoken – and very attractive.
Kim’s first teaching job back in England was at Repton.
Quickly promoted to be head of history, he was offered the
Headship of Sevenoaks in 1954, on the retirement of Jimmy
Higgs-Walker; he was only 32. Although he himself always
gave credit to Higgs-Walker for what he had achieved, Kim
Taylor transformed Sevenoaks within half a dozen years.
Some of what he did was described in Experiments in
Education at Sevenoaks (London, 1965) by Bob White, Neil
Patterson, et al; it is summarized in Brian Scragg’s masterly
history of the school (Bath, 1993).
The Voluntary Service Unit (VSU) was essentially a
development from Kim’s enthusiasm for Voluntary Service
Overseas (VSO), on the national committee of which he
served. The trouble with VSO was that, by its very nature, it
offered few boys and girls the chance to volunteer to do social
work abroad. Kim was convinced there was enough local need
for masses of boys and girls to learn about service not by
precept but by direct hands-on experience.
Kurt Hahn and Alec Dickson came to talk to the school, and
Kim appointed a young historian, Neil Patterson, to run VSU.
At first, it concentrated on caring for the young and the old,
but year by year added more and more expertise, the initial
20 boys growing to more than a 100 by 1964, and other local
schools being involved: manning school crossings; visiting
old people to garden, wash up, clear and decorate; helping in
local hospitals and in schools for the blind, ESN, physically
handicapped and emotional maladjusted, even in a Borstal.
At the HMC Conference in 1962, Kim urged other schools
to set up their own Units, and dozens of schools came to see
what was being done and to emulate the scheme. By 1972 the
VSU has grown so much its management was funded by the
Kent County Council, and a town Volunteer Bureau was set
up in parallel with the school’s VSU.
Kim’s internationalism was also behind the setting up of
the International Sixth Form Centre (always called the IC)
in 1962. While overseas pupils had been coming to British
schools for many years, more and more were now applying
from abroad to do their A levels so as to get entry to British
universities.
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Yet they were often older than their British equivalents,
and weren’t likely to fit easily into normal boarding houses.
On the other hand, one wouldn’t want to isolate them from
their fellow-pupils in a separate house. Hence the I C always
included about a third of home-grown students, two-thirds
from a variety of other countries.
Though they were all full members of the school, the IC had
its own form of limited self-government, whereby the house
was run by an elected committee and regular house-meetings,
rather than by prefects appointed by the housemaster. In the
first three years, boys came from North America, Argentina,
Bermuda, Brazil, Canada, Cyprus, Denmark, France,
Germany, Ghana, Hong Kong, Hungary, India, Iran, Ireland,
Kenya, Nigeria, Pakistan, Poland and Portugal.
A third experiment was the Voluntary and Independent
Scientific and Technical Activities (VISTA). Kim had been
introduced by one of his governors to Gerd Somerhoff, an
expert in artificial intelligence who was doing post-graduate
work in Oxford and also running a ‘Science Club’ at the
Dragon, aimed at enlivening science teaching by directing
it towards engineering and technology. Kim persuaded
Somerhoff to join the staff at Sevenoaks by promising him
that a Technical Activities Centre (TAC) would be built there
to his own specifications.
Somerhoff was passionately convinced that most science
teaching stifled invention and experiment. Even though there
was beginning to be more work in laboratories (particularly
by the Nuffield methodology), the teaching of sciences was
inevitably corralled by curricula. Yet, for a generation at least,
boys had been building models, usually with instructions
supplied.
Now, the teaching and the model-making would be
combined, but the boys would have to learn the principles for
themselves, starting from scratch. Building of the TAC started
in 1963, and by 1965 it had a national reputation. Within a
very few years, the largest single entry into any profession
from the school was engineering.
The change in the school came not simply from the
‘experiments’ but from Kim Taylor’s preparedness to back
the people he had chosen to appoint (for instance, Bob White
in an art department that became so successful that Sevenoaks
was one of the two schools in the country where boys could do
their diplomas before going on to degree level at Art School).
It helped that the numbers were going up (in 1956 there
were 451 boys, 88 in the sixth; by 1960 there were 557 boys,
196 in the sixth), so he was adding to the staff rather than
merely replacing people as they left or retired. The new staff

gave energy to the older, and the uncommitted got short shrift.
When Ernie Groves retired, Kim was able to appoint
as second master another man who had taught him: the
redoubtable Jack Robinson (he who once shut me up in a staff
meeting when I was being boring about boys not wearing
raincoats and then coming damply into class by saying,
“Small boys dry quickly”).
Brian Scragg explained some of Kim’s quality in his history
of the school:
Those who worked with and for Kim Taylor at this time
tend to remember him for what he was rather than what
he did, as a remarkable force de la nature rather than an
efficient leader clocking up one solid achievement after
another. The many innovations which attracted so much
attention in the ’60s, and gained … for Sevenoaks School
the reputation of daring pace-setter … seemed … to flow
as it were naturally from a man capable of making staff
meetings occasions to be looked forward to. He worked
very hard, and those about him were expected to do the
same, but they were also expected to share his excitement,
his restless refusal to believe things couldn’t be better.
I would add to that: Kim wasn’t working from a master-plan.
He was an extraordinary opportunist (and that applied to his
skills as a fund-raiser too): he seized the moment, improvised,
put the right people in charge, let them get on with the job
in hand, encouraged them. What he had was a vision of the
possibilities.
Schools had to be fun, had to be expansive, had to be
imaginative. Oh, they needed order and discipline too (I’ve
never forgotten Kim’s telling me that Sevenoaks was only about
10% experimental; 90% it was – he said – a traditional public
school); but he got those old things straight enough for there to
be room for the new. All the same, is it just my imagination that
makes me remember his saying once to me that, actually, he
rather believed in change for the sake of change?
In some ways, therefore, it should not have come as a shock
to the school that, after 14 years, Kim Taylor decided to
move on. We knew that the course he had set for the school
was so defined it would be almost impossible to deviate; and
he wasn’t leaving education, as he was becoming director of
the Resources for Learning project funded by the Nuffield
Foundation, in the process of which he wrote Resources for
Learning, published by Penguin in 1972.
I thought myself that he would probably go back to running
a school after a year or two, and I now know that he was one
of those interviewed to succeed Chenevix-Trench at Eton in

‘Kim wasn’t working from a master-plan. He was an
extraordinary opportunist (and that applied to his skills as a
fund-raiser too): he seized the moment, improvised, put the right
people in charge, let them get on with the job in hand, encouraged
them. What he had was a vision of the possibilities.’
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Kim Taylor and family. The painting is reproduced by kind permission of Bob White, Adam Taylor, Mrs Abigail Taylor and
Mrs Jennifer Forster.
1970. It was probably a good decision that Taylor didn’t get
the job, as what Eton needed then was someone to steady the
discipline and pull the housemasters back into line, which is
precisely what Michael McCrum, the man appointed, did so
successfully. Still, I can’t help imagining how Eton might
have changed under Kim’s passionate guidance.
Instead, he went to Paris to work for the OECD (principal
administrator of the Centre for Educational Resources and
Innovation); next, he spent five years in London with the
Independent Broadcasting Authority as head of educational
planning, and latterly he became director of the Gulbenkian
Foundation. His value to Portugal was shown when he was
appointed a Commander of the Order of Prince Henry the
Navigator. In 1976 he accepted the appointment as a governor
of Sevenoaks School, keeping well clear of the Head’s
responsibilities, but taking an especial interest in the IB, of
which he was an enthusiastic proponent.
The first part of his retirement was spent nursing his wife,
Suzanne, through a long illness. After her death he moved
from Sevenoaks to Chichester, to be nearer children and
grandchildren. He lived there eight years, doing occasional
stints as a door-keeper in the cathedral, writing letters in
his immaculate italic script, and reading especially history,
always with pencil in hand.

When he was 90, he came back to Sevenoaks to be the
main speaker at the 50th anniversary of the founding of the
International Sixth Form Centre: as usual, he had prepared
meticulously, but found the lights too dim for him to see his
notes, so spoke without referring to them, still as lucidly as
ever. A year later, having talked happily to a grand-daughter
(named Susie) over the telephone at lunch-time, arranging for
her to come to tea, he settled down to read; when she arrived,
she found him in his arm-chair, a book on his knees, as if
asleep.
I have peculiar reasons to be grateful to him. In 1964, when I
was in serious trouble in South Africa, Robert Birley, ex-Head
Master of Eton, then Professor of Education at the University
of the Witwatersrand, found me two jobs in England, one
supernumerary at Marlborough, one at Sevenoaks to teach
English, Latin and history. When I asked which I should
accept, Birley advised Sevenoaks, mainly because of Kim
Taylor.
I accepted the job, then was detained by the security police
sine die in solitary confinement. Kim told the newspapers he
was keeping the job open for me (though, being practical, he
quietly found a substitute, Tim Langdale, now a QC). In the
event, I was released in time to start teaching in September
1964, and enough work was found to keep Tim on the staff
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too. Two years later, after taking my post-graduate degree
at Oxford, I went back to Sevenoaks and, a year later, Kim
appointed me housemaster of the International Sixth Form
Centre, to succeed Brian Scragg.
Two stories from those days may help illustrate why so
many of us thought so highly of him: indeed, why I still
regard him as being the paradigm of what a Head should be. I
was talking to him one day outside his house in the middle of
the school when a master came rushing up: Willie Bleyberg,
a brilliant teacher of chemistry but a schoolmaster with a
Teutonic sense of school rules who often spent his Saturday
evenings doing the rounds of local pubs to catch dayboys
breaking ‘lock-up time’.
He was brandishing a half-empty half-jack of whisky that he
had found secreted in the wainscot of the library in the Manor
House. When Kim had quietened Willie down and sent him
off to dispose of the rest of the whisky in his lab, I said to
Kim, “You didn’t seem that worried, sir.”
“Good heavens, no: a half-bottle of whisky isn’t the worst
thing that can happen in a school”.
“What is the worst?” I asked.
The answer was instant: “Oh, bullying.”
Second story: when I was housemaster of the IC, one of my
charges was the captain of rugby, a superb all round games-

player but (I thought) also clever enough to get to a good
university, if only he would do some work. Nothing I did could
persuade him, and I was under constant pressure from his
teachers – they were failing to get any work out of him at all.
Eventually, in despair, I asked the Head for help. “All
right”, he said, “Send him to me.”
I tracked the boy down, took him by car to the main school
and walked him to where the Headmaster was doing what he
often did in the early afternoon: weeding the flower-beds. I
stood the far side of the lawn while the boy went over to Kim.
Kim straightened up, said something briefly, then went on
weeding. The boy stood for a moment, then turned to walk back
across the lawn and past me, saying not a word. When I next saw
him, he was at his desk working. Reformation was instant – and
in due course he got his A levels and a place at Oxford.
“What did you say to him?” I asked Kim a day or two later
when it became clear that, whatever his words had been, they
had worked a magic I had been entirely unable to muster.
“Oh,” he said, “I just told him to stop being such a bloody
fool, and to get down to some work.”
J C Driver retired as Master of Wellington in 2000 and
remains a published poet and writer.

HERE&THERE
Leading ladies at
Barnard Castle
Girls at Barnard Castle School certainly hold their own
when it comes to taking leadership positions within the
School. Sixth form girls have been given two of the most
prestigious roles within the student body: joint head of
school and head of the Combined Cadet Force.
Rachel Pratt and Iona Borer had already proved their
worth as future leaders when chosen to attend a highly
competitive residential leadership programme held over
two days during the summer and run by the global
management consultancy McKinsey Group.
Rachel and Iona will present their own leadership ideas
at the programme’s reunion next summer. Through these
presentations, representatives from McKinsey will decide
who they will sponsor through university with the purpose
of offering an internship at the end of their degree course.
Rachel hopes to study a management degree with a year in
the US and Iona a degree in philosophy and law.
“Having the monitor programme at school gives us lots of
opportunity to use our leadership skills,” says Rachel, who
chairs the school council. “Being joint head of school I am
expected to be a good role model and I feel from what the
school has already taught me over the years and now with
the help of McKinsey I am confident to do the role justice.”
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Leading ladies:
Rachel Pratt (left) and Iona Borer.
Iona has been heavily involved in the CCF since Year 9
and has climbed the ranks to Regimental Sergeant Major,
which should stand her in good stead for joining the TA.
She has been fully involved in shooting competitions,
summer camps and parades. “The CCF is an excellent way
to learn many life skills and through its summer camps it
really puts you through physically challenging situations
which test you mentally as well.”
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Body and Soul
Dear Colleague
Thank you for volunteering to be part of the Body and Soul
series.
The aim of the exercise is to give an insight into the life of
Heads. You are a fascinating lot and that should be celebrated.
The questionnaire is below. As I explained, please give
pithy responses, with as few subordinate clauses as possible,
to the questions. Please download this, fill it in electronically,
and return to john.newton@tauntonschool.co.uk
Do not feel you should compromise yourself in any way.
If you are uncomfortable with a question because I am
trespassing on sensitive terrain, please indicate and I will omit
both question and response.
On the other hand, wit is always welcome.
1. Name, schools and number of years you were in post as HM.
Stuart Westley.
Deputy Head, Bristol Cathedral School, 1984-89;
Principal, King William’s College, Isle of Man, 1989-96;
Master of Haileybury, 1996-2009.
Current role.
General Secretary, AGBIS
Why did you choose to take this on when the calm orchards
of retirement beckoned?
It was time to move on after 20 years of Headship. I did not
want to retire. I was and am deeply interested in independent
education and saw providing advice, support and training for
governors as fulfilling work. So it has proved!
If you had 15 seconds on a podium at HMC Conference,
before the whole association, what message would you wish
to give?
Put serving pupils ahead of everything and a curse on all who
try to deflect you on to their agenda.
2. The working day
How does your average day differ from when you were a
Head?
I am a day boy now! Working day 7.45am to 6pm, evening
engagements say two per week, usually home by 9.30pm.
Maybe two hours over the weekend (not two days).
No pupils (bad). Not part of a community (bad). No daily
communal worship (bad). No reports (you decide). See much
more of other schools (good). Don’t do everything in a great
rush (good). Having slightly more time, have learned a few
new skills, eg PowerPoint, constructing a set of accounts
(good). Do Heads have time to continue learning? A big issue!
Most conversations conclude with appreciation (good).

John
Newton
When the pressure is on do you:
Take a bath
Take a walk
Take a pill
Other (please specify)
Try to carry on as normal and ignore the things that I do not
regard as important.
In the past I sometimes announced that we were not
having any crises at the end of term (most of which were
manufactured) since no one had time to deal with them. It had
some success. Try it. The last two weeks of term can be hell.
It’s not necessary! Protect your own agenda.
Do you talk it out or hold it in? Who to? How?
Heads have to be very careful over with whom they share
confidences. We are paid to be in control. On the whole, keep
quiet and keep doing a decent job. People respect that, even
the ones who do not like you. But always get the amount of
sleep you need.
Stuart Westley: ‘Put serving pupils ahead of everything and a
curse on all who try to deflect you on to their agenda.’

Is the desk a sea of paper or a tranquil pool of ordered tasks?
Still the former. Being able to file electronically (if
incompetently) provides a ray of hope.
Give two key principles about how you manage time.
Don’t think I do manage time but I don’t do long meetings.
And I try to deal with things immediately (but this is difficult
with tasks which require retrieving information first).
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What is the most precious, and most villainous, object in
your study?
The two staff (not objects) who get on with things fantastically
and tell me when the job is done. The phone when it permits
lengthy monologues, particularly advertisers!

What sort of holiday time can you take in your current
role?
Interesting! I take about four weeks per year plus most bank
holidays and it is quite enough because this job is substantially
less tiring and demanding than Headship.

Do you have a Blackberry, iPhone etc? If so, describe your
attitude towards it.
IPad. Only use it when necessary and only occasionally, hence
I am pretty incompetent with it.

Where do you prefer to go?
Anywhere warm where we can idle, read and swim. Southern
Europe, marvellous, great variety, history everywhere plus les
produits naturels.

3. Nurturing the mind
What newspaper do you read? Which sections do you
spend most time on?
The Times, mainly on Saturdays; The Spectator; Private Eye.

Your boss says you are tired and insists you do one of the
following; which one would you choose?
Have a massage
Have a sauna
Have a posh meal
Have a weekend by the sea
Unlikely scenario! The weekend probably.

What sort of literature do you read?
Almost none, shameful!
What are your tastes in the arts? How do they affect you?
Enjoy classical music, Church music and architecture.
If you have Sky+, what do you have on series link?
I do not watch TV other than Test Match highlights and rugby
matches occasionally.
4. Feeding the soul...
How important is the spiritual life to you? Explain your
response.
Spiritual life is innately difficult to describe. I appreciate
being part of the Church community in Welwyn where
spirituality is approached intelligently and undemonstratively.
One of the few things I worry about is the precariousness
of the spiritual dimension of many of our schools. It is alive
only as long as Heads and governors care sufficiently about
it. Our predecessors have left us with much to live up to. How
do we measure up?
We are obsessed (and should be) about the quality of
leadership in our schools. We are inspected regularly; we must
get things right of course. Where does spiritual leadership
rank? How can we measure providing impressionable pupils
with spiritual values and foundations which serve for life?
Indeed do we even recognise it? Is it crowded out?
What is your favoured charity? Do you work with them in
any capacity?
I focus mainly on the Church.
If relevant, what was your last sermon about?
Latterly I preached once a year, the first Sunday in the
September term. I always took the theme faith and wisdom,
the basis of what we were about. There are several powerful
Old Testament passages. The story of Solomon in some detail
is an important source. I so admire those who can preach
regularly with knowledge and can sustain interest. It is so
much more demanding than teaching what you know and
which is not really questioned.
5. Training the body
Do you get your five-a-day?
Yes and I grow most of it!
How often do you exercise? What do you do?
Not enough. See above.
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6. Relationships
What are the particular challenges of dealing with
governors in your current role?
Err … I deal with them every day! The greatest challenge is
working out where governance is poor. People do not tell you.
Across the sector the standard is very variable.
Weaknesses: meddling in management (which must
infuriate many Heads); poorly conducted (ie long) meetings;
lack of interest in strategy; financial governors who talk in
language only they understand; chairmen who dominate; too
many committees … plenty more. But many schools are really
well governed.
Which person, alive or dead, fictitious or real, would you
like to meet?
I have long been fascinated by Bertrand Russell: amazing
intellect, brilliant writer of serious and popular stuff, deeply
flawed character.
Who has been the key influence on your life?
Inevitably some of those who taught me. Some were brilliant,
deep thinkers, great communicators and always quick to
encourage and to see the best; others, absolutely useless, far
worse than any I have met since. Moral, apparent to me from
day one: good teachers make such a difference.
Who would you least like to invite to dinner?
Anyone who has no interest in bringing others into the
conversation.
To whom would you most like to give a piece of your mind?
Please forgive the pomposity but that sounds rather assertive.
I try to speak frankly but respectfully, but I don’t always
achieve it. I was tempted to expostulate recently when a parent
tried to raise a management matter with me (as chairman)
without having first discussed it with the Head.
7. Do you have any unorthodox ambitions? If yes, please
specify:
Putting off retirement!
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A job that no one really notices...
Jane Bewick Green describes the role of Glyn Morrey, estate manager at
Newcastle-under-Lyme School
It’s a job that no one really notices is being done but that
is vital to the smooth running of the school. Glyn Morrey,
a retired chartered surveyor, is working hard in his second
career as estate manager to one of Staffordshire’s oldest
schools. He and his team are responsible for keeping the
grounds and buildings of Newcastle-under-Lyme School safe,
secure and in full repair. It’s no easy task, as Jane Bewick
Green went to find out.
The Newcastle-under-Lyme School covers a 29 acre site and
has over 200 rooms in buildings that were erected in each of the
last three centuries. It has just started an exciting £3.5 million
development to give pupils a new library and science block.
Glyn Morrey and his team are overseeing the new development
whilst making sure that things are ticking over elsewhere.
His duties can be anything from repairing a blocked drain
to getting in a specialist roofing company to replace some
Victorian Staffordshire clay roof tiles. Not many schools
have the benefit of an experienced chartered surveyor as their
estate manager and Glyn’s trained eye means he’s been able
to restore original building features cost-effectively as well as
looking after the general maintenance of the school.
“When I first started here I noticed there were a lot of
suspended ceilings, so I started to take them out. Behind the

plasterboard we found beautiful original fittings set in high
ceilings which we then opened up. We also arranged for some
replica chandeliers to be hung from those ceilings in much the
same way that they would have been over 100 years ago.”
Everywhere we walk around the school, Glyn is stopped by
people who all start their conversation with, “Oh Glyn, I’m so
glad I bumped into you ... I need to get something fixed ... in
my classroom/office/changing room,” etc. He admits he can’t
walk around the school without looking up towards roofs and
down at drains. “I do love drains,” he laughs, “because they’re
problems I know we can fix.”
He carries a red ‘day book’ everywhere with him – still
using good old pen and paper to make his notes. A typical list
may include arranging to fix a broken toilet seat, replacing
a damaged door handle, putting screens on windows to keep
sun glare off computers, or arranging gravel and plants to
improve the look of a slightly pot-holed car park. With over
900 pupils and staff using the school for most of the year, the
maintenance list is never-ending.
“The biggest issue we have here is the single pipe heating
system that has been in place for decades. Because of the size
of the school, it’s not something we can easily replace, so we
spend a lot of time making sure it’s as efficient as possible.

Glynn Morrey: ‘I work three days a week and love my job here because I can use my background experience to good effect but
without the stress of running a company.’ Picture courtesy of Jane Bewick Green.
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“Most of our work is done in the eight week summer holiday
when the pupils aren’t here and so we have free access to
everywhere we need to reach to do the big jobs. This summer,
we’ve tarmaced a drive, renewed all the emergency lighting in
the junior school, tested all the fuseboards, upgraded the rugby
changing rooms, put new flooring in where needed, painted and
deep-cleaned, and we’ve started the massive new investment
project for the Stinton library and science building.”
For a man who actually retired five years ago, Glyn couldn’t
be busier. As a chartered surveyor he spent most of his career
in the building trade, becoming MD of a building company
before planning to enjoy retirement at his home in Trentham.
“I was asked to be a governor of the Newcastle-under-Lyme
School which my children attended,” he explains. “Then
the school board recognised that there needed to be some
investment and improvement in the buildings, so I was asked
to take on a temporary post as estate manager, which became
permanent as we realised the scale of what was really needed.
I work three days a week and love my job here because I can
use my background experience to good effect but without the
stress of running a company.”
Glyn manages a team of three maintenance men, four
groundsmen, four caretakers and one electrician. The school
has an excellent sporting record and its facilities include
cricket, rugby, netball and football pitches, tennis courts, a
super new Sport England badminton facility, and a swimming
pool. All are managed by Glyn and his team, making sure
lines for games are painted on clearly and accurately through
the year, and erecting and removing fittings, posts and nets
for matches.
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As well as making sure everything in school works for
pupils and staff, Glyn enjoys making the most of the school’s
heritage, finding and restoring original features wherever
possible. It does give the school a special feel – a clever mix
of old and new – with classrooms often combining ornate
coving, original windows or woodwork with the modern
education tools of the day like whiteboards and computers.
The first school buildings were created in 1874 and 1876.
More buildings were added in the 1960s and 1980s, and now
the new development will add a thoroughly modern aspect to
a school that has every kind of architectural and infrastructure
challenge a chartered surveyor could expect to deal with.
Glyn also pays attention to colour schemes – whether
it’s choosing which shade of carpet tiles for a classroom or
sweeping out the garish primary colours in a canteen and
creating a ‘bistro’ feel for students with muted shades and
warm woods. The effect is a positive one, creating a calm and
subtly inspired backdrop conducive to learning. “If the pupils
can see we’re continually making improvements to their
learning environment, it builds trust and respect,” he reflects.
He has a role that many could take for granted, but his
efficiency means that some problems are nipped in the bud
before anyone else knows about them, and his eye for detail
means the school buildings keep on improving each year that
he’s there.
Jane Bewick Green is a freelance journalist and writer
and the author of D Day, an e-book account of a child’s
experience of Type 1 Diabetes
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Third world record for Ruta
Plymouth College swimmer, Olympic Champion and World
Champion, Ruta Meilutyte, 16, has claimed another world record –
her third in three months.
Competing for Lithuania in the World Cup Series in Moscow,
Ruta smashed the 100m breaststroke short course record in
1.02:36, knocking 0.34 seconds off the previous best time that had
stood for four years. She just missed out on the 50m mark by 0.09
seconds but took gold and broke her own European record with a
time of 28.89. Ruta also won gold in the 100m individual medley.
Back in August, Ruta was on top of the world when she broke
both the 100m and 50m breaststroke long course records in the
World Championships in Barcelona.
Ruta wasn’t expecting to swim so fast in Moscow as she has only
been back in training for a few weeks. “I was really surprised with
my times”, says Ruta. “I certainly didn’t think I would beat the
record. I am looking forward to the rest of the season and working
on improving myself as much as I can.”
Former Plymouth College pupil Ben Proud also swam well at
the Moscow event. Representing Great Britain, Ben set new short
course personal bests in the 50m butterfly, 50m freestyle and 100m
freestyle events. Currently studying at the University of St Mark
and St John in Plymouth, Ben reached two World Cup finals.
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Great
expectations
Helen Pike, at the GSA Conference, is lost in
the labyrinth of the dress code
Reading previous Conference Diaries had raised my
expectations of my first GSA conference, and I was not
disappointed: our hotel was the Gateshead Hilton, complete
with swimming pool and splendid views over the Tyne, and
on arrival we were all given canvas bags and lanyards.
Lunch was served at the far end of the hall of exhibitors,
which discouraged over-indulgence and compelled us all to
run the gauntlet of the conference sponsors. This is no idle
metaphor: three Heads I spoke to were in dispute with one of
the companies sponsoring the event and anxious to avoid their
representative.
Once I had secured a mini-kebab and a goujon, genres of
GSA Heads began to distinguish themselves, the most salient
of which was Headmistresses in bouclé jackets. These are
under no circumstances to be confused with straightforward
tweed. Scarves, be they neatly-folded Hermes or a more
décontractée style, were also heavily in evidence, though all
were eclipsed by the shoals of pearls.
I confess to uncertainty about the various dress codes. On
the first evening, many (wisely, and I wished I had) ditched the
smart causal rubric and wore the posh dresses they loved, for
example a current-season red Whistles number which appeared
twice on adjacent tables. (It was pointed out to me that a
patterned Hobbs suit was also well-represented in the ranks.)
Having spent much of my career as a female minority in
HMC who could wear what she liked because the rules were
all about men in jackets and ties, it was refreshing to see my
male colleagues rendered sartorially invisible and therefore
gleefully casual.
Old South Hampstead Girl Tanya Barron spoke of the
GSA’s work with the charity Plan UK, whose Because I am
a Girl campaign focuses in particular on bringing girls across
the world together to raise awareness of such issues as child
marriage and the goal of all girls worldwide receiving nine
years of education. Ex-South Hampstead deputy head Clare
Kelly also outlined the .b mindfulness project, and for a few
minutes the entire conference focused on its breathing and
enjoyed a moment of calm, akin to the one Jonny Wilkinson
deploys before taking a conversion.
Tim Hands, our guest as chair of HMC, also proved a
vanguardist of cross-sector camaraderie in lending me a
copy of Aal Aboot Geordie, which proved indispensible in
navigating the language. Our Monday’s after-dinner speaker,
Clare Fox of the Institute of Ideas, excited much adverse
comment by arguing that pupil voice was a Bad Thing. This
could be loosely summarised as: our girls were mostly entitled
princesses who needed to pipe down; at least, that is what
my table and, to judge from conversation later, many others

Helen Pike is the Head of
South Hampstead High School (GDST)
took away from the evening. I was reminded of a wonderful
satirical edition of The Onion a few years ago which argued
something similar. One of the advantages of being a GDST
Head is that you have a ready-made group of comrades at
such events.
Vegetables proved to be a recurring theme. Professor David
Leat of Newcastle University spoke in praise of Project-Based
Learning, sharing his onion-growing exploits and encouraging
us to consider What is the Best Potato? as an exemplar of
inquiry. Here the canvas bag also came in unexpectedly useful
as I searched for alternative three-letter words and acronyms by
transposing slightly the GSA rubric of InteGrity, LeaderShip,
CompAssion and discovering TEA, NAP, RIP, etc.
The theme of the conference was Constant Values, Changing
Times; the best speakers illuminated us on both. Hilary
French’s well-received keynote address encouraged us to
look at vocational subjects in a more liberal way. After all,
what is medicine if not a vocational subject? Girls from
Central Newcastle High School gave impressive and thoughtprovoking votes of thanks.
We also had a heartening address from Professor John Jones,
who reminded us about the Eight Pillars of Transformation
which support our role as leaders. My favourite is God is
Found Among the Pots and Pans, on this occasion not a
reference to cooking vegetables but a reminder that it is the
small acts of kindness and compassion which really set the
tone of our leadership.
An inherited diary landmine meant that I had to return to
London mid-way through the Conference for our autumn
concert in St John Smith Square; I left having enjoyed good
company and some thought-provoking talks and discussions.
I look forward to next year’s Conference, which will be in
London.
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John
Weiner

The great
dictators?
John Weiner wonders whether schools
are ready for a common room spring

When things are going well, with results ticking ever upwards,
or long waiting lists for independent schools, governing bodies
are delighted to extol the virtues of collaborative leadership. A
few years ago, student voice and democratic leadership were
the toast of the educational after-dinner circuit and we could
all sleep smugly in our beds, safe in the knowledge that there
was such a thing as cuddly capitalism after all.
But then came the hard times. Independent schools are
competing ever more fiercely in a market hit by the economic
downturn and, although the outlook is more positive now
than it was a year ago, it is clear that household budgets will
continue to be squeezed for the time being. Understandably,
some schools struggle in the wild winds of the market and
public examination results take on an even more significant
importance in attracting shiny new pupils.
So what are schools to do when the grade average drops
by a percent or two? Some schools in both the independent
and state sectors have decided that the best way forward is
to appoint a new ‘take no prisoners’ Head to ‘fix’ things.
Apparently, when push comes to shove, the preference for
many governing bodies turns out to be a hefty shove rather
than a gentle push, after all.
I don’t know about you, but I worry about independent
schools knee-jerking their way back to some kind of 1980s
retro autocratic leadership style. Now we all secretly admired
Gordon Gekko from Wall Street at the time, but we also moved
on from the my-way-or-the-highway school of management a
long time ago, didn’t we? Perhaps not as much as we thought.
It could be that there is a sensible strategy behind this.
Organisations need clear goals and direction and, like it or
not, schools are no different. Despite being one myself, I’ll
also reluctantly admit that managing teachers is probably
more like herding cats than overseeing a well-oiled machine.
So when a change in culture is needed, and quickly, you could
argue that the most effective way of doing so is via the short,
sharp shock of the new man/woman turning things upside
down and rooting out the dead wood.
Independent schools cannot afford to coast at the best of

24

Spring 2014

times, but this is particularly true in a difficult market where
organisational slack and inefficiency are more brutally exposed.
However, this then presents you with a problem. Even if the
whirlwind may have been necessary, how do you switch it off?
And this is the real danger here – how many of the so-called
Superheads being drafted in to schools will be able to amend
their leadership style when the initial period is over?
A good recent example of the short versus long term problem
can be seen in Premier League football. Towards the end of
last season, Sunderland were in danger of being relegated and
turned to Paolo di Canio as their new manager to save them
in their hour of need. As followers of the beautiful game will
know, Paolo is famed for having an authoritarian streak a mile
wide and had suffered from a breakdown in relations with
players in his previous post.
However, this did not deter the Sunderland board of
directors and their decision seemed vindicated when an
upturn in form resulted in the team avoiding relegation – he
had clearly had the desired impact. However, only five games
into the new season he was sacked, following a run of poor
results and tales of dressing room unrest, citing in particular
the strict regime. Whilst the shock therapy may have helped
boost results briefly, the demotivational effect on his players
meant that his leadership style could not bring out the best in
them over a sustained period.
In schools, there is a risk that these short term improvements,
achieved through refocusing, are deemed as evidence that an
autocratic style is a successful longer term strategy. However,
a culture of fear is likely to result from less staff input into and
understanding of the decision-making process, which in turn
may encourage senior and middle managers to micro-manage
their staff in order to protect their own backs.
This robs those further down the food chain of the authority
and willingness to try different approaches (in case it ends up
coming back at them) and it therefore reduces the innovation
and dynamism of teaching and learning. In the medium term,
it may even drive outstanding teachers away if they feel that
their operational independence is becoming too restricted, so
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there is a real possibility that the baby gets thrown out with the
bathwater in the maelstrom of the culture change.
Effective schools work best when everyone on board is
pulling in the same direction and engaged in reaching their
common goals. Autocratic leadership styles are inherently
bad at achieving this in the long run, and instead of fostering
a culture of creativity and risk taking, will lead to a culture
of risk-aversion and blame. This is clearly not the best way to
serve our pupils in the longer term.
So the next time the Colonel Gadaffis of school leadership
take over your parish (if they haven’t already) ask them a
question – where do they see themselves in ten years’ time.

If the answer is somewhere else, then worry! But if not, then
give them a chance to get through the difficult days and see if
they change their style when the circumstances allow. After
all, they might just be saving your job...
John Weiner is currently head of economics and business
studies at Caterham School. He has taught in independent
schools for 11 years in a variety of leadership, academic
and pastoral roles, and previously worked in the city.
He also authors The SMT Spy, a blog on leadership
in schools (smtspy.blogspot.co.uk).

The governors liked the new
Head’s leadership style.
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Moving from
good to
excellent
And staying there. Kevin Stannard
highlights some of the challenges
teachers face in maintaining excellence
Dr Kevin Stannard

It is not uncommon for schools that score an unqualified
‘Excellent’ on all other measures in an ISI inspection (from
pastoral care to governance) to receive a ‘Good’ or at least a
more qualified judgement of excellence in the categories of
teaching and learning.
Notwithstanding the palpable evidence of high performance
in public examinations, inspectors have been known to ask
questions about the ‘how’ of teaching and learning: are pupils
active participants in the learning process? Do they take
control of their own learning? Is learning geared to the needs
of individual pupils? Does the planning of activities cater for
the full ability range? Are pupils being routinely engaged,
inspired and challenged? Are there regular opportunities to
challenge the most able?
Now it has to be said that the very range and gradation of
the criteria used to assess teaching and learning (as distinct
from other judgemental categories) are actually designed to
generate a spread of outcomes, and thus they almost inevitably
create an appearance of unevenness in the quality of teaching
(cf the apocryphal Head’s plaintive cry, “why can’t more of
the pupils be above average?”).
Nevertheless, ISI judgements are typically used to confirm an
a priori sense of within-school variation. Even in schools judged
‘Excellent’ in the quality of teaching, there is usually awareness
that this is a percentage judgement, and that a proportion of
lessons will at any given time be less than excellent. This is the
criterion on which schools feel most vulnerable.
This is also the background that has informed and accelerated
the ‘Good to Excellent’ agenda in school development plans,
teacher professional development and INSET programmes.
On this agenda, the focus is on teacher performance, and
specifically on teachers’ classroom practice, since it is
assumed that the classroom is the locus of the ISI critique.
Fair enough, up to a point. There may well be some quick
wins to be made using an ISI report as a lever to raise the
standards of teaching and learning up to the level of the very
best, and ensuring the sharing of ISI-endorsed good practice
more widely among teachers in the school. But moving from
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a critique of teaching and learning to a critique of (some)
teachers constitutes an unintentional sleight of hand, an elision
that could end up making the gains less than sustainable.
It would be more effective, and more honest, to recognise
that what teachers do in the classroom can sometimes be ‘overdetermined’ by external constraints and imperatives that, in
the short-term at least, teachers themselves feel unable to
influence. These include the public exam system (both subject
content and style of assessment), the National Curriculum
(where relevant), the time allocation for particular subjects,
the design and furnishing of teaching spaces, decisions about
ICT infrastructure and devices, homework policy, and so on.
The teacher who is timetabled to teach in a room at which
she can only arrive seconds before the class itself, the layout
of which she can’t alter without disruption at the start of the
lesson, to teach a specification that she hasn’t chosen, using
technology that is not designed for her preferred style of
teaching and learning – these conditions require flexibility,
but do not necessarily reward innovation.
Outside of and anterior to the lesson itself, there are several
ways in which a school and its leadership can mediate the
negative impact of such ‘external’ factors, and thus help
to create and nurture more progressive and constructive
‘conditions for learning’. These include:
Classroom affordances and layout.
Availability of learning resources outside the classroom.
Design and availability of other learning spaces in the
school, formal and informal.
ICT affordances and support, and policies around the use
of mobile technology.
Examination and assessment structures.
The place of thinking skills in the curriculum.
The importance attached to cross-curricular work and
enquiry.
Policies regarding homework, marking and feedback.
Encouraging teachers to take risks and try things out.
Existence of a framework of reciprocal lesson observations
and peer review.

Management
The school sets expectations and priorities with regard
to teaching and learning aims and outcomes, and the best
schools seek to extend these beyond success in public
examinations. Teachers will respond to clear statements about
the importance, not just of what is learned, but of how it is
learned. But those statements need to inform the whole-school
culture, not just classroom practice.
We say we want to develop risk-taking and enterprise in
pupils, and most would agree that teachers should model
behaviours such as these that we seek to encourage in pupils.
But to what extent does the school itself, as an organisation,
communicate a sense of risk-taking and adventure? Are these
dispositions inscribed into the curriculum? Is time given over
to show-casing them in staff meetings? Are they underwritten
throughout the school in a way that ‘gives permission’ to
colleagues to adopt them as behaviours in their teaching?
We expect teachers to deliver ‘excellent’ lessons as a
matter of course. But are we designing the conditions in
which teachers can be reasonably expected to deliver? Are we
attending to the culture and conditions beyond the classroom
in which pupils can be expected to achieve at the highest
level?

Great schools don’t make the mistake of assuming that all
the answers lie in the classroom, nor that excellence is secured
merely by the relentless pursuit of a professional development
agenda narrowly defined in terms of the individual teacher’s
classroom practice. Great schools recognise that teachers
attain excellence within a context in which they are supported,
encouraged and inspired.
Judith Warren Little asked us to ‘Imagine a school in
which you taught better simply by virtue of teaching in that
school – what would such a school be like?’ It would be one
in which teachers are given lots of INSET, of course, but it
would also be one in which the curriculum, the timetable,
the layout of learning and social spaces, the school rules
around use of mobile devices, the co-curricular activities on
offer, the system of sanctions and rewards, the behaviours
of the leadership team, all reflect and reinforce the sense
of energy, adventure, innovation, high expectation, positive
reinforcement, reflection and action that we expect of teachers
in every lesson.
Kevin Stannard is the Director of Innovation and Learning
at the Girls’ Day School Trust.

Parthian shot

Stephen Winkley

Chronic governmental obsession with
measurement damages education
Stephen Winkley retired as Headmaster of Uppingham in
2006 but, tempted by the challenges and opportunities of
Rossall, he signed up for a second stint of what is now called
‘school leadership’, from which he stepped down in the
summer of 2013.
Given the chance to make a second retirement speech, he
seized the opportunity to celebrate the greatest joy of being a
teacher – the spirit and quality of communal life and especially
the privilege of caring for the children who make up the pupil
body. This recognition of the importance of family was
endorsed by having his son, Leo Winkley, Headmaster of St
Peter’s, York as the guest speaker.
But his speech was by no means introspective and it
contained a candid final report on the educational record of
successive governments whom he had described at one point
as having an ‘entirely loony way of running the education
system’. He said:
‘I’ve enjoyed my journey through education immensely
and I hope I’ve never lost sight of the fact that it’s about
children, not policy, or league tables or bureaucracy.
I just hope that in years to come education becomes
less politicised and therefore less prone to the whims of
Education Secretaries of various political persuasions,
because then the real winners will be our children and
educational standards in general and that’s what every
educationalist wants.
If I had one observation to make about Britain’s
education over the last 40 years, it’s that it has become a
culture obsessed with measurement and that, rather than

Leo Winkley
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the needs of children, has dictated education policy.
Our country has slipped in global education rankings,
being overtaken by Asian powerhouse economies of South
Korea, China and Singapore. In our own neck of the
woods, Finland has performed extremely well in recent
years. In some tables it is shown as the top country in the
world for education standards (literacy and numeracy), yet
only two decades ago their standards were poor. It shows
that things can change given the right leadership and the
will to improve and it begs the question: why can we not
emulate their success?
It’s true that British independent schools are still viewed
as the best in the world, which is why so many people from
countries such as China and South Korea choose to send
their children here to gain a British education, but where
are our own children likely to get the best education, small
class sizes and an opportunity for the brighter children
from deprived areas to achieve their full potential?
We had the answer for many years – the grammar
schools – and they were dispensed with by politicians who
suggested they were part of an elitist system that catered
only for the brightest children to the detriment of those
less gifted. Ironically, the politicians who decried grammar
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School farms and teaching children the concept of ‘from
farm to fork’ are now in vogue, but the farm project at
Lancing College has been ploughing this furrow since
1983 with impressive results.
A number of Lancing’s former ‘young farmer’ pupils
returned to the farm recently for a 30th anniversary reunion,
to reminisce and to see how things have developed since
the farm’s small beginnings as an off-shoot of the science
department, when there were just two Saddleback pigs, a
small flock of sheep and a few hens.
The farm is now a 70-acre enterprise with education
and conservation at its heart, breeding rare breed pigs and
poultry and a variety of sheep, including a newly-formed
Southdown flock. The meat is retailed and supplied to the
school kitchens.
Jon Hutcheon, the farm’s manager, has been involved
in farming activities for most of his life. He has farmed
sheep, pigs and poultry and also has wide experience
of arable and cattle management. From the age of 15,
Jon has worked as a game keeper, which has included
partridge, pheasant and duck management.
He is also experienced in coppice and woodland
management and regeneration, hedge planting and laying,
habitat work and charcoal burning. Jon has written four
books on rural pursuits including bush-craft and country
crafts. There are two beekeepers active on the estate and
pollination projects have recently been introduced.
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Dr Stephen Winkley was Headmaster of Uppingham and
Rossall and Chairman of the Boarding Schools Association.
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Lancing Farm Project, 30 years on
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schools were probably educating their own children at
independent schools, as many still do.
Finland decided over 20 years ago that it would become
a knowledge economy. It decided that education had a
moral purpose and it created a climate in which it was
okay for people to aspire to become teachers, rather than
footballers or pop stars. Their position in the international
tables proves that the approach was right.
Whether our political leaders or, for that matter, our
parents in Britain can learn to value education as highly as
the Finns remains to be seen. In my time in education I’ve
met more and more parents, particularly in recent years,
who don’t worry that the role models for their children are
venal footballers and publicity-seeking nobodies from the
latest dreadful reality TV offering.
Unless those values change the only losers will be our
children, who will be left behind in the global economy
by those from nations that place greater emphasis on
education and recognise that it’s the oxygen of a vibrant
and successful nation.’
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Providing
administrative
backbone
Antony Clark describes how more effective
technology can help schools achieve and
maintain the highest standards
In the provision of education there can be no compromise
in standards. At Malvern we work hard to inspire our pupils
through our excellent teaching staff and the impressive
facilities. We also offer a broad co-curricular programme and
it is this combination of resources and circumstances that has
nurtured future prime ministers, Nobel Laureates, historians,
bankers, grocers and Olympic medallists.
A school that strives for excellence needs reliable systems
and processes to support it, and in the modern world this
increasingly means that effective technology has a large role
to play in the planning and the execution of our management
strategies.
Our college motto, Sapiens qui prospicit – Wise is the
person who looks ahead, is one that has recently led us to
improve the school in a number of ways: we have built a large
state-of-the-art sports complex and two new boarding houses,
in addition to refurbishing our rackets courts. We are also
currently redeveloping our science school and this involves a
major rebuild.
Alongside such developments, we were aware that we needed
a more comprehensive system for planning, timetabling and
tracking pupil achievement. In this respect a new management
information system (MIS) has been an enabler allowing us to
operate in a more sophisticated, more analytical fashion. At
Malvern, teachers now have access to a vast array of tools that
they use to inspire learners, and we have a better information
management system to guide our decisions.
Many other schools have also installed systems that help
them oversee student progress, create timetables or enter
pupils for exams. If you are about to initiate any such change,
you should consider precisely what you want your MIS to
do for you. Switching from one system to another needs
careful handling but can provide the opportunity to reassess
requirements and to do things differently – in a more effective
and helpful manner. This has been our experience.
Last year, we made the decision to change our MIS – the
administrative backbone of the school. Our new system
deals with many management functions, co-ordinating the
organisation of timetables, the provision of information on
pupils’ attendance and achievement and the administration
associated with examinations.
Changing a system that is integral to the functioning of
all aspects of the school is not a decision we took lightly,
but one should not be fearful of such a move. For us, the
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motivation was the need to reduce the time we were spending
on processes that had, over time, become more complicated
to deal with.
We chose to interview companies that could answer
the specific needs we jointly articulated and, during this
research process, we involved our staff to ensure that the
management and operational requirements for everyone were
met. Ultimately, we chose SIMS from Capita to provide the
new systems that now allow us to operate in a more effective
manner.
Timetabling was the first area to benefit. We offer a wide
range of subjects (IB, A level, IGCSE and GCSE) and
timetabling is complicated. One clear and instant benefit
of choosing a system that could manage our complex
arrangements was an immediate reduction in workload. We
believe that our new system has saved us several weeks’ work
in this area alone. Examination administration has improved
too. The new system takes pupil data and automatically
uploads it to the various exam boards we use.
The time-saving aspect might be the most instant benefit
we have seen in our first year of using the new system, but
improved communication with parents and our ability to
examine data on pupil progress will also bring longer-term
advantages.
One of our main objectives is to guide individuals to achieve
their highest possible performance, but with each school year
seemingly becoming busier than the last, we need tools to be
able to help us to see where improvements could be made.
The new product makes it easier to spot trends. Our system
shows the data in Venn diagrams, bar charts, pie charts and
line graphs, making it easy for teachers to drill down to
information and evaluate whether progress for an individual
or class exceeds expectations, or, conversely, is not as high
as we would expect. This information allows our leadership
team and our teachers to step in quickly to applaud success
or to provide appropriate support, as required. It also helps
us provide challenging but achievable targets to which pupils
can aspire.
Now that we have access to more accurate and accessible
data, we can share it more easily with parents and pupils too.
Most parents like to receive information online and this is
particularly true of parents abroad who want to feel involved
in the education of their child on a weekly, if not daily, basis.
If you embrace such a system, you can make sure that parents
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gain access to the information they need without it impacting
too much on the time of teachers.
We use a secure, online parent portal to keep parents
informed. Rather than creating additional work, this reuses the
information we are already recording in the MIS. Parents can
instantly be in touch with the progress and behaviour of their
son or daughter. If a pupil is awarded a merit, a parent will
congratulate them, reinforcing the good work.
Likewise, if their son or daughter has a detention or missed
a work deadline, their parents can see this online. Parents and
teachers can then work together. We also encourage pupils
to access the system, so they can check their progress across
the board. All of these developments, which are really quite
straightforward, are helping pupils, teachers and parents work
together in the pursuit of excellence.
Systems are always changing and this sometimes makes
it difficult to see which new developments are relevant in a
long-standing educational establishment. However, I think
if the process of selecting systems is well thought through,
then new technology will enhance the existing operation in a
school. This is not ‘rocket science’ and I am not suggesting it
is, but the change we have recently made has made a positive
difference to Malvern College and it may to other schools too.
Antony Clark has been Headmaster of
Malvern College since 2008.
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Malvern College chose SIMS for their management
information system www.capita-independent.co.uk
Tips for selecting the right management information
technology:
Review your existing systems. What are the pros and
cons?
• Take into consideration the school and its history.
Technology should support the ethos of the school,
not change it.
• Appoint an implementation strategy group to
oversee the project.
• Select a partner whose goals are aligned well with
your own; the partnership is likely to be long term.
• Map out what you need your systems to do, not just
today but in the future.
• Include staff in mapping out your needs and in
choosing which systems are selected.
• Regularly keep staff up to date with progress on the
project.
• All change involves some discomfort but, if you
plan well, the benefits will quickly become evident.
• Once installed, set up regular reviews to ensure the
system continues to meet the school’s needs.

If you have news of topical interest, however brief, for ‘Here and There’,
please email it to Tom Wheare at postmaster@dunbry.plus.com
Items should not exceed 150 words. Good colour photographs are also welcome.

Sir Ben Ainslie opens sports centre at Truro School
Sir Ben Ainslie visited Truro School recently to officially open their
new sports centre, which has been named after the Olympic gold
medalist. Sir Ben is the most successful Olympic sailor in history,
winning gold in four consecutive games, most recently at Weymouth
and Portland during the London games of 2012. In 2013 he made new
headlines by guiding the US crew to victory over New Zealand in the
America’s Cup.
With an investment of £4.2 million and taking 12 months to
complete, the centre is the largest sports facility in Truro, boasting an
extensive range of amenities, with two county standard squash courts,
a large fitness suite, a sprung wooden floor dance and exercise studio
and an eight court badminton centre, as well as changing rooms and
class rooms.
The new centre has been built for the wider community as well as for
pupils at the school which is keen to continue the legacy of the London
2012 Olympics, helping to inspire and support sporting talent in
Cornwall by offering their new facilities to governing sporting bodies.
Educated at Truro School, Sir Ben moved to Cornwall from Cheshire
at an early age and learnt to sail in nearby Falmouth before becoming a
national and international sailing success. He is also a keen ambassador and role model for the sport, promoting sailing
nationally whilst competing at the highest level.
“I am so flattered to be the namesake of this brilliant addition to the school as it will have such a positive impact on
young people who are passionate about sport. I hope it will inspire and guide them towards their future goals as the
support I received during my childhood in Cornwall did for me,” Sir Ben said.
Andrew Gordon-Brown, Headmaster of Truro School, added: “Having Sir Ben here to officially open the new sports
centre is a real honour as he represents that dreams can be realised with hard work – something we promote to our
students throughout the school.”
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Royal Review of the OTC Junior Division, Windsor, in 1911. Wellington College with ‘250 men on parade’ march past.

Liberal education:
defeating militarism 1914-18
Dr Patrick Mileham ponders a strange irony
‘Mr Benson, go and visit these schools in Germany. I have
listed 26 no less’, instructed the Prince Consort in so many
words in 1858 to a future Archbishop of Canterbury. The
Revd Edward Benson, a young usher at Rugby under Arnold,
had just been appointed the Master of a new College named
after the hero of Waterloo.
The Queen herself instructed that ‘the beloved Prince was
anxious that the Wellington College should in no way become
an Eton or Harrow’, adding that sometimes the Prince ‘feared
that Mr Benson leant that way’. The plan was that the College
should be designed as a new model school from the start, to
give ‘not a literary but a practical and professional education’.
Albert was not a man of German militarism but of the
Enlightenment. Had he wanted a Kadettenhaus, he would
not have staffed the College exclusively with university men,
two thirds of whom were ordained clergy. How the College
might have developed is anyone’s guess since Albert died four
years after it opened. As E F Benson reported, his father had
formed a firm ‘conviction that the English methods were vastly
superior … and there were no hints whatever to be gained from
Germany’. This was an act of resistance if not quiet rebellion.
A clue to the College’s success lies in the Queen’s Medal
citation. The juxtaposition of character traits to be encouraged,
inter alia, were a ‘cheerful submission to superiors’, yet
‘independence and self-respect with the strong’.
Benson and his successor, the Revd Edward Wickham
(a Wykehamist, later Dean of Lincoln), wanted a healthy
proportion of boys to proceed to the universities (Oxford and
Cambridge) which they soon achieved, alongside the dozen

and a half leading public schools at the time. However all
was not well with the proponents of ‘modern and professional
education’ even after the Clarendon Commission of 1861-4.
A new Royal Commission (1879-80) was called to judge
whether Wellington’s foundation criteria and Royal Charter
had been breached, as the Army claimed. The governors
(mostly members of the Upper House, chaired by the Prince of
Wales), were exonerated. The College had proved its existence.
It was soon to prove its raison d’ etre, as a mixed university
preparatory institution, alongside a means of entrance to the
professions needing no degree, chiefly the Army.
By curious irony the laying of the foundation stone of
Wellington College on Baghshot Heath in 1856 with all the
Royal family present, included the eldest daughter Vicky and
her suitor the Crown Prince of Prussia. Three years later the
first few dozen boys arrived at College on 20th January, 1859;
a week later, on 27th January, the first grandson of Victoria
and Albert was born in Potsdam, named William; on 29th
January the said grandparents visited the College and the
Queen signed the Regulations. Fifty-five years later there were
some 2500 Old Wellingtonian officers serving in the Regular
Army ready to meet the armies of the now grown-up former
infant, Kaiser Wilhelm of Germany. Who was to resist whom?
Spirit of resistance in public schools
This article starts with one but embraces all other public
schools of 100 years ago. Just as Benson had resisted
Prince Albert, so did many public schoolboys intuitively
resist what their masters supposedly delivered as the right
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sort of education for the right sort of people, which parents
wanted their sons to be. We cannot reconstruct the past to
be something different from what it was, and congratulate
ourselves that we are now doing better. History will be as hard
on our generation as any. We have to use counter-intuition to
find the subtleties of systems, then and now.
Some school histories expose the naughtiness, resistance,
defiance even periods of rebellion, of boys in various
generations. Most don’t, or moderate their troubles as
footnotes, ‘boys after all will be boys’. If resistance is born
of competitiveness – one half of the human condition, the
other being collaboration, as explained by Matt Ridley in The
Origins of Virtue (1996) – much of the competitive spirit
was deliberately exhausted on the games field, in truly fair
competition.
Everyone, boys, staff and parents knew this. Sport was
exalted in the English public school system from the 1850s
onwards, and quickly spread to other secondary schools in
Britain and, in due course, throughout the world. Many pupils
thrived on it, an educational mark of success lasting for the
rest of their lives. While sport reflected ‘self-respect with the
strong’, the strong were more likely to resist other aspects of
school life than were the weak who, by definition, comply
with anything.
Ethos and the public schools
Battles still rage about how illiberal was the ethos the
public schools, or conversely how enlightened they were as

institutions providing a ‘liberal education’. Ethos, a much
misunderstood and now overworked Greek word, is used
variously as apple pie to uphold, or a weapon to castigate
institutional character.
Reading Peter Parker’s book The Old Lie. The Great War
and the Public School Ethos (1990/2007) one is led to the
conclusion that the public schools wanted the war and the
‘system’, like the naval arms race, was itself a casus belii.
There are two defects to the book. There is no comparison
with other educational systems at the time in Europe and the
book fails to acknowledge the value of the public schools
which, mostly unwittingly, provided the perfect vehicle for
developing ‘independence and self-respect with the strong’.
This was achieved through active and passive resistance,
rather than abject compliance and submission. Pupils then
and now generally give and take trust firstly from each other,
whether they then trust their adult teachers or not.
How did this resistance manifest itself? How far did pupils
comply with or resist, even defy, the masters (and mistresses,
if one includes girls’ schools)? The answer is that pupils
usually did comply strongly with their elders and betters. So
do their successors in independent schools in 2013, while
in too many state sector schools the spirit of destructive
resistance and defiance shockingly is all too prevalent. What
do you want from education as parent, staff member or pupil?
That is a different question which I cannot pursue here, even
if there are lessons to be learnt from historical comparison.

Inspection of Wellington College lines, Tidworth Camp, 1910. Many of these boys would be the first to join up four years later.
The officers, so keenly inspecting the cadets, would be unlikely to be on front line duties themselves.
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Newly commissioned ex-OTC officers undergoing
training in Aldershot, 1915. Four of the more mature
instructor officers, C A Stocken, H G V Civil, L A
Bellin-Carter and A C Larmour, can be identified
as members of Wellington common room.

Bisley Rifle ranges, Surrey, circa 1895. Rifle
Volunteer Cadet championships meeting. The
standard of rifle shooting in the British Army was
taken to a very high standard over the years, as
the German Army was to discover to their cost
during the advance from Mons in 1914.

Ablutions: Wellington College cadets at
Camp, Tidworth, 1910. Although the ‘Corps’
was compulsory for many schoolboys, it
could hardly equate with continental-style
conscription, firmly rejected until 1916 by
British society.

My feeling is that a more liberal education in England 100
years ago than could be found say in Germany and France,
Austria and Russia, was perhaps one of the factors that gave
Britain a narrow moral margin of advantage – and there
are always narrow margins between success and failure in
military and most other human endeavours.
Books written at the time, such as Kipling’s retrospective
Stalky and Co (1899), Lunn’s more immediate Harrovians
(1914) and Waugh’s Loom of Youth 1917, are to us entertaining
because we like to be shocked by the ‘Horrid History’ approach
to the past. Faulks’s Engleby is a modern-day retrospective of
the awkward teenage 1960s revolution, devoid of any humour.
They are novels, and all novels have agendas, even
if autobiographical. Together they provided public school
bashers with rich material then and now. My belief is that
they actually expose a strength, not a weakness, in the English
public schools, whose former pupils like those across Europe
and beyond were caught up in the Great War.
In The Public Schools and the Great War, Anthony
Seldon and David Walsh revisit the material and provide

a comprehensive and percipient survey of many aspects of
school life before and during the war. Citing Haig-Brown’s
The Officer Training Corps and the Great War (1915) and
many other sources for the connexion between the armed
forces’ officer corps and the public schools, together with
death and injury descriptions and statistics, the authors
faithfully tell the story of the sacrifices that the officer corps
paid well above the British national average of soldiers,
sailors and airmen casualties.
The authors dig very deeply in the evidence, including the
adverse aspects of the system, noting the spirit of resistance in
schools at the time. My purpose is to take the argument a bit
further and point out that this latter phenomenon was a greater
strength than has ever been acknowledged.
Volunteers and conscripts
The greatest single factor in the eventual success of Britain,
France and in due course the USA, was that they were already
constitutional democracies and two of the three had no conscription.
They were fighting against autocracies with populations whose
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men served a period of full time conscripted military service.
Despite the endeavours of Lord Roberts and the National Service
League (formed 1902), which argued for compulsory military
training in Britain for home defence for every man aged between
18 and 30, conscription was roundly rejected by the British nation,
deploring the militarism of the continental system. The Officers’
Training Corps was what the nation got instead. Counter-intuitive
in terms of serious military efficiency it might have been, but that
was and remains the British way.
Much has been written in justification of the role of the OTC in
rescuing the Regular Army, expanding the Territorial Force, and
providing leaders for the new Army. The Junior Divisions in the
public schools and Senior Division in the universities eventually
provided 6322 officers between inception of the OTC in 1908
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and August 1914, followed by 20, 577 in the eight months after
the outbreak of war, with a further 12,290 serving in the ranks.
The fact is that already in 1914 the vast majority of
officers were public school men, consequently they brought
an enormous strength of trust and cohesion, initially to the
British Expeditionary Force, then reinforced by the bond of
trust generated by alumni of similar schools. The strength of
the officer corps was maintained and just prevailed, when that
of the German Army disintegrated in 1918.
In my opinion the British officer corps had learnt stoicism,
how to comply with authority and somehow, difficult as it
was, to resist convincingly the common enemy. This they had
more or less learnt in their teenage years at school. Did this
spirit win in 1918? I leave you to judge.
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Girls learn skills to take them to the top
In late September 2013, 125 girls at 25 Girls’ Day School Trust (GDST) sixth forms from across the country put their
leadership skills to the test in an ‘Apprentice’ style challenge.
The organisation’s annual Young Leaders Conference brought together incoming Year 13 student leaders (such as
head girls and senior prefects) and aims to help build the skills they’ll need to succeed – teamwork, communication,
time management, presenting, negotiation, problem-solving and financial management. The three day residential event
at The Royal High School, Bath, came shortly after Nick Hurd, Minister for Civil Society, claimed that young people
lack the skills, such as confidence and ‘grit’, which employers look for.
During the biggest event of its kind, students were sorted into competing teams and tasked with working together to
design a fundraising event and marketing campaign to boost awareness of one of four national and international charities
– Plan UK, Jo’s Cervical Cancer Trust, youth homelessness charity Centrepoint and The Wildlife Trusts.
On the last day, students presented their final work to a judging panel, including GDST chief executive Helen Fraser,
BAFTA winning producer Linn Waite and representatives of the four charities.
Participants also heard from inspirational female speakers including Dame Claire Bertschinger, the nurse and activist
whose work in Ethiopia in the 1980s inspired Bob Geldof’s Live Aid campaign, and Ann Francke, chief executive of
the Chartered Management Institute.
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Grunters,
mumblers and
ventriloquists
In the 1960s the Australian graphic artist A A Morrison
produced four books rendering Australian and upper class
English speech phonetically. He took the pseudonym
Afferbeck Lauder, illustrated the books himself under the
name Al Terego, and moved from Let stalk strain through
Nose tone unturned to Fraffly well spoken and Fraffly suite.
The words are puzzling at first sight and need to be read
aloud to be comprehensible, a good example of the crucial
inter-relationship between the eye and the ear when it comes
to communication. In this case the eye is confused, but
when people speak without apparently moving their lips, the
ear, bereft of the clues offered by lip-reading, is more than
ever dependent on clear articulation, an increasingly rare
phenomenon according to Jonathan Varcoe.
One area of a pupil’s rite of passage towards adulthood gets
very little attention if any – communication skills.
Elocution, or the art of clear speaking, was once a
commonplace ‘subject’, especially in girls’ schools, but today
it would be seen as deeply ‘uncool’ by the young. It is ironic
that at a time when young people are finding it more and
more difficult to secure jobs there is little emphasis on the
necessity for good diction. It must be the case that grunters
and mumblers are far less likely to succeed in the jobs market
than those who speak clearly.
Thanks to government diktats, schools major on core academic
subjects with ‘lesser’’ subjects only picking up the timetable
leftovers. Surely it is the right of all pupils to be offered advice
on how to express themselves clearly and confidently.
Music, drama and art, all of which enable children to
learn so much about themselves and to cope with emotional
responses, have been demoted to the status of also-rans in
favour of ‘core’ subjects that can be measured against targets,
manipulated into league tables and provide Orwellian pleasure
to bureaucrats and short-sighted Heads whilst creating a
permanent atmosphere of concern for anxious parents. The
Secretary of State for Education seems unaware that both
academic (head) and artistic (heart) subjects are vital for a
rounded education.
Written English exam syllabuses are not concerned with
spoken expression. This brings to mind carts before horses:
you can write essays and study poems and plays but can you
speak your own language properly? If you can’t, you’re not
going to get nearly as far as you should. Your most vital
communication skills may be frozen at this point, along
with your upper lip. The prevalence of texting and the use
of mobile phones does nothing to help the skills of outgoing
speech communication.

Jonathan
Varcoe
Lack of self-confidence is common during teenage years
and can result in unsure and mumbled speech, but this can be
counter-acted by giving young people a better knowledge of the
English language. By taking part in drama classes or debates,
pupils can learn through the actual practice of speaking, whilst
singing or playing a musical instrument boosts children’s selfconfidence and can enhance their academic abilities.
Apart from a clear speaking voice, personal communication
depends on a host of other factors such as facial mobility, hand
gesticulations and general body language, where emotions
and emphases are subtly shadowed. The young should be
encouraged to see these as natural possibilities to enhance their
communication.
Since most of us breathe more shallowly than we should,
the voice is not well-supported for volume or clarity. Many
people look like ventriloquists when they speak, barely
opening their mouths, making it next to impossible for others
to lip-read, which many do unconsciously and the deaf do as
a matter of necessity.
People often have little idea how their voices come across
since it is not easy to listen to one’s own voice. When we speak,
our voices are projected away from our ears and we may not
appreciate the strength or the weakness of our voice as heard
by others.
Schools have a responsibility to provide coaching in
speaking clearly. Role-play can make the process fun. It
should of course be emphasised that such training is simply to
enhance the individual’s own voice, not to impose conformity
to official ‘received pronunciation’. Cockney, Geordie, broad
West Country are important and wonderful dialects but all
accents – Scottish, Welsh, Irish, ‘foreign’ – need to be made
understandable to others.
It is not just those who go on to higher education who need
to show clarity of diction. In all cases young people need to
show themselves in the best possible light to start climbing
the ladder to successful relationships and a good job. They
do not need to sound like professional actors or the very best
newsreaders, but they do need to build that vital bridge of
clear communication.
Our society, with many millions of young and old suffering
hearing loss (whose numbers are growing alarmingly), requires
that those who communicate with others in their working lives
should do so with at least a modicum of clear speech. It is an
irony that a Latvian waitress or Polish car mechanic is likely
to speak better and clearer English than the average Briton.
The appalling standard of speaking among children and in
the adult population at large is a slur on our education system,
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compounded by institutionalised neglect of those subjects
that help children develop their unique personalities through
creative, artistic and emotional experiences enhancing the
mandatory core.
Dare we hope that Heads will act on the urgent need to allot
generous time to non-core essentials or are they in hock to
the terrifying, unimaginative process of academically-slewed

comparative exam tables to the detriment of simple (and
un-examinable) life-enhancing skills that every child needs?
The ability to communicate properly is every bit as important
as numeracy and literacy.
Jonathan Varcoe was Director of
Music at St Paul’s School.

Perhaps part of the problem lies with synthetic phonics, the system in which children are first taught the sounds of the letters
and how they blend into making words, which has been used in England to teach young children to read for nearly ten years.
Donna Thomson, founder of Think2Read, believes that ‘a narrow-minded and bullish obsession with synthetic phonics is
proving harmful to our children’s futures. Successive governments have made synthetic phonics the lynchpin of their efforts
to improve literacy, but too many children are reading without understanding; they simply learn to ‘de-code’ the words. If we
want our children’s literacy to improve and for reading to become a pleasure, we need to give them skills that support ‘a whole
reading experience’ from the start.’
She says teaching children how to make meaning gives them the tools to question, understand and make sense of words,
images and concepts within context as well as make links to problem solve and understand others’ points of view. It also allows
them to develop curiosity, to reason, justify and express themselves clearly.
‘All of these skills are the sorts of soft skills that employers are crying out for, yet we are not even furnishing our youngest
children with them – we are giving them a shameful diet of synthetic phonics that does not produce the independent readers
and cross-curricular learners we are led to believe it does.’
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Hereford Cathedral School
Choir sing at St Paul’s
One of Herefordshire’s largest school choirs was recently
invited to lead Choral Evensong at St Paul’s Cathedral in
London.
On Monday, 21st October, 2013 members of the
135-strong Chapel Choir from Hereford Cathedral School
travelled in three coaches to St Paul’s Cathedral to sing
Choral Evensong. The School choir, comprised of students
between the ages of 13 and 18, sang under the School’s
director of music, David Evans, and was accompanied
most sensitively by Martyn Lane.
The choir, too large to rehearse in the Cathedral’s Song
School, rehearsed instead in St Paul’s Choir School,
which also hosted a fourth coach of supporters and well
wishers who attended Evensong.
Although the School’s Chapel Choir is experienced
at singing Evensong, having sung the office recently
in Hereford, Worcester and Gloucester Cathedrals, the
11-second echo at St Paul’s Cathedral was a memorable
challenge! The service included Responses by Ayleward,
Canticles in D by Brewer and the anthem Te Lucis, by
Balfour Gardiner.
In November the School’s Chapel Choir performed
Spem in alium, the 40-part motet by Thomas Tallis, as part
of the Benjamin Britten Centenary Concert at Hereford
Cathedral, and the Senior Chamber Choir led Choral
Evensong at Oriel College, Oxford.
David Evans was delighted with the Chapel Choir’s
performance at St Paul’s and commented on how
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professional the students were. “We have a large number
of performances each year. This term alone there are 28
high profile concerts, but always these musicians stand up
to the mark.”
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Forty years on…
Christopher Daniels looks at historical sources in sixth form history
No, I am not an Old Harrovian, although Bolton School when
my brother and I were there had blazers like Harrow ‘bluers’
and the School song was Forty Years On. Bolton School’s
major two-term sport was Association Football, so we were
nonplussed by the concept in the song’s refrain of ‘Follow
up’: we probably thought it was a bizarre coaching technique
conjured up by them down south, far from Burnden Park!
It is in fact 40 years since Richard Brown (now of History
Zone fame) and I started writing articles and then books
to widen the horizons of sixth form historians with source
materials. In 1973, with the exception of AEB, documents
(where there were any) in A level history examination papers
were ‘gobbets’: very short extracts from printed sources. In
2013 sources at AS are longer but still from written sources:
hardly transformational!
When Richard Brown and I started writing sources’ books
we had to persuade series editors to include
illustrations; when we became series editors it
was the publishers that we had to persuade; but
no-one seems able to persuade the examination
boards.
We included diagrams, photographs, woodcut
engravings, maps, landscapes, paintings,
cartoons, coins, architectural drawings and
garden designs, statistical charts, census returns,
poll books, drama and novels, even the script,
sound track and descriptive images of a 1938
Gaumont-British newsreel of Chamberlain’s
return from Munich. Daringly, we included
a newspaper article in French, despite the
publisher’s claim that few UK students could
or would read it.
What I remember most from Richard
Wilkinson’s English history lessons to the
history and modern sixth at Bolton School is
how much fun they were, and part of this was the
varied historical sources he deployed. On one
occasion he had been to Bolton Central Library
over the weekend and read the excellent and
lurid eye-witness account of Prince Rupert’s
sack of Bolton – the Geneva of the North – in
May 1644.
This he had transcribed on paper to hand, viz
the reverse side of several notices that Bolton
Corporation stuck on the windows of their
buses! We visited local places of interest such as
Deane Church and Rivington Chapel, built after
the Five Mile Act. He also took us on regular day
visits with little or no notice: ‘History Mystery
Tours’ we called them, venturing in a day from
Cockersand’s Premonstratensian ruined chapter
house in north Lancashire to Brindley’s Grand
Trunk canal on the Lancashire-Cheshire border.

Buildings and landscape: a rich heritage that the examination
boards resolutely ignore.
In today’s classroom with fast photo-copying, data
projectors and interactive whiteboards it is very easy to use a
range of illustrative material from home grown to YouTube.
Every history teacher today has been brought up with the
opportunities of these – a far cry from Banda and Gestetner in
the 1970s! Students at GCSE are used to a range of primary
sources in lessons, although again modern world history
GCSE examination papers are quite conservative apart from
the very occasional glimpse of colour.
We teach history courses of three examination boards at
Rochester Independent College, and I give each of the OCR
AS Peace and War, c.1890-1941 students a world map at
the beginning of the course. These historic maps are sold at
Waterstones as wrapping paper, but they are too useful just
Laudian interior.
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for that: I ask the students to find clues as to the date and,
through what European countries claimed as their empires, the
name of the Russian empire, which African territories were
independent and why some areas were ‘mandated’, we reach
a probable date. The funny thing is that I remember that in the
1960s even NUJMB O level history papers had maps where
places and events had to be named, but this does not happen
anywhere these days … except in geography!
Take a look at two examples of summer 2013 AQA AS
history and geography papers. Unit 1 Physical and Human
Geography, a two-hour paper, has 42 pages of questions
with marks from 2 to 15 and a total of 120. It has five colour
diagrams, four black-and-white diagrams, two colour photos
and a coloured OS map. Unit 2D Britain, 1625-42: The Failure
of Absolutism?, a one-and-a-half hour paper, has questions of
12 or 24 marks with a total of 72. Its three secondary sources
have a total of 320 words.
Now which one do you think offers a greater variety of
questions and a more attractive appearance? I accept that
A2 history coursework may allow a wider use of historical
sources but I would still like to see much more exciting and
varied sources in examination papers.
The restrictive nature of publishers and examination boards
has led me to recreate a sources’ book that first saw the light
of day as a (very) limited edition in 1993 and was featured in
Conference & Common Room the previous year. It is entitled The
Laudian Church, 1625-42, and was designed as a spin-off from
the CUP ‘Topics in History’ Charles I that John Morrill and I
had produced in 1988. It was my first book to be word-processed
rather than typed: it has moved since then from Amstrad 8512
and LocoScript to Acer Aspire 5551 and Microsoft Word.

In addition to 75 quite chunky printed primary sources
(some of them several pages long) the book has several unique
line drawings and paintings by modern artists from Bury
St Edmunds and Canterbury of what a composite Laudian
interior might have looked like: the west view of the nave
shown here also appeared in the previous article. I am happy
to print this book in hard copy, but I can also offer it at a
different price as a web book that a subscriber may download.
The advantage of the web today is also that readers
may search for illustrations of Laudian church interiors by
themselves, helped by the inclusion in the book of examples
from many counties across England.
This book also attempts to introduce to students the nature
of religious controversy in the 1630s and the impact that the
debate had on the interiors of English parish churches. If you
look at how several topic books deal with this aspect you will
understand how students struggle with these aspects much
more than their counterparts in the 1970s.
Could the examination boards who publish topic books
related to their syllabus units commission source books like this
which go beyond the printed sources into other exciting areas,
encouraging local or regional fieldwork such as the geographers
enjoy? This might generate more examination topics and
questions that cover social as well as political history. Now
where have I read that before? Perhaps in an article written by
two young historians in Teaching History, May 1976.
Christopher Daniels is history co-ordinator at Rochester
Independent College, having previously taught history in several
HMC schools, most recently at Kent College, Canterbury (where
he created the Boat Club) and Oakham School.
Christopher Daniels
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International Day of the Girl
On 11th October, 2013, the second annual International Day of the Girl, the global children’s charity, Plan UK and the
Girls’ Schools Association (GSA) joined up for the day for one of the biggest charity walks ever attempted in the UK.
More than 30 schools and hundreds of schoolgirls took part in the World Wide Walk on routes across the country to
raise money to help educate some of the world’s poorest girls via Plan UK’s Because I am a Girl campaign.
“We are walking in solidarity with the 66 million school-aged girls around the world who are missing out on an
education,” says Plan UK’s chief executive Tanya Barron. “Poverty, discrimination and child marriage are among the
many barriers keeping millions out of school. Plan UK is using its campaign to make a positive, lasting difference to
the lives of four million of the world’s poorest girls.”
The aim was for each participating girl to walk 10km, which would add up to more than 40,000km, equivalent to the
circumference of the globe. Organisers hope to raise £250,000 through sponsorship to support the campaign.
Hilary French, the GSA’s President, was delighted to join forces with Plan UK for the day, with walks in London,
Manchester, Newcastle-upon-Tyne and the Midlands. “We’ll be walking side-by-side to raise awareness of and funds
for some of the world’s poorest out-of-school girls. To walk the equivalent distance of the circumference of the globe
is a massive undertaking but one we’re excited to be part of. We’re proud to be supporting Plan’s vital work and hope
world leaders hear our message – that girls everywhere have the right to a quality education.”
Mrs French, Headmistress of Central Newcastle High School, and Dr Miriam Stoppard, an alumna of Central
Newcastle High School, joined forces with over 1,000 girls in Newcastle to take part in the walk. Girls from Central
and nearby Church High School were amongst those who clocked up an incredible 9,500km.
Dr Stoppard didn’t need much persuasion to join the girls in Newcastle as she has already sponsored over 30 girls
through Plan UK. Debbie Langdon-Davies, daughter of John Langdon-Davies who co-founded Plan in 1937, also came
to Newcastle to support the event and led an assembly before the girls set out on their big walk.
She told the girls that “the aim of Plan UK is the same now as when my father founded it: to end the cycle of poverty
for children. This means safeguarding and nurturing the child, expanding their future through education as well as
celebrating their talents.”
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Rabindranath
Tagore today
Joe Winter recommends the works
of a Nobel Prize winner

A hundred years ago Rabindranath Tagore (1861-1941) was
awarded the Nobel Prize in Literature. His volume of selftranslation from the Bengali, Gitanjali, caught the attention
of W B Yeats and went on to take the west by storm.
For 25 or so years he was famous in many different parts
of the world, lecturing in China, Japan and the USA on such
topics as ‘The Realisation of Life’ and ‘Nationalism’, as well
as continuing to turn his rhymed lyrical poems from Bengali
into English poetic prose. Gitanjali (Song Offerings) is the
most vivid of some 20 books of self-rendition; but there is a
debate now as to its quality. Some find it dated and artificial;
others with Yeats hear the prayer of a pilgrim soul.

What is generally not known outside Bengal – now West
Bengal (Paschimbanga) and Bangladesh – is how different his
English voice is from that in his mother tongue. In Bengali he
is not sonorous but deft, light and deep, compelling ... with a
lyrical impulse to sweep one off one’s feet. He wrote much
besides poetry: songs, novels, short stories, plays, travelbooks, text-books – 200 books in all. He was a painter too,
one of those who took Indian art into the modern world. And
yet he is as important a figure in the practical world as the
aesthetic.
As a landowner he threw himself into social reform,
introducing improvements in rural life that could be sustained
from within. He was an educationalist, founding and teaching

‘As a landowner he threw himself into social
reform, introducing improvements in rural life
that could be sustained from within. He was an
educationalist, founding and teaching at a school
and a university based on a sense of universality
and discovery in learning that was ahead of
its time. This from someone who refused to go
to school after 14, or later to take a degree in
England when sent there partly for the purpose –
he attended a few lectures and then steered clear.’
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at a school and a university based on a sense of universality
and discovery in learning that was ahead of its time. This from
someone who refused to go to school after 14, or later to take a
degree in England when sent there partly for the purpose – he
attended a few lectures and then steered clear.
And he worked unceasingly as a man of public debate
in speeches and articles to promote the idea of some form
of national responsibility at the deepest level, a theme he
emphasised in his lectures on the international stage. The
school, university and a land-development centre he founded
still operate and are treasured, as is the memory of the man,
to a degree that is humbling to the outsider. Seventy years
after his death it is as if he is a breathing part of the state and,
indeed, of the nation.
An important figure, then: but it is for the literary quality,
the richness, immediacy and accessibility of some of his
widely-known short stories and poems, that he has much to
offer sixth-formers today. He can say a good deal in a little,
as readers of Lipika, a 1922 collection of vignettes and short
stories, will find. He chose a simple style for this volume that
somehow is most engaging. This is the start of The Lane:
This is our lane, paved, veering repeatedly right and left,
as if it had gone out looking for something. But in every
direction it is brought up short – houses to this side, houses
to that side, houses in front.
Wherever it casts its eyes overhead all it can see is a line
of sky – exactly as narrow as itself, with the same twists
and turns. Of this broken-off strip of sky it enquires, “Tell
me sister, in what blue town are you a lane?”
At noon for a brief moment it sees the sun and each time
it says to itself, “It’s quite beyond all understanding!”
His poetry is at once challenging and reflective. Song of the
City opens:
The green Earth, fresh and peaceful too, with its hem of
shining blue,
where has it departed to, a world so fine and fair?
The sky’s raptures of light and ease, the lonely cool
shade of the trees,
the solemn murmuring of the bees, and I have sailed to –
where?
There is the city, the human jungle, houses, highways in
a vast tangle,
so many shops have hung out their shingle, so much
noise and unrest!
Sense and nonsense in a blind muddle fog the Earth, the
heavens befuddle,
sun-hot dust flies up in a spiral, the great sky is
distressed.
Everything’s part of a smash-and-crash, joining and
parting in a flash,
not a trace stays, but at a dash into death’s sea it’s gone.
Callous laughter, pitiful crying, cruel remarks, an eager
trying,
high pride, service meek-replying, so it goes on and on.
And here is a complete short poem, Being Lost, at one level
about his small daughter, at another – well, let the class decide!
My tiny daughter, hearing her small friends shout,
down the large staircase was slowly setting out,

Rabindranath Tagore
shading her lamp with her sari, with beating heart slow,
slow in the dark – stop-start, stop-start.
Out on the terrace, under Chaitra’s starred night,
I raced downstairs as I heard her cry of fright.
“What’s up, Bami?” As the stairs she down-crossed,
the lamp had gone out. She wept, “I am lost, I am lost!”
Back under the stars – I seemed to see in slow journey
a girl like my Bami, alone, and her blue-of-sky sari
shielding the light. If it blew out, wind-tossed,
the heavens would fill with the cry, “I am lost, I am
lost!”
After a long gap following Tagore’s volumes of selftranslation, there is now a certain variety of his creative work
available in English. I would recommend William Radice’s
rendition of the short play The Post Office (The Tagore Centre
UK) and of an assortment of his short fiction, Selected Short
Stories (Penguin). My own version of Lipika, quoted from
above, is published by Peridot Press and Anvil Press Poetry
have published my version of an anthology of his poems, The
Golden Boat which includes Song of the City and Being Lost.
It is the world-view it contains, the deep human sympathies, and
the deftness and the beauty of Tagore’s work that recommends it
to young people in today’s bustling, multi-cultural life. Tagore
got on well with the young. They should get on well with him.
Joe Winter is a teacher, translator, author and poet,
published by Anvil Press and Peridot Press.
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Sons of the
Morning
A Storm of Cherries, Dancing Days,
The Last Enchantments, A Touch
of the Sun, Bring Me My Bow, I
n Loco Parentis
By Simon Watson.
Wordwise 2006-2013
What riches! A retired Head Teacher re-lives a career from
his last year in prep school, where he helps to produce Toad
of Toad Hall, to his initiation as Headmaster at a public
school, where he manages to overcome the direst medley of
reactionary forces that may be imagined.
The events are all the stuff of fiction – whether or not some
are taken from life. For it is Johnny Clarke who lives in these
pages, the hero of a six-part bildungsroman whose poetic
truth, we may be sure, springs from the author’s experience,
but whose characters and crossed paths exist in their own
right, a creation of the epic imagination.
This is a tale of a journey from boyhood to – one may
finally say complete – manhood; from ignorant idealism to
the hardest-won knowledge; from falling in love at a hopeless

distance with a young matron to the great happinesses and
sadnesses of an enduring marriage.
But it is a journey full of lightness, humour, the abrupt
and ridiculous collisions that tend to beset the Ship of Fools
on the world’s way. Of friendships, faltering steps forward,
unfaltering passions, a coming-to-rest on firm ground. And
throughout there lies a local significance, almost in its way a
celebration. This is a tale of England.
The saga starts with our hero as head boy at his prep school,
The Dell, tentatively yet courageously coming to grips with
issues of authority, friendship, leadership, rivalry ... it would
be tiresome were it not so naturally carried off. Johnny Clarke
is always, one feels, learning to lead the world, always liked,
always lovely ... for some he will be too much of a good thing.
But he does carry conviction, or his story does. Our good lad,
diffident, modest, and winning everything under the sun, takes
a turn in the road. We meet him next in the lower sixth at his
public school.
The prep school’s Storm of Cherries (after a chaotic
summer evening’s picking, gorging and fusillade) becomes
the Dancing Days of a group of teenage boys, to whom the
school grants a surprising licence which they add to with
abandon. Nostalgia in the first three titles is palpable, less
so in the text but the sense is always there of a bountiful
motherland nurturing a chosen few.
This is an issue the author later tries first to challenge
and then to come to terms with. ‘Your young men shall see
visions’ ends the epigraph to the second book, which may
be overstating the case. But we get to know the characters
– Watson is excellent in this respect throughout – and the
anarchic individualism that in part characterises the volume is
nicely contained within a narrative of a first love affair.
A tender journey of the heart, always chaste, it takes us
Binsey Poplars.
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closer to the end of boyhood. A Storm of Cherries exists as
a series of splashes, a few hardly disturbing the surface but
some momentous. But Dancing Days, despite its rowdier
action, has a quieter and more even current. The deepening
truth of a reciprocated love that brings the whole person into
play is finely carried over, in the undertow so to speak.
In the next volume, covering a year at Oxford University,
a gradual engagement with the real terms of life proceeds.
But no-one can grow up at Oxford. Master Clarke struggles
to pass through the gates, to enter a maturity he is ready for
in all except mind, heart and soul. The only gates he can pass
are those of Christ Church Meadow. Still he is to complete his
salad days. Still we are to follow the fortunes of an eager boy.
The Last Enchantments begins and ends with a Hopkins
poem, Binsey Poplars, and it is Oxford’s ‘sweet especial
scene’ that this part of the saga encases. The first gentle love
affair comes to an end, unconsummated; our hero finds a
second home at the crumbling pile of an aristocratic fellowstudent; and he has his fingers burnt, literally, at a political
demonstration over the Cuban missile crisis.
Rawle, the said pile, at one level merely cossets Johnny
longer from the outside world, while also elaborating the
author’s somewhat anachronistic view of England. But such
a view is a minor blemish in the character of the work, an
increasingly unimportant ‘mole of nature’. Rawle is with
us for the rest of the series and has its own vivid story of a
family at cross-purposes and an ancient institution that saves
itself from crumbling by modernisation. A further political
demonstration, over the proposed road through the Christ
Church Meadow, ends this step in the sequence on a high
note of farce and fury, and young Johnny at last turns to the
outside world.
Which is India. He goes to teach at a college of education
in the Punjab for a year, under the auspices of ‘Volunteers
Overseas’, and this and the next volume take us along the
wildly festooned path of a teacher learning his trade. He
has recently jettisoned thoughts of a priestly vocation and it
is interesting, and a little discomforting, to see the pastoral
element at work in the young man.
For he befriends a younger man, Arjan, a student of his
who knows far more of suffering than he does, and eventually
brings him to a pacific outlook. Arjan, whose father was
cruelly killed at Partition, is determined on revenge. First
Johnny saves him from too dangerously provoking some
Pakistani soldiers into whose clutches the two stray on a
hunting outing, and later he persuades him to bury his gun.
Somehow it is unconvincing; and the Epilogue to the volume
springs a surprise.
Fast forward 19 or so years to 1984 and an Indian
Intelligence Officer is mopping up after his army’s attack on
Sikh revolutionaries – as the government saw them – at the
Golden Temple at Amritsar. One of the mass of slain militants
he identifies and has tagged is Arjan.
These few concluding pages to the Indian adventure are
extraordinarily refreshing. Their tone is the diametric opposite
of the likeable earnestness that pervades the mind of our hero
and in a way all that he does. Brigadier Jagtar Singh has a job
to do and is pleased it is straightforward. His pragmatism at
once warms the blood and chills it.
Johnny learns nothing of his ex-student’s recidivism, as
he would see it, and his end. But the author for the first and

Courageous and warlike.
perhaps the only time distances himself from Johnny, the two
epitaphs to the Epilogue recognising a courageous and warlike
element in the faith of the dead man. One has a glimmer of the
novelist Watson may yet become.
Wonderful things happen in the Indian year: a production of
Macbeth subsumed (typically) in a Pakistani bomb attack; and
– at last – a full-scale love affair. Melissa is an Englishwoman
in her 30s with children; she and Johnny fall for each other
and their love is delicately handled, ‘a touch of the sun’.
Finally she rejoins her husband for the sake of the family.
Johnny is desolate and returns to England a sadder and a
wiser man. One of the finest moments in his past year – as
a narrative touch itself a thing of wonder – has been seeing
the peaks of the Karakoram range revealed at dawn. A
conversation with Melissa the evening before has paved the
way, without his realising except at some deep level, to a lifechanging surrender of body and mind, yet to happen. ‘Now
as the great peaks soared so far and so high – massive, silent
and unreachable – tears rose and winced in his eyes to trickle
down his shameless cheeks.
‘“Boiled egg, sahib?” Johnny looked down at the man
offering him his breakfast and didn’t care that he should see
him crying. What did it matter? The chunk of bread and butter
in his dirty brown hand was a beautiful thing.’
One has no quarrel with ‘dirty’ in Watson’s sentence.
But earlier he has surrendered to an all-too-liberal use
of what modern English teachers call a semantic field to
indicate the youth’s initial repulsion at many things Indian.
Continued overleaf
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In a few lines centred on a Professor Sharma we take in
‘dirty’, ‘unclean’, ‘intrusive’, ‘sallow’, ‘stained’, ‘yellowish’,
‘squiffy’, ‘noxiously’. A little later we meet a bearer ‘with
reptilian feet’. There are several further examples of a habit
Westerners are prone to, which includes the presentation of an
infantile psychology among the natives. It is a blot on what is
otherwise an impressive volume.
Bring Me My Bow has our man learning his trade. A term
at each of three very different schools sets him up for his first
long-term job, at a public school. Eaton House is a north-west
London crammers for Common Entrance; Outram Park a
south London comprehensive; and Clouds a private secondary
school on the Isle of Wight.
The first is memorable for an unlikely imbroglio concerning
the church next door that Johnny finally clears up; and for a
somewhat wearisome description of mechanical procedures
the author is prone to. Here another teacher whose true calling
is as a handyman sorts out the ‘lavatory fitment’, the basin
plug, a roller-towel problem ... and we are taken with him
every step of the way.
Outram Park – not quite Johnny’s only state school
experience as he has put in a short stint at a Walthamstow
primary school – is ‘something else’ as the narrative informs
us. (One may add that the narrative poise is just a touch
clumsy here and there in the novels; but that overall this, the
penultimate one, is successful in a slightly unusual handling
of events; and its successor, In Loco Parentis, superb.)
At Clouds, Johnny is put in charge of a class filled with
problematic youngsters whom he deals with beautifully. This
is my favourite episode in the whole saga. I get to know
these characters with him and, ‘true’ or not, it is authentic:
progress is made. By the end of the academic year he is ready
for a ‘proper job’ and evidently does it very well, as the final
volume has him many years on, a new Headmaster, ‘on whom
a world of ills rained down like snow’.
It is time your reviewer declared an interest, which is
merely that of a slightly uncanny overlap of experience. Born
in the same year as ‘Johnny Clarke’, sharing the same kind
of background for his last eight years of school and for four
years at Oxford (where he studied the same courses), he also
became a teacher (even spending six years in the ’70s as head
of English at Balham Secondary Boys’ School, in the same
area that young Mr Clarke a few years before survived a term
at Outram Park).
In middle age he went to live in India (Kolkata), taught
part-time there and returned after 12 years to continue his
profession in the private sector. His perception of Oxford
University is a far cry from the author’s; his experience of
the state sector and of India considerably greater; yet he has
enjoyed the different ‘take’ on the same kind of school, the
same university, the same far-off country (closer in a sense
than when the author went there). The references to various
contemporary events add a tang.
Wordwise, set up it seems to publish this sequence and now
venturing further afield, clearly makes a point of attractive
productions. What a coup for an opener! Simon Watson has
written an Oxford story that will last. It is no Tom Brown
at Oxford (a faultless poise there), no Zuleika Dobson, no
Brideshead Revisited. The prose style lacks the masterly
touch (every now and then an unwieldy longer sentence
needs re-reading), but it is sufficient. And the portrait of a

vulnerable human being, who at last attains something like
true adulthood (and how many of us do that?), remains in the
mind’s eye, to find a space on the memory-wall of books to
be revisited.
The final part is in an experimental format that is finely
handled. Canning College is a can of worms and Clarke very
close to being hung out to dry. (The bullying level on the
Richter Scale is much closer to Tom Brown’s Schooldays than
to my own, the latter, a minor tremor, some 30 years before
and the former 150. But the staff intrigues have the ring of
truth.) Our hero still half-lives at Rawle; until the very end one
is never quite free of the boyish figure seeking out some kind
of refuge on hallowed ground.
However he makes a thoroughly good marriage, his wife
a paragon with the practicality of Brigadier Jagtar Singh
and a quiet loyalty and warmth every man would die for. An
imaginative stroke of forward thinking lays the ground for
the school’s problems to be resolved (by no means as easy as
it sounds) and the epic story ends ... with one dramatic crisis
interrupted by another.
Finally life is as much a battlefield as a haven; one can
choose little perhaps yet without the slightest trace of
didacticism, this evocation of a time and a person may help
one to know one’s own ground. But first and foremost, despite
a nitpicking tendency on the part of your reviewer, he admits
to a rattling good read. Long live Johnny Clarke! Floreat
Wordwise!
All the volumes of Simon Watson’s Sons of the Morning
sequence are priced at £7.99 inc p&p and are available
exclusively from the author, cheques payable to Simon
Watson, at Wordwise Books, Brambles, Batts Lane,
Pulborough RH20 2ED. Tel: 01798 875413.
The website is www.wordwisebooks.co.uk
and the email address is wwordwise@aol.com
Oxford.
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A High Fliers Research Conference

The National Graduate
Careers Conference 2014
The one-day event exclusively for Heads of Careers
at the UK’s leading schools and sixth form colleges.
Tuesday 20th May 2014, 30 Euston Square, London
The National Graduate Careers Conference 2014 is the annual event
specifically designed for Heads of Careers at the UK’s top schools and
sixth-form colleges.
The aim of the conference is to provide clear, accurate and up-to-date
information on today’s graduate job market and the employment prospects
for the next generation of university students – to help schools’ Heads of
Careers advise their Sixth Form on the universities and degree courses that
are most likely to lead to a successful graduate job.
Highlights from the 2014 conference programme include:
• insight into graduate employers from fifteen key industries & business
sectors – including Accenture, BP, Clifford Chance, J.P. Morgan,
Marks & Spencer, NHS, PwC, RBS Group, Teach First and Unilever

“

• the results of a major new on-campus survey examining the career
plans of more than 18,000 final year students who will be graduating
from the UK’s top thirty universities in the summer of 2014
• guest speakers explaining the role of university careers services
• lively panel discussions with senior graduate recruitment managers
and final year university students from the ‘Class of 2014’
The conference will give schools’ Heads of Careers a unique opportunity to
hear first-hand what the UK’s most prestigious and sought-after employers
look for in the graduates they recruit and how school-leavers can prepare
now for their future graduate job hunting.
The delegate rate for the conference is £195+VAT, which includes lunch with
participating employers and copies of the research presented during the day.
To confirm your place at the conference, simply book online at:
www.highfliers.co.uk/schoolsconference2014

”

The UK Graduate Careers Survey 2013, High Fliers Research

“

Britain’s best-known
graduate employers
received an average of

46 applications per

• a step-by-step guide to graduate recruitment and the assessment &
selection processes used by the UK’s top graduate employers
• news of the latest graduate vacancies, starting salaries and recruitment
requirements of organisations in The Times Top 100 Graduate Employers

24%

Only
of final
year students from the UK’s
top thirty universities expect to
start a graduate job after
finishing their degrees.

vacancy in 2013.

”

The Times Top 100 Graduate Employers 2013

“

A third of graduate jobs
at the top employers will go
to applicants who’ve already

had work experience

”

with the organisation.

The Graduate Market in 2013, High Fliers Research

“

The biggest danger
for today’s graduates isn’t
unemployment, it’s being in a
job for which you didn’t have
to go to university.

”

A Parent’s Guide to Graduate Jobs, Dr Paul Redmond

Presented in association with
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Oundle School CCF marches past The Cenotaph, 2013.

The Public Schools
and The Great War
The Generation Lost
By Anthony Seldon and
David Walsh
Pen and Sword Military;
ISBN: 978 1 781593080; £25
‘The First World War was an unnecessary
and tragic conflict’
This was the conclusion of John Keegan, the greatest military
historian of our times. How much of the blame for this can be
cast on the public school world? How justified is the traditional
image of narrow-minded, bungling and incompetent upper

class leadership as portrayed by Blackadder and Oh What
A Lovely War!? Why was the casualty rate amongst public
school educated soldiers twice the national average?
These are all questions that Anthony Seldon and David
Walsh seek to answer in this important, thoroughly researched,
eminently readable and immensely informative book.
The tragic dimension to the War has always been understood
in the public schools – poignant memorials, solemn and
moving Remembrance Days, heart-rending lists and obituaries
in the school magazine, the broken and shattered lives of
many of those teachers who returned. Then there were the
consequences, the failure of Versailles, the political extremes
of the 1920s and 30s leading to World War II, the tortured
lives of millions, the ending of a benevolent and optimistic
European culture.
Keegan argues that it was unnecessary because the train of
events that led to its outbreak might have been broken at any
point during the five weeks of crisis that preceded the first
clash of arms, had prudence and common goodwill found a
voice. This diplomatic failure stands out.
Fundamentally the authors provide a coherent account of
World War I and its origins and aftermath, as experienced
by the public school world. Dispassionately they tell the
story from beginning to end. They explain the high military
casualties. The pre-war professional army was officered
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practically entirely by public school boys, and it was no
surprise therefore that at the outset so many lost their lives
with the British Expeditionary Force.
The public school ethos inculcated the concept of service to
those in positions of authority in whatever walk of life, and
taught leaders to be alongside their men, and to share with
them in hardship and danger. Public school boys were hugely
over-represented in the high casualty Royal Flying Corps
for the simple reason that it was primarily their schools that
provided the scientific education which was essential in this
branch of service.
The public school ethos has often been lampooned and the
authors provide a balanced corrective. The brutal sterility of
the strategy of trench warfare emanated from the military high
command which had been forged at Sandhurst, not the schools
from which they had come. In contrast the characteristic public
school steadfastness and sense of duty served the British well
in many tense moments, not least in 1917-18, when all parties
were exhausted, and there were mutinies in France, collapse
in Russia and indeed disintegration in Germany.
One learns a lot about the mechanics of war, which people
did what, where and how. The qualities of selfless service,
courage and dedication, which lay at the heart of the public
school ideal at its best, were never realized more fully than
in the work of doctors at the Front and at home with, for
example, pioneers in the psychological effects of war such
as W H R Rivers (Tonbridge) at Craiglockhart Hospital in
Edinburgh and Charles Wilson (Pocklington). Again the
public schools dominated because there was so little scientific
education outside of their walls.
Many familiar Great War stories with public school
associations are brought together and put into context. Vera
Brittain’s account in Testament of Youth of the Uppingham
Speech Day in 1914: ‘the one perfect summer idyll that I ever
experienced … the lovely legacy of a vanished world’, and
where the Headmaster had said: “If a man cannot be useful to
his country, he is better dead.”
Her brother, fiancé, and two close friends, all in the same
house, were to be killed in the trenches. The memoirs of three
public school boys Memoirs of an Infantryman, Siegfried
Sassoon (Marlborough), Goodbye to All That, Robert Graves
(Charterhouse) and Undertones of War, Edmund Blunden
(Christ’s Hospital), all published in the late 1920s, aroused
enormous interest and soul searching.
And there are some who are not so well known, for example,
Headmaster Edward Lyttelton at Eton who in a sermon urged
caution before condemning the entire German nation, and the
need also for compassion in any subsequent peace settlement.
His reward for this Christian and prescient advice was to be
pilloried by the national press and to receive this withering
letter from his governors:
The Provost and Fellows cannot but regard the headmaster’s
recent speech and letters as detrimental to his authority and
the welfare of the school. They feel bound to add that
their confidence in him as headmaster of Eton has been
seriously impaired.
Seldon and Walsh make clear that there was no monotone
public school viewpoint. They have immersed themselves
in the experiences of the men and women who were
directly involved in the Great War and its aftermath. Their

‘Headmaster Edward Lyttelton
at Eton who in a sermon urged
caution before condemning the
entire German nation, and the
need also for compassion in any
subsequent peace settlement.
His reward for this Christian
and prescient advice was to be
pilloried by the national press…’
examination of the primary evidence leads them to challenge
the conventional wisdom that it was the public school ethos
that caused needless suffering at the Front and elsewhere.
Rather they conclude that those values with their emphasis on
character served the country well at a crucial time and now
100 years later remain entirely relevant.
So what might the Head say at the first assembly of the
school year next September, exactly 100 years after his/her
pupils’ predecessors were fighting in Belgium and France?
Three suggestions from this reviewer after reading the book:
International relations in all their manifestations are
as important today as they were in those crucial weeks
following the assassination in Sarajevo on 28th June,
1914. We need to know where other people, foe and friend,
are coming from. If you are considering reading modern
languages, modern history or international relations at
university, go for it. Strive to play your part in helping to
build a safer and more secure world for the future.
Those public school values which prevailed in 1914 –
courage, steadfastness, serving the people you lead, loyalty
– may be sneered at by some commentators but they are
valued more than ever in contemporary life, not least by
employers especially when they are complemented by the
courage and tact to challenge the conventional wisdom.
Society should be encouraging women to play their part in
public life. A hundred years ago the political and military
leadership was entirely male, so, too, with very few
exceptions, the public school world. Today all the evidence
suggests that in general women are less likely to resort to
aggressive confrontation in seeking to resolve differences.
Easy to read, beautifully produced, this is an outstanding book
of significant relevance to all HMC schools. Heads and all
who think about the role of independent schools today will
want to read it and to reflect on its insights, as they seek to
shape their young people so as to address the challenges of
the 21st century; and in this light Anthony Seldon and David
Walsh have enabled us all to study carefully the War which
was to shape the whole of the 20th.
David Gibbs was Headmaster of Chigwell School from
1996 to 2007 and education officer of The Skinners’
Company, 2007-13.
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Heady heights
A death knell or a call to arms asks
Elisabeth Nicholas
Heads Up: The challenges facing
England’s leading head teachers
by Dominic Carman
Thistle Publishing;
ISBN 190 9 869309
Lifting our Heads
by Alex McGrath
John Catt Educational Ltd;
ISBN 978 1 908095 98 5; £12.99
Earlier this year I stepped in as interim Headmistress of
South Hampstead High School GDST. Having completed my
National Professional Qualification for Headship two years
previously, having been a member of the leadership team
at several schools, and having served as deputy director of
education for the GDST, I had seen Heads and Headship in
many different guises.
However, I still didn’t really have any yardstick with which
to measure the complexities, the challenges and the intricacies
the role would demand of me. Now two books have been
published which profess to unpack the opacity of Headship,
Heads Up: The challenges facing England’s leading head
teachers by Dominic Carman and Lifting our Heads by Alex
McGrath.
I read both with two questions in mind. First, if I had read
them before taking up the post of Head, how much would they
have helped me prepare for, and understand the experience
of, leading a highly successful independent school? And
secondly, having led the school (I hope deemed by others)
successfully, how much does either book truly represent what
it is to be in that position?
Headship is surely one of the most challenging leadership
roles and is, in some ways, unique. In most businesses a new
CEO would arrive and start galvanising credibility with only
his or her own colleagues. They would rarely, if ever, have
to gain a different credibility with customers from day one
simultaneously – and never with the parents of customers! It
is this need to gain authentic credibility – and to gain it fast –
that is one of the most pressing and demanding requirements
of Headship.
Nick Clegg recently announced his idea of introducing
a ‘super league’ of champion Heads who can be called in
to ‘save the day’ in failing schools. If these two books are

The death of the old school. Picture Stephen Coyne.
anything to go by, not only does a ‘super league’ of Heads
already clearly exist in the independent sector, but we need
more, many more, in order to solve the complex problems
facing independent schools in the UK in the 21st century.
As Carman writes, ‘The party’s over now for many
independent schools’ and McGrath echoes this death knell
when he poses the simple question: ‘Will we survive?’ It is
clear that our independent schools are facing challenges which
were not faced, or indeed didn’t exist, when we ourselves
were in the education system.
Both books go into detail illustrating the complexity of
these challenges: the rise of ‘educational consumerism’;
tackling under-performance or lack of commitment in staff;
the need to prove ‘value for money’ and to ‘engage the
customer’ as well as the impact of both the political and
economic climate on independent schools. McGrath goes so
far as to say that his book can be ‘used to reach the teachers
and senior management teams who work so very hard, and
with such love and passion for the benefit of the children in
their care, but whose perspective in so doing might become
too narrow in focus’.
He goes on to claim that his book ‘is a call to arms to
reinvigorate the independent sector, to take pride in it, to
develop it, to sustain it’. Carman’s premise is that everything
in education has changed and that ‘managing change, being
catalysts for change and delivering excellence through
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change’ are now the main priorities for independent school
head teachers.
Both authors have interviewed and quote directly from
a wide range of independent educational leaders. McGrath
draws heavily on interviews from leaders in and of 32
independent schools including Bedford Modern, Dover
College, Leicester Grammar and Pangbourne College, whilst
Carman has interviewed the Heads of 33 including Felicity
Lusk at Abingdon, Marion Gibbs at James Allen’s Girls
School, Andrew Halls at King’s College Wimbledon, Tony
Little at Eton and Stephen Spurr at Westminster.
The insights gained from the interviews are fascinating and
do much to illuminate just why these schools are amongst
the highest performing in the country, led as they are by
such committed, dedicated and talented people. In Heads
Up the views on leadership, collegiality and marketing are
remarkably candid and open. Carman even asks the Heads
to talk in detail about making mistakes and how to ‘bounce
back’.
McGrath in Lifting our Heads sets out starkly, and in a
rather hyperbolic way, the challenges facing schools in our
sector. ‘Fear and lack of confidence stalks the land. Heads

must be raised above the parapet!’ and his sometimes didactic
tone can distract from the honest and authentic views of those
represented. However, both books do attempt to address how
to overcome some of these challenges: McGrath focuses on
the importance of addressing the issues of exponential price
increases, customer service and reassurance; whilst Carman
concludes with a collection of advice from current Heads to
aspiring ones.
So, would the books have helped me prepare for the biggest
personal and professional challenge I have faced to date?
Yes, insofar that being able to gain insight into the honest
experiences and difficulties faced by others in the role would
have prepared me for what I was about to face and perhaps
ensured that I didn’t feel quite so alone in what is, in itself,
a unique position. However, leading a school ultimately
revolves around the ability to gain credibility and trust, and
communicate a vision to those you serve, and in this it was not
books but simply the old adage that served to focus my mind
when needed: ‘Value the staff, love the kids.’
Elisabeth Nicholas is deputy director of education at the
Girls’ Day School Trust.
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Quick wit
Christopher Martin sometimes
wonders what the initials
BA stand for

Christopher Martin
Ever since Plato, as with schools, there has been an
argument about what universities are really for. Training
the mind, the pursuit of knowledge, preparation for Life,
preparing the next generation’s workforce, offering the
young three irresponsible years high on drugs and alcohol –
all views compete wildly for attention in government’s and
other funders’ eyes.
Sadly perhaps, only one is ever likely to attract money –
namely second guessing society’s needs ten or more years
down the track and preparing today’s undergraduates to meet
them. But while the big questions continue to furrow most
academics’ brows, the little questions also remain themselves
stubbornly unsolved.
When President of Princeton, Woodrow Wilson had a pithy
message for prospective parents: “We guarantee satisfaction or
you get your son back.” The President of Yale admitted candidly
that he had three main problems on his campus: sex for the
students, athletics for the alumni and parking for the faculty.
The ageless quality of those in universities on full tenure
is envied by those without such permanent endorsement. Of
these F A ‘Snippers’ Simpson, fellow of Trinity College,
Cambridge, is perhaps the best known, immortalised as he
is in Latin in the ante-chapel. In 1909 and in his early 20s,
Simpson published a brilliantly-received first volume of a
proposed four volume life of Louis Napoleon, as a result of
which he was rewarded with a fellowship guaranteeing him
lodging and three meals a day for ever and ever amen.
Sadly, he only published one more volume (in 1923) and
contented himself with trimming the roses in the Fellows’
garden for the rest of his life, hence his sobriquet. And that

was all he did, except that he took Orders and preached.
But only one sermon. And that annually. It was a very good
sermon.
Towards the end of his life he would sit at high table
with his soup plate surrounded by small aspirin bottles, the
contents of which he would pour carefully into his soup. It
seems they contained brandy.
As they say, old professors never die; they just lose their
faculties, but that did not apply to Prof J A Smith, professor
of moral and metaphysical philosophy at Oxford in 1914. His
view on the function of education was simple, as he pointed
out to his students:
Nothing you learn in the course of your studies will be
the slightest use to you, save that, if you work hard, you
should be able to detect when a man is talking rot. That is
the main, if not the sole purpose of education.
Kingman Brewster, US Ambassador to the Court of St James,
had degrees from both Harvard and Yale. That may have been
seen as hedging his bets, but at least, as was pointed out when
he accepted an honorary degree from Oxford, he did not take
one from the Massachusetts Institute of Technology.
Thus he avoided the criticism offered to a young fellow
heading out of a supermarket in Cambridge, Mass, with a
trolley loaded with goodies through an exit clearly marked ‘Six
items or less’. “Are you,” said the checkout chick archly, “an
MIT man who can’t read or a Harvard man who can’t count?”
The great questions about the function of universities
frequently ignore the purist’s view, which tends to disparage
the various positive contributions to society that a wider

‘Towards the end of his life he would sit at high table with his soup plate
surrounded by small aspirin bottles, the contents of which he would pour
carefully into his soup. It seems they contained brandy.’
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rather than a narrower cohort of graduates represents. Kingsley
Amis’ view is uncompromising:
University graduates are like poems or bottles of hock and
unlike cars or salmon, in that you cannot decide to have
more good ones. All you can decide is to have more. And
more will mean worse.
Academics cannot always claim to enjoy a popular following
in the media, nor would the purist lurking within them often
relish such exposure. This wariness may explain perhaps the
shock experienced by Dick Richardson, Provost in the 1990s
of the University of North Carolina, when his colleagues told
him that his latest scholarly work had appeared in Playboy
magazine – page 84.
Since the title of the work in question was ‘Democracy: its
genesis, history and future’, the good Professor was greatly

surprised. Thus prompted more by vanity than by vice he
rushed out immediately to buy a copy.
Flipping through the early pages as fast as a red-blooded
male reasonably could, he indeed recognised on page 84 a
former student, a comely lass, who was seated naked, except
for knee length boots, somewhere on a beach.
His first thought, or so he claims, was that it must have
been a warm day, or she’d have caught her death of cold. His
second thoughts may have lain elsewhere, but eventually the
original purpose of his hunt reasserted itself. Where on earth
was his book? Closer study of the picture, if that were possible,
eventually resolved the mystery. She was sitting on it.
Christopher Martin was Headmaster of
Bristol Cathedral School and of Millfield.

Dead wood in Oxford.
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The choice of champions.

England cricket star Matthew Hoggard and Olympic hockey
player Chloe Rogers know what it takes to be a winner.
Skill, hard work, dedication – and sportswear that’s
designed to help produce peak performance. That’s why
they choose Squadkit, the performance range of sports kit
from Schoolblazer, the UK’s leading supplier of school
uniforms and sportswear to over 100 of the UK’s top schools.
There’s no substitute for young talent. But it helps if the
athletes of the future receive the best possible preparation
to fulfil their potential. Squadkit is dedicated to providing

quality sportswear for ambitious young athletes in schools
across the country. Technology, protection, style,
Squadkit’s stylish range comprises advanced fabric
technologies, designed to both enhance performance and
offer maximum physical and psychological protection for
young bodies and determined minds.
Like Chloe and Matthew, your students deserve the best.
Help them reach their full potential, with Squadkit.

Squadkit exclusively available from Schoolblazer,
UK leader in stylish schoolwear and sportswear
Call 01832 280011 info@schoolblazer.com www.schoolblazer.com

First impressions do count
ThaT’s why we’re The uk leader in independenT school uniform & sportswear

SCHOOLBLAZER is the UK’s leading provider of high
quality, modern school uniforms and sportswear,
supplying around 100 of the country’s top
independent schools.
Why are we number 1? Because we work harder
to be better. Just like your school. And your students.

●

Bespoke, premium uniforms exclusive to your school

●

Smart, stylish contemporary designs

●

Simple online selection & intelligent sizing

●

Individualised nametapes - sewn in free of charge

Schoolblazer, UK leader in stylish schoolwear and sportswear
Call 01832 280011 info@schoolblazer.com www.schoolblazer.com

