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Introducing John Catt Educational’s new 
in-house design collective, Theoria.

Offering beautiful print-work, effective  
web-design and innovative branding 
solutions, Theoria is a complete creative 
service.

Have a little look at theoriadesign.com 
and see what we can do for you, or call 
us to talk through your ideas. 

websites  stationery  prospectuses   
posters  leaflets  annual reports   
ePublications  exhibition graphics   
newsletters and journals  signage

info@theoriadesign.com

facebook.com/theoriadesign

www.theoriadesign.com

@theoriadesign
01394 389858

If you always do 
what you’ve 
always done, 
you’ll always get 
what you’ve 
always got 
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I have always been puzzled by popular astrology. The 
notion that the minutiae of my life can be determined by 
the patterns of massive, luminous balls of plasma millions 
of miles away is, for me, a step of faith too far. Another 
problem for me is that there are only 12 signs of the 
Zodiac. My star sign is Aries. This means that one twelfth 
of the entire population of the world (those born between 
21 March and 20 April) receives the same advice as me 
from any particular horoscope. How can the same events 
happen simultaneously to 565 million people?

Despite these difficulties, belief in popular astrology 
continues to be widespread. Why is this? Perhaps it is 
because we all cherish the notion that there is a purpose 
or plan for our lives. We like to think that events do not 

From the editor

This season of new growth in the natural world is a good time to remind ourselves that prep and junior 
schools start the process of a child’s educational growth – with guidance but not constraint – into their 
best selves. 

While no school can afford to ignore examination statistics, league tables or CAT scores, we must look 
beyond these to see in our classrooms real children at the start of their life journeys. In this issue of Prep 
School Matt Jenkinson writes about what ‘value added’ could, or maybe should, mean. When you use 
this phrase are you thinking of ways to improve average assessment grades, or about how to rebuild an 
individual who has had a bad start at another school? 

As educators our duty is to help children find their passions. This may mean polishing different 
facets until one sparkles more brightly than the others. It may mean hunting for a gleam of light in a muddle of self-doubt and 
frustration, and then nurturing the flame until it becomes a strong, steady light. It means giving children the space to develop 
at their own pace, perhaps in unpredictable ways. As teachers we need to talk less about ‘value added’ and more about what I call 
‘the passion factor’ because working with passion is the surest way to a fulfilled life. 

As our pupils travel on their personal journeys, our goal for them should be that they encounter both success and 
disappointment, and that they learn to benefit from both. In the fast-approaching season of scholarship and entrance 
examinations this is an important point. Pupils and parents need to know that the preparation for scholarship examinations 
– revision, interview practice, portfolio creation, musical or dramatic rehearsal – is valuable in itself. Equally, putting yourself 
forward to do your best for yourself and your school is important whatever the outcome. Winning is nice but coming second – or 
last – with grace is of equal merit and often those who fail and then reflect on that failure ultimately achieve at the highest level.

Before I leave the subject of value-added education, have you remembered that the mark of a good school is that both staff and 
pupils are learners? A good learning environment makes sure that both pupils and staff come to school and leave enriched. If 
you have a leadership role then this is part of your duty but we should all acknowledge the same duty to ourselves. We all need to 
nurture (or perhaps re-ignite?) the passion that drove us to teach in the first place. When teachers move on in their careers they 
should do so with enriched passions: the passion factor applies to us all.

Michèle Kitto

If you have an idea for an article or viewpoint for the next issue of Prep School,  
or any news from your school, please don’t hesitate! Email me at editor@prepschoolmag.co.uk

A thought for the term: Meant to be?
simply happen to us chaotically or by chance. We need 
to believe that circumstances were ‘meant to be,’ that 
our relationships were ‘written in the stars,’ that our 
achievements in life were ‘our destiny’ and that our failures 
and losses were ‘down to fate.’ We crave to be significant in 
the universe.

The science of genetics has contributed much to our sense 
that our lives are, to some extent, pre-determined. We always 
knew that we had granddad’s nose and Aunt Geraldine’s 
temper, but now we have discovered that we may possess 
genes which make us more likely to develop certain types of 
illnesses. This new genetic research highlights still further the 
debate between nature and nurture. How much of who we 
are is dictated by our DNA, and how much is moulded by our 
environment?

Judaeo-Christian teaching maintains that God has a plan 
and purpose for each person. Even before our birth, the 
course of our life is known to our Creator (cf. Psalm 139), 
and St Paul encourages Christians to trust that God is a 
benevolent planner: God’s purposes may be mysterious, hidden 
and confusing at times, but ultimately we are safe in his keeping. 

 
The Revd Kim Taplin is an Anglican 
priest and is the Chaplain of Clifton 
College, Bristol. He has taught 
religious studies and games in four 
independent and maintained schools.
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Value added

Is value added  
taxing?
Dr Matthew Jenkinson explores the ‘value added’ debate and gives us 
food for thought about how we use data in our everyday teaching 

I never took my GCSE statistics exam. The teaching had not been 
that good, I was already fairly sure my future would be in the arts 
and humanities, and I did not fancy having to explain a potentially 
rogue grade on my CV. Anyway, the exam fell on my 16th birthday, 
and that was the clincher. I had been to enough of the statistics 
lessons, though, and I had read enough around the subject, for 
alarm bells to ring whenever statistics were put in front of me. As 
a history teacher, too, I try to teach my pupils to be critically aware 
when any form of evidence is put in front of them. Where has this 
come from? Why am I being told this? Who is telling me it? What 
do they have to gain or lose? On what information is it based? 
Overall, what has influenced the content, quality and reliability of 
this evidence? This applies to pupil statistics just as it applies to an 
account of the dissolution of the monasteries.

It is both appropriate and ironic, then, that most working days I 
will be engaged in the collection or analysis of data – the statistics I 
shunned during my own school days. Yet no matter how much VR, 
NVR, reading or spelling age – whatever – data I collect, I know 
not to take that information as being definitive, uncomplicated, 
the final word. Put simply: I do not imagine little numbers floating 
above my pupils’ heads. I know information that can give me a 
sense of pupils’ strengths and weaknesses, when put in the context 
of other often non-statistical information. But cold hard numbers, 
I constantly remind myself, are only one contribution to the 
welter of factors that need to be considered when assessing pupils’ 
progress and teachers’ contributions to that progress.

We should be very careful, then, when collecting and analyzing 
‘value added’ data. That is, if we do it. Many schools in the United 
States already use ‘value added’ data to assess not only pupils’ 
progress, and the school’s contribution to it, but also the pay of 
the teacher ‘responsible’ for that progress (or lack thereof). On this 
side of the Atlantic, the Department for Education measures value 
added in the maintained sector through ‘a median line approach 
whereby the value added score for each pupil is the difference 
(positive or negative) between their own “output” point score and 
the median – or middle – output point score achieved by others 
with the same or similar starting point, or “input” point score’. 
Perhaps I should have kept up the GCSE statistics after all.

Furthermore, the media, parents, teachers and Heads in both 
sectors bandy the term ‘value added’ or ‘adding value’ when 
discussing anything from a deluge of statistics to the fact that 

your son or daughter will be better at swimming if they go to St X’s 
than if they sit at home in a box. Imprecise use of the terminology 
aside, there are some significant health warnings to heed if the 
independent sector feels pressured to follow the route of gathering 
and publishing ‘value added’ data. 

The first is the baseline from which added value is assessed. A lot 
of independent schools operate above a national average baseline, 
which is why so many independent school pupils perform so 
impressively in national standardized assessments like GCSEs 
and A levels. Would formal ‘value added’ data in the independent 
sector merely confirm what we already suspect, or know, and lead 
to smug self-congratulation? Secondly, it is very difficult to gather 
reliable in-house baseline data for a cohort that comes in at the 
age of four or eight. Thirdly – and crucially – it is too crude to 
suggest that a school (or one teacher in a school) can take credit 
when the added value is high, or the blame when it is considered 
too low. There are simply too many influences that go into a child’s 
progress, as these scenarios suggest:

Scenario 1: Little Johnny’s maths
Little Johnny is in a cohort whose parents are getting itchy about 
maths, as a core subject, and getting it right for pre-tests or 
Common Entrance. Irrespective of the quality of teaching in the 
classroom, one parent organizes extra tuition, then another does, 
then another, following the usual domino effect. That cohort’s 
maths scores rocket. Do we attribute the ‘value added’ in maths 
to the school or to the private tutor? Do schools now need to keep 
exhaustive data about who is getting extra tuition, aside from that 
provided by the school, to make sense of the data? Would schools 
actually wish to publish such data, to enable fairer digestion of 
their ‘value added’ data with regard to maths?

Scenario 2: Little Jemima’s history
Jemima’s history teaching is solid, if uninspiring. However, 
Jemima’s uncle is a history lecturer at a local university. 
Jemima’s parents arrange for a few history tutorials with 
her uncle. A few things start to click. Jemima’s parents 
may keep quiet about the uncle, perhaps to avoid perceived 
embarrassment about their daughter needing extra help, or 
wishing to avoid embarrassing the history teacher. Nonetheless, 
Jemima’s history grades shoot up. Has the extra value been 
added by the school or the uncle? Who knows? Who records it?
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Scenario 3: Little Jeremy’s English
Jeremy is in an advanced set for English. The cohort is around 
12-13 years of age, but they tend to operate on the level of a 
national average 16 year old. After a year’s teaching, it has been 
judged that the cohort now tends to operate on the level of a 
16.5 year old. They have gone up half a year over the course of 
a calendar year. Do we castigate the English teacher for only 
getting their pupils up half a year, or do we praise him or her for 
ensuring a bunch of 13 year olds operate on the level of a bunch 
of 16.5 year olds? Do we start handwringing because there has 
not been inexorable chronological progress, or do we bear in mind 
that children’s progress is not always in a steep upward trajectory, 
they are operating on a higher level anyway, and they may have 
reached a saturation point for the moment? 

Scenario 4: Little Joanna’s French
Little Joanna does well in classwork and prep, yet seizes up when 
it comes to formal end-of-unit assessments. The school knows 
this, but the data on which they are asked to rely when assessing 
value added is the data from formal assessments. Little Joanna’s 
standard of French is generally high, yet on paper the school is 
doing her a disservice. Is the French teacher criticised for not 
ensuring their pupils do not crumble in formal assessments, or 
do we praise them for getting their pupils actually reach a decent 
standard in the language?

Scenario 5: Little Joseph’s science
Identified as struggling in school, extra support has been given 
for Joseph’s science, but he is not temperamentally disposed to 
consolidate his knowledge through prep at home. His parents are 
busy and successful in business, skeptical of eggheads in school 
putting too much emphasis on academic subjects, so they do 
not ensure Joseph does his prep and they do not offer any extra 
support. They would rather the school concentrated on imparting 
business nous, preparing pupils for well-remunerated lives in 
finance. Anyway, ignoring the role of parental input in education, 

they think that they pay thousands and thousands for the school 
to educate Joseph, so why should they do it at home? So Joseph’s 
progress in science is hampered by influences at home, yet the 
teacher and the school, who are doing many of the right things, get 
the blame for not adding value in this area. 

These scenarios are conceivable in any subject in any school. Value 
added assessments in their current incarnation do not sufficiently 
take into account the welter of important factors, inside and 
outside school, that foster or impair a child’s development. Value 
added data, like any other, must be placed in the context of both 
formal and informal information about the child. A number of 
factors go into how well a child will perform: we cannot just blame 
teachers or schools when it goes badly, in the same way that we 
cannot just give teachers or schools all the credit when it goes well. 
Parental input, access to outside support, the contents of a child’s 
stomach, whether they have games next, all will contribute to the 
outcome of a lot of children’s performance. 

Schools are not just there to make children good at English or 
maths, and this tends to be where the independent sector comes 
into its own. Do we measure the value added to pupils who enter 
a school generally shy and timid, but leave being able to speak 
confidently in public or engage in adult conversation? How do we 
measure it? Should we be taking national averages of ‘soft’ skills 
then seeing how they have progressed? Perhaps we should start 
assigning ‘levels’ to handshakes: level 1 for a limp-wristed, flaccid 
and sweaty offering; level 2 for a slightly tighter grip; level 3 for 
maintaining eye-contact. What would the baseline be? 

Facetiousness aside, in the end, the ultimate judge of an 
independent school’s ‘value added’ comes from the discerning 
parent who chooses whether or not to invest financially in that 
institution. If there are empty seats, chances are that the school is 
not offering value above that which could be gained elsewhere for 
less money or for free. If the school is full and there is energy about 
the place, across the board, chances are that the school is worth 
investing in and decent value, across the board, is being added. 

We should be very careful, then, when collecting and analyzing ‘value added’ data
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Creative writing

Making sense  
of writing
Andrew Hammond – Head of Daneshill School, former English  
teacher and successful author – explains how he helps children  
develop creativity in writing 

For many years now, like many English teachers before me, 
I have often encouraged students struggling with imagery 
to consider the reader’s senses. When they find themselves 
staring at a blank page that needs to be filled with some 
creative writing because I have told them to fill it (creativity on 
demand), and they struggle for the inspiration and motivation 
required to wax lyrical, then I draw a hand on the board as an 
aide memoire. The five digits represent our five principle senses: 
opthalmoception (sight), audioception (hearing), gustaoception 
(taste), olfacoception (smell) and tactioception (touch). (Now 
there’s a lesson starter, how many words relating to that sense 
can you make from its proper name?). 

My hope is that the young writers will consider – and 
ultimately find some words to describe – how their story 
settings, or the characters within them, look, sound, smell, 
feel, etc. If nothing else it helps them to think of interesting 
adjectives to write down and bring their story to life when they 
get stuck. (Yes, I know how pedestrian this all sounds, but 
there’s a more erudite point coming.) 

We’ve all done it, surely. When faced with a child who makes 
it perfectly plain that creative writing is ‘not for him’ and that 
apparently he ‘doesn’t do imagery’ then the old five senses ploy 
can come in handy. 

On occasion, I’ve drawn the hand of someone suffering from 
postaxial polydactyly. The children know the extra digit 
means ‘don’t forget your sixth sense’, and how their imagery 
should refer to the atmosphere of a place and the emotional 
response it might evoke in their characters, and ultimately 
therefore, readers. The way we, as humans, interact with our 
environment is by no means limited to our five senses and so 
the sixth one gives us the opportunity to address that trio so 
often found in exam questions: atmosphere, tone and mood. 

But our interaction with each other and with the world around 
us – and the resulting way we write about such things in stories 
– cannot surely be categorised by six senses either. It never ceases 
to amaze me that, despite being made up of merely carbon, 
hydrogen, oxygen and nitrogen, with a dash of a few other 
mundane materials – none of which are, or have ever been, alive – 
we are still sensitive, multisensory beings and we react to stimuli 
in myriad ways. As a writer this interests me, very much. 

It is Aristotle whom we should thank for grouping our senses 
into five categories. It was he who summed it up with the big 
five. Nowadays, of course, we realise that we have many more 
senses than this. It does depend, of course, on how one defines 
a sense and how one differentiates sense from perception. 

I understand that sense is our detection of stimuli around 
us resulting in a feeling or sensation, and perception is the 
interpreting of that feeling so that it makes sense to us. 
Does that make sense? (So flawed is the English language: 
too many homonyms!). Or to put it another way, sense is 
gathering information from our surroundings and perception 
is understanding that information.

We have many, many senses, each one presenting budding authors 
with a golden opportunity to write reams – because the way we 
describe a place or person in a story could, and should, mirror the 
feelings we experience and the resulting perceptions we make, in 
real life. It will be more vivid this way.  

What of thermoception? – a sense of heat (or lack of); or 
perhaps equilibrioception? – our sense of balance. How 
interesting it would be to describe in detail how a character 
loses his or her balance momentarily, or how another suffers 
a sudden flush of heat due to embarrassment. And then there 
is the more dramatic nociception – our sense of pain. How 
do we categorise pain using only the more traditional five 
senses? I don’t believe we can. But writers need to draw on 
their own nociception, perhaps, in order to write effectively 
about fictional characters’ pains. Or what of chronoception? – 
our sense of time. Again, it would be interesting to read how a 
place beguiles or terrifies a character so much that they lose all 
sense of time. 

We are not automatons, at least not most people I meet, and 
neither should our fictional characters be. So, in order to write 
creatively about them and produce imagery that is sharp and 
vivid and addictive, we need as writers to be fully in tune with 
our own sensory responses to the environment around us. The 
very best prose, I often tell my students, is the kind rooted in 
personal experience. 

When my day job as a Headmaster allows (rarely these days), I 
write gruesome horror stories for teenagers. It’s good fun, not 
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least because the genre affords me the chance to write in detail 
of my characters’ reactions to the disturbing scenes around 
them, and to wax lyrical about their extra-sensory perception. 
Horror affords me the chance to draw on all of my senses to 
describe grizzly scenes in detail. 

I received a pleasant email from an English teacher recently, 
asking for a few words from me as her students embarked on 
the first title in my series, The Gallows Curse, as a set text in Year 
8. When compiling my reply I noticed that the address was for 
a school in Australia. How wonderful, I wrote, that through the 
power of the written word I can stimulate the senses of readers 
whom I have never met, am never likely to meet and who live 

thousands of miles away across the world. I can make their hair 
stand on end, bring shivers down their spine, cause their palms 
to sweat and perhaps even speed up their heart beat. And all via 
the remote medium of a horror book. I enjoy this not because I 
am some pathological megalomaniac worthy of a part in the next 
Bond film, but because I marvel in the power of imagery. 

Encouraging children to ‘get into’ imagery is hard; we need entry 
points, those whizzy ideas to get them started. A revisiting of 
the ways in which we, ourselves, interact with our environment 
should give us all more to write about when describing the 
characters and settings in the fictional worlds we make. We 
need a hand with twenty digits on it.  

‘We need as writers to be fully in tune with our own sensory responses to the environment around us’
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Fieldwork

A week’s  
residential is worth a 
term in school
A residential trip can bring awe, wonder and adventure, says Paul Baker

‘It is important to realise that outdoor learning is not about enrichment but that it is fundamental to an education’
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The title comes from the launch of Learning Away by Tim 
Brighouse in 2008. Learning Away was a five-year initiative by 
the Paul Hamlyn Foundation to support schools in planning 
residential courses to accelerate learning. Ofsted also have 
provided great evidence that learning outside the classroom 
has positive benefits.

When planned and implemented well, learning outside the 
classroom contributes significantly to raising standards 
and improving pupils personal, social and emotional 
development.  
Ofsted 2008

Outdoor organisations have worked hard to reduce the barriers 
and promote outside learning. Outdoor learning has certainly 
benefitted from a concerted action by many organisations 
and the organisations involved offer a wide variety of 
opportunities including day and residential visits to field 
study centres, use of school grounds, local studies, sporting 
events, sports tours, music and drama productions, and visits 
to parks, museum and historic sites. All these benefit the child 
and are now feasible as a result of a more sensible approach to 
risk assessments and the cutting through of the red tape that 
seemed to mushroom during the last Labour government. As 
a result of the recent changes, teachers are happier to suggest, 
and Heads to approve, trips outside the school. 

Every young person should experience the world beyond 
the classroom as an essential part of learning and personal 
development, whatever their age, ability or circumstance.  
Manifesto for Learning Outside the Classroom.

It is important to realise that outdoor learning is not about 
enrichment but that it is fundamental to a young person’s 
education. The quality of learning is important and it is 
therefore essential that teachers look carefully at residential 
centres’ programmes or develop their own programme. There is 
a need to embrace the change in emphasis from safety concerns 
to the quality of learning. High-quality teaching and learning is 
what is important. Subjects such as geography, history, art and 
science especially benefit but multi-subject residential weeks 
have also been used by a number of schools and there are many 
centres that are able to provide a wide education programme 
both in the UK and in Europe. There is no need to go very far 
to get the benefits of outdoor learning but with a wide variety 
of environment in the UK and Europe I do believe that with 
greater accessibility making journeys easier schools should look 
at Europe as being available for all schools. 

It is good that at times we can go further afield with older 
children and run sports tours to the southern hemisphere 
and expeditions to a variety of global biomes but these are the 
gourmet treats and are not available to all. These are the trips 
where parents will be expected to dig into their income and 
pay extra. 

Schools often rely heavily on contributions from parents 
to meet the costs of residential and other visits and should 
consider alternative ways to allow all to benefit from a 
residential course. Many schools are happy to fund computers 
and online learning, few invest in outdoor experiences. The 
evidence is that many of our children are suffering from 

what has been referred to as ‘nature deficit disorder’. They 
may spend so many hours in front of a small screen that they 
have lost the excitement of exploring the environment. The 
Manifesto for Learning Outside the Classroom, and the Every 
Child Matters and Forest School initiatives, alongside long-
term curriculum planning including outdoor education all 
allow for greater motivation, achievement, confidence and they 
bring the child a memorable learning experience. This cannot 
be done by a computer.

Studying a food chain in a pond; hearing the sound of 
water driving cogs and turning millstones to grind flour; 
sitting by a campfire watching a clear night sky. These are 
real life experiences you cannot replicate in a classroom.  
Geoff Cooper, chair of the Adventure and Environmental 
Awareness Group

Children in our schools need to develop global awareness and 
more sustainable lifestyles. They need to experience a different 
learning through hands-on activities, using their imagination 
and through creative exploration. They must learn to value 
and to engage in the natural world. This can only be done by 
getting out into a new environment away from home. It is 
therefore vital that school curricula plan for outdoor learning 
covering a wide range of subjects through day visits, weekend 
trips and residential longer expeditions. I was able to grow 
up where I could climb trees, make camps, walk to school 
safely without parents and later to travel on many exciting 
expeditions to a variety of locations. This is more difficult for 
children and teenagers today but not impossible. Our schools 
should be encouraging these experiences today. If we use 
curriculum pressures, financial restrictions or the problems of 
risk assessment as excuses then we are denying our pupils the 
vast benefits offered by a broader outdoor programme. 

‘Children in our schools need to develop global awareness 
and more sustainable lifestyles’ 
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A week which was a year’s worth of awe, wonder and 
adventure and included us completing a month’s work of 
geography, history, English and science too.  
Teacher after a visit to a field study centre

All schools have the opportunity for children to learn from 
outdoors but how many fail to use residential weeks either in 
this country or in Europe to strengthen the education experience 
being provided in the school? I believe schools should see this 
as part of the curriculum and provide a budget for residential 
opportunities in UK and Europe. Other sports trips and 
expeditions further afield are for schools putting the icing on the 
cake and these parents should be paying extra but schools should 
be providing outdoor learning for all.

Michael Palin stated in 2012 that children should be 
encouraged to view the natural world first-hand, to fire their 

imagination and encourage them to study the environment 
in greater depth. He believes that children need inspiring and 
that field trips and expeditions need to be used to stop pupils 
becoming trapped behind computer screens in the classroom.I 
believe that schools owe it to the present generation of pupils 
and future pupils to allow them to see things for themselves 
and to build both knowledge and confidence through 
residential and day trips.

Paul Baker is a Chartered Geographer, FRGS, and geography 
adviser to the IAPS. He taught from 1970 to 2008 in both 

prep and senior independent schools. During this time he led 
residential trips in the UK, France ,Italy, Canada, India, Brazil, 

Borneo and Kenya. Since 2008 he has lead a teenage expedition 
to Borneo and he is leading a teen expedition to Borneo for 

Earthwatch in 2013 

Children need to experience 
a different learning through 

hands-on activities, using 
their imagination and 

through creative exploration
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‘So why do you  
teach French?’
Dr Wendy Bowring, Head of Clifton College, extols the  
virtues of early language experience

‘So why do you teach French?’ It was a question I was often 
asked by prospective parents when I first started as Head of 
Butcombe a number of years ago. At the time we taught French 
to our six and seven year-olds, and if I had been entirely 
honest, I would have had to reply that I inherited it; teaching 
French was traditional, and not a conscious or informed 
decision on my part.

But once I got into my stride, I was struck by the ease with 
which our EAL children – normally around 30 pupils for whom 
English is a second language – who arrived with virtually no 
English, rapidly soaked up English vocabulary and grammar to 
emerge as perfectly coherent and fluent English speakers with 
no trace of a foreign accent. If we could provide effective EAL 
teaching, we should be able to inculcate a second language for 
our other children for whom English is their mother tongue. 
Children acquire language at an amazingly fast rate in the first 
years of their young lives, so why should it be that this can 
only happen in one language rather than two, or even more?

Being a non-linguist myself, it soon became a personal crusade 
to extend and develop modern foreign language (MFL) 
teaching throughout the school, to ensure that the teaching 
provided catered for varying abilities and learning styles and 
to ensure that learning was effective. We now teach French to 
all children from rising threes, run a Spanish club for Years 2 
and 3, and have been teaching Mandarin to Year 3 for several 
years now with impressive results.

The decision to extend the range of languages on offer at 
Butcombe was discussed at length between the specialists and 

senior management. The benefits of teaching a second language 
were well known, since communication with other countries 
over the world has become so easy and immediate, and our 
fields of work, travel and leisure have widened. We felt that as 
a pre-prep school we had a duty to prepare our children for the 
future world in which they are going to live and work, and where 
Spanish and Mandarin are more widely spoken than French. 
Through our links with families working for foreign companies 
such as Airbus and Bristol Water, the opportunity to have good 
spoken French and Spanish modelled by native speakers in 
class was too good an opportunity to pass by. Yet even with this 
good grounding, we felt the opportunity to introduce Mandarin 
to Year 3, utilising the expertise of the Mandarin teachers 
elsewhere in the College, was worth exploring. Mandarin 
offers pupils the opportunity to learn a completely different 
but widely spoken language that is not phonetically based. The 
use of Chinese ‘characters’ to build vocabulary would enable 
stronger visual learners and those who had taken longer with 
their phonic acquisition the chance to access a language utilising 
their innate strengths and preferred learning style. However, we 
were very aware that we wanted to integrate the language and 
its culture within the school, fully consider the cross-curricular 
opportunities that teaching a language provides, and plan for 
continuity and progression from class to class as the pupils 
move through the school.

A recent report by Tinsely and Comfort (2012) concludes that 
the challenges associated with introducing a foreign language 
into the primary curriculum in English-speaking countries 

We felt that as a pre-prep school we had a duty  
to prepare our children for the future world in  
which they are going to live and work, 
and where Spanish and Mandarin are 
more widely spoken than French  
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are much greater as there is no one obvious language to teach. 
Schools can opt for a range of languages in addition to the core 
MFL, but it is important to consider the amount of resources 
necessary to successfully provide this extra provision. We 
had to be mindful, when spreading our teaching across three 
languages, of the over-riding need to resource, plan and deliver 
all three in a way that would help children of all abilities and 
dispositions to learn effectively. 

Crucially, the question remained: what is the best age to start 
languages generally. Some educators feel that teaching modern 
languages to young children, eg the early years, is at best a 
distraction and at worst a complete waste of time because 
young children have yet to master their mother tongue. But 
evidence from other countries, where new languages are 
introduced at an early age, recognises that young children have 
innate acute ‘language acquisition devices’ since they are still 
mastering their own language and so their responses to new 
language and its retention are rapid. In addition, they grow 
up feeling that the extra language is a natural part of their 
equipment as inhabitants of a world much wider than their 
immediate surroundings. 

The business of learning a foreign language is not just about 
learning vocabulary and becoming increasingly fluent, it is also 
about discovering different cultures, ways of living and traditions. 
By learning positive things about other lives and cultures, in 
Europe and beyond, children assume tolerance and peaceful 
coexistence with different nations and the sooner we can begin to 
instil these values as part of our normal way of life the better.

The Tinsley and Comfort study that examined early language 
learning in Europe, Asia, the USA and Australia looks at 
which approaches work best and why starting at a young 
age is beneficial. Although they have not reached any firm 
conclusions about the best age to start, there is agreement 
that young children learn languages in a different way to older 
learners, and indeed have some advantages. Early learners tend 
to me more intuitive, less anxious and better at acquiring the 
sounds and rhythms of the new language. But by the age of 
six, children are already less receptive than they are at five, 
according to the National Association of Primary Education. 

Our language teaching focuses mainly on the two essential 
language learning skills of speaking and listening. All children 
learn in different ways, but a combination of visual, aural 
and kinaesthetic stimuli is necessary for all children to access 

the curriculum in any subject. The importance, therefore, of 
a multi-sensory approach is as vital in early second language 
teaching as it is for other subjects. 

In both French and Mandarin, the course content covers 
similar themes, including greetings and introductions, 
families, houses and homes, mealtimes, shopping, pets, part 
of the body, countries and transport, months, days, seasons 
and weather, numbers, the alphabet (in French), colours 
and clothes. In addition, having a topic-based curriculum 
throughout the pre-prep stage, we link the themes to the 
general topic taking place within classes, and language links 
feature in the class teacher’s planning as well as the specific 
language programme, enhancing learning in other areas of 
the curriculum such as cultural, geographical and historical 
aspects of other countries. In all cases, teaching places an 
emphasis on how to use the foreign language for real purposes. 

Regular revision and reinforcement is fully incorporated in 
lessons, so that the children are constantly re-using the same 
vocabulary and structures, whilst adding to them. Songs 
and stories feature strongly in language teaching, involving 
traditional songs, and also those that specifically practice the 
language points under study. Stories will include British tales 
as well traditional ones from other cultures. The children will 
have practised their language using a variety of traditional 
and invented games, team games, role plays with or without 
puppets, traditional and invented finger rhymes. The children’s 
learning experience is enhanced by regular use of interactive 
whiteboard materials, which involve vocal and action 
responses to the activities that provide rich visual stimuli; 
they also offer a range of authentic mother-tongue speakers as 
well as video clips of the way of life in the three countries. 

Quality of teaching is, as in all early years experiences, a crucial 
factor in the success of language teaching. Children should learn 
from those who know the proper inflections, intonations and 
can speak fluently. They need to hear the correctly spoken word 
and this can be done throughout the week with a bit of careful 
planning between the specialist and the class teacher, and the 
use of foreign parents and our overseas upper school pupils. 
The importance given to modern languages by class teachers 
has a lot to do with its successful implementation, ensuring the 
language extends into other aspects of the school day. Simply 
answering the register in French or Mandarin, using greetings 
in another language or answering simple sums, reinforces the 
importance of the language as part of the school curriculum. 
More specifically, the celebration of festivals, sporting and 
cultural events and even the occasional ‘French Day’ (or the like) 
strengthens the roots of a second language in the curriculum.

We constantly reflect on and refine our MFL teaching at 
Butcombe, and with our commitment to a carefully structured, 
multi-sensory programme that extends into other areas of the 
curriculum and our firm belief that children should have fun, we 
are proud to be giving the children a useful skill to take into their 
working life in the future.

Footnotes:
Tinsley and Comfort 2012 (CfBT report Lessons from Abroad: An 

international review of primary languages)

In all cases, teaching 
places an emphasis 
on how to use the 
foreign language for
real purposes
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Clifton College have been teaching Mandarin to Year 3 for several years with impressive results
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‘Who could resist making a 
bird box or experimenting on 
the laser cutter in the design 

and technology studio?’ 
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The future of 
boarding in the 21st 
century: how will it 
continue to survive?
Jonty Butler, House Master at Cheam School, looks into the future of 
a staple and unique aspect of prep and junior school life
‘Independence, friendship and fun’

This is the motto that I have being using for the years I have 
been a House Master at Cheam. I cannot claim that it will be a 
huge hit on Twitter or YouTube but it encapsulates what I feel 
boarding is to a child and what they get out of it. Independence 
from their parents, ability to make beds, do their own laundry 
and make sensible decisions. Friendships developed in greater 
depth rather than by social media. Fun because you are with 
your friends and in an environment that promotes happiness. 

The future …
When I pretend to be Doctor Who and travel into the future 
in my Tardis I am fairly confident that children will still be 
boarding at schools. We provide an environment where a child 
can thrive and become a confident young person: who wouldn’t 
want that for their future child? However, like technology, 
things change and the future customers will be harder nuts to 
crack. Full boarding will be difficult to facilitate in future prep 
schools and this can be seen by the huge popularity of flexi- and 
weekly boarding that we are currently seeing. Parents want to 
see their children: that sounds a strange thing to say, but they 
do! However, in the future, maybe more parents will both work 
to afford private schools and this will limit family time at home. 
Boarding may provide the stability for these children where 
parents work all the hours that are given to them. 

Future parents 
More parents will come from a background that has not 
encountered boarding schools before. These newbies will have 
no foundation of knowledge that many of the past parents 
have. Future parents will need guidance and help to accept the 

methods used. They will need to develop trust in boarding 
staff to do the right thing for their child when normally they 
have had to make this decision. Will INSETS for parents 
become commonplace to educate them about the school 
they have joined? For certain, these parents will be driven 
individuals but we must not be shy in promoting boarding as a 
healthy part of their child’s education.

Future children
Children seem to be coming from homes that provide all that 
they desire. TV, personal computers, single bedrooms and 
parents that will give them whatever they want. Parents are 
seemingly becoming more interactive with their children, 
needing to know what they are up to every minute of the day 
or making sure that they have everything they need. They also 
want to know that they are safe, doing the work needed and 
going to bed and sleeping. This attitude comes from an age 
where people can almost get what they desire, whenever they 
want and this inevitably rubs off on the children. See a parent 
transfixed on a mobile phone, texting every few minutes, and 
you can understand why the children get this way. Maybe 
this will calm down as we get used to having this technology 
but it feels sensible to limit the children and not let them 
have phones and personal computers in the boarding house, 
it hopefully ensures that personal contact remains key. I am 
not adverse to technology and love to own the various family 
members of a certain Californian computer company, but I do 
feel that there is a time and a place for it all. A dormitory is for 
rest not stimulating the mind playing Angry Birds or Star Wars 
just before bed. 

Boarding
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Future staffing
Staffing is probably the most crucial element to future boarding. 
Without a fully committed team, boarding will not have the 
soul that makes it so special. A true boarding team member 
will happily give their time up to benefit the children. They 
will create an atmosphere where the children and adults have 
different relationships than those that purely teach. Future staff 
will have to be even more patient. With the expected increase 
of flexi-boarding they will have to put up with the ‘sleep-over’ 
mentality which is an unfortunate minus point of the system. 
Getting these children to feel part of the weekly boarding team 
takes skill but with the correct handling can convert many 
to staying more nights. Staff will be key in implementing the 
extracurricular activities and hopefully will engage in pastimes 
that are a particular favourite of theirs; who could resist making 
a bird box or experimenting on the laser cutter in the design and 
technology studio? Being a member of a boarding team takes its 
toll and future staff will hopefully continue to be rewarded for 
their time and commitment. Those that do not quite ‘cut it’ in 
this environment must not let it drag on for too long as it will 
certainly upset the balance and nobody likes an unhappy member 
of staff on duty. 

Future facilities
Boarding houses will need to be modern, up-to-date and homely, 
making sure that rooms are warm and cool when they need 
to be. We have converted to energy-efficient electric radiators 
and each room has fans to circulate the air. Dormitory sizes 
will probably reduce but I think that children still want to be in 
groups when they board even though senior schools offer hotel-
like facilities with room occupancy of one or two. We conducted 
a small survey and found that the majority of the children 

enjoyed being in bigger rooms with more friends around them. 
Some schools may possibly decide to start again and build new, 
modern dormitory blocks. But this is only going to be possible 
where schools are in a healthy position and have cash to spend – 
not a common feature at the moment.

Boarding in the 21st century
I firmly believe that boarding can thrive in the future but it all 
depends on how bold we, as boarding fans, will be. Will we let 
the parents decide what they want or will we guide them into 
an education that involves their child boarding? Headmasters 
must be brave and tackle them, as many might need a gentle 
push in the right direction.

Technology will, inevitably, be used more but hopefully our 
schools will be a sanctuary from the state of twenty-four hour 
connectivity that seems to be the norm for many adults. Children 
will probably have their own personal computers instead of books 
and these will enable them to communicate with parents and 
friends more easily and this will help those who find it harder 
to break away from their parents’ grip. But we must ensure that 
children learn to communicate face-to-face and play with each 
other and this is what boarding can do. Should 21st century 
boarding be sold as teaching the children how to play and have 
fun in reality rather than in a virtual world? Technology should be 
used to our advantage and maybe, if time permits, boarding blogs 
could become commonplace to keep boarding parents informed of 
the daily action we see.

If we are teaching them how to have fun then we must also have 
fun. Providing the children with opportunities that they would 
normally not be able to do is key. An evening activities programme 
that is varied and interesting is important, making the most of the 
wide range of facilities that the school has to offer. We also need 
to provide the children with time to ‘chill’ and talk to friends, so 
suitable areas (common rooms) are needed to facilitate this face-to-
face communication.

Much of what I have written about is already being done in 
prep schools around the country and world. We are aware of 
our market and most of us adapt to it. But market trends are 
started when like-minded individuals get together to make 
things happen. The boarding world can do this and with a push 
in the right direction both parents and schools can continue to 
support boarding in prep schools well into the future.

Sharing good ideas is also beneficial to us all so please keep 
talking to each other and together we can help determine the 
future of the boarding in prep schools.

A dormitory is for 
rest not stimulating 
the mind playing 
Angry Birds or Star Wars 
just before bed
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Camaraderie, 
friendship, 
independence  
and leadership
Scott Carnochan, Headmaster of Sedbergh Junior School, reveals why 
early boarding experiences are collaborative and life changing 

It is important to start by outlining how rare it is now for parents 
to simply ‘send’ their children to boarding school, as was very 
much the case when I started boarding aged ten. The decision 
for a child to board is now very much a collaborative one based 
on consultation, ‘taster’ visits and ultimately open and honest 
dialogue between school and parents in order to ascertain 
whether, or not, a boarding school is the right educational route 
for their child. It is crucial that both home and school spend the 
required amount of time ensuring that they have every chance of 
making the right decision in the best interest of the child. 

Sedbergh Junior School prides itself on developing the whole 
child through a careful and well-designed balance of academic 
endeavours and an activities programme which provides a 

breadth of opportunity to its pupils in the wonderfully special 
environment in which the children live and work; opportunity 
which provides challenge, leadership opportunities, a sense of 
achievement and, unsurprisingly, builds the confidence and 
self-esteem of our young people. The successes enjoyed by our 
pupils in their activity programme undoubtedly have a very 
positive impact on their learning in the classroom. We believe 
that emotional and social well-being, self-esteem, happiness 
and confidence are of prime importance and are in themselves 
inextricably linked to academic progress. Importantly, at Sedbergh 
we wholeheartedly believe in children being allowed to be 
children and do all that we can to ensure that their journey to 
young adults is no faster than it need be. Walking boots, wellies, 
outdoor clothing, dogs and children are always ready for action.

Photo courtesy of Lucy Barden (Lucybarden.co.uk)
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According to The Good Schools Guide, prep schools are much more 
homely places than they used to be – ‘expect beds stuffed with 
bears even in the hardest of boys’ schools’. We strongly believe 
that our two boarding houses are very much ‘home from home’ 
environments and teddy bears are very much in evidence. The 
girls of Marshall House share their large homely kitchen with 
their House parents, and it is here where the girls sit and talk in 
the evenings – perhaps over a hot chocolate or in their dressing 
gowns by the fire, toasting marshmallows. The boys in Cressbrook 
House see the cheerful face of their Housemaster’s two-year-old 
daughter, Daisy, first thing in the morning whilst she assists Dad in 
waking the boys. Sunday mornings are spent sharing a newspaper 
over breakfast prior to attending Chapel and then off on their 
many activities which might include clay pigeon shooting, fishing, 
mountain biking, ghyll scrambling, kayaking, sailing, climbing and 
abseiling, and den building, to name but a few.

Our environment not only offers safety and opportunity – it 
provides the backdrop to a varied visiting lecture programme 
and the Cressbrook Housemaster, who organises it, is 
confident that very few other prep schools dovetail the 
lectures and activities in this way. For example, if we have a 
shooting world champion, such as Marcus Iddon, talking to 
the children one evening, the following weekend we’ll go clay 
pigeon shooting; or climbing at Ingleton after a talk by Peter 
Greening, a renowned British climber. The aim is to expose 
our young people to as many new experiences as possible. 
Through meeting adults who have reached the pinnacle of 
their sports or activities it is hoped that the children will be 
inspired to broaden their activity experience and, in doing so, 
be inspired to reach their own performance peak, in whichever 
area of their school life that may be. 

Natasha Beeby, a former Sedbergh School girl, returned this 
year to work at SJS. She says, “I love being back here and it 
is testament to the school that since I left Sedbergh it has 
grown in number and has continued to modernise facilities 
and develop all areas of its provision whilst providing the best 
elements of boarding life and by staying true to its own moral 
compass. I see the friendships being made that will surpass 
the decades and can identify with the numerous opportunities 
which these current crop of Sedberghians are enjoying; 
allowing each child to thrive, and ensuring that everyone 
flourishes in such a wonderfully caring environment.” 

The rural location of SJS also lends itself to activities that 
develop environmental awareness and this lies behind the 
Eco Warriors activity programme that sees children planting 
vegetables for the school chef – and having involvement with 
his plans for recipes. The children have also been involved in a 
waste audit and have visited a local farm to learn about growing 
crops. A smallholding with goats, hens and ducks is on its way, 
as is our own prep school shoot and opportunities to cook the 
food we grow and collect add value to day-to-day learning. 

You may have read in Guardian newspaper last month an article 
outlining the long-term damage to children’s development as a 
result of excess ‘screen time’ and noted the worrying comment 
by the Archives Of Disease in Childhood who stated that 
‘children’s obsession with TV, computers and screen games is 
causing developmental damage as well as long-term physical 

harm’. Children boarding at SJS are too busy to be playing 
computer games in their free time. Over-exposure to screen 
time is not something that crops up because if the children 
return from ghyll scrambling, making pizzas or canoeing, 
what they want is to do is catch up on the day’s events, talk 
about what they’ve been doing over supper and just enjoy the 
camaraderie that comes with living with their friends. 

For our expatriate boarders, special efforts are made to keep them 
in touch with home. ‘We set up Skype in our living room so that 
they can contact home easily, and I send regular photographs 
home to parents via email,’ said the Housemistress of Marshall 
House. If a parent contacts us and is feeling that their child isn’t 
in touch regularly enough, the Houseparents will give them 
a ‘gentle nudge’. It’s often the parents who feel the separation 
worse than the children and we fully understand the challenges 
which parents face. Parents are encouraged to come to school 
as and when they wish and they will often share a pot of tea 
with Houseparents prior to going to watch their child in a play, 
sporting fixture or concert. Our relationships with home are 
relaxed and communication is a two-way open dialogue. This is 
the only way that we can ensure that each and every child is given 
the due care and guidance they need. A sense of community is of 
immense value to children and to families. School must be seen 
as an extension of family life and we aim to know, understand 
and care for the families from which our children come.

Our younger children often start as day pupils, but behind the 
scenes many are busily engaged in persuading their parents to 
sign up for full boarding (even though we put on a number of 
bus services for children who come in from the North Lakes and 
into Lancashire) and by Year 7 and Year 8 the vast majority of 
our pupils are boarding, whether that be flexi-, weekly or full 
boarding. Again, a child’s introduction to boarding is very much 
managed through conversation between home and school. Some 
will start as full boarders, others may require an introduction to 
boarding so may initially flexi-board. Our approach is flexible and 
at the core of any decision are the best interests of the child.

It is essential that all children have healthy role models in their 
House Parents and tutors and it is vital that they are provided 
with every opportunity to become their best-self in a caring 
and nurturing environment where they feel safe and loved for 
who they are. I am certain that all IAPS schools provide such an 
environment so the real challenge lies in identifying the right 
boarding prep school for your child. It is a challenge well worth 
undertaking and essential that you get it right.

To finish on a personal note, I thoroughly enjoyed my time as 
a young boarder and would not have wished to have changed 
anything about it. That being said, the care, attention and 
guidance which is afforded our young boarders is far superior 
now to that which was provided a couple of decades ago, and 
rightly so. With each new day we consider how we can improve 
our boarding provision and, in doing so, seek the views of our 
children and parents. I wholeheartedly believe that a boarding 
education is a wonderful opportunity allowing children to benefit 
from camaraderie, long lasting friendships, opportunity to 
develop independence, leadership and how to creatively handle 
disagreement through debate and compromise – important life 
skills, I think.
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The aim at Sedbergh is to 
expose young people to as 
many experiences as possible.
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Phonics, spelling  
and reading 
Shirley Drummond explains why reading for pleasure is a  
focus at Cadogan House

On 13th September Cadogan House, the preparatory 
department at the Royal Masonic School for Girls hosted a 
satips course on Phonics and Spelling led by trainer Jacqueline 
Harris. The 24 teachers who attended gave extremely positive 
feedback at the end of the day with many saying that they 
hoped to implement changes back at their schools. 

‘It all makes so much more sense to me now knowing what is 
expected in all the phases; my Year 3 spelling programme will 
certainly be changing.’ 

‘We have a lot of work to do back at school but this has 
definitely given me a much better understanding of the 
requirements in KS2 and how to go about it.’

‘Our senior school teachers would benefit from this type of 
training.’

The delegates were prep teachers and teaching assistants who 
wanted to find out more about what Letters and Sounds is 
all about and how to ensure that the teaching of spelling is 
progressive throughout the key stages. I am sure that many prep 
teachers are bemused when they hear pre-prep staff talk about 
phonemes, graphemes, diagraphs and which ‘phase’ they are 
teaching in their classes. But the course lifted that veil of mystery. 
It also made staff more aware that the spelling lesson should not 
be taught in isolation from other English lessons but rather be 
an integrated part of the whole scheme of work and linked to the 
pupils’ learning, not only in English but in other subjects too. 

I am passionate about the teaching of phonics and spelling and 
the staff at Cadogan House have contributed to many curriculum 
meetings where we have worked hard to develop our phonics and 
spelling programme. The use of a synthetic phonics programme 
used hand-in-hand with good old traditional methods such as 
‘look and say’ is vital to enable the pupils to become confident 
readers and writers. It is equally essential that all our learners’ 
needs are catered for. By making phonics and spelling as multi-
sensory, fun and relevant as possible then the auditory, visual and 
kinaesthetic learners in your class should all make good progress. 

Sue Williams, a representative from Pearson Publishing, was 
also present at the course and each delegate received a goodie 
bag of resources and books. Pearson is one of many companies 
now providing extensive phonics/reading/spelling programmes. 

Personally, I am very excited about the publication in January 
2013 of Julia Donaldson’s new phonic-based plays for younger 

children. Julia was one of many keynote speakers in February 
at the conference on Reviewing the English Curriculum, part of the 
Westminster Education Forum National Curriculum Seminar Series. 
She asked members of the audience to demonstrate one of her 
new plays in a shared reading situation and I can guarantee that 
if the children have as much fun as these adults (which included 
an MP), then her new books will be a hit with pupils and 
teachers alike. I will discuss this seminar in more detail later. 

Jacqueline Harris also provided a list of books she had 
compiled which focus on some of the requirements in each 
phase. For teachers and pupils alike it makes phonics lessons 
so much more fun if the sound being taught can be spotted 
in books. We are all trying to inspire our pupils to read for 
pleasure and these books will give pupils a great deal of 
enjoyment as well as improving their phonic awareness. 

Fortunately, independent schools do not have to implement 
the new Year 1 phonics screening test and I am sure that 
practitioners agree that our time is best spent teaching. Such 
assessments do not particularly tell us anything about our 
pupils that we do not already know. However, the assessment 
of phonics and spelling throughout the key stages is something 
that I am sure we could all improve upon. Standardised tests 
such as the Nfer Single Word Reading Test and the Single Word 
Spelling Test or the Suffolk Reading Scale all have their place as 
a benchmark, but what about the place of the weekly spelling 
test? Do you have time to do a dictation too? How do you cater 
for your differentiated groups if you do not have a teaching 
assistant or other classroom support? Surely spelling should be 
assessed in all subjects across the curriculum when students are 
writing? Food for thought … ?

Reading for pleasure has been a focus at Cadogan House for a 
long time and last term we invited consultant Jerry Hurst to 
run a twilight training session for staff followed by an evening 
session for parents of pupils in our pre-school through to Year 7. 
Jerry gave practical tips on how to promote reading for pleasure 
in our schools and at home which have further strengthened 
the relationship between the parents and school in supporting 
the pupils in their learning. I can highly recommend Jerry to 
any school; he will entertain you, inspire you but, most of all, he 
will give you great ideas on how to improve and extend reading 
opportunities for pupils both at school and at home. 

Girls at Cadogan House have welcomed some exciting visiting 
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authors in the past such as Michael Morpurgo, Jon Bridgeman 
and Ciaran Murtagh and this term we welcome Jacqueline 
Wilson and Debi Gliori. We are fortunate to have a wonderful 
partnership with the local Chorleywood Bookshop, which 
organises book launches on behalf of publishers. Our local 
adult community have reaped the benefit of this partnership 
as the Royal Masonic School has been the host for authors 
Sir Steve Redgrave, Ben Fogle, Julian Clary, Maggie O’Farrell, 
Sir Ranulph Fiennes, Gervase Phinn and others. A whole 
community celebrating reading for pleasure.

The recent seminar I attended on Reviewing the English Curriculum 
was an opportunity to consider the make-up of the new English 
curriculum, due to be implemented in maintained schools from 
September 2014. It brought together key policymakers with other 
stakeholders. Discussions focused on the content of the new 
curriculum for each key stage and what was needed to ensure 
that it meets the needs of colleges, universities and employers. 
What became clear to me and my senior school colleague was 
that much more coherence and progression is needed between 
the Key Stages, 2 and 3 in particular, in how spelling, grammar, 
punctuation and reading were taught. Many KS3 and KS4 teachers 
have graduated with a degree in English Literature but their 
courses did not equip them with the skills needed to teach spelling, 

grammar, punctuation or reading. The same may apply to teachers 
entering the profession following a PGCE course. Therefore the 
responsibility lies with schools to provide good quality CPD to give 
their staff the confidence and skills to do so. It is paramount that 
all teachers, regardless of subject, are proficient in teaching these 
skills and that it is not just left to the English department. At the 
Royal Masonic School a ‘Literacy Working Party’ has been formed 
to review, improve and share good practice amongst teachers from 
Key Stage 1 to Key Stage 4 and from a range of subject areas.

As teachers we all want to ensure that pupils leave our 
schools with basic reading and writing skills as well as a wider 
understanding of English language and literature.

For further information on the trainers I have discussed or the 
Westminster Education Forum please see the links below.

www.westminsterforumprojects.co.uk/forums/
showpublications.php?pid=388

www.jerryhurst.co.uk/
www.literacytrust.org.uk/leaders_network/

search/3959jacqueline_harris
Shirley Drummond, Cadogan House,  

The Royal Masonic School for Girls
KS1 Curriculum Co-ordinator and KS1/2 English Co-ordinator

‘The assessment of phonics and spelling throughout the key stages is something that I am sure we could all improve upon’
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Making meaningful 
connections
Rachel Godman, head of MFL at Holmwood House in Lexden, Essex, 
explains how MFL teaching is taken seriously by the whole school 

French lessons begin here with a native French teacher when a 
pupil joins our nursery and they continue until the end of Year 
8 – a process that provides pupils with the best opportunity 
to be successful in their language learning. We support our 
teaching of French during this time with numerous events 
and activities designed to take language learning out of 
the traditional classroom environment and put it to a more 
practical use. 

 The ball got rolling 18 years ago when a chance communication 
between one of our MFL teachers and the deputy head of Ombrosa 
School in Lyon added a whole new dimension to language provision 
at the school; our Les Ambassadeurs course was born. At the 

heart of the course creation was our desire to provide a supportive 
environment where children from both sides of the channel, aged 
6 to 11, could learn together about the linguistic and cultural 
differences between the two countries, primarily through play-
based activities. We were lucky enough to find a French partner 
school that was as committed to the teaching and learning of 
languages as we were, and providing the opportunity to take 
language learning outside of the MFL classroom through courses 
like Les Ambassadeurs has proved invaluable. 

 The course itself runs at the school over four days every Easter 
and annually attracts participation from over 100 French and 
English children. Although the majority of French participants are 

Pupils stand with the cake baked to celebrate the course and partnership between the two schools
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housed in the boarding house, the environment created is such 
that many of the English pupils taking part will offer to host a 
French pupil for the duration of the course. As the course progress 
almost all the English pupils will have developed the confidence 
to invite a newly acquired French friend back to spend the evening 
with them en famille. 

Each day of the course begins and ends with an informal assembly 
where the children learn and sing songs in both languages, aided 
by some exceptionally brave staff throwing themselves into the 
accompanying actions. This year was no exception, and quite a sight 
to see, with staff and pupils alike re-enacting the life of a meatball 
for ‘On top of spaghetti’, then pretending to be balancing elephants 
for ‘Un éléphant qui se balançait’. After assembly, each day is then 
split into five activity sessions, with snacks at breaks and lunch 
conducted in French, and the chance to share gifts from their own 
countries at the end.

Throughout the course, the pupils are involved in a range of 
activities including archery, science, art and craft, quizzes, 
board games, sports, ICT, wacky races, boules, cookery and 
music - which are conducted in both French and English. The 
children also bake individual sponge cakes that are then deftly 
put together to make one large cake and iced, to celebrate the 
course and the partnership between the two schools. Each 
pupil is given an ‘I-Spy’ type vocabulary book when they 
begin the course, which encourages them to use, and then 
tick off, the various words and phrases that they should be 
using during the course. Finally, at the end of the four days, 
pupils get to take home and keep their special vocabulary book 
containing all the words and phrases that they have learnt. 

Children love competition and a competitive atmosphere is 
encouraged by using a system of ‘super stars’ that the pupils 
can earn through demonstrating their use of the foreign 
language. In this way, pupils as young as six pick up and 
begin to use the language that their French friends use and 
vice-versa in order to win stars for their team, and most 
importantly they learn to manipulate the language that they 
want to use every day. It’s fantastic to see pupils learning to 
ask for a biscuit at break time on the first day and then by the 
end of the week manipulating the phrase to ask for ‘five super 
stars cards’, ‘three slices of cake’, or anything else they might 
want but wouldn’t usually be allowed to have. 

Regardless of linguistic ability, every child that attends 
makes progress, whether linguistically or in their attitude 
towards learning a language. For any child, meeting friends 
who actually use the foreign language to communicate really 
drives home the relevance of learning it. It is also a fantastic 
chance to enable less confident pupils to experience the fun 
and linguistic advantages of an exchange trip - without leaving 
the country. The success of the course can be measured by the 
fact that long after it ends, pupils can be found around the 
school singing the French songs they have learnt and using the 
phrases from their vocabulary books. 

At a time when risk assessments are at the forefront of nearly 
everything we do, we endeavour to get the most we can out 
of trips abroad. For those intrepid pupils who relish the idea 
of seeing France, we try to offer as many trips there as we 

can possibly squeeze into the academic year. For those who 
have participated in the Les Ambassadeurs course, we offer 
the possibility of returning to Lyon in the autumn term for 
a short stay with their French friends and families. As well 
as profiting from seeing the sights in Lyon, the trip provides 
our pupils with the opportunity to spend a couple of days 
in Ombrosa School attending lessons with their friends and 
experiencing the French education system. The chance to 
abandon a school uniform in favour of casual clothes always 
comes as a pleasant surprise. 

Year 5 participates annually in a day trip to Boulogne where, 
once they have reasoned how a coach can fit onto a train 
and travel under the sea, we take them to explore Nausicaa 
and a sweet factory called Becasuc. For our Year 6 and Year 7 
pupils there is the opportunity for a four-day stay in a hotel 
in St Omer with excursions around the Pas-de-Calais, and 
everyone’s favourite visit – Disneyland. 

Language learning need not be confined to the walls of the 
language laboratory either. One of the key requirements in 
language teaching is the effective use of scaffolding to support 
the language being taught, and there are many examples of 
this displayed throughout MFL classrooms – the ‘mot de la 
semaine’, expressions to help pupils share opinions, questions 
so that they negotiate what they want during the lessons: the 
list is endless. We have taken this idea one step further and 
recently encouraged other curriculum areas to display their 
key subject vocabulary in French in their classrooms too. 
Upon arriving in a science lesson, pupils are now greeted by 
equipment and displays that are labelled in French as well as 
in English, and they are keen to put the displayed language 
to good use as they ask their linguistically-improving science 
teacher if they can have ‘un bec Bunsen’. The weekly cookery 
activity has been transformed by some key language displayed 
on the walls of the kitchen. Pupils are now used to talking 
about what they have put in their mixing bowls in French 
before the stirring commences with a ‘mix, mélangez, mix, 
mélangez’ chant. It has also had a surprisingly positive effect 
on staff around the school, many of whom would previously 
have shied away from attempting to converse in a foreign 
language, but who are now fully prepared to have a go. 

This year represents the school’s first real involvement in the 
European Day of Languages, with yet more opportunities to 
strengthen cross-curricular links. Our scholars have been 
working on their own version of ‘Le Petit Chaperon Rouge’ 
in preparation for a school assembly in French, our Year 7 
and Year 8 pupils have been practising cafe and restaurant 
role-plays so that they can run their own French cafe for 
parents in the morning, and all subject departments are 
prepared to deliver lessons with either a linguistic or cultural 
element. For lucky geographers for example, this will mean 
a lesson delivered with a hint of Welsh from our Welsh head 
of geography, and those attending English lessons will find 
themselves tackling a quiz written in both French and English. 

All of this makes for a busy academic year, but as a department, 
we will continue to find time and to look out for opportunities 
to extend our teaching and learning beyond the classroom. 
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Building motivated, 
passionate and  
confident young 
people
Stephen Yeo, Head of Exeter Cathedral School, assesses the benefits that a 
co-educational day and boarding choir school bring to the community 

Self-confidence is a skill which choristers develop from a very early age
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After nearly six years as Head of a prep school in the south east 
I felt ready for a change. As a music graduate and singer the idea 
of moving to a choir school appealed to me, and I was fortunate 
to be appointed Head of Exeter Cathedral School. Now, after 18 
months in post I can begin to assess what the benefits of being 
at a choir school brings to the choristers and those associated 
with the school.

First, for the boy and girl choristers themselves (Exeter 
Cathedral has 18 of each, all being aged between 8 and 13) 
there is the sense of belonging to a tradition that goes back 
to 1350, an unbroken line of young voices where the learning 
process has been passed on from generation to generation 
almost by osmosis. Much of today’s education is about giving 
children the skills to be able to access information, which 
is wonderful. But it is clear to me that there is still a role 
for the apprenticeship model, and for learning to be deeply 
inculcated. Such learning can then be accessed immediately 
from within oneself without recourse to others, or need for it 
to be Googled. I suspect that it is this process that means that 
choristers, often decades later, see these years as the best and 
most formative of their lives.

The choristers receive an excellent musical education from the 
Cathedral musicians on a daily basis and they are expected 
consistently to deliver music to a very high professional 
standard. They learn team skills, not just by working with 
each other, but by working with the gentlemen of the choir. 
Others might argue that these skills can equally be gained 
in sports teams, but they are age specific, and there are few 
other activities which require children to work alongside adults 
as equals, and this develops a maturity of approach which 
manifests itself in other areas of school life. 

Life is very full for choristers and time management is a skill 
they have to learn quickly. They begin the day with a rehearsal 
between 8.10am and 9.10am, followed by a full school day, 
and are then in the Cathedral from 4.15pm to 6.15pm either 
rehearsing or singing the evening service. This, coupled with 
their weekend commitments, plus practice on their instruments 
(usually two) means that they must organise their lives, their 
work and play incredibly carefully. We give them help, of course, 
but the expectation that they can manage it leads to them 
achieving a balance in their lives that would be the envy of 
many an adult. 

The ability to read, both music and words, is a skill which 
choristers develop incredibly quickly. Music itself is, of course, a 
universal language, but getting to grips with singing the words of 
the psalms every day moves on reading skills apace. 

Self-confidence is a skill which choristers develop from a very 
early age. Having to sing in a huge space, often in front of a 
large number of people, sometimes on a very special occasion, 
would be daunting to many an adult, and yet the choristers 
take it in their stride. 

What then do the non-choristers, who make up the majority of 
the school, gain from being at a choir school? They, I believe, 
have a pride in what the choristers achieve. Certainly the life 
of a chorister appeals to many of them, as there is never any 
shortage of non-chorister pupils from the school presenting 

themselves at voice trial. Musically, the whole school benefits 
from the presence of a number of outstanding musicians on 
the staff and around the Cathedral, and an expectation that 
all musical activities will be of a very high standard. Our links 
with the Cathedral give us all a wonderful place for our acts of 
corporate worship, and all the children are fortunate to benefit 
from the wisdom and guidance of many of the Cathedral staff 
in addition to our own Lay-Chaplain. 

Chorister parents have be a very committed bunch of people. 
There is lots of ferrying children about, and having your 
Christmas lunch in the school gym with the other choristers 
and their parents is not everyone’s idea of how Christmas 
should be spent. Yet, I doubt there is an ex-chorister 
parent who wouldn’t do it again. The pride in seeing your 
child achieve something outstanding at a young age, the 
development of other instrumental skills leading to significant 
music scholarships at senior schools, the camaraderie with 
the other parents, the sheer appreciation of high quality music 
within the Cathedral services are all strong incentives.

I have found that the staff too, here at Exeter Cathedral School, 
have a real sense of pride in what the choristers achieve. The staff 
may moan about the odd prep missed, and the occasional lesson 
disrupted, but they see also, as the choristers leave the school and 
choir, the fulfilled, talented, confident, organised and well balanced 
young men and women whose passion and aptitude for singing 
early in life has also given them some incredibly useful life skills. 
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What is a ‘creative  
curriculum’? 
Adrian Brindley, Head of pre-prep at Bilton Grange, shares how the 
school embraced a creative curriculum 

A ‘creative curriculum’. Apart from being the phrase of the 
moment, and one which can cover a multitude of different 
lesson plans, what does it mean in practice? And how does a 
more creative curriculum enhance learning? 

Perhaps a good place to start is to understand what it is we want 
the children to get out of this particular learning experience. 
Rather than looking at a topic in isolation, perhaps, the 
creative curriculum enables both teacher and pupil to be able 
to make meaningful links with the world in which they live, 
making learning more than an isolated, unitary experience. It 
is important that children see the purpose of their learning, 
almost without being aware of it. We have recently taken a 
typical primary topic – the Romans – and made it a topic for the 
whole curriculum, not just the experience of a single day. 

The creative curriculum needs to be planned so we started with a 
blank page, and posed the question - what would we like to know? 
The key to successful creative curriculum planning, we believe, 

is finding links and ideas to weave into a topic throughout the 
curriculum, without losing sight of the importance of children 
learning those key skills.

At Bilton Grange we are extremely lucky to enjoy 100 acres 
of parkland, gardens and woodland, and we seize every 
opportunity to take learning outdoors. With this in mind, our 
approach to introducing and teaching the Romans as a topic 
was structured around the best use of form rooms, the outdoor 
classroom and the wild gardens. 

 Being able to exercise such choice is one of the joys of the 
independent sector – the freedom from the constraints of the 
National Curriculum – and the opportunities this opens up. 
Equally, that same lack of constraint left us free to choose how long 
to spend on this topic, according to how it caught the children’s 
imagination and fuelled their enthusiasm for the subject.

Perhaps as a snapshot, the following best exemplifies what the 
creative curriculum is in practice. In the midst of the Roman topic, 
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the children were digging in the organic garden during a science 
lesson when, to their surprise, they ‘dug up’ some real Roman coins. 
The excitement of such a discovery went far beyond that of simply 
being handed such artefacts in class, and led to a number of useful 
follow-up projects. Once these coins had been ‘discovered’, back in 
the classroom, the children were asked to consider the implications 
of what else may lie beneath the cabbages and leeks. Writing letters 
to the Headmaster to ask permission to dig in the organic garden 
for more coins, whilst demonstrating the value of an archaeological 
dig (“When we dig it will benefit the garden because it will get 
weeded as well as hopefully finding more interesting artefacts to 
study”), was also a great link with literacy, letter-writing and thus 
writing for a purpose. Throughout the first half of term, to further 
assist with our learning, the children used one book to document 
their work and progress through the topic. This helps ensure that 
writing becomes something that isn’t just associated with literacy 
lessons; but that neat writing, good punctuation, sentences and 
vocabulary are important in so much of what we do. 

Handling these precious roman coins enabled the children 
to really consider how to think about artefacts and how you 
might ‘measure’ such an item. How do artefacts contribute to 
our understanding of history? We used measuring instruments 
to look at the artefacts, from the traditional scales, rulers or 
magnifying glass, to the less traditional use of photocopiers 
to enlarge and explore detail. This helped not only with 
mathematical concepts of measuring and accurate reporting, 
but also with a more in-the-round approach: thinking about 
how artefacts from history contribute to our understanding of 
how people used to live. A link was made between the way in 
which artefacts survive over time and the story of Vesuvius, 
which in turn led to the study of volcanoes - a great stimulus 
for both creative writing and science work.

Clearly, the ‘archaeological dig’ became a catalyst for many 
different cross-curricular opportunities. But on an everyday 
basis, where else was this topic-based approach to learning 
woven in? Arguably, the curriculum for the early years has 
presented greater opportunity to be flexible and add in the 
unexpected. Few parents expected the word ‘archaeological’ 
on their 7-year-old’s spelling list, but appear it did, which 
gave rise to conversations at home about what this word 
might mean, and how the children had been exploring this at 
school. Simple ideas, such as having an appropriately themed 
class reading book at the end of the day, (in this instance The 
Thieves of Ostia from Caroline Lawrence’s Roman Mysteries 
series) or focusing a comprehension exercise around the story 
of a roman slave, meant that the topic theme could be woven 
into almost every part of their day-to-day learning.

So, if the curriculum for the younger years is easier to mould 
around the needs of the topic, how can it work with older 
children? Enlivening classics and bringing fresh enthusiasm 
to what the children are learning is just as relevant for older 
children as it is for the younger years. Enthusiasm for classics 
is evident throughout Bilton Grange. A recent half-day for Year 
Five children turned into a Roman morning, culminating in a 
Roman Who Wants To Be A Millionaire, but building a creative 
curriculum goes beyond simply developing off timetable days 
and it needs to be built in to every day.

Older children generally spend more time at their desks, 
and kinaesthetic activities can re-energise the learner and 
‘re-frame’ the subject. The ‘Emperor – Slave’ game involves 
pupils sitting on their desks to answer questions and then 
moving up or down, depending on whether or not they get the 
answer right, with the aim of becoming Emperor and avoiding 
being the Slave at the other end. In other games, they may also 
have to find the answer to their question in one part of the 
room and move to another (at speed) to record their answer. 

Another fun activity is to turn the tables and enable pupils 
to take over as teacher, with the teacher joining the ranks 
of the pupils. This will often make children really consider 
the questions they should be asking, and how they should 
explain things to the rest of the class: first steps, perhaps, to 
giving children ownership of their learning, which, for more 
able and older pupils, can have significant success. Year 8 
children at Bilton Grange will all be asked to conduct their own 
independent research into an aspect of ancient history, relating 
to Ancient Greece or Rome, and then to present this research 
to their peers. The sense of ownership and understanding of 
the importance of being able to study alone, and then sift and 
select relevant details from the irrelevant, all contribute to a 
greater sense of achievement, better focus and, ultimately, good 
preparation for senior school. This final aspect is obviously at 
the heart of what all prep schools do best, and should be a key 
point of reference when developing any creative curriculum. 

The enthusiastic way in which the children of all ages have 
embraced this, perhaps illustrates that this approach fosters a 
more independent type of learning from the children, as they 
increasingly become more able to question, investigate and 
discover by themselves. Understanding why you are learning 
about topics and subjects, making it relevant to today and making 
it exciting, are surely the foundations for keen and active learners. 

In prep schools, we have the flexibility to spend additional 
time focusing on subjects that stir our pupils’ imagination, 
the facilities to take learning into new spaces and the talent 
to make our curriculum as creative as possible. We have found 
that children will go wherever their interests take them, once 
we have excited and inspired them. 

The key to successful
creative curriculum
planning is finding links
and ideas to weave into
a topic throughout the
curriculum
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To comply 
or not to 
comply?
David Bicker-Caarten MBA, Head  
of the prep school at Lucton School, 
is concerned at the emphasis on  
box-ticking following a recent  
school inspection
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Outstanding – superior, excellent, distinguished (Collins 
English Dictionary)

Compliance - the state or act of conforming, to acquiesce 
(Collins English Dictionary)

Education - the imparting and acquiring of knowledge 
through teaching and learning, especially at a school or similar 
institution (Encarta Dictionary UK) 

After all, what is education but a process by which a 
person begins to learn how to learn? 
Peter Ustinov, Dear Me

‘Outstanding in all areas’. What a fantastic affirmation of our 
school and our teaching. In this case the focus was the Early 
Years Foundation Stage (as the inspectors are wont to call it) or 
Lucton School Nursery as we fondly know it. This was the first 
inspection under the new guidelines. For me, it was the first 
inspection in England in 10 years. I was certainly interested in 
how it was going to be conducted and what the focus would be. 
I have always viewed inspection rather like a summer exam; 
a time for us to really show what we are made of and at other 
schools I have used the results as a springboard for further 
improvement. I expect to do so after this one. We had had the 
inspection outline and had been to various briefings but this 
was the real test.

“You should be pleased: you are compliant”
For the past 10 years I had been teaching overseas. We had 
inspections; in fact I had been involved in three and for two I 
was the Head of the school. In all cases the primary focus of 
the inspection was the learning of the children first, followed 
by the quality of the teaching, with paperwork in a distant 
third. Imagine my surprise, therefore, when the first thing 
I was told by the inspection team was: “Well you should be 
pleased: you are compliant.” Where were the thoughts on our 
teaching? What did they think of the school? What views did 
they have on the children?

I didn’t understand. I wanted to know their views on our 
teaching and learning and I wasn’t sure what compliance 
really meant in this context. The word has so many messages 
and these do not really feel positive. To me the word smacks 
of yielding in the face of force or agreeing without any sort 
of protest or thought. If the adjective means yielding doesn’t 

that mean to surrender? Where is the educational philosophy 
or interest here? If I wrote on a child’s report that they 
were compliant, it would have a negative inference on their 
character. Indeed, I am sure that none of us would write that 
we were aiming to educate children to be compliant. 

And yet we do, don’t we? We want the children to comply with 
our wishes, our teaching methods and the ethos of the school. 
Those that don’t comply are labelled and strategies are found 
to bring them round to our way of thinking. At the same time, 
though, we also wish to foster independence in thought and 
action. There is a tension at the heart of what we do. That 
tension should be there with the inspection process. It should 
be a mixture of independence and compliance and these 
should be held in equal balance. I believe that the current 
process weighs too heavily in favour of compliance rather than 
independence. 

Box-ticking
The inspection process appears to ask us to yield to the boxes 
that must be ticked. Indeed, during our inspection, the lead 
inspector, who was incredibly passionate and knowledgeable 
about the EYFS, spent the first day ensconced with paperwork 
and files. More files were requested and produced. I stood in 
amazement as a veritable conveyor belt of information was 
transported to their office. I wondered why it was the lead 
inspector’s position to go through the paperwork. Presuming 
that becoming a lead inspector requires more than a little 
focus and hard work, checking that the paperwork is correct 
seems a rather menial task. I didn’t ask as I was unsure if this 
would give us a black mark.

I decided to learn more. My discoveries rather dismayed me. 
I discovered that if a register had been incorrectly marked, 
then the best we could achieve was ‘satisfactory’ even if the 
education was superb. I learnt that part of the regulatory 
list was an up-to-date list of risk assessments. This was 
understandable, but I swallowed hard when I learnt that each 
RA should be reviewed annually. This was fine if there had 
been a change in the building but is that really an educational 
thought and is it necessary if nothing has changed? If any one 
of these regulations was not complied with, ‘satisfactory’ was 
the only possible option. 

I decided to learn more. My discoveries rather
dismayed me. I discovered that if a register 
had been incorrectly marked, then the best we 
could achieve was ‘satisfactory’ even if the 
education was superb
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I discovered that, overall, teaching and learning only makes 
up a quarter of the whole report. What startled me further 
was the fact that, in the report, Compliance (a capital ‘C’ if 
ever there was one) came first in the report on the EYFS. This 
is the order: the school in context; compliant to regulations; 
and then the report itself. Given that an inspection is there to 
make a judgment on the quality of provision then it would seem 
sensible if the provision was commented on first rather than the 
fact that certain regulatory requirements have been met.  

In the 10 years that I have been away I have tried to keep up 
with the politics of the UK. Education has always been at the top 
of the agenda for any government and, judging by past history, 
all governments. There was a time, however, where Britain 
didn’t actually have a Department for Education. My non-British 
colleagues used to think it quite amusing that a country that 
professed to be in the top ten in the world and always shouted 
about education, didn’t even have a department for it. We had 
the Department for Children, Schools and Families but not one 
that said ‘education’. Thankfully that has been rectified. 

Whys and wherefores
 I think it is Plato’s Republic that first sets out an agenda for 
education with various whys and wherefores. A quick glance 
at Wikipedia (our modern day font of all knowledge) has a list 
of 40 or so educational philosophers. I am reasonably sure 
that compliance is not a facet of any one of the philosophies 
on offer. I have not heard Michael Gove talk about compliance 
and I am sure that neither David Cameron, Nick Clegg nor Ed 
Milliband mentions it when talking about education. 

When looking at our two inspectorates the results are also 
rather uninspiring. For maintained schools, Ofsted only 
appears to view education as a by product of value for money. 

We inspect and regulate services which care for children 
and young people, and those providing education and 
skills for learners of all ages. The aim of all this work is to 
promote improvement and value for money in the services 
we inspect and regulate, so that children and young people, 
parents and carers, adult learners and employers benefit.

Education is not mentioned except by default in their values 
where they say that they put “… children and learners first.”

The independent inspectorate is not much better. It mentions 
compliance, or ‘to comply’, three times before ‘education’ as a 
verb is declared. That said, they are very positive in that “… [an 
inspection] helps schools, their staff and governors/proprietors 
to recognise and build on their strengths and to identify and 
remedy any weaknesses.” 

My peers and my colleagues reading this have, by now, smiled 
a sad smile and, no doubt, wondered at my naivety. In fact 
when I press them on their thoughts I am met with a shrug 
and a shake of the head. What will be, will be, and there is the 
Childcare Act of 2006 to consider. 

Learning is the focus
You should understand that for four years I was Head of a 
school for a well known petroleum company. These schools are 
in rather remote locations and the schools are, quite often, the 
centre of the community. No doubt they could be compared 
to small village schools. One might think that the company 
would have heath and safety and risk assessments as their 
focus, but you would be surprised. For any inspection, learning 
is the focus. Are our meetings learning-focussed? Is the 
development plan learning-focussed? Are the children actively 
learning? The policies are subject to the same scrutiny. Yes, we 
had to have risk assessments and yes we had to have up-to-

My peers and my colleagues reading 
this have, by now, smiled a sad 
smile and, no doubt, wondered at my 
naivety. In fact when I press them
on their thoughts I am met
with a shrug and a shake of the head 
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date registers. However, the main focus was the learning of the 
children and whether the school had succeeded in delivering 
this. Measurements were both qualitative and quantitative. 

When contemplating leadership, one of the first qualities 
that should be practiced is leading by example. What example 
have our leaders passed on to us? According to government 
statistics for the fiscal year 2013, mainstream education will 
have £97 billion spent on it or 5.9% of our GDP. There is no 
denying that is a lot of money. A private education costs fee 
payers twice, once in tax and secondly in the decision to pay 
again. Given that 6.5% of children in the UK go to private 
schools (ISC 2012 Census) this is quite a significant minority. 
Education is, quite obviously, worth spending money on. 
In Singapore teachers will get a bonus if the overall GDP 
increases. In Turkey, teachers are given travel subsidies. These 
are two examples where education is publically promoted.

In Britain, every government has publically promoted teaching 
by ensuring that it is a reasonably well-paid profession. There 
are campaigns to get good graduates in at the top of the 
profession in line with the Teach First charity. Education is 
always there in any election. But there is a tension between 
government and teaching, a tension between compliance and 
independence and inspections are part of this tension.

A look at the literature 
Inspections are part of the education process and should also 
lead by example. If we actually take a look at the literature 
then we see a really positive promotion of inspections:

Almost all countries in Europe arrange for evaluation of their 
schools so as to improve the quality of compulsory education. 
Eurydice, 2004, p1

In England, for example, the role of the inspectorate is to 
provide an ‘independent external assessment… in the drive 
to reform and strengthen our public services’ (Ofsted, 2007), 

and lead to ‘school improvement and improvement in broader 
outcomes for children and young people, including well-being’. 
(Children, Schools and Families Committee, 2010; from School 
Inspection: recent experiences in high performing education systems; 
Karen Whitby http://www.cfbt.com/evidenceforeducation/pdf/
schoolinspections2.pdf )

Unfortunately an unsettling part of the above report is a 
conclusion that:

As opposed to self-evaluation, external inspection is more 
often driven primarily by a need for accountability.

The paradox
This is the paradox behind our system. On the one hand £97 
billion will be spent on education in Britain yet, on the other 
hand, education is shown to take second place to regulation. 
Our inspection process has been judged to be a vehicle for 
accountability rather than a vehicle for improvement. The fact 
that compliance to regulations is put above a judgement on 
provision, shows that the tension in our education system puts 
the celebration of regulations (compliance) first, rather than 
celebrating teaching and learning in education. Compare this 
to a school report for a child and you will see that education 
and progress is put far higher than that of complying with the 
school ethos and school rules. 

We may, indeed, want children to respect and adhere to school 
rules but first and foremost we want them to realise the importance 
of education and learning. I realise that we need to ensure 
the safety of children; that there are certain health and safety 
concerns (but that is another article) however, isn’t it time that 
education came first, before compliance; that this is always the first 
consideration before the paperwork? Complying and conforming 
may be a necessity of life and society but there is always room for 
independence of thought and action and this should always be so. 

Here’s to the next inspection!

We may, indeed, want children to respect and
adhere to school rules but first and foremost we
want them to realise the importance of
education and learning ... Isn’t it time that
education came first, before compliance?
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What do new Heads 
think about on their 
first day of school?
Andrew Rowley writes about taking over as Head at Ditcham Park School 
and offers some advice to other school leaders joining new schools 
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Taking the reins in a new school can be a daunting prospect 
for any school leader, whether you are an experienced Head or 
moving into leadership for the first time. 

The world of education is becoming increasingly competitive 
and there are many things a new Head will need to think 
about to ensure the school he or she joins is providing the 
highest standards of teaching and learning from the early 
years onwards. Are pupils achieving all they are capable of? Is 
the school offering a well-rounded education? What is being 
done well and where could improvements be made in the 
coming months and years to drive educational excellence? 

Taking the first steps
Ditcham Park School near Petersfield is a co-educational school 
attended by pupils from the ages of 4 to 16. I joined the school in 
2011 to take over from a very successful long-term Head who was 
retiring, so I had substantial shoes to fill. 

As I walked through the beautiful grounds of the school for the 
first time as its Head, I was full of excitement and anticipation. I 
was also acutely aware of the responsibility I had to preserve the 
school’s well-earned reputation for being a special place to learn. 

There are likely to be many things a new Head will think about 
during the first few weeks in post. In my experience, there are 
some key areas to focus on that will help ensure you provide 
strong leadership in your school from day one. 

Get to know your pupils
Getting to know as many pupils as possible by name will help 
the children to adjust to the change in Head and reduce the 
chances of your arrival interrupting their learning progress. 

At Ditcham School, we have an ethos that every child is known 
and valued. This is something that I am particularly keen to 
uphold. With 360 pupils, we are a relatively small school. Like 
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most schools, we use a management information system (MIS) 
to store a broad range of pupil data. Each pupil record includes a 
picture of the child, the date they joined the school and details 
of their family background. This means that if a parent makes 
an appointment to see me or phones to speak to me about 
any matters concerning their child, I can quickly have all the 
information I need on that child in front of me.

Another advantage of holding pupil records electronically, 
rather than in paper files, is that a new Head can log on and 
view data on each year group or class, as well as those of 
individual children, without having to ask staff members for the 
information. This enables them to familiarise themselves with 
pupils across the school without increasing staff workloads. 

Whether a pupil has just joined us or is preparing for transition 
into the senior school, having easy access to their school record 
has made getting to know them a much simpler task.

Look at how well children are progressing   
Knowing how well children are progressing through each 
stage of their learning is essential in helping you identify the 
strengths of your school and where improvements might need 
to be made to raise pupil achievement. 

As a new Head, it is important for me to understand how 
children are doing from the first day they join us, through 
their transition into the senior school and beyond – both in 
their academic and pastoral development. As we continue 
to expand the use of our MIS, analysis of the pupil data we 
record will allow me to see a clear picture of how children have 
performed in maths over the last five years, for example, look 
at levels of attainment amongst pupils with special educational 
needs or compare the achievement of boys and girls. 

Having access to this depth of information will enable the 
leadership team at Ditcham Park to scrutinise our education 
provision and make informed decisions on how we might 
intervene earlier to address any issues that could be holding 
children back. Whether we need to dedicate more time to a 
specific area of the curriculum further down the school, broaden 
extracurricular opportunities or introduce a new strategy for 
boosting standards of literacy in a particular area of the school, 
we can ensure that the most appropriate action is taken at the 
right time to give children the best possible start in life.

Change can sometimes result in anxiety in the staff room so it is 

important for you to start building strong relationships with staff 
from the day you arrive. Your staff are the people who know the 
school and the pupils best and their support will be essential to 
successfully implementing new ways of doing things. 

Although I see many teaching and non-teaching staff during 
the course of the school day, I like to take the opportunity to 
join them for lunch or meet with them for a piece of fruit or 
biscuit and coffee at break times as often as I can. It’s a great 
way to keep in touch with what’s going on in each area of the 
school and discuss any issues that may arise. 

Parents are key to providing a good education and must be 
fully involved with the process at all times. They are naturally 
keen to know that the investment they have made in their 
child’s education is giving them the foundations for future 
success. It is vital that you ensure good communication with 
parents, particularly in the first few days and weeks after 
taking up your headship. 

A change of Head should not mean a disruption to the happiness 
and learning of the children, and good communication – 
including both formal and informal meetings – will be very 
important to parents and to you as the new Head too. 

It is also vital that parents are kept up to date with how their 
child is progressing in school. However, producing and posting 
paper letters or reports can be a time-consuming and costly 
undertaking for many schools. You may want to explore more 
efficient and effective ways of getting information home.

At Ditcham Park, most of the information that parents want to 
know is already being collected by the school so we are currently 
looking at making more information available to parents online. 
This will save hours of time for teachers and administrative 
staff in creating letters and compiling reports. It will also ensure 
parents get the information they need more quickly and cut the 
risk of paper communications getting lost in the post. 

I feel incredibly honoured to be Headteacher at Ditcham 
Park. Our pupils benefit from a strong and supportive school 
community and staff are committed to ensuring the teaching 
and learning we provide gives all children the foundations 
they need for a happy and successful future. 

My school truly is a special place to learn and this is 
something any new Head strives for as they embark on this 
exciting journey.

Change can sometimes result in anxiety in
the staff room so it is important for you
to start building strong relationships
with staff from the day you arrive 
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Photographer of the 
Year competition:  
how to take a 
winning photo
It is the time of year when schools will begin to start thinking 
about their entries for the 2013 Photographer of the Year 
competition. To help teachers inspire their pupils, we have put 
together a short guide to taking a stunning photo.

Taking good photographs is all about the way you look at your 
subject. This can be broken down into four areas: subjects, 
lighting, angle, and framing.

Looking for potential subjects
Here is a useful tip which will help make you more visually aware 
of your surroundings, and help you to train yourself to be on the 
lookout for potential photographs. Most of the time, whether we 
are looking at the people we are talking to, or the view out of a 

window, or the furniture in a room, or the food on the table, we 
only have a general view of the subject.

Try sharpening up your vision by drawing a few simple objects 
and you will be amazed how hard you have to look at the 
details before you can record them all correctly. Another idea 
is to look at any scene in front of you and then close your eyes. 
Try to remember what you have been looking at and exactly 
where all the important details were. You will be surprised 
how much more you are noticing and can remember.

Also be ready to take a different subject, even when you are 
taking photographs for a specific project. Always keep your 
mind open and be ready to press the shutter so that you do not 
miss the chance of an unexpected photograph. 

Looking at the lighting
Photography is all about light so concentrate your vision and 
think about the way light is falling on the scene in front of you. 
If you are outside in bright sunlight for example, there will be 
short, strong shadows when the sun is overhead at midday.

Alternatively the shadows will be long if they are being cast 
by a low sun later in the day. A useful tip in appreciating light 
and shade, is to half close your eyes and squint at your subject. 
This increases the apparent contrast and makes strong lighting 
more obvious so you can see the effect on your subject.

On a cloudy day, the light will be soft so that colours and patterns 
will be more obvious, rather than the shape and form created by the 
highlights and shadows of bright sunlight.

When you are inside, the light may be a mixture of natural 
daylight from windows and artificial light, or you may be 
totally dependent on artificial light.

Train yourself to notice these details by looking at a scene. 
Close your eyes again and then try to remember where the 
light was coming from. Claudia Golland took the image on the 
previous page in black and white to highlight the textures of 
the wall.
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Looking for an interesting camera angle
Choosing an unusual camera angle or viewpoint by standing 
on a chair or lying on the ground can give impact to a 
photograph. This is a technique that is worth thinking about 
in spare moments, even when you are not holding a camera.

Look at photographs in magazines and newspapers, as well as 
television programmes and films, and watch out for examples of 
interesting viewpoints that have given their subject more impact. 
The photograph, below left, taken by Sherali Sharifov, of Duke of 
Kent School, is a good example of selecting both an unexpected 
view point and interesting lighting to create a strong image.

Looking for the best way to frame your 
subject
The framing we are talking about here is deciding where the 
edge of your photograph will come in relation to your subject, 
so that you capture the image exactly as you want to see it in 
your finished print.

Modern auto focus cameras and phones make it easy to point 
and shoot quickly but generally if you do this without careful 
consideration, you will find that you are too far away from 
your subject and have included extra detail that does not 
contribute to your composition.

Framing can usually be altered afterwards by cropping or 
cutting out the unnecessary detail but the real skill in taking a 
good photograph is to get your framing right first time as you 
press the shutter.

It may be difficult to do this when you are taking an action 
photograph or a sporting event but thinking about your potential 
framing and camera angle in advance will give you a better chance 
of taking a strong photograph. The photograph (below right) by 
Henry Ball, of Brentwood Prep, illustrates this point.

Keep taking photographs
Photography is just like any other sport or interest that you 
are trying to do well; it is important to keep practising. Take as 
many photographs as you can, experimenting with different 
camera angles and lighting effects all the time. The more 
photographs you take the more expert you will become and if 
you are lucky enough to have a digital camera or phone, then 
it does not cost you anything to take shots because you can 
delete the ones you do not like.

Making choices and deleting the shots that did not work, helps 
you to think ahead so that you make the correct decisions 
when you are trying to take good photographs quickly.

This year’s 
competition
The photographs featured in 
this article are all competition 
entries from previous years 
that have captured daily life 
in a prep school. There is still 
time for you to think of a 
subject, as well as the lighting, 
the camera angle and the 
framing to come up with a 
prizewinning image for this 
year’s Photographer of the Year 
Competition.

Go on, take up the challenge 
and send in your entry.
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Prep School Photographer of the Year Competition 2013
Name of Entrant(s) .................................................................................................................................................................

Name of School .........................................................................................................................................................................

Name of Confirming Teacher ................................................................................................................................................

As far as I am aware this photograph is the sole work of the above pupil.
Send entries to Prep School Photographer of the Year 2013, John Catt Educational Ltd, 12 Deben Mill Business Centre, 
Old Maltings Approach, Melton, Woodbridge, Suffolk IP12 1BL. 
Or email to editor@prepschoolmag.co.uk

ENTRY FORM

Photographer of the Year 2013
Here are the details of how to enter the 2013 Prep School 
Photographer of the Year competition.

Entries must be received by May 31st, 2013, and the winning 
photographs will be published in the September 2013 issue of 
Prep School magazine. Digital cameras will be presented to the 
first three prize-winners. 

The task: Take a photograph in colour, or black and white, 
illustrating life in a prep school. It could be on the sports field, 
in the classroom, at societies or clubs, showing pupils at work 

or play. It must be sharp, it must be well composed and, above 
all, it must show the fun of life in a modern prep school.

The rules: only pupils at independent prep and junior schools 
may enter; no more than two photographs per entrant; files 
should be 300dpi/ppi. Photographs are only accepted in an 
electronic format either by posting a CDRom to Michèle Kitto, 
c/o John Catt Educational, 12 Deben Mill, Business Centre, 
Melton, Woodbridge, Suffolk, IP12 1BL or by email to: editor@
prepschoolmag.co.uk. Label the entries clearly with the names 
of the entrants and your school details.
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“An author visit 
changed my life”
Trevor Wilson describes how an author visit can inspire a whole school 
- pupils and teachers alike

Seven years ago I was faced with an interesting dilemma 
- take early retirement from my very secure (and happy) 
teaching post as Deputy Head at a prep school in North 
Yorkshire or join an ex-colleague who had recently become a 
children’s author. His name was Peter Murray and he came 
to my school to do a presentation for my children. This was 
the first time I had ever had an author visit in my school and 
I didn’t really know what to expect. To be honest I wasn’t 
even that keen on the whole idea as it involved quite a bit of 
timetable rearrangement at a busy time of year. What I saw 
changed my life.

Having taught for 30 years, retirement was just coming into 
view and the last thing I had in mind was a change of career. 
But what I saw during Peter’s visit was children being inspired, 
children buzzing with excitement about reading, children’s 
imagination bursting at the seams and children eager to put 
their ideas down on paper – fantastic. Before I had time to 
think I had decided to take early retirement and become Peter’s 
business partner and ‘manager’. What did this mean? I had to 
contact schools and ask if they would like an author visit – I 
had to promote his books to all the main book distributors – I 
had to generate as much publicity as possible for Peter and his 
books - I had to book literature festivals plus another million 
things. What had I let myself in for?

Within a year however Peter was fully booked and there 
weren’t enough hours in the day to meet demand from 
schools. We started travelling overseas to Dubai, Abu Dhabi, 
Saudi Arabia and Kuwait. I started to book theatres for Peter 
culminating in a 1000-seater show at St George’s Hall in 
Bradford. We set up our own publishing imprint – Caboodle 
Books. Much to my surprise I found myself being approached 
by other authors asking if I was able to take on new people. In 
2009 I established Authors Abroad and I now work with over 
100 of the UK’s leading children’s authors, poets, illustrators 
and storytellers, and I’m loving every minute.

The authors and poets that we work with are chosen 
particularly for their interactive style of presentation and for 
their ability to make a visit lively, inspirational and fun. Not 
all well-established authors, as we all know too well, can work 
with and engage with children – indeed many would run a 
mile if you told them they had to speak to a group of 200 five 
year olds or 200 Year 9s in a challenging inner city school. 

To captivate an audience of sceptical children is an amazing 
skill and in many instances can literally be a life-changing 
experience.

Planning an author visit is no easy task and many librarians 
are not sure how to go about it. How do I find authors? How do 
I know if they will be any good? How can I justify the expense 
to my Headteacher and colleagues? How do I convince my head 
of maths to lose his Year 6 class a month before SATs? What 
if it all goes wrong and I lose all credibility with my students? 
The best way is to have someone recommend an author who 
has already visited their school or simply Google ‘author visits 
in schools’. 

Once you have had a successful author visit you will want one 
every year. The visit not only benefits the English department 
but has a knock-on effect across the curriculum. 

When you have samurai sword swirling authors in your school, 
or manga artists ,or authors who also happen to be free runners’ 
(who can do somersaults by running up walls), or rap poets who 
get the whole school rapping, or authors who run inspirational 
writing workshops that suddenly make creative writing 
understandable and achievable, then it is no surprise that author 
visits are so valued. As a teacher with 30 years’ experience I 
could occasionally produce the odd ‘magical lesson’ but to have 
someone come in to your class who reinforces and enhances 
your passion for reading and writing is worth about a thousand 
‘normal’ lessons. I certainly couldn’t do somersaults up walls!

The value of an author or performance poet visiting a school 
cannot be overstated: it is worth every penny. If only one child 
is inspired to read or write when before they lacked confidence 
or motivation then that is of huge significance. Author visits 
are not for the rich schools or those who need to raise the 
profile of reading in their school, they are for everyone. I urge 
every school to make that extra effort to find the funding to 
invite an author or performance poet into your school – you 
won’t regret it.

Trevor Wilson - Director of Authors Abroad  
www.authorsabroad.com, 01535 656015

English
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STEM – focus on  
the rose, not  
the thorns
It is widely accepted that the UK is facing a shortfall in the 
number of scientists and engineers that will be required to 
drive our economy forward in the coming years. The solution 
seems obvious: encourage more young people to study STEM 
subjects and to pursue a career within the technology sector. 
This has already proved to be easier said than done.

Mathematics and the sciences are considered by many young 
people to be the most difficult subjects on the curriculum. 
And they are – they require rigorous study and they are 
intellectually demanding. In other words, they are hard 
work and therefore are often avoided at all costs. So how can 
we incentivise young people to effectively volunteer to put 
themselves in serious danger of having to work hard? 

Our company, Crackergroup, believes that is never too early 
to talk to young people about the opportunities that will open 
up to them through the study of STEM subjects. Rather than 
telling young people to study maths and science because they 
are compulsory, perhaps we should be saying study maths and 
science because you could work for some of the biggest and 
most successful companies in the world if you do.

How much easier would it be to teach biology to a student who 
had already set their sights on working as an environmentalist 
for BP or Shell as they explore for oil under the Arctic ice 
whilst minimising damage to the delicate eco-system? Imagine 
the increased length of attention span of a youngster who 
realised that success in mathematics might very well lead to a 
career as a mechanical engineer designing new jet engines for 
Rolls-Royce? Wouldn’t physics seem so much more appealing 
to Jessica if she had already decided to reach for the stars with 
the aerospace company, Astrium?

So let’s educate them about the many exciting sectors that 
studying STEM could lead them to: aviation, construction, 
energy, manufacturing, telecommunications, defence, space 
exploration, mining, pharmaceuticals etc. Let’s teach them about 
the opportunities that global organisations such as Schlumberger, 
Caterpillar, Cummins, Cameron, ADTI and Deloitte can provide. 

And when they have become excited about a career with 
responsibilities, challenges, opportunities to travel and the 
potential to become leaders, let’s not be too shy to tell them 
about the financial rewards that will await them. For example, 
companies on our website for science, engineering and 
technology (SET) university students, gradcracker.com, offer 
starting salaries to graduates in the £30,000 region. Companies 
on our website for SET professionals, procracker.com, often offer 
six-figure salaries to experienced engineers and scientists. 

We also need to give young people guidance as to the best route 
for them, as an individual, towards securing a career in industry. 
Apprenticeships have often been overlooked as a viable career 
option for school leavers at 16 and 18 but may well be better 
suited to many youngsters who are more practically inclined. 
Companies like Rolls-Royce, NOV, Thales, Network Rail and 
Renishaw offer fantastic apprenticeship programmes where 
young people can work, learn and earn. After the apprenticeship 
has been completed companies usually offer full-time 
employment and career progression plans which are often on a 
par with those open to their graduates.

Many young people will still choose the university route. By 
going to university and gaining a good theoretical and practical 
understanding of their selected field they are in a great position 
to go on to work for companies in SET and continue to learn and 
grow as they do so. Many undergraduates are also encouraged to 

When they have 
become excited
about a career with
responsibilities and
the potential to
become leaders, let’s 
not be too shy to tell
them about the
financial rewards
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take up an industrial placement during their studies which will 
prove invaluable to them when they are looking for a graduate 
programme and will certainly put them one step ahead of those 
students who haven’t undertaken work experience. 

Crackergroup publishes a series of career-oriented websites 
in the SET arena. For schoolchildren there is gocracker.com 
‘Science, Engineering and Technology for the New Generation’. 
Gocracker has been developed to excite and enthuse young 
people to study STEM subjects by introducing them to the 
wonders of scientific invention and to show them how they too 
can become involved in this world of discovery. It is also their 
introduction to leading companies within SET, the sectors 
they operate in and the career pathways that they can provide. 
Gradcracker.com provides university students with work 
placement and graduate opportunities with over 200 of the 
UK’s leading employers. Procracker.com features over 1,000 
current vacancies for professional scientists and engineers. 

We also try to address another major issue within the SET 
industry – the shortage of women. Currently, fewer than 10 
per cent of people employed within the SET sector in the UK 
are women and we have developed a website, evecracker.com, 
to inspire schoolgirls to study STEM subjects, to encourage 
female university SET students to continue along that career 
pathway and to support that small proportion of women 
already working in the sector. 

If you agree with my thesis that, when it comes to encouraging 
STEM study, we should focus on the rose (the rewarding career) 
and not the thorns (the rigorous study required) then I hope 
that you will guide your students towards gocracker.com and 
encourage them to start planning for their future.

To find out more about gocracker.com please contact Sophie 
Ibbotson via sophie@gocracker.com or 01347 825620

Studying STEM could lead pupils to: aviation, construction, energy, manufacturing, telecommunications, defence, 
space exploration, mining, pharmaceuticals etc
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Instilling a love  
of cricket
Alex Brunt, director of sport at Orwell Park, shares why the 
indepedent sector are ahead of the game

From the age of seven (some even younger), pupils at independent 
prep schools are donning their whites, picking up their bats and 
taking part in the quintessential English game that is cricket.

At Orwell Park School it all begins at the pre prep stage where 
members of Years 1 and 2 participate in an after-school kwik 
cricket club where they learn the basics of batting, bowling 
and fielding as well as the etiquette of cricket. Whether this 
is run by an ex-international from Zimbabwe or one of the 
many cricket coaches to be found on the staff, the main aim is 
learning through fun and enjoyment.

As the pupils progress through the school, their knowledge and 
understanding of the game improves. The numerous games of 
Kwik Cricket which occur during breaktimes and lunchtimes 
encourage teamwork, communication and discipline – including 
house rules of ‘hit and run’ and ‘if you hit the school you’re out’. 
On many sunny days overlooking the River Orwell, scores of 
young cricketers, both male and female, can be seen partaking in 
an informal, fun but very competitive game of Kwik Cricket.

However, during games sessions the learning is a little more 
structured. Net sessions, square sessions, fielding drills and 

The stunning cricket 
pitch at Orwell Park
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catching exercises are all introduced to improve the pupils’ 
experience of the sport which they then put into practice 
during inter-school fixtures. Every boy in the school is given 
the opportunity to represent the school at least twice in an 
inter-school fixture throughout the summer term, with the 
1st XI (under 13) and colts A (under 11) teams both playing 
in excess of 12 fixtures and one tournament. This allows the 
pupils the opportunity to not only put their skills to the test in 
competitive situations, but also encourages them to learn the 
ways of the game which will develop their experience of the 
sport and potentially make them better players.

The opportunity to develop further is provided through the 
after-school sessions run by Doug Hondo (nine Test matches 
for Zimbabwe and 77 one day internationals) which prove 
popular throughout the summer term,  a coaching session with 
Graham Gooch (current England batting coach and ex-England 
captain) and a day with Don Topley (ex-Essex all rounder). 
Through club cricket and county cricket, there are players 
within the school who are enthusiastic enough to play cricket 
outside of school time as well. 

The school currently has two pupils on Essex’s books, one playing 
for North Essex and one playing for Suffolk. Three of those 

players are wicketkeepers and with the current Head being an 
ex-First Class wicketkeeper, the art of wicketkeeping is certainly 
strong at Orwell Park. One of those ‘keepers, and the current 
1st XI captain, Charlie Fernandes, has also scored an unbeaten 
century this year, the first since 2007.

Cricket has always been at the heartbeat of Orwell Park. With the 
main square overlooking the river one way and the main school 
building the other, it certainly has a picturesque setting. But it is 
not just the view that has been impressive in recent years. Last year, 
ex-pupil Oliver Bunting represented Harrow at Lord’s in the annual 
Eton v Harrow match and this year Lalit Bose, the last Orwell Park 
pupil to score a century at Orwell Park in 2007 (and the last pupil to 
hit the school building – window – during an inter-school match), 
scored another century, this time at Lord’s, whilst playing for 
Harrow’s first XI against Eton. A magnificent feat in itself but made 
even more impressive as he is still in the lower sixth year group.

Prep school cricket can certainly been described as one of the 
arenas in which the passion for the game begins. In such a 
magnificent setting as Orwell Park, playing breaktime Kwik 
Cricket with your friends and attempting to hit the Headmaster’s 
window (a feat not many have achieved!) and playing your local 
rivals in an inter-school fixture, it is easy to see why.
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Inspiring a 
generation
Paul Jackson, satips council member,  
reviews Physical Education  
and Sport in Independent Schools

I can count on the fingers of one hand the number of times I 
have wanted to contact the author – in this case the editor – of 
a book once I had finished reading it. I can assure you that I 
have never actually gone ahead with the impulse – until now.  
I did, in fact, contact Malcolm Tozer at his home and thanked 
him profusely for both articulating and encapsulating so many 
things about this wonderful subject.  In my humble view, Dr 
Tozer has every right to feel both immensely proud and happy 
with his summation of the many different strands that make up 
the story of Physical Education and Sport In Independent Schools. 
Given free rein in terms of organisation and approach, he has 
very successfully encompassed all that this subject stands for 
and has achieved it by drawing together a range of views from 
both a large number of people involved in the delivery of PE and 
those who have been very grateful recipients.

The editor sets the ball rolling in a chapter within the 
‘Introduction’ (‘In the Beginning’) with a superb history of the 
subject within our schools. Having been very closely connected 
at several levels to its history for the last four decades as 
schoolboy, student, teacher, coach, parent, national adviser 
and spectator, I felt particularly well placed to scrutinise 
his overview. Malcolm Tozer has been more involved than 
most and he has not missed a thing. I had one small but 
important test up my sleeve which would define his account. 
My first appointment as a teacher of Physical Education was 
in 1978 at Worksop College. Fresh from four rigorous years 
at Loughborough, I count myself fortunate to have been 
apprenticed to the then Director of PE and Games, Dennis 
Hackett. Dennis ran a superb department which recognised 
the needs of individual pupils as well as the demands of the 
whole school. He always attributed this to the pioneering work 
of his predecessor, John Coghlan. Coghlan had fought against 
the ‘school will watch’ mantra that had existed for many 
years in the independent sector whereby pupils spent much of 
their time spectating from the touchline as the first XV or XI 
played. He introduced a ‘sport for all’ philosophy where every 
pupil had a right to be selected for an appropriate team as well 
as receiving a physical education programme tailored to the 
needs of the individual. This innovation acted as a template 
for independent schools - and Malcolm Tozer received a very 
large tick in the margin from me on page 35 for mentioning it.

The book is divided into three other specific areas: ‘State of 
Play’, ‘Lasting Benefits’ and ‘Talking Points’ with a final section 
providing a comprehensive list of independent school alumni 
who have represented their country in recent years. In these 
sections, I found every piece from the contributors to be a 
gem. I particularly empathised with Jonathan Edward’s article 
(‘Inspiring Ambition’) dedicated to the inspirational teaching 
and mentoring of Laurence Whittal-Williams at West Buckland 
and, in similar vein, how super to see my good friend Gwil Price 
of Princethorpe College and ISAI singled out for justifiable praise 
by his protogee, Katharine Merry (‘The Talent Myth and the 
Power of Coaching’ by Neil Roskilly).  There were other articles 
which I found fascinating because of a personal involvement. 
I was at Loughborough when Sir Clive Woodward (‘Careers in 
Sport’) was a student. He was the first of the new sports science 
graduates; I was the last of the honours degree in physical 
education, geography and education. I saw the philosophy of 
Kurt Hahn (‘Service Before Self’ by Ben Goss) at first hand at 
Gordonstoun when shortlisted for a post there. Michael Mavor, 
its then youthful Headmaster, accepted my request to hold the 
first Preparatory Schools’ Physical Education Conference based 
on the independent schools’ model (ISPEC) at Rugby School when 
he became Head there in 1991. A good friend and confidante, I, 
like so many, was saddened by his untimely death. David Hanson, 
(‘Off to the Right Start’), was instrumental as the then director 
of education for IAPS for sanctioning my desire to take the prep 
school conference to Cape Town. The chapter on Millfield School 
(‘The Specialist Sports School’ by Maw, Whatling and Considine) 
was particularly interesting since I taught there for a couple 
of years when it was going through what is best described as a 
transitional time. 

It is often said that one really only gets to know an individual 
more clearly when they write something about themselves. 
On that basis, the most poignant section of the book for me 
personally was that written by former England Rugby Captain 
and British Lion Roger Uttley entitled ‘Hindsight From 
The Hill’. I have had the pleasure of meeting Roger several 
times over the years whether at ISPEC conferences, or rugby 
tournaments various, or in the stands at Twickenham (and I 
think he was in the audience when I was made a Fellow of the 
Physical Education Association). I certainly rang him for advice 
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when there was a geography post on offer at Harrow – and 
also got in touch about his own position as director of PE at 
the school when he had decided to retire. A great guy in every 
respect, though for some reason I always thought of Roger as 
the typical director of games rather than PE. (In that he had 
the sort of charismatic personality that was typical of those in 
charge of so many independent school departments before the 
likes of Coghlan, Hackett and Frank Drewell at Rugby.) What 
a misconception on my part. I now have the utmost respect for 
this true professional and I can empathise with the struggles 
he had at Harrow, and his desire to help, teach and coach all 
the pupils at the school and not perhaps, just the elite. 

Roger’s inspirational chapter is typical of this outstanding 
and very necessary book and the section on ‘Talking Points’ 
certainly gave me much food for thought. Neil Rollings 
(‘Teacher or Coach; Teacher and Coach?’) sees me, the all-
rounder PE man teaching an academic subject, as a thing 
of the past – replaced by specialist coaches in particular 
areas. I can see exactly where he is coming from. At the 
same time, John Sproule, Malcolm Thorburn and John 
Bowers (‘Examinations in Physical Education’) warn of the 
tremendous difficulty faced by the new breed of PE teachers in 
independent schools as they attempt to combine the full-time 
teaching of a practical subject with the delivery and marking 

load of GCSE and A level elements. I was only ever given a 
few geography lessons at these levels -and that was a struggle. 
‘It is a demanding remit to sustain high quality teaching in 
practical settings while at the same time preparing pupils for 
national examinations.’ Heads must be alert to the probability 
of overload for these teachers and the accompanying stress 
and burn out they may experience. These are the people in the 
common room who never say ‘no’.

All the contributors are to be congratulated - as is its editor 
who has skilfully and cleverly brought together so many 
layers and strands into a comprehensive and essential text 
for all concerned with physical education and sport not 
just in the independent sector. I would expect to see it on 
the highly recommended reading list at all our universities 
and institutions where PE and sport is studied. GCSE and 
A level students will also benefit greatly from its content. I 
duly passed on a copy to my son who as an ex-Tigers’ player 
and Loughborough graduate is currently teaching physical 
education at Stamford School. He is one of the new breed. 
I am pleased to report that he found the book as enjoyable, 
interesting, inspirational and thought provoking as I did. 

Physical Education and Sport in Independent Schools 
John Catt Educational, 2012,  

ISBN 978 1 908095 44 2, £15.99

Is the future of PE specialist coaches in particular areas?
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The power  
of coaching
In an extract from his chapter in Physical Education and Sport in 
Independent Schools, Neil Roskilly, CEO of the Independent Schools 
Association, says that, where sport is concerned, talent isn’t everything

There is a still a myth that it only takes raw talent to rise up 
the rankings, with coaching honing the final product. This is 
the popular view on the after-dinner speaker and chat-show 
circuits. Sir Donald Bradman claimed that he was never coached 
or ever told how to hold a bat. Brian Clough said that coaching is 
for kids and famously told Roy McFarlane to, ‘get his bloody hair 
cut – that’s coaching at this level’. Norman Whiteside said that 
he resisted going into football coaching because, ‘football came 
so naturally. It’s like the game is in my native tongue, something 
I’m fluent in, a knowledge I take for granted’. 

Yet dig deeper and you find less bravado and a realisation that 
professional sportsmen and women can sometimes forget the 
importance that coaching and mentoring, and sheer hard work 
for that matter, have played in their success. James Allen’s 
2007 study of Michael Schumacher, The Edge of Greatness, 
shows how the counselling of like-minded men at Ferrari 
such as Ross Brawn, Rory Byrne and Jean Toldt ‘created 
an unstoppable force’. The thoroughness in preparation 
revolutionised the way all professional drivers now approach 
a race and saw Schumacher ‘working ten times harder outside 
the cockpit than in it’. Interestingly, Schumacher, hinting at 
an holistic understanding of his art, said that ‘the thing that 
I have developed with age and experience is the quality. I’ve 
improved the content of what I do. I’m not just talking as a 
driver, but as a person. Over time I have understood lots of 
things I didn’t have a clue about before’. 

Although some of sport’s high achievers may give the 
impression that talent is all, there is a growing recognition 
that raw innate ability is something of a myth. The argument 
goes something like this: a combination of opportunities 
and good fortune creates at an early age a small advantage 
in sporting ability that good coaching then amplifies. 
Malcolm Gladwell, in Outliers: The Story of Success, argues that 
having a birth date early in the calendar year is the single 
most important factor in accessing the good coaching that 
creates professional Czech and Canadian hockey players. Ten 
thousand hours of coaching and practice then builds mastery. 
Matthew Syed, the British Olympic table-tennis player and 
author of Bounce: The Myth of Talent and the Power of Practice, 

takes this further by showing how Kenya’s success in middle-
distance running is purely down to environmental factors 
and good coaching. The concentration of top runners from 
around the small Kenyan town of Eldorat in the Rift Valley 
points to the crucial combination of ‘VO2 max’ at altitude and 
socio-economic factors such as the traditional diet (including 
ugali – cornmeal porridge), as well as the necessity for many 
children to run to school. Add on Kenya’s outstanding 
system for nurturing top runners and the results speak for 
themselves. Syed also summarises the evidence from Jamaica 
(sprints), Scandinavia (5000m metres and 10,000 metres), 
Ethiopia (long-distance) and elsewhere, concluding that ‘talent 
is overrated’.

Paul Robson, head of sailing and outdoor education and the 
primary race coach at Claires Court School near Maidenhead, 
would agree. Under his guidance, sailing at the school has 
gone from a ‘get out of sport’ choice to national prominence. 
As well as being the highest-placed team in the Royal Yachting 
Association’s national championships, the school has gained 
many podium placings with the British Schools Dinghy Racing 
Association. The key requirement is not talent, argues Robson, 
but ‘looking natural’ in a boat, with balance and awareness of 
environmental conditions. Through Robson’s encouragement 
and expert coaching, his sailors then put in the many hours of 
practice necessary to succeed at this level.

June Walden, gymnastics coach at Castle House School near 
Telford, would also agree. The school’s U11 mixed teams were 
British Schools Gymnastics Association champions (floor and 
vault) in 2003 and 2005, the U9 boys’ independent schools 
champions in 2000 and 2007, and U10 girls’ independent 
schools champions in 2009 and 2010. This success is 
remarkable, given that the school has fewer than 100 pupils 
on roll. Walden says that: ‘We have a team squad who have 
to commit themselves for a season, with the backing of their 
parents, and they are expected to encourage and support each 
other. They are taught to appreciate one another’s achievements 
and we expect them not to give up because it is hard.’ The 
combination of dedicated coaching and hard work produces peak 
performance for the age group at the national level. 
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Hatherop Castle 
links with Ngwenya 
Primary School
Nigel Bailey, director of sport and education visit officer, and Heather 
Anderson, head of MFL, write about a whole-school approach to an 
overseas partnership

You may not expect a small, rural, Gloucestershire prep 
school to embark on a linking project with a school as far 
afield as Swaziland. However, at Hatherop Castle School, near 
Cirencester, this is just one of the many ways in which staff 
are opening up the world to their pupils and preparing them 
for a global future. 

Head of modern languages Heather Anderson and head of 
geography Nigel Bailey were inspired to pursue the link by the 
Headmaster of the school, Paul Easterbrook, who had already 
made contacts in Swaziland via a parent at the school. 

Alan Barrows is director of Peterstow Aquapower, a successful 
drill manufacturing company near to the capital city of 
Mbabane, which has fostered strong links with the local 
community. Alan and his wife Emily were already supporting 
charity projects with a school in the local village of Ngwenya 
and a neighbouring centre for orphans and vulnerable children 
with the help of the children at Hatherop Castle. Following a 
visit to Swaziland by Mr Easterbrook, Nigel and Heather were 
inspired to take the project further and focus on a mutually 
beneficial link which would involve the children in both 
schools becoming investigative and questioning, and which 
would challenge perceptions and stereotypes. With the kind 
support of Mr Barrows and his company, Nigel and Heather 
were given the opportunity of visiting Ngwenya Primary 
School in October 2012 to meet the staff and pupils and begin 
to plan for the future of the project. 

Before departing, Nigel and Heather, inspired by their 
forthcoming trip and supported by the Headmaster, worked 
with the teaching staff at Hatherop to gather ideas for a whole-
school approach to an overseas partnership. The staff, who 

recently embarked on embedding the Independent Curriculum 
into lessons, could see many opportunities for making cross-
curricular links which dove-tailed beautifully with existing 
planning. These plans became the starting point for discussion 
with Ngwenya staff to ensure a link which was curriculum-
based and relevant for all the children.

The week spent working alongside teachers and pupils at 
Ngwenya School was very positive. Heather and Nigel were 
welcomed by the staff, who were enthusiastic and energetic. 
It was clear that the syllabus taught in Ngwenya School could 
provide the children and staff from both schools with many 
opportunities for educational links and that many of the 
ideas provided by Hatherop staff in their planning could be 
successfully implemented by both schools. The teachers in 
Ngwenya were incredibly receptive to the idea of observing 
and discussing the modern teaching methods used here at 
Hatherop Castle, with a view to implementing them in their 
own environment. They were keen to observe us teaching 
their classes and share possible solutions to the daily problems 
they face such as large class sizes, lack of resources and 
differentiating for the wide range of abilities and ages within 
each class. 

Heather and Nigel found themselves becoming emotionally 
attached to staff, having witnessed their pure desire to provide 
the best possible education. They were inspired and humbled 
to hear the lengths the children would go to for an education, 
including a daily eight-hour round trip on foot for two little 
girls in Year 5. The children understood the value that a good 
education could bring to them, their families and the economic 
well-being of their country.

They were inspired and humbled to hear the lengths
the children would go to for an education
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Upon their return to Hatherop, Heather and Nigel were excited 
to share their experiences with the whole school and presented 
them with a snapshot of school life at Ngwenya Primary 
school. The photographs they had taken were especially 
powerful and allowed the staff and pupils to view the stark 
contrast between the two schools. It was decided that to kick-
start the project, a portfolio of activities, photographs and 
pieces of work would be sent to Ngwenya for them to work 
on. During the Trinity Term the children and staff have been 
working on a variety of cross-curriculum topics, ranging 
from watercolour landscapes and tie-dye scarves, traditional 
Swaziland recipes and face masks in art. Other tasks have 
included: weather and climate investigation in geography, 
descriptive writing and a re-telling of traditional fairytales, 
animal poetry, and non-fiction work on endangered animals. 

Some of the cross-curricular work has been taken from the 
Independent Curriculum as well as schemes of work followed 
by the children in each subject area. We are now waiting for 
Ngwenya to send back their portfolio of work, and we will then 
focus on other subject specialisms that were not included last 
time. Further ideas to reinforce and enhance the children’s 
understanding of children and schools in poorer places around 
the world was to have a ‘No Technology’ hour, where children 
and staff could not use the white board or computers, which 

was an initiative of the World Wildlife Foundation, back in 
March 2012, and the School Council took this further.

Headmaster Paul Easterbrook said: ‘Following my trip to 
Ngwenya in 2009, I am delighted that this link has taken shape. 
It has been both exciting and challenging to get this off the 
ground and I believe that, at this time in independent education, 
staff and pupils need to be excited and stimulated by their 
learning. The regular email discussions with pupils from the 
primary school in Swaziland has made the children’s learning 
come alive and even the youngest pupils are beginning to relate 
what they read and learn to the real world and the conditions 
in Africa. It has also given our charitable fundraising a new 
dimension as the children have a part to play in the decision 
making with regards to how the money is used. 

‘As an independent school we all pride ourselves on offering 
our pupils something unique and different and this link with 
Swaziland has given us all at Hatherop Castle a huge chance 
to make a difference. All those lessons about life and other 
people that we talk about in our assemblies have for us become 
a reality. I would encourage anybody who wants to be involved 
to find the time in what we know are very busy schedules to 
make this sort of connection with an overseas school and to do 
everything they can to sustain it.’

The children of Hatherop Castle show off their tie-dye scarves
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Viewpoint

Hit send and collect my P45?
What the Head really wanted to say, but decided better of it ... 

Dear Parents,

Can I stop, almost before I start, to consider what that word means: parent. In the rosy glow of recollections 
of my youth my parents were the constant presence, the givers of love and encouragement. The love was 
shown through the time we spent together and the conversations we had. It was also shown through 
discipline, harsh at times, and, of course, aspirations for me, not for themselves through me.

So how does this compare to the reality of being a parent today? Clearly the world has changed. Not least in 
the way in which technology changes our days. Parents now have the capacity to communicate with their 
PA, personal trainers and beauticians at any point during the day. This clearly interferes with their ability 
to communicate with their offspring. It has now become an art form to wedge your iPhone 5 under your 
chin and drop your four-year-old off at school. With a range of gestures and facial grimaces you can actually 
explain to them that the au pair is collecting them for their Mandarin lesson at three o’clock and mime an 
air-kiss. 

Discipline and rewards have also changed. Telling your child you are disappointed with them for bringing a 
kitchen knife to school just doesn’t cut it. Rewards measured by Gilly Hicks knickers or the latest pair of Dr 
Dre headphones are clearly now the expectation. One father recently surpassed himself by providing his son 
with a bag of spliffs to take to a teenage birthday party – lovingly rolled and very high-quality cannabis, I am 
assured ...

My perceptions of modern parents were challenged recently. I have become cynical. I felt that you had no time 
for children or anything else but work, coffee and the gym. I was wrong! I was delighted to get a letter from a 
parent explaining the huge concerns she had about her loved one’s safety. She eulogised about the importance 
of the special person in her life and the concerns she had about leaving them each morning at the edge of 
the school site. Their company was worth more to her than money could buy. I started to warm to her. Sadly, 
my hopes came crashing down, for I had banned dogs from the site. Her dog was a pedigree puff ball worth 
millions. It may be dog-napped, or, God forbid, ‘had’ by a wandering mongrel. All I will say is, if you are worried 
about your dog, you should certainly keep an eye on  your daughter in two years’ time, Mrs B.

My final rant to parents has to highlight the real importance that your children have to you. Recently my 
reception teacher rang through to the office to ask if we knew the whereabouts of one of the mummies. 
When bringing her child in to school, she also carried in his two-year-old sibling. In the buzz of the morning, 
the parent had slipped out of the classroom without the toddler, the teacher presumed to drop something in 
to the office. Time passed, registration came and went. The toddler was very happy but surprisingly my staff 
team where not. Eventually, the office rang mum’s mobile for me. The conversation went something like this: 

“Good morning Mrs T, it is Miss Doff here, I am very sorry to bother you but I wondered where you were?”

There was a pause and then a rather terse response.

“I am in Costa, at a mothers’ and toddlers’ meeting.”

“Ah, I just wondered if you may have forgotten something when you left school this morning.” 

I sensed a growing frustration with my enquiring tone.

“I don’t believe so Miss Doff and even if I had I am sure it could wait until collection time.”

“It could Mrs T but in my day a prerequisite for a ‘mothers and toddlers’ meeting was the aforementioned 
toddler.”

Yours sincerely

Miss E Doff
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satips Songfest
Pat Harrison and Peter Gibbons report on two tuneful days at  
St Paul’s School and Bromsgrove Preparatory School

Acoustic splendour at St Paul’s
Ten years have passed since the Songfest was born from an 
idea of Dr. June Keyte, MBE, at that time the editor of the 
satips Music Broadsheet. It has gone from strength to strength 
and, because of its popularity, has taken place for a number of 
years on two consecutive days.

So in October 2012 composer and songsmith Alan Simmons, who 
took part in the original Songfest in 2003, returned to lead some of 
the sessions, together with Alexander L’Estrange, who participated 
for the first time in 2011. Alexander is a successful workshop 
leader, singer, composer, arranger and bass player. The venues were 
St. Paul’s School, Barnes, and Bromsgrove School, Worcestershire. 
Both days were over-subscribed, which meant that some schools 
were unable to be accommodated. Sign-up early next time!

I had the privilege once again of attending the event at St. Paul’s 
School in the acoustically splendid Wathen Hall, and, as always, 
it was a joy to see the enthusiasm not only of the Songfest 
leaders but of the children, and indeed their accompanying 
teachers. It is amazing to see how much is achieved in a 
relatively short time with everyone working together, and it 
was a delight to hear the solo items performed by so many 
of the participating schools at the end of the afternoon. A 
wide range of music was produced in this final section, clearly 
demonstrating that singing is alive and well in our schools.

Pat Harrison, 
Administrator, satips.

Encouragement and imagination  
at Bromsgrove
On the following day the satips Songfest enjoyed a second visit 
to Bromsgrove Preparatory School. Ten schools sent groups of 
varying sizes to take part. June Keyte led the satips team, with 
the indefatigable Tim Frost as administrator, accompanist and 
quiet organiser. 

As at St.Paul’s, the leaders were the two As, Alan and Alexander. 
Each has his own style, but their sessions blended perfectly with 
each leader supporting the other by unobtrusively encouraging the 
children. The children learned about warm-up exercises. Then they 
sang in different styles, sometimes with words, sometimes with 
various sounds encouraging them to use their imaginations. There 
was singing in unison and in harmony and at the end of the day 
all was brought together in a concert for parents and visitors. Alan 
and Alexander each gave the children a chance to perform en masse 
the pieces which might have seemed slightly disjointed during the 
day. Then came the treat of each school group performing its own 
prepared piece. 

The event is vividly summed up in the following message from 
Kitebrook House School:

Many thanks for another fantastic day. The children thoroughly 
enjoyed themselves and were exhausted by the end of it!

We come to Songfest because it is fun. The workshop leaders are 
inspirational; they pitch their brilliant music well and have a clever 
knack of teaching lots of songs without it being a slog.

I feel that it is an important part of our school’s continual choral 
development to attend such events and it also gives them a good 
opportunity to sing with an enormous choir. Performing on the stage 
was, in their words, ‘terrifying’ but again an excellent opportunity for 
performance but this time in front of a large audience.

Thank you again for such an educational and memorable Songfest. 
Excellent feedback from the couple of parents who came to watch too.

As last year, satips’ praise and gratitude to Bromsgrove 
Preparatory School. Their generosity and unobtrusive efficiency 
in looking after their guests is unbounded. The Routh Hall is a 
fine venue for singing and the catering staff serve a wide variety 
of delicious food in generous helpings. A huge thank you to all 
the staff working in the background and to Katherine Edmonds 
for co-ordinating the day.

Peter Gibbons

Participating schools 2012
Bickley Park School, Bromley 
Crosfields School, Reading 
Feltonfleet School, Cobham 
Glebe House School, Hunstanton 
Halstead Preparatory School, Woking 
Holy Cross Prep School, Kingston-upon-Thames 
Parkgate House 
Ravenstone Prep School 
Rookwood School, Andover 
St. Martin’s School, Northwood 
Stormont School, Potters Bar 
The Abbey Junior School, Reading 
The Royal Masonic School for Girls, Rickmansworth 

Bilton Grange, Rugby 
Birchfield School, Albrighton 
Bromsgrove School 
Eversfield Prep School, Solihull 
Hallfield School, Edgebaston 
Kitebrook House School, Moreton in Marsh 
Milton Keynes Preparatory School 
RGS Worcester 
The Downs, Malvern 
Winterfold House

satips Songfest
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satips CPD
For more information on any of the satips courses below, please contact the administrator: admin@satips.com

Art and design

22/23 Jan Creative use of iPads Abingdon Prep, Oxon

30 Jan KS2/3 Clayworks Y6,7 and 8 Ballard School, Hampshire

15-17 Feb satips weekend art refresher course Abingdon Prep, Oxon

16 Mar Landscape painting and drawing The Downs School, Malvern

11 May Preparing for art scholarships and working with gifted and talented in art Abingdon Prep, Oxon

RE

22 Feb Teaching RE to make use of art, artefacts, music and drama  Southwark Cathedral, TBC

Maths

4 Feb How to maximise the use of visual imagery in mathematics at KS1 and KS2  London Mathematical Society

11 Mar Enrich & Extend: how to get the best from your most able mathematicians  London Mathematical Society

Modern Foreign Languages

25 Feb Challenging the most able students in MFL Orwell Park, Suffolk

Professional development

25 Jan Bright but bored: how to re-engage the disaffected learner Dean Close, Cheltenham

20 Apr Creative use of the outdoor classroom Abingdon Prep

Pastoral

07 Jun Moving to pastoral leadership London TBC

Other courses and events
ISA 
For more information on any of the ISA courses below, please visit www.isaschools.org.uk

29 Jan The new statutory framework for EYFS Priory School, Edgbaston

14 Mar Junior schools’ conference Mercure Parkside, Milton Keynes

2 May SEN(D) conference Bishop Challoner School, Bromley

22 May Learning outside the classroom Hurst Lodge School, Ascot

GSA

To access details of all courses and conferences included in the GSA Professional Development Programme visit:  
http://www.gsa.uk.com/professional-development   
27 Feb Gifted girls: opportunities and challenges  Bury Grammar School Girls

13-14 May Junior Heads’ conference  Nottingham Belfry Hotel

BSA

Further details on BSA courses can be found via www.boarding.org.uk  
23-25 Jan Annual conference for Deputy Heads Ettington Chase Hotel, Stratford

Port Regis School

For more information, contact Brenda Marshall via BJM@portregis.com   
14 Mar Key Stage 2 English refresher Port Regis Prep, Dorset

11 Jun Librarians in Preparatory Schools Port Regis Prep, Dorset

Others

Full details and online booking at: http://www.learning-works.org.uk/events-training   
28 Jan 2nd national conference: able, gifted and talented in independent prep schools Denham Grove, Bucks

10-11 May 16th national residential SEND conference for independent schools  Denham Grove, Bucks

27 Jun 5th national dyscalculia and maths learning difficulties conference  Cumberland Hotel, London

Courses and events
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satips

Changes at satips
Organisational changes mean satips have a new course  
director and information director

Sarah Kirby-Smith 
(pictured left) has recently 
begun work as satips course 
director. 

Sarah has the ideal 
background having worked 
in central London for TFPL, 
organising national and 
international conferences 
and exhibitions. She 
combined this with 
marketing projects, in 
particular the launch of the 
City Information Group 
and the European Business 

Information Conference before taking on a vital role at the 
sharper end of prep school life as Housemistress and Head 
of Girls’ Boarding at Old Buckenham Hall School in Suffolk. 
Recently as registrar at OBH she has also managed the school’s 
marketing arm. 

In her role with satips Sarah is aiming to provide you, the 
teachers, with what you most need: training which is up-to-the-
minute, effective, relevant and accessible, helping to make satips 
a premier provider of professional development for education 
professionals. The provision of courses by satips has expanded 
over the past few months, but to make the training offered as 
relevant as possible it is vital that teachers feel involved in the 
establishment of a course programme. 

To that effect, if you feel there are training areas which should 
be explored by satips, please do get in touch.

Have you attended a course you can recommend? 

Where do you want training courses to be held and can you 
offer a venue?

Sarah would love you to get in touch to tell her what you want 
satips to be doing for you. 

Mobile: 07766 306292

Email: coursedirector@satips.com 

Meanwhile Paul Jackson 
(left) comes in to a newly-
created position of satips 
information director. Paul 
will be already known to 
many of you either through 
his work as the former 
IAPS PE co-ordinator and 
satips Broadsheet editor, or 
as a geography conference 
director- or simply by his 
involvement with satips 
which has seen him serve 
on Council for two stints 
of three years. Educated 

at Rugby and at Loughborough University, he spent the first 15 
years of his career teaching A level geography, physical education 
and commanding the RAF CCF sections at Worksop College and 
Millfield. He was a GCSE examiner and the National Curriculum 
Chair for PE for HMC and GSA. He then moved into prep schools, 
firstly becoming the Girls’ boarding Housemaster at Northbourne 
Park before returning home to Rugby as director of marketing 
and public relations at Bilton Grange. He currently teaches at 
Grosvenor, Nottingham and Brooke House near Leicester. Paul 
served on the IAPS Sport and Recreation Committee and initiated 
the Preparatory Schools Physical Education Conference which 
ran for 14 years and included an essential visit to Cape Town. 
Paul was made a Fellow of the Physical Education Association 
for his services to school sport. Married to Liz who teaches at 
Spratton Hall, his two children, by sheer co-incidence, both teach 
at Stamford. Paul is an invited member of the Alumni Advisory 
Board at Loughborough University, is a former Round Table 
President and Chair of his Parish Council. In spite of a dodgy 
knee, he continues to play squash and rackets – and despite living 
on a golf course, he still plays golf badly, yet regularly.

‘I am absolutely delighted to be the first incumbent of this new 
role within the satips structure, not least because it will allow 
me to put back so much into independent education – which 
continues to give me such a rewarding and challenging career. 
It is very much a conduit role providing information about all 
areas of education and school life for all who work in our sector. 
The information director is just one of the satips officers tasked 
with making sure that the organisation continues to develop 
and meet the ever changing needs of our very busy schools.’
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satips directory

satips Broadsheet editors
Art Jan Miller, Moreton Hall (miller.j@moretonhall.com)

 Kevin Nicholls, Hordle Walhampton (KGN@hordlewalhampton.com)

Classics Tim Peters, Lancing College Prep School (tpeters@lancingprep.co.uk)

Design Technology Gary Brown, The Chorister School (bearparkhedley@yahoo.co.uk)

Drama Andrew Pope, Westminster Abbey Choir School (andrew.pope@westminster-abbey.org)

English Geoffrey Hammond, The Pilgrims’ School (deputy@pilgrims-school.co.uk)

 Steve Lott, Aldwickbury School (s.lott@aldwickbury.org.uk)

Geography Andrew Lee, Sussex House School (al@sussexhouseschool.co.uk)

History David Kendall, Westminster Under School (david.kendall@westminster.org.uk)

 Simon Mason, Highfield School (sm@highfieldschool.org.uk)

ICT Patrick Florance, Hallfield School (pflorance@hallfieldschool.co.uk) 
 Ed Jones, Tockington Manor School (edwardgjones@gmail.com) 
 Adrian Taylor, Hordle Walhampton School (ajt@hordlewalhampton.co.uk) 
Mathematics Matthew Reames (mreames@gmail.com)

Modern Foreign Languages  E R Andrew Davis, Marlborough House School (a.davis@malboroughhouseschool.co.uk) 
Sara Howell, Nothcote Lodge School (s.howell@northwoodschools.com) 

Music Tim Frost, The Junior King’s School (tfrost@junior-kings.co.uk) 

Nursery & Pre-Prep Tina Kitaruth, Cheam School (kitaruthk@cheamschool.co.uk) 
 Rachel Davey (rachel.davey10@googlemail.com)

Physical Education & Games Brian Gilyead (briangilyead@aol.com)

PSHE  Piers McGrandle, Radlett Prep School (piersmcgrandle@yahoo.co.uk)

Religious Studies Lizzie Rasalingam, Dulwich Prep School (ERasalingam@dcpskent.org)

Science  Simon Horbury, Sussex House School (simon.r.horbury@btinternet.com)

Senior Management Jason Hyatt, Orwell Park School (jasonhyatt@orwellpark.co.uk)

Special Needs  Helen Looker & Claire Thomasson, Sunninghill Prep School (cthomasson@sunninghill.dorset.sch.uk)

Years 3 & 4 Elizabeth Clancy, Compass School, Doha (elizabeth_clancy@hotmail.com)

Members of Council
Jo Coventry   (jocoventry@orwellpark.co.uk)

Simon Marsden   (marsdensi@heathmount.org)

Mark Philpott   (mark.philpott@grosvenorschool.co.uk)

Adrian Taylor   (ajt@hordlewalhampton.co.uk)

Officers
Chairman Jan Dunn 
 Ballard School,  
 Tel: 01425 611153 
 chair@satips.com

Vice-chairman Jason Hyatt 
 jasonhyatt@orwellpark.co.uk

CEO Paul Dunn 
 ceo@satips.com
Information Director Paul Jackson 
 eajackson22@hotmail.com

Treasurer Tim Clark 
 Tel: 01425 627337  
 treasurer@satips.com

Administrator Pat Harrison 
 Tel/Fax: 01371 856823 
 admin@satips.com
Course Director Sarah Kirby-Smith
 coursedirector@satips.com
Gen. Secretary Alec Synge 
 gensec@satips.com
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