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The film of Les Misérables has proved to be very popular 
this year. It is not surprising as the stage musical of Victor 
Hugo’s novel is in its 28th year. The music and lyrics are 
very moving and ‘catchy’, but the human experience themes 
which source the songs are, I suspect, the secret to Les 
Misérables’ longevity. The novel, show and film are all about 
love, unrequited love, freedom, passion, sacrifice, courage, 
loyalty, hope, law, grace, justice, mercy… and redemption.

In Hugo’s novel, Jean Valjean was imprisoned for 19 years for 
the theft of a loaf of bread and four failed escape attempts. 
When he is finally released on parole, he passes through 

From the editor

I hope this issue of Prep School finds you refreshed. The summer holidays often give us a chance 
to take stock, switch off and catch up with all the things that get pushed out during a busy term. 
As school starts again, our greatest challenge can be to retain that work–life balance. Shall we 
see if we can all continue with just one of the activities we discovered – or rediscovered – over 
the summer?

Some of you will be the new girl or boy in the staffroom this term. Or maybe you are mentoring 
an NQT, welcoming an experienced teacher to your team, or adjusting to life with a new Head 
teacher? Change goes hand-in-hand with the start of the new academic year and, even if none of 
the above applies, you cannot help seeing your curriculum with refreshed eyes after the summer 
break. In which case, I hope the articles on citizenship and sustainability might inspire you to 
try to weave these very relevant subjects into your teaching. 

How many of us speak from the same ‘script’, year after year? Somehow, those tried and tested lesson plans resurface over 
and over again, unchanged. They are familiar and reassuring; tried and tested. They are not broken; they do not need fixing. 
Well, maybe. On the other hand, when we teach something new, or in a different way, we often find we perform right at the 
top of our game. Energy and enthusiasm are our greatest teaching aids and most of us will have seen the effect that a new 
approach can bring to the classroom. Admittedly, it takes time and inspiration to make changes to our teaching but the 
results are very worthwhile. Regretfully, Prep School is unable to create more hours in the day but we really do try to help 
with the inspiration side of things. 

With the diversity and depth of education that our sector offers, it is very easy to forget that our job is to enrich the 
educational experience of all our pupils, not just the ‘gifted and talented’. In this issue, you will find a SEN feature and Q&A 
column, as well as articles on enrichment and GT so you can do just this. While parents and pupils struggle to accept that 
not everyone can be in the top 10 per cent, we need to remember that education is about finding out what each child does 
best, stretching them in the areas they find easy, and supporting with the things they find hard. Moving mountains and 
transfiguration are not yet on the curriculum but preparing children for their future lives is the absolute basis of our work.

Don’t forget to celebrate the wonderful work you are doing in your school by keeping in touch, as so many of you do.

Michèle Kitto

If you have an idea for an article or viewpoint for the next issue of Prep School,  
or any news from your school, please don’t hesitate! Email me at editor@prepschoolmag.co.uk

A thought for the term: Black and red
Digne, but is refused all board and lodgings. Eventually, he 
knocks at the door of Monseigneur Myriel, the Bishop of 
Digne, where he is provided with excellent hospitality. 

During the night, Valjean steals the Bishop’s silver cutlery 
and flees, but is soon captured by three gendarmes and 
brought back to the Bishop. To the amazement of all, 
especially Valjean, the Christ-like Bishop claims that he 
gave the cutlery to his guest as a gift, and presents him with 
two silver candlesticks as well. The scene ends with the 
Bishop giving a summary of the idea of redemption:

“Jean Valjean, my brother, you no longer belong to what is 
evil but to what is good. I have bought your soul to save it 
from black thoughts and the spirit of perdition, and I give 
it to God.” (Victor Hugo, Les Misérables. (Penguin, London, 
1982), p. 111)

Black ... the colour of our sin. 
Red ... the colour of salvation.

 
The Revd Kim Taplin is an Anglican 
priest and is the Chaplain of Clifton 
College, Bristol. He has taught 
religious studies and games in four 
independent and maintained schools.
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Viewpoint

Signing: a solution 
to improve language 
and literacy
Kathy Robinson mother of two profoundly deaf daughters is on a 
quest to make education secretary, Michael Gove MP, introduce 
signing into every pre-school and nursery school in the country

Kathy Robinson, founder of the award-
winning ‘Signs for Success’ programme, 
has proven through widespread practice in 
22 education boroughs that signing raises 
language and literacy levels of all children.

To help harness public opinion, Kathy has 
set up an online petition: Michael Gove, 
make sign language mandatory in the 
Early Years Curriculum.

Kathy is a passionate and renowned 
expert in this field, not only does she 
have the experience as a parent, she also 
trains people, including teachers, early 
years practitioners, SENCO’s, parents, 
child minders and speech therapists. 
Her work has convinced her that Sign 
Supported English is a simple and easy 

solution to all young children learning to 
read, write and spell. 

Sign Supported English is spoken English 
supported by the signing of key words. 
Signs used are BSL (British Sign Language). 

Kathy said: “Increasing numbers of 
children in the UK are entering nursery 
with little or no spoken language. Such 
deprivation puts them at serious, maybe 
even lifelong, disadvantage. Children 
need words to communicate and for social 
interaction. They need words for literacy. 
And the early years are critical.”

Through her work she has found that 
when children sign they are more 
engaged, they concentrate for longer 

and they learn effortlessly, because they 
understand more.

Kathy’s daughters were educated in 
mainstream schools and they literally 
lived on their wits.  They found lip-
reading for hours on end exhausting, 
both on their eyes and their brains. Kathy 
believes that had their teachers used 
signs alongside speech to ‘clue’ them into 
what was being said, it would have been 
a whole different experience, not only for 
them but their peers too.

“Deafness is invisible,” she says, “and it’s 
hard for hearing teachers to constantly 
remind themselves to speak very clearly, 
always face the deaf or hearing-impaired 
child when speaking, to use facial 
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expression and body language. This is 
where the addition of signing comes into 
its own. 

Kathy firmly believes that all children 
can benefit from signing key words in 
spoken sentences, a child in the early 
stages of language and literacy learning, 
a struggling child with English as an 
additional language, a dyslexic or autistic 
child, a child with a hearing or speech 
impairment and even a child lacking 
confidence and low self-esteem. 

“It makes total sense” said Kathy. 
“Young children love using their hands. 
They learn quicker and retain learning 
longer if they have a visual ‘indicator’ 
to the meaning of words, either written 
or spoken. Signing and fingerspelling 
is ‘English in action’ and that’s a very 
powerful and empowering tool.

“90% of deaf children are in mainstream 
schools,” Kathy continues, “and they 
have siblings and peers who need to 
know how to communicate with them. 
It goes without saying that if signing 
benefits hearing children, as it has been 
unequivocally shown to do, that deaf 
children benefit too.”

Kathy is working with NOCN, one of 
the leading awarding organisations 
in the country, to deliver the QCF 
‘Using/Promoting Signing to Advance 
Speech, Language and Communication’ 
qualification at Level 2 and 3 through 
distance learning. 

The units are options in the Children 
and Young People’s mandatory diploma 

as well as stand-alone CPD. The 
qualification is part of the campaign 
to have sign language recognised 
and accepted as an integral part of 
the curriculum. This methodology 
has been tried and tested and proven 
phenomenally successful.

Kathy said: “Results of an independent 
research study show that children’s 
spelling ages increased by over 
six months in just six weeks with 
fingerspelling (the ‘spelling out’ of 
letters and words on the hands). Another 
test result showed children’s phonic 
knowledge increased by 76% compared to 
20% with the non-signing comparison.” 

One school that’s been using the method 
for over 12 years initially started in 
reception class but quickly expanded 
to include years 1, 2 and 3 in subjects 
such as geography, science and history. 
Signs for Success is now included in their 
Literacy and Behaviour Policy. 

In just two weeks a school noticed a 
transformation in the behaviour of the 
children. And an autistic child, with no 
speech, became fully integrated with his 
own age group. And after communicating 
for a while in sign language, a mute 
child spoke at school for the first time.  
To make this transformation, teachers 
learned one new sign a day. 

Feedback that Kathy has received shows 
that parents are a 100% supportive 
of their children being exposed to 
signing, as are early years practitioners, 
teachers, local authorities and children’s 
organisations. 

Kathy goes on to say: “A severely speech-
impaired child signed a whole storybook 
and was understood by her (signing) 
teachers and peers for the first time. This 
enabled her teachers to see how bright 
she really was. ESOL parents attended 
signing classes because their children 
were learning to speak English with signs 
and they wanted to learn too.” 

Children from a school for the deaf joined 
a music session of a mainstream school. 
They couldn’t believe their eyes when all 
the hearing children started signing.”

Mary Brumby, mother of a deaf boy 
wrote: “My son wasn’t allowed to sign 
until he was nearly five. Babies who learn 
sign language have a massive advantage 
over those who don’t. Children learn 
more language visually than they do from 
listening. With today’s multiculturalism 
and immigrants coming to live here, this 
would be a shared language.”

Kathy isn’t asking Mr Gove to 
recommend her programme but to realise 
that he’s missing a ‘raising attainment’ 
trick. “Mr Gove,” she says, “please make 
Sign Supported English mandatory in 
the Early Years Curriculum and raise 
children’s language and literacy levels.” 

To sign the petition go to  
www.signsforsuccess.co.uk.

The Signs for Success programme in 
action in schools can be seen on the 

Transforming Lives DVD.  
Kathy has 10 to give away free.  

Contact: kathy@signsforsuccess.co.uk

satips, John Catt Educational Ltd  
and Prep School magazine
After this current, Autumn 2013 issue, satips will cease to sponsor Prep School magazine, although readers will be 
happy to know that the magazine will continue to be published by John Catt Educational Ltd. 

This decision, which is entirely amicable, will allow satips to concentrate on their excellent Broadsheet publications. 
These will now be published in electronic format, allowing for a speedier and more efficient delivery to educators. 
The termly Broadsheets will also be supplemented by a new twice-yearly publication, rounding up examples of best 
practice in prep and junior school classrooms.

Prep School, first published in 1988 and now 78 issues old, has stood the test of time. It will remain a magazine 
written, read and produced by people who understand primary education and hold it in the highest esteem, and will 
continue to be distributed to schools of all associations.
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Home tutoring

Home tutoring is 
here to stay
Tom Maher, chair of the newly-formed Tutors Association, asks 
for the respect of teachers, schools and trade unions 

The UK’s private tutoring industry is one of the few 
industries that was unscathed by the great recession. It is 
not easy to find accurate data but it is estimated that there 
are 1.5 million active tutors in the UK with one out of four 
children being tutored at some stage in their lives. 

Commentators often ask what is driving this phenomenon? 
There is a cocktail of factors. The first thing to note is 
that it is demand-led. These tutors did not all of a sudden 
start knocking at doors making themselves available like 
unsolicited hawkers. The second thing to note is that it is 
a worldwide phenomenon. In some Asian countries, three 
out of every four school children receives out of school 
support. So what is going on?

The answer partly lies in the growth of a global middle 
class, whose children will increasingly look to employment 
opportunities in the service industries where having high 
levels of educational attainment plays a key role in securing 
employment. The opportunities the service sector offers 
to women to participate in the world of work, and also to 
have a greater say on how household budgets are allocated, 
reinforces the emphasis on spending more on education 
generally.

Different countries and cultures also add their own 
ingredients to the mix. In the United States home-
schooling is associated with the religious right. In 
other countries, and certainly in the UK, it has no such 
connotations. It simply reflects a desire to improve. In 
the UK, while parents have voted with their wallets and 
pupils with their feet, the rise of home tuition has received 
criticism from some quarters. There are some who have 
argued that the home tuition phenomenon is a reflection 
of declining standards in the state education system. 
However, as Professor Ireson of London’s Institute of 
Education points out, pupils from private schools in the 
UK are just as likely to use a tutor as a pupil from the state 
school system.

Personally speaking, I have always thought much of the 
taboo surrounding private tuition comes from those 
with a particularly strong fealty to the welfare state. The 
central role of the government in funding and perhaps 
even providing education is widely accepted in the UK. 

However, it is quite a large step from that proposition 
to then say private education is somehow inappropriate. 
Increasingly, even people in the UK who strongly advocate 
high quality state provided education are beginning to 
see a need to accommodate and perhaps even harness the 
enormous energy of this fledgling industry. The Economist 
newspaper recently highlighted the role the government’s 
Pupil Premium Scheme in which low income families enjoy 
subsidised access to one-to-one tuition as an example 
where one-to-one tuition can play an important part in 
helping to raise educational standards in the UK across all 
income groups.

The complexity of our own personal circumstances often 
undermines the hard and fast rules we set ourselves. 
There is, for example, what I refer to as the ‘Diane Abbott 
phenomenon’, named after the Socialist MP who regaled 
those, including her own party leader, for using private 
education – until the time came to send her own child to 
school. After a few adept philosophical cart-wheels, hey 
presto, her daughter was enrolled at City of London Girls, a 
top private school.

Then there are the more mundane circumstances: what 
happens if your child is sick and falls behind at school? 
Or the teacher has been sick and core parts of the syllabus 
have not been covered prior to the exams? Or you have 
moved either back to the UK or to the UK for the first 
time and your children need time to catch up and adjust 
to the UK system? The growth of private tuition reflects 
an aggregate of a myriad of individual circumstances that 
makes hostility to home tuition simplistic and irrelevant to 
millions of families in the UK and worldwide. 

I would respectfully suggest to our critics, such as policy 
officials for teachers’ trade unions, to try and accommodate 
our industry and recognise that we are not going away and 
indeed we might even have an important part to play in 
helping to raise educational standards in the UK.

The rapid growth of the UK tuition industry has caught 
even companies in the industry itself by surprise. The 
sector is made up of a complex tapestry that ranges from 
large national agencies to individual teachers providing 
after school lessons. So perhaps it’s not surprising that the 
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industry does not have a cohesive voice in the way that 
other industries of a similar size do. That situation may 
be about to change however. Many tutoring companies 
and tutors now clearly recognise that there is a need for an 
industry-wide voice that can represent the industry in a 
responsible manner. 

The Tutors Association will be launched this September. 
Many would say it is about time. It would be reasonable 
to expect that the association will have its work cut out 
to bring together the diverse and independent-minded 
practitioners who work in our sector. The association will 
have codes of practice encapsulating best working practices 

and pupils, schools and parents will have a reference point 
to engage with us at the industry level. The government 
too will have hopefully a two-way conduit with which it 
can communicate with our industry. 

It is early days for the Tutors Association but this initiative 
reflects the fact that our industry has grown beyond the 
cottage industry it once was. The size of the UK’s tuition 
industry brings responsibilities which we intend to fully 
embrace so that we can continue to play our full part in 
helping pupils achieve their aspirations.

Tom Maher is Chair of The Tutors Association and Director 
of British Home Tutors (BHT)

The growth of private tuition reflects an
 aggregate of a myriad of individual
 circumstances that makes hostility to home
 tuition simplistic and irrelevant to millions of
 families in the UK and worldwide

The newly-formed Tutors 
Association “will have 
its work cut out to bring 
together the diverse and 
independent-minded 
practitioners”
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Teaching 
Gatsby

Matthew Jenkinson presents 
a manifesto for teaching 
The Great Gatsby at the 
top end of prep schools

I wonder if Baz Luhrmann gets any money from teachers’ 
unions. If he doesn’t, he probably should. He has a keen 
sense for filming texts that appear on school curricula. 

There can barely be a school in the Shakespearean–English 
speaking world that does not show Luhrmann’s excellent 
1996 adaptation of Romeo and Juliet. Teachers can, in good 
conscience, press the ‘play’ button on the DVD player, 
knowing that they are getting paid for their pupils to watch a 
worthy and sincere adaptation. An adaptation, no less, which 
compromises little of the text while featuring enough of the 
things teenagers like in films to keep them entertained for 
a couple of hours. The good people at the British Board of 
Film Classification also rated it a ‘12’, meaning that teachers 
can show Luhrmann’s Romeo and Juliet to Year 8 upwards, 
without too many parents complaining.

Luhrmann has struck classroom gold once again, with 
his 2013 adaptation of F Scott Fitzgerald’s The Great 
Gatsby. Most, if not all, English lit courses in the United 
States include Gatsby as one of the great American novels. 
With the prominence of the novel in the British media 
since Luhrmann took on his new film project, as well as 
the Northern Ballet’s dance adaptation and a six-hour 
uncut theatrical reading of Gatz, more and more English 
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departments in UK schools will no doubt be taking on 
Gatsby as a set text. And, thank you once again British 
Board of Film Classification: Luhrmann’s film has a ‘12A’ 
rating. So cue the DVD player – once appropriate copyright 
fees have been paid, of course, and only once the kids have 
read the book cover-to-cover. 

But at which level should Gatsby be read and taught? I first 
read it when I was around thirteen – it was short and we 
had my mother’s A level copy of it lying around the house. 
I enjoyed it, but I can’t honestly say that I loved it. I liked it 
more when I re-read it at university, but it took a third reading, 
before teaching it to my scholarship pupils, before I could fully 
appreciate Fitzgerald’s prose and the tensions that underpin it. 

Converts tend to be the most enthusiastic proselytisers, 
so this is a manifesto for teaching Gatsby at the top end 
of prep schools – the point at which our pupils are old 
enough to understand the language, and are beginning to 
understand the themes, but before they descend into the 
darkest abysses of teenagerdom and would rather immerse 
themselves in the shallow glamour of Made in Chelsea 
than the complex gilding of Gatsby’s jazz age.

It is Gatsby’s veneer of opulence, combined with a more 
complicated and sinister undertone, that makes it such 
an attractive candidate for literary criticism at a relatively 
young age. To put it crudely: get pupils hooked on stories 
of unlimited wealth, nice cars, beautiful houses and big 
parties, before introducing them to the darker side of 
literature, and the intricate art of characterisation. 

Fitzgerald’s prose also lends itself to initiation into more 
complex literature. His description is seductive, but not so 
complex as to alienate young readers. One of the quickest 
ways to turn schoolchildren off of literature is to patronize 
them, feeding them unadventurous, bare prose that is 
good only for ‘plot-driven’ airport fodder. Another quick 
way to turn them off, obviously, is setting a text that is 
so complex that pupils just cannot get a grip of what the 
author is trying to say. Gatsby sits between these two 
scenarios: it is not so difficult as to be alienating, but it has 
enough challenge to keep pupils developing and learning. 

Gatsby is also concerned with themes that twelve- and 
thirteen-year-olds are beginning to experience and explore: 
the nature of relationships, the art of self-fashioning, and 
the lure and dangers of wealth. The first of these themes 
is perhaps the most controversial. After all, the novel 
covers infidelity, the longing for another man’s wife, and 
murder. Yet this is a far too simplistic interpretation, 
and any teacher would need to point that out. Gatsby is a 
more complex exploration of ‘true’ love and is tame in its 
description, compared to a lot of modern pre-watershed 
television. At the same time, Gatsby does not ultimately 
glorify the kind of ‘immoralities’ that we might be nervous 
about discussing in the classroom. It burns the paint off 
the surface of the jazz age glamour, exposing the more 
sinister side of massive wealth and extreme opulence: 
Gatsby’s crooked dealings, Tom Buchanan’s brutality, and 
the misery that permeates the alcohol-sodden socialites. 

The other major attraction of using Gatsby in the 
classroom is the opportunity it affords for the discussion 
of characterization in a way that moves pupils on from 
the banalities that tend to be offered in prep school level 
literature. It might just introduce them, for the first 
time, to the difficulties of assessing whether they ‘like’ 
or ‘admire’ a character, or whether we can formulate such 
hard and fast assessments about a man like Jay Gatsby. 
Life is not that simple, nor is literature, and we are lying to 
our increasingly-shrewd pupils if we pretend otherwise. 

The character of Gatsby himself also allows us to 
complicate the nature of ‘heroes’ in literature, introducing 
our pupils to the much more interesting phenomenon of 
the ‘tragic hero’. This has long been a staple topic in the 
US – just look at all of the model (yet rubbish) essays you 
can buy online answering whether Jay Gatsby is a tragic 
hero. But it is also a rewarding topic for the top year of 
prep schools, if it is done well. Aside from moving the 
discussion of characterisation along from the tedious 
dichotomies of good/bad, likeable/contemptible, the issue 
of tragic heroism allows pupils to apply an existing formula 
or framework to a new text. In essence, they are not being 
thrown in at the deep end – a sure-fire way to put them 

Fitzgerald’s prose also lends itself to initiation
into more complex literature. His description
is seductive, but not so complex as to alienate 
young readers 
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SIMS - The number 1 solution

Independent School
The

Awards

off the novel forever – but being given a structure through 
which to work.

So, following Aristotle’s definition, the tragic hero must 
begin as a person of noble stature, they must have achieved 
a form of prosperity, a kind of greatness. But they must 
also have a tragic flaw, a weakness in their personality that 
they gradually realise exists; it might be too much pride or 
jealousy, or being so obsessively in love with someone that 
they are blind to the truth of a situation. They must then 
suffer misfortune, as a result of this weakness, that is not 
necessarily deserved. Their flaw will eventually lead to their 
death, but this death has a meaning – we learn from it. The 
tragic hero must, ultimately, make the audience pity them.

It is open to debate the extent to which Jay Gatsby fits 
this formula. But with formula in hand, pupils can go 
about reading the book, assessing whether (and to what 
extent) he fits each of the criteria. Their reading then has 
a direction to it, it has a purpose, it supports those who get 
lost in a book without something tangible towards which 
to work. Pupils will also be led through the complexities 
of Gatsby’s character and the ambivalence we might 
ultimately hold about him and the age in which he lived 
and epitomized. Gatsby does indeed achieve an (at first 
glance) impressive level of prosperity – he is the ‘Great 
Gatsby’. But we learn that this wealth is not achieved 
through legitimate means and we also know that he has a 
tragic flaw: an obsessive love for his first love, Daisy, who 
has since married Tom Buchanan. 

We might sympathize with Gatsby’s desire to do anything 
he can to win back his true love; yet we might also be 
critical of his attempts to woo another man’s wife, the 
mother of another man’s child. Bad things do indeed 
happen to Gatsby as a result of this flaw: he dies at the 
hands of a man who incorrectly believes Gatsby is having 
an affair with his wife, a belief encouraged by Tom 
Buchanan. Do we pity Gatsby at the end? That is, of course, 
open to debate. The novel’s narrator, Nick Carraway, seems 
to be the only character at the end of the novel who does.

There are no easy answers to the fundamental questions 
Gatsby provokes, and that is why it is such a great book 
to teach in the formative final years of a prep school. It is 
not patronizing, nor is it so challenging to be out of many 
pupils’ grasp. 

It deals with adult issues, but not in a gratuitous way, and 
not in a way that glamorises the seedy or corrupt side of 
adult life. Its prose is so seductive as to transport us to an 
age of seemingly endless parties; but the party very much 
comes to an end, and we are encouraged to meditate on the 
reality beneath the veneer of material excess and conspicuous 
consumption, and on how people create their own identities, 
at an age when our pupils are beginning to create their own. 

As with pretty much any book in the English adult canon, 
including a good deal of Shakespeare, there is the odd 
moment over which to gloss, but these moments should 
not outweigh the benefits to be derived from the rest of the 
book. Then you can put on the DVD.

ELIZABETH DEBICKI as Jordan Baker and JOEL EDGERTON as Tom Buchanan in Warner Bros. Pictures’ and Village 
Roadshow Pictures’ drama “THE GREAT GATSBY,” a Warner Bros. Pictures release. Courtesy of Warner Bros. Pictures.
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Enriching a rich 
curriculum
Dr Heather Martin, head of modern languages and curriculum 
coordinator at St Faith’s, Cambridge, shares an innovative way to 
blend a curriculum that is challenging, stimulating and meaningful

Towards the end of June, to round off their time at St 
Faith’s, our Year 8 pupils have the option of spending a 
week in Andalusia, giving them the chance to put their 
considerable knowledge of the Spanish language to the test 
on the ground. 

As part of their preparation, the year group spent our 
most recent enrichment day immersed in the history and 
culture of the region. Two flamencos from Seville visited 
the school, and even more enthralling than their technical 
brilliance were the stories they told. I listened to the 
guitarist, Ismael, describe how Jewish, Arab, Gypsy and 
Spanish traditions came together to produce flamenco, and 

how for centuries these different peoples lived side-by-side 
in collaborative harmony just as the four elements coexist 
so productively in their music and dance. 

‘Which element do you like best?’ one of our pupils asked. 
‘Which is your favourite grandfather?’ Ismael answered. 
He went on to tell us how for many communities flamenco 
is part of everyday life and a feature of all celebrations and 
ceremonies, and how even the youngest child in the family 
would be integrated as one of the palmeros, clapping the 
notoriously complex rhythms. He told us about the possible 
origins of the words ‘gypsy’ and ‘gitano’ in the nomadic 
wandering of travellers through ‘Egypt’. 

The enrichment day is to timetabled learning what the PhD is to an undergraduate degree: a chance to linger 
longer and delve deeper
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Later, I came across young teenagers in the courtyard 
practising their newly acquired dance moves with 
unaccustomed grace – ‘pick the flower, pick the flower’ – 
and humming sweet snatches of a tender lullaby, ‘nene nene 
nene’. One of the more unexpected things we learned to 
appreciate was the gentler side of flamenco, which turns 
out not to be merely reducible to the caricature of macho 
aggression and bull-fighting.

A softly spoken young man, Ismael commanded attention 
not only thanks to a passion for his subject, but also 
through the power of story-telling. Later the same day, 
the children heard the story of Carmen, and how the 
factory at which she worked, now Seville University, was 
the first tobacco factory in Europe and one of the biggest 
(not to mention grandest) industrial buildings of its day. 
They heard how both tobacco and chocolate first arrived 
in Europe via the Guadalquivir River in the ships of 
Christopher Columbus and Hernán Cortés, and so about 
the surprising influence of the Aztecs and Mayans on 
European civilisation from across the Atlantic Ocean. 

They listened avidly to the thrilling tale of the young 
noblewoman who, when asked for her hand in marriage as 
ransom for her captured father, delivered it still bleeding to 
her unwanted suitor rather than sacrifice her honour. And 
then wanted to know chapter and verse about the equally 
bloodthirsty legend of the 16 princes of the Abencerraje 
family beheaded by the Moorish king of Granada because 
one of their number had so foolishly fallen for his favourite 
princess, Zoraya, conducting secret assignations beneath a 
lightning-struck tree in the deceptively tranquil Patio de los 
cipreses in the Generalife gardens of the Alhambra palace.

Andalusia is a land saturated with stories, whether fictional, 
historical or a subtle blend of the two, many of them dreamt 
up by Frenchmen such as Mérimée, Bizet and Chateaubriand. 
Story-telling seems to me to lie at the heart of successful 
enrichment, but what is the link between the two? 

In a word: time. It’s not that stories are not already 
an intrinsic part of our already rich curriculum: they 
are. But it takes time to tell a story properly; hence the 
commonplace phrases ‘story-time’ (school) and ‘bed-time 
story’ (home), privileged activities all too liable to be 
edited out by overly stretched teachers and parents. We 
all know how frustrating it is when you don’t quite have 
time to finish reading, or you have to stop writing half 
way through, or discussion has to be held over to ‘next 
time’. The luxury of a day off-timetable is that it gives 
you time to indulge: not only to tell the story but retell it, 
and to reflect upon it too, maybe even following up with 
discussion and a creative response of your own. 

The normal school day, by contrast, is all about the slick 
scene change, the ability to switch attention from one 
thing to the next at the ring of a bell, like the learning 
equivalent of speed-dating. History, yes! Maths, of course. 
Latin, why not? One, two, three, all change! At St Faith’s, 
we plan twice-termly enrichment days to accommodate 
a change of pace. Children and teachers step outside 
the confines of the timetable, pressing the pause button 
on daily routine and revelling in the opportunity to 
collaborate in an unhurried way: sharing ideas, deepening 
understanding, and developing skills, giving the lie to the 
cliché that children can only concentrate for ten minutes at 
a time. The enrichment day is to timetabled learning what 
the PhD is to an undergraduate degree: a chance to linger 
longer and delve deeper, to conceive of a substantial project 
and see it through from beginning to end.

Two favourite enrichment events, at opposite ends of 
the age spectrum, centre on the short stories of the 
Argentine writer Jorge Luis Borges, for Years 7 & 8, and 
Quentin Blake’s ‘Mrs Armitage on Wheels’, for Year 3. 
As so perfectly encapsulated in the title and narrative of 
Borges’ ‘The Garden of Forking Paths’, inspiration lies in 
the way the initial story radiates outwards to suggest so 
many avenues of enquiry and embrace so many intellectual 
and practical disciplines: from maths and philosophy, to 
science, design and technology, and art. 

But it is not always a published text that serves as 
springboard; more often than not it is a case of digging out 

Andalusia is a land
saturated with stories,
whether fictional,
historical or a subtle
blend of the two
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the story or stories implicit in a non-literary topic. When 
we chose ‘Los peces en el río’ as our whole-school Spanish 
carol, we discovered that singing was only the start of a 
great learning adventure. What are all those fish doing 
drinking in the river? OK, they’re celebrating the birth 
of baby Jesus along with the rest of Creation. But do fish 
really drink? The need to get to the bottom of this prompts 
a lesson on species classification. 

And that’s only the chorus. What about the verses? 
Combing her long golden hair with a silver comb at one 
minute then hanging out the washing over the rosemary 
bushes the next, is Mary an idealised fairy-tale princess, 
dislocated in time and space, or a hard-pressed working 
mother in a specifically Mediterranean landscape? 

Extended learning means having the leisure to consider 
such questions, which strictly speaking might be deemed 
icing on the cake as regards the draconian imperative to 
prioritise preordained ‘learning objectives’. On enrichment 
days you can even tackle learning a language from scratch. 
We’ve done Japanese this way, learning hiragana and 
fragments of katakana, trying out calligraphy, counting to 
100, and writing haiku illustrated with charismatic kanji. 

And when we add French to the Spanish already embedded 
in our curriculum, we launch it via the topic of light, 
so that not only are colours learned in context, but 
pronunciation and syntax are modelled synthetically, while 
children are absorbed in understanding the distinction 
between refraction and reflection. 

More decadently, our Year 5 Roman Day re-enacts a Roman 
banquet, the one and only time pupils may be found 
lounging on canteen tables draped in swathes of imperial 
satin and silk. In his essay ‘The Cynegetic Paradigm’, 
Carlo Ginzburg likens the process of story-telling to a 
dog tracking a scent, sniffing out clues, hunting down his 
quarry, rather like Sherlock Holmes. He might equally 
well be defining the nature of enrichment, which provides 
teachers and pupils alike with the rare opportunity to 
step outside the artificial boxes of conventional subject 
boundaries and follow a complex cross-curricular trail. 

Self-contained collaborative projects allow children to 
play to their individual strengths while discovering 
how a team can be greater than the sum of its parts. At 
our inaugural 2013 Robot Olympics, run by our newly 
established Department of Computer Science, each Year 7 
group included a chief designer, to consider aerodynamics 
(legs versus wheels), a head builder, to oversee construction, 
a lead programmer, to instruct and test the robot, and 
a designated racer, to pit the finished product against 
stiff opposition in a classic knock-out style competition. 
Participating pupils gained insight into the full systems 
lifecycle on an action-packed, fun-filled day. 

But the purposeful mood can also be more serious. On 
exam preparation days Year 6s are introduced to the 
techniques of problem solving, time management, internet 
research and mind-mapping, and it is instructive to see 
how enthusiastically they put their newly acquired skills 
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into practice in the ensuing weeks and months. Year 8s sit 
mock papers in exam conditions and then engage in peer 
assessment under the expert direction of their teachers. These 
activities may not have the high-octane glamour of the Robot 
Olympics, but they are invaluable in building confidence and 
helping pupils become effective independent learners.

Enrichment can just as easily encompass personal 
development and education for social responsibility. Year 
8s sharpen their wits in debate and public-speaking. They 
undertake first aid courses and outdoor initiative tests, 
working together to figure out the most efficient way of 
overcoming a series of baffling and sometimes seemingly 
impossible physical challenges. Their success depends on 
finding just the right mix of intellectual resourcefulness, 
determination and courage, as well as the ability to listen 
to each other, make decisions and agree on a course of 
action. Senior pupils also spend time working with tutors 
and heads of house learning how to become better prefects 
and buddies, mentoring their younger peers in the all-
round listening skills that are so fundamental to progress 
and happiness in every aspect of school life. 

The annual programme culminates in the high point 
of Enrichment Week, which last year was dedicated to 
sustainability in the context of our status as a Green 
Flag school. An agreed principle was to keep our carbon 
footprint to a minimum, and all expeditions were 
undertaken on foot. Children visited the Botanic Gardens 
and collaborated with a willow sculptor to create a forest 
trail for our pre prep children, and with other local artists 
to build spectacular trees out of recycled materials. 

And in keeping with our Eco code – ‘Hello World’ or ‘Hola 
Mundo’ – signalling personal and collective responsibility 
to the world around us both near and far, we also made 

an allegorical film entirely in Spanish in the enchanting 
surroundings of Clare Wood, a conservation area of 
tranquil perfection just a few hundred metres from school. 
Children on a mission to spot the elusive kingfisher 
find themselves disappointed and discouraged, but then 
distracted by the need to clean up after a bunch of litter 
louts who have despoiled the beauty of the forest. Their 
efforts leave them grubby, itchy, hay-feverish and weary, 
but as the sun begins to set they are rewarded by a glimpse 
of the gleaming sapphire-blue bird: ‘el espíritu del bosque’ or 
spirit of the forest. 

With their video short ‘Martín Pescador’, our Year 4 
pupils won first prize in a national film competition run 
by the Spanish Embassy and Tourist Board. But far more 
importantly, they achieved in a single day far more than they 
ever imagined possible. “I have a box,” Victoria confided, 
“where I keep all my treasures from that day: the newspaper 
cuttings and photos, the drawings, the stone I found.”

Sometimes off-timetable days lead us out of school, to 
the Fitzwilliam Museum or Grantchester Meadows or 
the Harry Potter set at Warner Bros Studios; sometimes 
they allow us to welcome in special guests to instruct and 
inspire. Mostly, however, they simply invite teachers to 
explore special interests and special talents, to collaborate 
with colleagues across departments and spend longer 
working alongside the children they teach. But in all 
cases, at the end of each and every day, there is a feeling 
of profound satisfaction: the glow of shared endeavour 
and achievement, and the sense of an already nourishing 
school life thoroughly enriched.

Dr Heather Martin is head of modern languages 
and curriculum coordinator at St Faith’s 
Independent Prep School in Cambridge.

Enrichment can just as easily encompass personal development and education for social responsibility.
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Identifying 
learning difficulties 
in EAL students
Mary Mountstephen looks at ways of overcoming barriers to the 
identification of underlying learning difficulties in students with 
English as an Additional Language

Is a learning difficulty the result of using English as an 
additional language? Or is does the language issue mask a 
specific learning difficulty?  Maybe both factors are in play?

As the number of overseas or international students attending 
independent schools in the UK increases, those involved 
in the interview, assessment and intervention process face 
challenges in accessing appropriate test resources. 

The task of identifying EAL individuals with potentially 
additional specific learning difficulties requires a more 
specialist approach and one that moves beyond assessments 
of language knowledge alone. In this article, I will look at 
some of the features of dyslexia which may also be apparent 
in EAL learners and ways of overcoming some barriers to 
the identification of underlying learning differences.

At the initial interview, screening tools in common use are 
generally produced and standardised for the English speaking 
population and this, by definition, can place any EAL student 
at a distinct disadvantage.  This can however be at least partly 
overcome by either using tests which are not so heavily reliant 
on language or on using some assessments which can be 
carried out in the individual’s first language. This can then 
help guide the individual pupil’s support programme. In some 
schools there will need to be discussions between the learning 
support staff as well as EAL teachers.

The longer term implications of early identification relate 
to planning and structuring  extra tuition, and the type of 

tuition. There are also the wider implications of the  impact 
of coping with learning English, often within a boarding 
context, with the additional challenges that often come 
with dyslexia.

In addition to the day-to-day life of the student, there 
are also ethical and inclusion issues to be considered to 
ensure that the student is not overlooked in terms of access 
arrangements for examinations in term of extra time, 
reader and scribe.

These considerations become more relevant also in 
relation to the inspection process, when schools need to 
demonstrate that there is a proactive and planned process 
for the identification of ‘hidden’ barriers to learning and 
academic achievement.

I have been providing 1:1 assessments of academic 
potential for EAL students when there have been concerns 
expressed by teachers in independent schools  about a 
student’s progress. The assessment process includes a 
number of tests which are less reliant on vocabulary and 
language and more reliant on the sub-skills of visual and 
auditory processing in addition to tests of non-verbal 
ability and self-rating scales covering concentration and 
focus. These tests, plus a teacher or boarding personnel 
checklist and parental background form, provide me with 
a comprehensive source of information. I then provide 
reports and on-going support for staff where requested.

Children need the right support
and to know that they are not ‘stupid’
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What is dyslexia, and how does it vary 
across languages?
There are countless definitions of dyslexia, but the 
following one appeared as part of an article about the 
development of a multilingual test for dyslexia.

‘Dyslexia is a difficulty with the acquisition of reading, 
writing and spelling which may be caused by a combination 
of phonological segmentation and assembly, visual and 
auditory processing deficits. Word retrieval and speed 
of processing difficulties may also be present. The 
manifestation of dyslexia in any individual will depend 
upon not only individual cognitive differences, but also on 
the language used.’ (Smythe, 2000)

Smythe stresses the need to acknowledge that there 
are often several underlying causes and that in any one 
individual, it is necessary to assess as many of the literacy-
related cognitive processes as possible.

In terms of assessing reading, writing and spelling, he includes:

•	 phonological (segmenting and blending sounds + 
syllabic awareness)

•	 auditory processing

•	 visual processing

•	 lexical (relating to the words or vocabulary of a language)

•	 short term memory

•	 working memory

Does it vary across languages?
Much of the research and writing on dyslexia focuses on 
languages which are alphabetic and of those, some, such 
as English and French, are seen as more difficult to learn 
than, for example, Spanish or Italian. Literacy studies have 
shown that even for children without literacy difficulties, 
these languages are easier to learn. However, there is little 
evidence that these more regular systems would significantly 
decrease the percentage of individuals with dyslexia caused 
by the other aspects of dyslexia such as the visual, auditory 
and working memory aspects. Different languages have 
different cognitive demands and thus any one specific 
cognitive deficit in an individual will have different 
consequences, depending on the particular language.

From this information, we can begin to draw together an 
identification and screening programme which is more 
holistic in nature and which opens teachers’ minds to the 
possibility that Titus or Dante may not just be a little slow 
or unwilling to learn English: they may have underlying 
difficulties which have not been identified in their own 
country for whatever reason. 

Early identification
Early identification is crucial in helping a child work with 
and around a developing learning barrier, and in ensuring 
that school, boarding staff  and home understand how it 
affects their learning, confidence and self-esteem. Children 
need the right support and they need to know that they are 

not ‘stupid’, that there are ways they can learn to develop 
effective learning strategies and strong self-esteem that 
will bring them academic success. For the individual who 
is learning English as an additional language, the way in 
which this is handled is particularly sensitive, depending on 
the cultural perspectives prevalent in their native country 
in relation to the perception of learning differences. 

Dyslexia can easily go undetected in early schooling. 
Children can become frustrated by the difficulty in learning 
to read and they may show signs of low self-esteem and 
behaviourial problems which develop out of frustration. 

The following are all indicators that suggest the need for 
further investigation:

•	 Inconsistent performance: sometimes cannot 
remember the names of objects such as ‘computer’.

•	 Problems with memory (lists, prep, maths tables).

•	 Problems with concentration, focus and recall 
(Following instructions, recalling correct sequences, 
forgetful)

•	 Problems with organization (such as management of 
boarding life, kit, books etc).

•	 Issues around motor control and hypersensitivity to 
sensory input: easily distracted!

If these signs are evident in an individual who in 
other respects seems bright and alert, then it is worth 
considering a dyslexic type learning difficulty. This is not 
always the case, but the possibility should be explored.

Nurturing the individual
In this article I have tried to raise awareness of issues which 
face some EAL students in our schools which may remain 
‘hidden’. The implications are significant at many levels, 
from the importance of nurturing the individual student’s 
inner sense of worth and achievement to the accountability 
of the school in meeting each pupil’s needs effectively.

The original question I raised was: Is it an EAL difficulty, 
a Specific Learning Difficulty or both? Each school needs 
to have a structure in place to show how this is being 
addressed so that students such as Titus and Dante are 
recognised, supported and challenged to succeed.

Mary Mountstephen is an educational child 
 development specialist. She provides training courses 

for teachers and 1:1 assessments and advice.
She has developed an Assessment of Academic 

Potential process which has been adapted for 
1:1 assessment of students with EAL.

www.kidscansucceed.com
mary@kidscansucceed.com
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Education for social 
responsibility
Justin Blake, head of community links at Windlesham House 
School in West Sussex, shares how they have undertaken to make 
social awareness a focus in the curriculum

There is a growing interest in a quality education that 
enhances academic excellence and social responsibility. 
Such an approach instils in our young people the intrinsic 
desire to excel, achieve and make a difference in the world. 
In the early 1800s an incredible group of influential friends 
came together in Clapham, South London with an inspiring 
commitment to bring about significant cultural change 
and the social transformation of the world. This group of 
philanthropists later became known as the Clapham Circle 
and the most famous member of the group was William 
Wilberforce – a member of Parliament. 

Together they set up a large number of life-changing 
initiatives which included schools and improved working 
conditions in factories. An entire country was founded as a 
safe haven for refugee slaves (Sierra Leone) and they led the 
legendary campaign that resulted in slavery being outlawed 
around the world. A new age of far-reaching social reform 
emerged driven by those determined to shape a better 
future built on human rights and social responsibility. 
As a result, many independent schools were founded by 
pioneers with a passion for quality education that would 
make a lasting difference. 

Many great social entrepreneurs, history-makers and 
record-breakers have been sent into the world with a life-
transforming vision for society shaped by the values born 
out of independent schools. Team GB produced unforgettable 
performances during the London 2012 Olympics with 
65 medals including 29 golds. They achieved third place 
overall in the results for all nations. Around 7 per cent of 
children are educated in the private sector and from Team 
GB 37 per cent of our medal winners were educated within 
independent schools. 

Studies by the Sutton Trust highlight that access to 
leading universities and the professions mirrors these 
Olympic statistics and it has been good to hear the Vice 
Chancellor of Cambridge University recently call on global 
research universities to play more of a role in making 
a difference to the world’s poorest billion. Some 35% 
of MPs, 54% of leading journalists, medics and chief 
executives and 70% of barristers and judges were educated 

in independent schools according to research carried out 
by the Sutton Trust. 

Many independent schools achieve outstanding academic 
results year after year and we continue to strive for 
a top-quality education that is academically rich and 
creative with experiences in and outside the classroom. 
Independent schools are environments that nurture 
leadership, confidence and good communication skills. 
Many scholars in leading schools expect excellence of each 
other and that is a powerful driver. However, such skills 
and confidence is not learnt purely through an academic 
route. Important as the academic aspect is, the ‘soft skills’ 
developed by co-curricula and a wide-range of enriching 
experiences are also vital for life beyond formal education.

In recent years Windlesham has enjoyed the pleasure of 
hosting a Youth Leadership Conference for gifted and 
talented pupils aged between 12 and 16 with a focus on 
education for social responsibility (ESR). Past speakers 
have included UN advisors, government ministers and 
chief executives. ESR is best described as education which 
seeks to enrich and benefit our school communities, the 
wider world and the well-being of future generations. These 
are the values at the heart of the event. The most recent 
event – ‘A Force for Good’ – held earlier this year, was 
attended by 250 pupils and teachers from 40 schools. 

An excellent line-up of speakers spoke in a passionate and 
engaging way. Gavin Shuker, one of the youngest MPs in 
Parliament talked of the privilege of serving in politics 
and of the opportunity this provides to make a difference 
to the lives of individuals and the nation. World-record 
holder Julia Immomen from SKY Sports spoke of using the 
positive power of sport in schools to address major issues 
such as child trafficking; the world’s fastest growing crime. 
Julia rowed the old slave route across the Atlantic and set a 
new world-record to raise awareness and to draw attention 
to the shocking truth that there are more slaves today than 
in the time of Wilberforce. The conference learnt about the 
issues surrounding modern-day slavery and of practical 
ways we can engage and make a difference, such as taking 
part in awareness-raising campaigns led by Stop The 
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Traffik and Sport For Freedom, and by buying Fair Trade 
Chocolate. Around 50 per cent of chocolate is produced in 
the Ivory Coast where some children are caught in slavery. 
Buying Fair Trade has a positive influence. 

Luke Lancaster, 17, UK Young Entrepreneur of the year is 
the youngest UK Charity CEO and he shared the adventure 
of setting up a charity at the age of 12! As Young Pioneers 
CEO he has set up a fund to help transform the lives of 
young people on the margins called: ‘A Force For Good.’ 
The next to speak were a group of young people from the 
Dragon School in Oxford, who responded to the Education 
2020 initiative by creating their own ethical coffee. They 
told us how they had become social entrepreneurs. Profits 
go to help support communities overseas. Finally, Woodard 
Chaplain Paul Sanderson MBE spoke with passion about 
CRED Teams which empower young people to follow 
the path of social reformers as these provide a practical 
opportunity to make a difference and a chance to build 
relationships with schools around the world.

CRED Teams take young people aged between 12 and 
18 to teach and serve in some of the poorest areas of the 
world. Windlesham have had the privilege of taking part 
in CRED trips to slum communities in Africa and India. 
These unique trips enable young people to deliver a creative 
activity week. Our first trip saw us deliver 130 lessons in 
partnership with our local Woodard Academy. Windlesham 
pupil Rupert Brooks age 13 who recently went on a CRED 
team to India with 35 of us commented after the event, 
“CRED teams give you an amazing opportunity help make 
a difference to the lives children in other countries. If you 
are given the chance to go on a CRED trip take it!” Julie 
Robinson from IAPS who opened the conference reflected 
animatedly: “It was an exciting event with inspiring 
speakers sharing top tips on leadership and how to engage 
positively in changing the world.” 

The event closed with mention of Irena Sendler 
(1910-2008), a Polish nurse and social worker whose 
extraordinary story was uncovered by three pupils in 
North America during a history project. Their class moto 
was: ‘Those who change one person change the world.’ As 

a result of a play produced and performed by the children 
her story spread like wildfire and Poland responded by 
awarding her their highest honour for humanitarian effort. 
Irena served in the Polish Zegota resistance movement in 
German-occupied Warsaw. Assisted by secret helpers and 
under the guise of being a plumber she smuggled 2,500 
Jewish children out of the Nazi-controlled Warsaw Ghetto. 
She found them homes and put them into schools and 
gave them a new future. Irena was a dreamer not a realist. 
Imagine the positive impact of a generation of young 
people shaped by the seeds of social responsibility. Not 
materialistic self-focused consumers but a new generation 
of young leaders who want to change the world with the 
skills and tools to make it a reality. 

William Wilberforce’s final chapter in Parliament was as 
MP for the neighbouring area surrounding Windlesham. 
If Wilberforce and the great Victorian reformers were to 
have a glimpse of London and Britain today, they would 
be astonished at the progress of modern society, our living 
environment and the state provision. Streets are paved 
and well lit, food is wholesome and drinking water is safe. 
In Britain we have education for all, strict safeguarding, 
regulations for health, safety and working conditions, care 
for the needy and most vulnerable, local council housing, 
sanitation and clean water in every home, humane 
treatment of prisoners, a national police force and a health 
service and a wealth of other benefits.

A quality education is about more than academic success, 
it is about developing well-rounded, confident and 
compassionate young people who want to excel and be 
a positive contribution to society. If we can harness the 
commitment, energy and passion in our school communities 
then we can make a significant difference in the world in so 
many ways, now and in generations to come. That is what 
education for social responsibility is all about. 

Justin Blake is on the IAPS Education For  
Social Responsibility Working Group and  

ISC Working Party For Community Action. 

Important as the academic aspect is, 
the ‘soft skills’ developed by co-curricula 
and a wide-range of enriching
experiences are also vital for life beyond 
formal education
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Nurturing a 
sustainable mind
Following on from the first part of his article in the last issue, 
Robin Davies, Headmaster of Barfield School, describes the steps 
towards creating ‘inner naturalist intelligence’ in children

For the purpose of this article, I wish to describe what we 
do at Barfield School, and how we are aiming to provide the 
best possible platform for our children’s inner naturalist 
intelligence. I am under no illusion that this programme 
is, and will always be, a work in progress, consistently 
under review and eternally revisiting the question above; I 
would always welcome observations and ideas to refine the 
programme.

A major advance in the last few years has been the 
evolution of ‘extra-layers’ (see table) to complement the 
core subject teaching. Perhaps the best way of describing 
these extra-layers is that we have the subject lessons as 
the building blocks. The cement between the blocks is the 
pastoral programme of assemblies, PSHE and life skills, 
house meetings, School Council and Green Team and so 
on (sometimes called the ‘hidden curriculum’). Finally, the 
extra-layers cover the whole school, keeping it watertight. 

Here are our ‘extra-layers’ at Barfield School:

Forest 
All Pre-Prep classes, Nursery to Year 2, take part in Forest 
School sessions every two or three weeks, primarily in 
the designated area in the woods. The sessions are led 
by a Forest-School-trained member of staff, who plans 
the activities with specific learning objectives with the 
class teacher. All sessions are evaluated to support any 
subsequent lessons. The teaching staff are in no doubt 
about the stimulation that the outdoor activities bring 
to the children’s learning, not to mention the enhanced 
personal and social development opportunities that 
the team tasks necessitate. Of key importance with 
regards to the establishment of a environmentally aware 
young person is the interactivity with the leaves, twigs, 
mud, water and weather; usually all in abundance. The 
kinaesthetic nature of the sessions builds an innate 
connection with the surroundings.

ACE programme
Year 3 to 8 classes take part in a rotation of four 
sustainability-linked themed ACE Days across every 
two school years: Food and Water, Shelter, Energy and 
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‘Think Global, Act Local’. Most activities take place on the 
lawn, the fields or in the woods. Years 3 and 4 approach 
each theme through ‘Awareness’ activities, so they gain 
a platform of understanding and Years 5 and 6 approach 
each theme through ‘Commitment’ activities, where they 
develop personal opinions and responsibility towards social 
or environmental issues raised. Years 7 and 8 approach 
the theme through ‘Empowerment’ activities which can 
give them knowledge, skills and confidence to take active 
participation. The purposeful leaning towards Maslow’s 
hierarchy of needs is a subliminal attempt to encourage 
thinking about what we need, rather than want.

‘Thinking outside the ...’ (TOT) programme
Year 7 and 8 classes are timetabled for a double period 
each week to work on a cross-curricular ‘Thinking 
outside the…..’ project during the school year (this 
could be thinking outside the box, or equally outside 
the classroom). Last term’s project was ‘to research the 
viability of a working pig pen at Barfield School’, which 
required exploration of finance, construction, welfare 
and health and safety matters, as well as interviews of 
key personnel, having lessons in profit and loss sheets, a 
visit to a local farm, and cooking and tasting home-reared 
pork. The present project is called ‘Carbon Consideration’, 
and includes growing a hedge, establishing a tree nursery, 
and making compost and various crops for sale at the 

Summer Fair. The connection with carbon and carbon 
dioxide is increasingly clear with each session.

Adventure
The School is fortunate to have its own Outdoor Pursuits 
Company, ‘3Peaks’, which integrates high and low ropes, 
quad-biking initiative tests and traditional activities 
like den-building and camping as part of the extended 
sports and outdoor pursuits programme. Several of these 
activities take place in our own woods or the neighbouring 
woodland nature reserve. The children log their activities 
as part of ‘The Barfield Award’ that involves adventure, 
service and interests.

Garden (in association with the Cookhouse)
Each class in the school has a garden box, in which it grows 
an allocated crop (each year has the same crop, for example 
Reception children grow tomatoes, and Year 3 grow potatoes 
each year; it helps with the planning, and, in theory, means 
that from Nursery to Year 8, children will have had a focused 
experience of growing – and cooking and eating – eleven 
crops). The crop is mainly studied through science lessons, 
in particular looking at the life cycles and growth styles of 
the different plants, with links to nutrition and diet through 
final food preparation in the Cookhouse or by the school 
kitchen. All subjects are encouraged to make use of the 
garden and the Cookhouse as and when possible. 

Barfield aim to provide 
“the best possible platform 

for our children’s inner 
naturalist intelligence”
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The common link with all these programmes is that the 
activities are essentially outdoors-based. These extra-
layers are collectively the hub of the School’s Outdoor 
Education Policy, (which itself exists in parallel with the 
Sustainability Policy). This policy is that:

Barfield children will benefit from an effective Outdoor 
Education programme by:

•	 achieving broader learning through experiential 
activities that complement the theoretical lessons 
of the classroom;

•	 learning important social and life skills through 
dynamic circumstances provided by outdoor activities;

•	 developing greater awareness of sustainability 
issues when the teaching and learning that they 
experience takes place in environmentally and 
aesthetically rich school grounds; and

•	 being active in their work, therefore having a 
healthier lifestyle.

The setting
The setting at Barfield has a ‘naturally natural’ feel to 
it, with lovely pitches, play areas and woods. It would be 
wrong, on several levels, not to give the children access 
to these grounds, and not to use them as an essential 
component of the best, broadminded thinking and 

learning! In our quest for the most sustainably minded 
child, we believe there is a logical correlation between 
outdoor experiences in an aesthetic landscape, where 
learning is equally about physical stimulation as it is about 
cerebral enhancement, and where the planned teaching 
leads to positive, enjoyable learning and understandings. 
In short, the children develop a true affinity with their 
surroundings. Through affinity, they develop affection, 
appreciation and respect for their natural surroundings. 
These are the central tenets of a sustainable mind.

Depth
To take things a step further, the learning needs to be 
profound. We have recently been looking at the senses 
through our assembly programme, as a philosophical 
backdrop to the children’s interaction with the world about 
them. Not the traditional 5 sensory senses; but the ‘WOW’ 
senses. These can be described as:

1) A sense of awe and wonder: the ability to perceive 
greatness in whatever is around you, and to put it simply, 
to say ‘Wow!’ when so inspired by what you see.

2) A sense of time and place: the gift of understanding the 
‘here and now’ in the great scheme of things. 

3) A sense of size and scale: the skill of understanding 
perspective, whether of physical proportions or of 
emotional dealings.

“Affection, appreciation and respect for their natural surroundings” are the central tenets of a sustainable mind
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The weave
Perhaps the idea of the layers lying on top of the curricular 
and pastoral provision is slightly misleading, especially 
when a ‘weave’ of really quite complex arrangement is a 
more suitable analogy; the horizontal strands are the year 
groups and the vertical strands represent the subjects. The 
extra-layers are intended to infiltrate the fabric, either 
threading their way into the weave laterally – such as the 
TOT Projects and ACE – or vertically, such as the Garden 
and Adventure programmes.

Whether vertical, lateral or even sprinkled like the Forest 
Schools sessions, the programmes represent a framework 
of experiences that encourage healthy outdoor activities, 
and a positive understanding of the essentials of life. We 
consider that as a suitably important foundation for the 
children’s first educational years.

Anecdotal evidence is bountiful. Even originally sceptical 
staff consider the children are more balanced, focused and 
enthusiastic as a result of their outdoor experiences. As 
it stands, I cannot give any empirical evidence to support 
the claim that we run the most effective programme, and 
I would be foolhardy to do so. However, I feel affirmed 
that the weave of programmes and activities, and the 
landscape that they take place in, does cover a considerable 

mileage to combat the modern phenomenon of  ‘nature 
deficit disorder’, which describes the increasing number 
of children who are seeing the outside world through 
little more than a window or a screen. Thankfully, there 
is also increasing evidence being published that the 
experiential outdoor learning that we are promoting, when 
done properly, can be supremely effective in enhancing 
the different components of a child’s development. For 
example, studies comparing the cognitive, social, creative 
and physical performance of children who have attended 
Forest Schools themed nurseries outperform those in 
‘standard’ nurseries.  

Social responsibility
While schools such as Barfield develop their own programmes 
independently, it is also encouraging to know that there 
are moves ahead at a national level to permanently embed 
meaningful and change-based education about sustainable 
matters. IAPS is developing an initiative called Education 
for Social Responsibility which promotes the knowledge, 
skills and values required for a more sustainable future. It 
encourages school communities to act in more responsible 
ways; through all areas of the curriculum, pastoral provision 
and through operational procedures, to ensure that pupils are 
prepared for the changing world they face.



24 PREP SCHOOL Reflecting the best in the prep & junior school world

Citizenship

Promoting active 
citizenship
Emma Taylor explains how schools can become involved  
with the Free The Children movement

This summer has brought with it perhaps more than its 
fair share of education-related headlines, in between the 
sunshine and showers. 

One debate, about the nature and importance of teaching 
citizenship, has particularly stood out. How does 
citizenship fit into the classroom, if at all? At a recent Free 
The Children event, the Secretary of State for Education, 
Michael Gove, said that citizenship should mean “giving 
young people a voice and a chance to make a difference.” 
We’re inclined to agree. For us, citizenship is listening 
to children as young as five discussing global inequality; 
citizenship is a class collecting food to donate to their 
local foodbank; it is ten thousand children in a room 
listening intently to His Holiness the Dalai Lama speak 
about the power of young people to change the world. 
Our free workshops, assemblies, campaigns and youth 
empowerment event, We Day, help schools to promote 
citizenship as an active – rather than a passive – subject, 
both inside and outside the classroom.

And that’s just how Free The Children started. In April 
1995, at the age of 12, Craig Kielburger gathered together 
a group of his school friends with the goal of ending child 
labour. Craig had read an article in his local paper with 
the headline: ‘Battled Child Labour: Boy, 12, Murdered’. 
He was struck by the raw but courageous story of a boy 
his age named Iqbal Masih, who was born in Pakistan 
and sold into slavery at the age of four for roughly ten 
pounds. Six years of his short life were spent chained to a 
carpet-weaving loom. Following his release by child rights 
activists, Iqbal captured the world’s attention by speaking 
out against child labour. Eventually, Iqbal’s wide media 
coverage caught the attention of those who wished to 
silence him. At the age of 12, Iqbal lost his life defending 
the rights of children. 

Craig concluded from Iqbal’s story that the bravest voice 
can live in the smallest body, and, with the help of his 
friends, vowed to fight the injustices that had claimed 
Iqbal’s life. Today, Free The Children aims not only to free 
children from poverty, neglect and exploitation, but also to 
free young people domestically from the notion that they 
are powerless to make a positive difference in the world.

We achieve this by offering our free active citizenship 
programming to schools across the UK. Oxford House 
School, a traditional nursery and preparatory school for 
girls and boys aged 2½ to 11 years in Colchester, first 
became involved with Free The Children last summer. 
This year’s Form VI have since participated in workshops 
run by our young, dynamic speakers, learning more about 
global issues and developing their leadership and teamwork 
skills. After the first visit, Headteacher Kate Golding 
remarked that “[The speakers] were fantastic. We had such 
an interesting and informative morning – it was good 
to see the children being encouraged to find their own 
answers and they responded so well. I am convinced that 
the session will have a lasting impression on them.” And it 
certainly did. The pupils decided that they wanted to make 
a difference to children’s lives in India by helping provide 
a community with a source of clean water. They planned 
a cake sale and a coin collection at school, read stories 
about children living in India, and developed their creative 
writing skills by composing stories of their own. 

At Free The Children, we recognise that rewarding young 
people for their hard work is crucial. So, back in 2007, 
Free The Children started We Day – now the largest youth 
empowerment event of its kind. We Day is a stadium-
sized educational event that brings young people together 
to defy apathy and lead global change in any cause they 
choose to embrace. We Day is free to attend: schools earn 
their tickets through taking one local and one global action 
to make the world a better place.

Through We Day, Free The Children provides a platform for 
passionate and inspiring speakers to be heard on a diverse 
range of issues. Past We Days have hosted speakers and 
performers such as His Holiness the Dalai Lama, former 
U.S Vice President Al Gore, Mikhail Gorbachev, Sir Richard 
Branson and Holly Branson, Nelly Furtado and Justin Bieber. 

Free The Children is excited to bring the inaugural We 
Day UK to Wembley Arena on 7 March 2014. Up to 
10,000 young people in Year 6 and above from all over the 
UK will have the chance to attend the event, and tickets 
will be allocated to registered schools on a first-come, 
first-served basis. 
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What is unique about We Day is that it is not just a one-
day event; rather, it marks the start of We Act, a free, year-
long school citizenship programme and support system 
for pupils and schools. We Act allows young people to turn 
their inspiration into tangible results by engaging in local 
and global awareness-raising and fundraising actions. Free 
The Children actively supports schools through We Act 
by providing them with campaign kits containing lesson 
plans, fundraising suggestions, posters, and teacher how-
to guides to help make it as easy as possible to make a 

difference. Your school can register for We Act and for free 
tickets to We Day now at www.weday.com/uk. 

Research shows that investing time in citizenship education 
has the power to affect not only the lives of children less 
fortunate than ours, but the lives of our children, too, and 
that true citizenship is about encouraging young people to 
achieve their full potential. We look forward to working with 
you, as teachers educating our bright young children, to help 
make this happen.

Find out more at www.freethechildren.com/uk.

About Free The Children
Founded in Canada in 1995 by international activist 
Craig Kielburger, Free The Children is an international 
charity and educational partner that believes in a world 
where all young people are free to achieve their full 
potential. Free The Children’s domestic programmes 
educate, engage and empower hundreds of thousands 
of young people in the UK, North America and around 
the world. The organisation’s international projects have 
brought more than 650 schools and school rooms to 
children and have provided clean water and sanitation, 
agriculture and food security, health care and alternative 
income to one million people around the world.

Free The Children is always looking to engage more 
schools in our programming. We are able to offer prep 
schools free speeches and workshops, trip opportunities, 
lesson plans and classroom activities. If you are 
interested in getting your school involved in any of our 
free programming, please get in touch. You can contact 
Jessica Bentley-Jacobs, Director of Free The Children 
UK, on 020 7921 4305, or on Jessica@freethechildren.
com to find out more. We will happily work with you 
to devise a programme that best suits your school 
and allows you to take advantage of all the exciting 
opportunities we have on offer.

We Day is a platform for passionate 
and inspiring speakers to be heard on 

a diverse range of issues
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The OIQ 
Factor
In an extract from their new book,  
William Powell and Ochan Kusuma-Powell  
explain how schools can raise their  
Organisational Intelligence Quotient 

Many, perhaps even most, educational systems have 
got school improvement wrong. The authorities attempt 
to address the issue as a technical challenge. They are 
simplistic in their approach and often perceive schools as 
machines in need of repair or factories to be re-tooled. So 
the politicians and bureaucrats tinker with league tables, 
new curricular models and merit pay for teachers, spend 
vast amounts of money, make a great deal of noise, and 
ultimately have little or no positive impact. 

Schools are extremely complex organizations, in part 
because we invest in them our most precious assets – our 
children. Unlike businesses or commercial enterprises, 
schools have a multitude of success indicators, some of 
which are extremely difficult to quantify and may be time 
delayed by many years. 

Simplistic and superficial approaches to improving student 
learning simply don’t work because school improvement 
isn’t a technical challenge; it is an adaptive one. It 
requires a change not just in behaviours and skills, but 
in values, beliefs and even identity. In a results-oriented 
age, impatient and frustrated school reformers may 
perceive this approach as a ‘soft’ option. However, any 
review of outstanding and improving schools will clearly 
demonstrate that high-quality student learning is tied 
to school cultures that embrace learning for all. Raising 
organizational intelligence is all about re-culturing schools. 

More than 20 years ago, Roland Barthes (1990) wrote 
that school improvement is an inside-out process. It needs 
to come from within the school itself, from teachers and 
school leaders. More recently, Michael Fullan (2001) wrote 
that we don’t need school reform or re-structuring, we 
need school re-culturing. School re-culturing is an internal 
process that cannot be mandated or imposed from outside. 

Robert Garmston (2012) opens his recent book by asking 
the question: ‘What dynamics have enabled some schools 
to become islands of optimism?’ What forces conspire 
to allow some schools to develop a collective sense of 
responsibility for student learning? What conditions 
contribute to that collective efficacy that is so evident in 
some of our most effective schools?’ 

The answer to these and many other questions relating 
to high quality and improving schools comes to reside 
in transformational learning – the type of learning 
that makes schools more collectively intelligent; more 
cognitively, socially and emotionally smart. This book is 
for teachers and school leaders who are looking for ways to 
raise the organisational intelligence quotient (OIQ) of their 
classrooms and their schools. 

What does a school with a high OIQ factor look like? First 
of all, it is a place where teachers and students want to 
be. The buildings hum with activity seven days a week: 
athletes practice; musicians rehearse; actors memorise 
their lines and the yearbook staff work late hours to meet 
deadlines. The hum of activity is punctuated with laughter. 
Woven into the fabric of productivity is enjoyment. 

In a school with high OIQ, teachers share a common sense 
of mission. They are intrinsically motivated and there is 
a culture of relational trust. They talk about ‘our’ school 
and ‘our’ students. Work and play become wonderfully 
confused. Territoriality is replaced by interdependence and 
accountability is second to responsibility. Teachers perceive 
themselves not as learned, but as learning. 

Pride and humility walk hand-in-hand. Professional 
satisfaction runs high and yet there is no sense of 
complacency. Ideas are scrutinised in an atmosphere 
of respect, and listening is valued at least as much as 
speaking. Leadership isn’t rationed but is seen as a human 
right. There is positive peer group pressure, without 
insidious competition. The collective efficacy is contagious. 

These are the schools we need and it is up to teachers to 
deliver them. Politicians, the central office, even building 
principals by themselves cannot mandate transformative 
change. Teachers and school leaders must address such 
adaptive challenges. We need to reclaim our profession one 
school at a time.

Bill Powell and Ochan Kusuma-Powell serve  
as consultants for Education Across Frontiers.

The OIQ Factor is published by John Catt Educational, 
£14.99, and available from www.johncattbookshop.com
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Gifted and talented. It is what we all wish for our children, 
isn’t it? The chunky toddler clutching a rugby ball and 
tearing around the garden, bringing a gleam to his or her 
father’s eye ... the three year old who can pick out a tune 
on the piano but has never had a formal lesson ... both are 
equally amazing to us as loving parents and grandparents, 
and both will go on to do amazing things, of course. But 
not necessarily in sport or music!

The saying goes that ‘All children are gifted - some just 
open their packages earlier than others’. As parents we 
will all agree with this and it is our belief in our children’s 
potential and the value of opportunity that prompts us 
to make the choice to invest in a prep school education, 
making the commitments and sacrifices that go along with 
this. After all, one of the great benefits of a prep school 
education is the wide range of opportunities that our 
children can explore from an early age, giving every child 
the chance to find his or her niche.  

However, while the range of opportunity is important in 
unlocking each child’s success, it is only perhaps a third 
of the story. The other two thirds are equally important 
and perhaps more mundane than we might have imagined, 
making the peaks of success all the more attainable. It is 
easy to view incredible athletes, musicians and suchlike 
as being preternaturally talented or a breed apart from us 
mere mortals, but it is wrong. The research suggests a far 
more encouraging explanation.

Purposeful practice, opportunity and belief
Carl Ericsson, Malcolm Gladwell (Outliers and Bounce, 
2008), Matthew Syed (Bounce, 2010) and Carol Dweck, 
Professor of Pscychology at Stanford University propose 
that the three most important factors that are shared by 
the highest achievers are:

Purposeful practice: aiming to get better each and every 
time something is done. Not simply repetition but 
progression with guiding and constructive criticism.

Opportunity: having the chance to explore new activities 
as well as the physical gifts/limits each child has. (A 5’ 2” 
adult is highly unlikely to become a professional basketball 

player, no matter how much practice takes place but does 
have other opportunities because of his/her size.) 

Belief: perhaps the single most important feature in any 
child’s progress and fulfilment. A preparedness to fail 
in the pursuit of improving is vital. All children need to 
wbelieve in themselves and they need the belief of every 
single significant adult in their lives, allowing them to 
dream but keep their feet on the ground. As adults, we 
need to demonstrate a preparedness to let our children fail 
while showing we believe in them all the more because of 
that failure.

The spirit of these three ingredients is the bedrock of the 
best prep school education, developing rounded, confident 
and resilient young people. These three factors should be 
nurtured and inculcated through the development of each 
and every child in our schools, working in partnership 
with you, as parents. In a world where personal qualities, 
skills and values are as important to our children’s futures 
successes as academic qualifications, we are in a unique 
position to foster self-belief, opportunity and purposeful 
practice, helping to develop the mindset of success 
alongside superb opportunities.

While there are no guarantees that your child will be the 
next Chris Robshaw or Jessica Ennis, it is certain that the 
opportunities available to children in our prep schools are 

Unwrapping the 
‘gifted and talented’
Adam Gibson, Headmaster of Wellington Prep School, takes  
a fresh look at the approach to identification and of provision  
for gifted and talented pupils

Purposeful practice

OpportunityBelief



28 PREP SCHOOL Reflecting the best in the prep & junior school world

Gifted and talented

the best they have ever been. In order to make the most of 
these, we all have a responsibility to nurture each child’s 
self-belief and understanding of the benefits of purposeful 
practice. In doing so, we will help each of our children 
develop the qualities they will need to thrive in their lives 
that lie ahead, as well as building the next generation of 
sporting, musical, artistic and academic stars...

Case study 1 – purposeful practice: 
violinists at the Music Academy of  
West Berlin
In 1991 Anders Ericsson led one of the most extensive 
investigations ever conducted into the causes of 
outstanding performance. Ericsson conducted a thorough 
and detailed set of interviews with violinists at the 
Music Academy of West Berlin. Music is an area where 
individuals are quickly labelled as ‘Gifted and Talented’ 

from an early age and these musicians in their late teens 
and early twenties had been divided into three groups.  
The first group of students were those who were going 
to become international soloists, the ‘supertalented’. The 
second group of students were those who were likely to 
play in the world’s top orchestras, but not as the soloists.  
The third group of students were studying to become 
music teachers; perhaps the most worthwhile of any 
musical roles but a course where lower standards were 
required.

The analysis of individuals’ musical histories showed 
them to be incredibly similar with just one exception. The 
exception was the number of hours spent on purposeful 
practice. The best violinists had all practised 10,000 hours.  
The next best group had clocked up an average of 8,000 
hours and those who were to become music teachers 6,000 
hours. On its own, this is statistically significant but even 

One of the great 
benefits of a prep 
school education 
is the wide range 
of opportunities 
that our children 
can explore from 
an early age
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more striking was the exclusivity of these groupings.  
No-one who had practised 10,000 hours failed to make 
the top category, nor were there any musicians in the top 
category who had practised significantly less. In other 
words, the rule was unbroken; in this study, purposeful 
practice was the only factor that distinguished the 
most successful. Ericsson and his team concluded: “The 
differences between expert performers and normal adults 
reflect a life-long persistence of deliberate effort to improve 
performance.” A similar study of British musicians found 
that the high achievers learned no faster than others per 
hour – they merely did more hours.

Case study 2 – opportunity: Canadian ice 
hockey players
Ice hockey is a huge sport in Canada, rivalling professional 
football in Europe in terms of its popularity. A career as a 
professional hockey player is highly competitive and highly 
desired, and if you are Canadian, you are far more likely to 
be successful if you were born early in the calendar year. 

The reason for this is simple. Age groups in Canadian ice 
hockey run in line with the calendar year and ice hockey is 
a sport where physical power and co-ordination are critical.  
Therefore, when representative squads are selected for nine 
and ten year olds, those children born earlier in the year 
have a significant physical advantage. Once selected, squad 
members receive better coaching, play alongside better 
team mates and play many more games than non-squad 
members. By the time a squad player reaches his teenage 
years, with the benefit of better coaching and all that extra 
practice under his belt, he really is better, so he is the one 
more likely to make it to the Major Junior A league, and 
from there into the big leagues.

A study found that almost 40 per cent of youth hockey 
players playing in representative squads were born in January, 
February or March. By comparison, only 5 per cent of those 
players were born in October, November or December.

This pattern can be noted again and again. Ben Oakley 
of the Open University, 2012 observed that: “In 2009, 

professional English youth academies (aged 16-20 years) 
were grossly over-represented by players with birthdates 
in a three month period: 57% of youngsters were born in 
September, November or December whilst only 14 per cent 
celebrated their birthday in June, July or August.” (The 
selection year runs from 1 September to 31 August).

When a child is born can have a big impact on that child’s 
chances of sporting success; an impact that has nothing to 
do with recognising potential but everything to do with the 
luck of timing and the opportunities that can bring.

Further reading:
Bounce: The myth of talent and the power of practice,  

Matthew Syed, Fourth Estate, 2010
Outliers: The story of success, Malcolm Gladwell,  

Little, Brown and Company, 2008
Mindset: How you can fulfil your potential, Carol Dweck, 

Ballantine Books, 2006
The Talent Code: Greatness isn’t born, it’s grown, Daniel Coyle, 

Random House Books, 2009

“The differences
between expert
performers and
normal adults reflect
a life-long persistence
of deliberate effort to
improve performance”



Bring the world of animals into your classroom 
with FREE teaching materials from the 
International Fund for Animal Welfare (IFAW).
New FREE Cats, Dogs and Us DVD available 

exploring the world of cats and dogs and meeting 

learning objectives in Key Stage 1 and 2 English, 

science and PSHE-citizenship. The cross-curricula 

toolkit includes a teaching guide, multiple lesson

plans, a colourful student magazine and poster,  

an 18-minute film, an art and writing contest  

and much more.

Ears 
Sensitive ears can move around to 

find sounds. A cat’s hearing is four 

times as sensitive as a person’s.  

They can hear the quietest squeaks 

of a mouse.
Eyes
Cats’ eyes have a special layer that 

helps them see in low light. It also 

makes their eyes seem to “glow.”

Fur
A cat’s fur can be long or 

short, curly or sleek, and a 

range of colours.

Whiskers
Whiskers are part of a cat’s sense 

of touch. They help the cat feel the 

space around it.

Tongue
A cat’s tongue is scratchy. It is 

covered with tiny hooks. The hooks 

help a cat clean itself.

Legs
Cats can run faster than humans.  

They can jump high and far. They 

can leap six times their own body 

length. That’s like a human jumping 

the length of a bus!

Paws
Cats have soft, silent paw pads 

that help them sneak up on prey.

Claws
Cats have hooked claws. Their claws 

help them hunt and climb. The claws 

are kept inside their paws when not in 

use. This keeps them sharp. 

Spine
A cat’s spine is long and flexible, 

perfect for leaping and pouncing.  

It also allows a cat to curl into a 

circle to sleep.

Tail
A cat’s tail can bend from base 

to tip. Cats use their tails for 

balance. They also use them to 

communicate.

Cats are amazing animals. They have been part of our art and 

culture for 9,000 years. Ancient Egyptians worshipped cats.  

They even made them into mummies! Vikings kept cats on 

their ships as hunters and companions. The Islamic Prophet 

Muhammad loved cats. Cats are often a symbol of good luck, 

such as in Russia and Japan. 

Domestic cats haven’t changed much from their wild ancestors. 

They look like their feline cousins the tigers, leopards and 

jaguars. Even though they look like their wild cat cousins, 

domestic cats rely on people to care for them.

The incredible cat
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Animal Action  

Education

Animal Action is supported by:

Cats, Dogs and Us
Teaching guide and Pupil magazine

Primary education (ages 8-10)

Dogs come in all shapes and sizes, from tiny to towering. 

But all dogs came from one ancestor - the wolf. Scientists 

say that wolves and dogs are actually the same species!
How did wild wolves become friendly dogs? It was 
probably a two-way deal. Ancient wolves found food near 

human campfires. These wolves made their homes near 

people. Wolves and humans both hunt and live in groups. 

Wolves and people realised they could work as a team. 
Calm, friendly wolves stayed closer to humans. They passed 

on their friendly behaviour to their pups. Over time, wolves 

became dogs.

The outstanding dog

Head
Humans have created different breeds 
of dogs with different shaped heads. 
Their heads may look so different from each other that they appear to be from completely different mammals. For example, the skull of a collie is as different from the skull 

of a Pekingese as a cat skull is from a 
walrus skull. Nose

Dogs are famous for their sense of smell. They can smell 10,000 times better than humans. Dogs find food, 
friends and mates using their sense of smell. 

Mouth
Dogs pant when they are hot or stressed. It helps them cool down.

Ears
Dogs have excellent hearing. They can hear higher 
sounds than humans can hear. Dog ears come in 
many shapes and sizes. Some stand up and some 
are folded.

Fur
A dog’s fur keeps it warm in cold areas. It protects the dog from the sun in hot areas. Dogs shed or grow fur when the seasons change.

Body
Dogs have many different body types and sizes. They range from about 1 pound (0.5 kg) to about 220 pounds (100 kg) in weight.

Legs
Dogs were originally built to walk or jog many miles. Some breeds of dogs have been bred with shorter legs. These breeds dig in the dirt or crawl through low spaces to hunt animals.

Tail
Dogs use their tails for communication 
and balance. A dog’s tail tells you a lot 
about how a dog feels.

6 Cats, Dogs, and Us | Pupil magazine                                      
 Animal Action Education

FREE
Teaching
 materials

Register to receive the DVD at:  
www.ifaw.org/education-register-uk,
call 0207 587 6700 or  
email animalactionweek@ifaw.org

Alternatively you can download the 
pack and watch the companion film at  
www.ifaw.org/cats-dogs-and-us-uk
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Environmental education

How environmental 
education 
programmes can 
help your pupils
Jo Hastie explains why the International Fund for Animal  
Welfare can benefit teachers and pupils

Most children have an affinity for, or at least an interest 
in animals, meaning that lessons with animal content 
are more likely to capture pupils’ attention. Research 
conducted since the early 1990s has revealed that children 
prefer texts that contain animal characters and animal 
content, to those materials that do not.

Teachers have found that environmental education 
programmes that feature animals are not only good for 
animals and the environment; they are good for children 
too. Numerous studies have shown that environmental 
programmes improve critical thinking skills as well 
as students’ motivation to become more engaged and 
enthusiastic about issues and learning. Such programmes 
also help to promote academic achievement including 
better performance in standardised tests in reading, 
maths, writing and science. 

Additional benefits in a study in the USA also revealed 
reduced discipline and classroom management problems 
in classes where environmental programmes were 
taught, as well as greater pride in and ownership of 
accomplishments from the pupils. Evidence gathered from 
the study of 40 schools indicated that students learn more 
effectively within an environment-based context. Teachers 
reported their students gaining a more comprehensive 
understanding of the world; advanced thinking skills 
leading to discovery and real-world problem solving as well 
as an increased awareness and appreciation of the diversity 
of viewpoints within a democratic society. 

Students at the study schools enjoyed reading about nature 
and their community – topics that interested them, and 
were more likely to develop skills to become more capable 

and confident readers, writers and speakers. 

Studies have shown that programmes that promote the 
principles of humane education, which focus on building 
empathy and respect for all living things, support moral 
development in children and can instil a long-lasting 
sense of responsibility for others, both animals and 
people through animal-related lessons that teach respect, 
kindness and compassion.

Correlation
Researchers also have found a correlation between cruelty 
to animals and violence towards people and shown that 
integrating humane education into the classroom affects 
the way that children treat each other, leading to a 
reduction in school violence and bullying. 

All of these factors explain why the International Fund for 
Animal Welfare (IFAW) believes that our environmental 
education materials can benefit teachers and pupils, whilst 
also encouraging pupils to examine and discuss what 
makes animals special and why we should be concerned 
about ensuring they survive and thrive. 

Founded in 1969, IFAW saves and protects animals 
around the world. Each school year, IFAW’s Animal 
Action programme launches new animal-themed teaching 
resources in eight languages (plus Braille) and 18 countries. 
The free programme engages more than 5,000,000 
students, teachers and families worldwide each year. 

We aim to provide young people around the world with the 
knowledge and tools they need to take positive action on 
behalf of animals and the environment and to build the 
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attitudes and behaviours needed by the next generation of 
responsible decision makers.

Our latest DVD film and print resource Cats, Dogs and Us 
introduces young people to the many very special qualities 
that these very common animals have, and to the different 
ways that people live with cats and dogs across the world 
and in different cultures. In fact, cats and dogs live side-by-
side with people in every country and on every continent 
except, perhaps, Antarctica.  The pack will also help pupils 
understand the unique relationships these two species have 
shared with human communities for thousands of years 
and contains a wealth of information on the physical and 
emotional needs of animals that are central to so many 
children’s lives. 

The free-toolkit is a cross-curricula resource, meeting 
learning objectives in Key Stage One and Two literacy, 
science and PHSE-Citizenship. It contains a colourful, 
lively student magazine, an 18 minute file, two teaching 
guides (for ages 5-7 and 8-10), multiple lesson plans and 
student worksheets, a wall poster and a Take Action 
guide and family pledge. There is also an entry form 
for our annual art and writing contest, with winning 
entrants featured in a poster distributed to schools 
across the UK. This is more than just a contest: artistic 
expression has been shown to be closely linked to 
academic achievement, social and emotional development 
and civic engagement.

Feedback from teachers to our previous resources have 
found the packs informative, engaging and easy to use. 
They have noted how the resources help pupils develop 
more informed opinions on particular issues and help them 
become more motivated, interested and enthusiastic about 
animal welfare.  

You can register to receive a free copy of the Cats, Dogs and 
Us DVD and emails about any new free materials from 
IFAW as they become available at www.ifaw.org/education-
register-uk. You can also order the pack by calling 0207 
587 6700 or emailing animalactionweek@ifaw.org. 
Alternatively you can download the pack and watch the 
film at www.ifaw.org/cats-dogs-and-us-uk. 

You can also find other Key Stage 1 and 2 resources at our 
website www.ifaw.org/lesson-plans-uk. This includes Big 
Trunks and Tiny Tales, a pack to help your Key Stage 1 pupils 
learn about elephants including a colourful magazine about 
these gentle giants, a teaching guide with cross curricula 
lessons, a classroom poster and a set of activity masters, as 
well as a Big Cats pack which includes non-fiction reading 
passages on tigers and lions that provide practice with 
informational text, writing exercises to help students 
organise and share their thoughts and opportunities to get 
creative designing posters and other crafts.

Studies have shown that programmes that 
promote the principles of humane education,
which focus on building empathy and respect 
for all living things, support moral development
in children and can instil a long-lasting sense
of responsibility for others, both animals 
and people



Studies have shown that environmental 
programmes improve critical thinking 
skills as well as students’ motivation
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Partnerships in 
PE and sport: the 
Olympic legacy
Former Headmaster Malcolm Tozer reveals the results of a survey 
of partnerships between state and independent schools 

In her foreword to the recently published Physical Education 
and Sport in Independent Schools, HRH The Princess Royal 
wrote: ‘I take this opportunity to congratulate all teachers 
and coaches working in independent schools who have 
inspired generations of their pupils to achieve well-being 
and fulfilment through sport.’ She did not, however, wish 
teachers and coaches to rest on their laurels.  First she 
encouraged them ‘to review their current practice, question 
its purpose and assess the outcomes’ so that standards 
would continue to rise; and, secondly, she threw down a 
challenge:  ‘I urge them to find ways of extending their 
influence to pupils who have not had the good fortune to 
attend their schools. That would be a truly Olympian legacy.’

The 94 privately-educated members of Team GB did well 
at last summer’s magnificent London Olympic Games. 
They comprised 17% of the largest ever 542-strong British 
Olympic team – 46 men and 48 women. The percentage 
was below that for the 2004 Athens and 2008 Beijing 
Games because the UK, as hosts, could compete in all 29 
sports instead of having to win places in about 22, and 
these extra sports – basketball, football, handball, table 
tennis, team volleyball, water polo and wrestling – included 
not a single privately-educated sportsman or sportswoman. 
Without these extra sports, the independent school 
contribution rises to 24% and represents a steady increase 
from Sydney (13%), Athens (21%) and Beijing (23%) – an 
average of 20% over the four Games.

The importance of the independent school contribution 
becomes more obvious when actual performance at the four 
Olympic Games is analysed. Nearly three-quarters (74%) of 
the privately-educated team members reached the final or 
top-eight in their best event, an achievement matched by 
less than half (42%) of the rest of the team.  That difference 
increases slightly when medallists are counted. The number 
of members of Team GB who won medals rises steadily from 
48 at Sydney to 112 at London – it must be remembered 
that each member of medal-winning groups, for example 
relay squads in athletics and teams in hockey, receives a 

medal.  Overall, the one-fifth of Team GB that was educated 
privately won one-third of the British medals. Sportsmen 
and sportswomen educated at independent schools 
performed well when the competition was sharpest.

The strong contribution of independent schools to 
international sport is not limited to the Olympic Games. 
One only has to look at the composition of rugby union 
and lacrosse teams for the four home countries or at the 
England cricket and rifle-shooting teams – and, where 
appropriate, for both men and women. It was not always 
so. State-school educated sportsmen and sportswomen 
won the lion’s share of Britain’s 24 medals at that 1988 
Olympic Games in Seoul: only ten of the 48 medallists 
had been educated privately. That year just four of the 12 
newly-capped players for England’s rugby union team came 
from independent schools. It was a similar story in cricket, 
where just one of the ten new caps awarded that summer 
went to a former pupil of an independent school. In 
short, state school pupils rightly dominated international 
sport in 1988 and most of them would have attended 
comprehensive schools.

These are the facts behind The Princess Royal’s challenge. 
The standard of sport in the independent sector has steadily 
improved since the 1970s, when physical education began 
to win its place on the timetable of most public and prep 
schools, whereas it has slipped in most state schools. In 
the 1970s independent schools learnt much from informal 
state/independent school partnerships: conferences and 
courses, matches and championships, and the appointment 
of state-educated PE teachers. The Princess Royal suggests 
that now is the time to repay the debt.

Her Royal Highness’s text was approved by the General 
Secretaries of GSA, HMC, IAPS, ISA and SoH and they 
subsequently appointed Kevin Doble, Headmaster of 
Shrewsbury House School and Chairman of the IAPS 
Sports Committee, to lead the independent schools’ 
response to HRH’s challenge. I volunteered to help him. 
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We decided to start by exploring current state/independent 
partnerships in physical education and sport. With the 
permission of Simon Carder, the district secretary, all 
heads in IAPS District 4 (West) were asked at the end of 
the spring term of 2013 to provide information on the 
state of play in south-west England and South Wales. 
Thirty of the 38 schools replied, two sending separate 
reports for their pre-prep and prep departments. Some 
information about the remaining eight schools was 
gathered from their websites and newsletters.

The heads were asked to provide examples of state/
independent partnerships in the following categories:

•	 playing team v team matches against state schools;

•	 entering pupils or teams for local competitions that 
are also open to pupils from state schools;

•	 inviting pupils from state schools to join in activities 
at your school;

•	 organising activities at your school for pupils from 
local state schools;

•	 joining in adventure activities with pupils from local 
state schools – cub camps, for example;

•	 allowing local state schools or youth groups to use 
your school’s facilities;

•	 sharing teachers or coaches with local state schools or 
youth groups;

•	 sharing in-service training with local state schools or 
youth groups;

•	 taking gymnastic shows, dance performances and the 
like to local state schools or youth groups;

•	 encouraging pupils to compete for district and county 
teams and for local clubs; and

•	 joining in local charity events.

We found that 31 of the 38 schools (82%) engage in 
partnerships with state schools and local communities 
through physical education and sport. Most mentioned 
that they also forge partnerships in other areas such as 
music and drama.

Most, 30 or 79%, enter their pupils for local competitions 
that are also open to pupils from state schools and the 
majority, 24 or 63%, play team sports against local state 
schools. Several schools mentioned the difficulty in 
maintaining such fixtures; some reported that they were 
reluctant to relinquish long-standing fixtures if state 
schools could not guarantee regular matches; and a few 
met rejections from state school headteachers.

Half of the schools, 19 or 50%, allow their facilities to be 
used by state schools and local clubs and nearly half, 17 or 
45%, organise special activities at school for the benefit of 
pupils from state schools. About a third, 14 or 37%, invite 
pupils from state schools to join in activities with their 
own pupils.

About a quarter, 9 or 24%, share teachers or coaches with 
local state schools or youth groups and the same number 

encourage pupils to compete for district and county 
teams and for local clubs. Slightly fewer, 8 or 21%, join in 
adventure activities with pupils from local state schools 
– cub camps and forest schools are examples – a figure 
matched by those who share in-service training with local 
state schools or youth groups.

Just a few schools, 3 or 8%, take gymnastic shows, dance 
performances and the like to local state schools or youth 
groups, or join in local charity events.

We found the responses most encouraging, so we have now 
arranged for similar surveys to be conducted by regional 
groups in different parts of the country, one for each of the 
other four associations: GSA, HMC, ISA and SoH. Soon we 
shall have a good snapshot of current state/independent 
partnerships in physical education and sport. If another 
IAPS District would like to contribute to the survey, we 
shall be very pleased to hear from it via tozer.peandsport@
gmail.com.

Malcolm Tozer was Headmaster of  Northamptonshire 
Grammar School and Wellow House School

Physical Education and Sport in Independent Schools is 
published by John Catt Educational, £15.99

Available via www.johncattbookshop.com 
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Life as an evacuee
Retired school chaplain Tom Farrell traces his experiences 
as an evacuee against the background of World War ll in his 
fictionalised memoir Tim Oliver, evacuee 

A six year-old, uprooted, at 24 hours notice, from his 
Liverpool home and transplanted, together with sister, 
Shirley, his football and a pile of Beanos, to a farm tucked 
away in the sleepy Shropshire countryside. That was ‘Tim 
Oliver, evacuee’, alias me, Tom Farrell.

As well as a means to tell my story, I also wanted to provide 
children studying the Second World War with an informal 
introduction to life as one of their peers experienced it. 

Adolf Hitler had acted. Germany’s bombers had invaded 
Poland and demolished Warsaw, its beautiful capital city. 
England and London might be next. (And after that…
Liverpool?) The world had suddenly become a very 
dangerous place. Children in strategic cities and sea-ports 
up and down the country had run for cover, and Tim and 
Shirley had become ‘evacuees’. 

But not for long. The bombers didn’t turn up, (anxious 
parents wanted their kids back, despite government 
advice to stay put and safe) and, by Christmas, most of 
the evacuees, including the ‘Olivers’, were back at home, 
(wondering why everyone had bothered with the sticky 
tape, gloomy black-out curtains, gas masks and smelly, 
claustrophobic air-raid shelters). 

Then, in May, (when the nation had lowered its guard and 
normal service had been resumed at Dovedale Road Junior 
School), the enemy arrived on the doorstep (‘blitzing’ its 
way through Norway, Denmark and the low countries 
and into northern France) or, to be exact, six-and-a-half 
minutes’ flying time away. (The so-called ‘phoney’ war had 
become a reality.) 

Dog fights
Soon ‘dog-fights’ were being fought in the sky over the 
south and London, and, by August, the Luftwaffe was 
heading north with orders to burn the Mersey docks, 
and close the door to aid from Britain’s Empire and the 
United States. Tim and friends now faced the unthinkable 
prospect of sweet-rationing. 

Almost as seriously, they were caught in the first air-
raids. Two nights of terror for Shirley, but, for Tim, sheer 
excitement … (with sirens, gas masks, the throbbing sound 
of Dornier bomber engines, search lights criss-crossing 
the inky darkness, ack-ack guns banging away hopefully, 
the crunching sound in the distance of exploding bombs, 
but occasionally too close for comfort … ) including a bit 
of private enterprise – an illicit, dressing-gowned sortie in 
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search of highly-prized shrapnel. Then a hasty return to 
the country hideaway, evacuees again. 

They were the ‘private’ sort of evacuee. Unlike most of their 
friends who had been herded onto trains and shunted off en 
masse to stay in the homes of complete strangers, Tim and 
Shirley were billeted at Crab Mill Farm, home of the Everson 
family, in Colemere, a tiny village north of Shrewsbury, 
where their Mum had holidayed in previous years with her 
parents. 

Living in one great park
For the next twelve months, they were country kids 
with the war going on, literally, over their heads. Their 
‘safe house’ lay directly under the flight-path of bombers 
flying north on their night-time missions. Shirley worried 
constantly about Mum and Dad on the receiving end. 
But, for Tim, it was fun, like living in one great park, 
with no railings or ratty park-keepers, endless scope for 
wide games…‘fox and hounds’, ‘cops and robbers’; and, at 
harvest, ‘rabbit-running’ – opportunities to test the speed 
he had inherited from his father. 

For other entertainment there was the rare treat of a Flash 
Gordon or Hopalong Cassidy matinee at the ‘local’ cinema, a 
three mile walk away. On the crackly farm ‘wireless’ they 
could listen in to Children’s Hour and with a bit of luck, pick 
up the occasional rumour of war … Battle of Britain, with 
emotional, ultra patriotic commentary by their country 
‘Dad’, and the sinking of The Bismarck. 

There was a down-side, especially for Tim. The martinet 
headmistress of the local school, with laser eyes and 
muscular arm, wasn’t at all happy with the sudden influx 
of evacuees. She was convinced that this city boy spelt 
trouble for her ‘innocent’ village lads, and made life tough 
for Tim. The local ‘innocents’, too, made it clear that city 
boys weren’t wanted, and should go home. 

But if life at school was a trial, farm life more than made 
up for it. They had their special jobs, their ‘war effort’ as 
their new Mum pointed out … “We canna’ fight, but we can 
all do our bit”. Shirley, still a very reluctant evacuee, helped 
with the dairy. Tim, meanwhile, rapidly metamorphosed 

into a proper ‘Shropshire Lad’, proud of his self-styled roles 
of chief egg-collector, and deliverer of milk to fierce Mrs 
Fowkes’ cottage before school). The best job of all though, 
on Saturday mornings with the village lads, was flattening 
all of the village’s used tin-cans, (which were then carted 
off to Midland factories and made into bombs, bullets and 
things). 

Life on a dairy farm had its special advantages, too. 
Whilst almost everyone in the country suffered from the 
stringencies of war-time rationing, the evacuees were saved 
by the Crab Mill cows! And there was another bonus. Tim 
couldn’t believe his luck to discover that the farmer wasn’t 
as strict as his dad. 

No favouritism
No favouritism was shown either to the farm children or 
the evacuees. Everything was shared fairly. They were all 
‘family’ in the best sense. Muriel the farmer’s daughter 
realised how unhappy Shirley was, and did her best to 
cheer her up. Joe, the farmer’s son proved to be a great 
chum, but, to fulfil the headmistress’s worst fears, was 
easily led into trouble by his city ‘brother’. 

Mum and Dad made the laborious, sixty mile trek - by bus, 
ferry, train, and another bus, to visit on Saturdays; but 
when the bombing started Mum usually came on her own, 
Dad had an important role as a fire-watcher back at home. 

Then, out of the blue, Germany declared war on Russia, the 
Luftwaffe lost interest in burning the Mersey docks, and 
the evacuees went home, Shirley was very happy to be on 
her way home, although she had developed St Vitus Dance, 
a serious nervous disorder, which went on for a year. As 
the doctor said, she was one of the unsung war casualties. 
Tim, however, was in two minds, torn between whether he 
wanted to be a farmer or a footballer. 

He had learnt very little at the village school (where eight, 
nine- and ten-year-olds were squeezed together to be 
taught as one class. Back in Liverpool, he was put in a slow 
stream, with little chance of gaining a grammar school 
place. Enter Grandma Farrell with funds to find a place at 
the Collegiate Prep department and an automatic place in 
the senior school, a vast pile with a thousand pupils, where 
he continued to struggle. 

His grammar school ‘career’ was hardly noted for academic 
brilliance. But he could shine at sport athletics in particular 
and left with Victor Ludorum after his name. It was the start 
of a successful track career, being British AAA champion 
at both 400 metres hurdles (1957) and 800 metres (1960). 
Now all that chasing over the Shropshire countryside 
was paying off! He set a new British 400 m hurdles 
record, captained the British team at the 1958 European 
Championships and represented Britain at the 1956 
(Melbourne) and 1960 (Rome) Olympics. 

After fourteen years’ teaching, he was ordained in 1971. He 
was chaplain to the British track and field team at the ill-
fated Munich Games (and subsequently school chaplain at 
Dulwich College, London). 
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satips Art Exhibition

satips Art 
Exhibition 2013 
Michèle Kitto reports from The Downs Malvern on another 
exceptional year for the satips Art Exhibition

The Downs Malvern hosted this year’s satips Art 
Exhibition, always a most prestigious event. Not only did 
we have the backdrop of the Malvern hills, we had the 
most fantastic school hall to display the work.

 A private view on the Saturday for Headteachers and heads 
of art was opened by David Prentice as guest of honour, 
a local artist with a glittering CV to his name. Heads of 
art and heads were able to view the exhibition and have 
a chance to mingle, share ideas, and plan projects for 
the next year from the amazing array on display. Every 
prep/junior school in the country is invited to send eight 
pieces of artwork – either 2D or 3D – to the exhibition to 
represent their school. To have works of art from 3-year-
olds hung with 13-year-olds really is impressive. This 
exhibition celebrates the work of the child as an artist and 
the Sunday afternoon private view and tea for exhibiting 
children and their families is always a huge success and 
gives the boys and girls such a buzz to be in an exhibition 
with other children.

Simon Mellor, art coordinator, and Alastair Cook, Head, 
are to be congratulated for creating such a wonderful show. 
It is a huge team effort and I know that they galvanised the 
staff to get this show up and also down.

As ever the standard was exceptionally high. I have been 
co-ordinating this event for 12 years now and I see no 
repeats – each year the art teachers pull off some fantastic 
project work and children create individual responses.  
It really is the ‘art show of the year’ and a not-to-be-
missed event. Considering it is free to enter and you get a 
wonderful morning of CPD meeting other art teachers at 
the private view, it really is worth getting involved.  To top 
that, your pupils get to feel so special having their work on 
display and hung like a professional gallery. 

It is so important to keep arts at the forefront of what 
we do, when they are often being neglected in the 
state sector. However, the independent sector keeps 
the flame burning bright. Often seen just as an easy 
option, art challenges children academically, socially 
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I have been co-
ordinating this event 
for 12 years now and I 
see no repeats – each 
year the art teachers pull 
off some fantastic 
project work and 
children create 
individual responses  
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satips Art Exhibition

and emotionally. It is far from the easy option, juggling 
so many plates to make sure that each child is working 
individually at their level and stretching themselves to 
push ideas and take risks. Is this not what education 
should be about? When we want learners to be active and 
creative, we would do well to remember that it is not all 
about what we learn in a CE subject that shapes us as a 
person. A love of the arts gives you an interest (and for 
some employment) for life, not bad really! 

Each school hosts the exhibition for two years and 
then passes the baton on. Next year St Rowan’s School, 
Hawkhurst, and we look forward to another exciting 
exhibition and venue.
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English

This year in my classroom I have seen boys in wigs with 
cowboy pistols, rhinestone hats, policemen and sneaky 
prisoners, ladies of old and their Knights of the Round 
Table. I have been a Texan balladeer, a news reporter, a 
performer of poetry, a traditional storyteller, I have sung 
ballads and arrested murderers to name just a few.

The possibilities for role play in English are endless and 
the engagement that such apparent silliness enables is not 
to be underestimated. It can be surprising how the simple 
act of putting on a hat or wearing an apron can bring less 
confident students out of their shells. The freedom it 
allows older students to engage in meaningful play is also 
of enormous benefit in unlocking their imaginations and, 
crucially, in using talk as the basis for writing.  

Teacher-in-role is one of my favourite methods of teaching. 
I am not content for my students to have all the fun so I 
frequently take on roles, break into accents and song and 

create frames for speaking and listening by taking on a 
role. I recognise that as a drama graduate this is slightly 
more natural and easier for me but it has long been 
acknowledged that role play and drama can be a valuable 
part of teaching and learning across the curriculum. Rather 
than restricting yourself to the usual hot-seating and 
interviewing activities why not take drama and dressing up 
just a tiny bit further? 

Before you scoff and think your students are too old for 
such childish capers I urge you to try it out and witness the 
enlivening effect it has. There is also sound pedagogical 
argument to support this undertaking. However, before 
you read about that, first just think about the day-to-
day pressure that our students experience. Think of the 
amount of time they spend sitting at a desk, writing, 
thinking, working out ...

Collaborative learning and the peer support that it offers 
plays an integral part in this kind of learning and often not 
in the way you expect. Those students who may struggle 
in a writing task may be the ones leading the more able 
students in tasks that require creative thinking or a more 
abandoned approach. The way that this enables students 
of differing abilities to access the curriculum is invaluable. 
Take the study of Shakespeare. I am a firm advocate of 
mixing the literary canon with contemporary texts but 
Shakespearean language can bring challenges both to 
those of high and low ability. There are a number of ways 
that teachers help students to address these problems but 
I have yet to find anything that works as well as a few 
bouffant dresses, hats and sticks. Stripping Shakespeare 
back to its characters and story is a great way to bring the 
texts alive and it gives students an appreciation of the 
way such classics are intended to be performed) and it 
also gives them an understanding of the text that reading 
and watching does not always do. Personal engagement is 
certainly very memorable and measurable. 

So, how does it work? Let’s take Y6, who have been 
learning about narrative poetry and ballads. As part of our 
exploration I have been allowing students to dip into the 
costume box and perform their ideas about the ballads, 
finding out about rhythm as they walk around the room 

Dressing up: not 
just for pre-prep
Anna McGarry from St Edward’s and Highlands Schools, Reading 
challenges our perception of dressing up and the role it has to play 
throughout a prep school curriculum
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chanting their tales and exploring characters and stories 
through performance. With Y8 I put the whole class in 
role for a whole unit of work that forces students to solve 
problems, work together, adapt their language, develop a role 
and record ideas and notes. This, eventually, leads to writing 
tasks as students take evidence from our murder mystery 
‘work’ and use that for formal and report writing pieces. 
After some mild protestation from one or two students, I 
have found that they all love to wear their hats, dresses and 

moustaches, doing so with that classic pretence of disdain 
and dislike, but with clear enjoyment playing at the corners 
of their mouths. Most, however, are simply delighted.

So next time you plan a unit of work, could you find room 
for a bit of dressing up? With the new National Curriculum 
placing emphasis on talk across the whole curriculum, 
and its importance as the basis of writing and analytical 
enquiry, planning may well be in the pipeline. Go on, don a 
hat, you might be converted!

Asking students to 
dress up can have an 
‘enlivening effect’
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Photographer of 
the year

Thank you to all the schools who took the time to enter the 
2013 Prep School Photographer of the Year competition.

We had almost 250 entries from dozens of prep and junior 
schools up and down the country, including a number of 
first-time entrants.

The high quality of the photographs ensured that the 
judging process was a tough one and the editor and design 
team were impressed with the range of subjects and 
imagination demonstrated by entrants.

After a lot of thought, we decided that the winner is 
Serena Slatter of Beaudesert Park in Minchinhampton, 
Gloucestershire. Serena’s photo (above) was beautifully 
composed, bright, clear and inventive. Well done Serena.

Our second-placed photo (right) came from Huw Binfield 
of King’s School in Chester. Said Andy Hollingworth, J4 
teacher at the school: “The ‘diablo’ craze has continued to 
be popular here at King’s and Huw snatched a first rate 
portrait in the playground, his classmate Lucy waiting for a 
high throw to return.”

Siena Cheli, with some help from her classmate Angel, wins 
third-place with her entry (left). Siena and Angel are from 
Airthrie School in Cheltenham. 

All three will receive digital cameras courtesy of John Catt 
Educational, the publishers of Prep School.

Details of how to enter next year’s competition will feature 
in the Spring and Summer issues. Once again, thank you to 
all the schools and pupils who sent in entries.
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Risk-taking

Embracing the 
challenge of  
school trips
Mountain guide Mark Walker says if we want young people to 
succeed in life we must allow them to experience challenge 

As an Alpine Mountain Guide and former teacher, 
I regularly look for opportunities to work with young 
people in the mountains. Challenge is frequently seen 
as a positive thing for young people to experience. 
Nevertheless, allowing children to embrace challenge and 
deal with its potential positive and negative outcomes 
is controversial, especially, perhaps, because of the risk 
associated and the fear of failure.

I had the pleasure of taking an 11-year-old ice climbing 
the other day. The aforementioned little lady was Esme, 
sister to one, daughter to two and an inspiration to all. 
Now Esme takes no prisoners in her life, her killer death 
stare is effective at 4ft. A pretty handy byproduct of all this 
is a driven and mature little hero. An old head on young 
shoulders, one may say. 

I love working with young people but exposing such a little 
one to the Cairngorm winter environment was not a task 
to take lightly. Esme is not your average little girl and nor 
was the weather that day. With the obvious heightened 
duty of care, ensuring safety was only one priority in my 
day. To send her away thinking the mountains are worth 
coming back to was the real challenge. Creme Eggs were to 
form a central role in this.

Horses have a central role in Esme’s life, particularly one 
nag called Lucky. I don’t like horses and, as we wandered 
into the Northern Corries, horse banter kept us going, her 
explaining the pros and me exaggerating the cons. We 
soon arrived at the bottom of Esme’s chosen route ... Fiacell 
Couloir. Creme Egg Break 1.

Now Es is a special little girl but I don’t take any chances 
on icy snow slopes so we harnessed and cramponed up and 
moved together up the snow slope heading to the narrows. 
There were a few teams around and I must admit I was 
rather proud to be tied to this little lady as she carefully 
and efficiently dealt with the ground before her. Throwing 
her a few coaching tips we arrived at the first belay for 
Creme Egg Break 2.
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Risk-taking

It was wall-to-wall ‘traditional climber types’ with 
moustaches you needed licences for. But Esme pumped 
those modified Nomic ice axes deep into the bomber neve 
and cruised to the top of the first icy step. 

Children, as many will know, can go from elation to total 
disaster in a matter of moments. Keeping the flow with 
buoyant optimism is the key. 

Arriving at the Col prior to the final pitch and facing a mini 
descent with the abyss below, the wheels wobbled a fraction. 
This merited a change of strategy for me. With Esme super 
close to me, we used a short rope to gain access to the notch. 
With Creme Egg Break 3 offered and immediately refused, 
this strong little hero pinned her ears back, engaged forward 
thrusters and topped out on her first ice climb. 

As a IFMGA Guide, I’ve had the pleasure of working all 
over the world on rock, ice and snow. What a privilege it 

is to help others achieve their lifetime aspirations. As I 
looked at Esme I wondered if it is possible to have a more 
rewarding day in the mountains. 

If you want young people to succeed in life you must allow 
them to experience challenge. Society shelters children 
from hardship and potential failure. But they can handle 
failure, and they grow from the experience. Too much 
failure is, of course, counter productive but without 
challenge they will never know how far they can go. I look 
forward to my next adventure with Es, perhaps she will be 
leading me.

Mark Walker works as a Mountain Guide,  
in summer and winter, from his home in  

North Wales and throughout the European Alps. 
www.markwalkermountaineering.co.uk

Children can handle 
failure, and they grow 
from the experience
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International 
Britten Music 
Course
Nathan Waring, director of music at Gresham’s, reveals a unique 
musical project to commemorate the centenary of World War 1

From modest beginnings in 2011, the International 
Britten Music Course at Gresham’s, has grown to become a 
well-respected five-day residential summer music course, 
attracting some of the most talented young musicians 
across the country. Located at Gresham’s Prep School in 
Holt, Norfolk, the course takes advantage of first-class 
music facilities in a large, purpose-built music school which 
in 2012 was the first of its kind in Europe to become an 
All-Steinway School.

In the year of Benjamin Britten’s centenary, Gresham’s 
International Britten Music Course has come of age. By 
taking the inspiration from Britten’s own beliefs that a 
composer should be part of his own community, Gresham’s 
has been instrumental in commissioning a major new choral 
work in conjunction with a local community choral society 
in an example of how a school and a community group can 
work with each other to create something truly uplifting. 

The 2013 International Britten Music Course saw over 
thirty participants between the ages of 8 and 13 years 
from schools across the South-East (Buckinghamshire, 
Suffolk, Norfolk, Cambridgeshire, London, Surrey) and 
Europe performing together under the dynamic leadership 
of Artistic Director Tom Appleton. Tom is guest conductor 
of the National Youth Choirs of Great Britain, has worked 
extensively with the Hallé Youth Choir and is musical 
director of the King’s Lynn Festival Chorus. It only takes 
Tom a few moments on the first day to turn an assortment 
of children into energetic arm-waving helicopters, circling 
snapping sharks, or vocal beatboxers after which they 
happily follow him into a world of music, from Allegri to 
Gershwin and Vivaldi to Britten!

The International Britten Music Course is unashamedly 
choral in focus with participants attending daily morning 
singing workshops with Tom. The afternoons are spent 
in instrumental workshops (from piano trios to string 
quartets and wind bands) or enjoying a range of activities 
on the school fields with a member of Gresham’s games 

staff. The course is fully residential and the youngsters 
have full use of Kenwyn boarding house under the care 
of housemaster Nick Thomas. Even the children with no 
boarding experience take to it very quickly, with plenty of 
hot chocolate and matron’s excellent cheese toasties to go 
round.

Young musicians benefit from the intensity of study that 
the music course provides and what has been particularly 
encouraging to see over the years is how the most 
experienced students share their knowledge with those 
who have had fewer opportunities. Every child on the 
course is encouraged to perform a solo in one of the three 
concerts that take place over the five days. The Soloists’ 
Concert takes place on the stage in Big School, the same 
stage that the course’s namesake often performed on as 
a boy at the school in the late 1920s. As a member of an 
instrumental ensemble, every youngster also performs in 
the Ensembles’ Concert which takes place in Gresham’s 
Memorial Chapel. Led by Gresham’s music staff, these 
groups provide an additional opportunity to learn new 
repertoire and gain valuable ensemble skills playing 
alongside new friends. All concerts are open to parents, 
some of whom have chosen in the past to stay in one of 
North Norfolk’s beautiful coastal villages during the period 
of the course.

The main performance focus, however, is on a major choral 
work that is performed on the last night of the course. 
Traditionally these have taken place in the opening concert 
of the annual Kings’ Lynn Festival. Past performances have 
included:

2011 Allegri: Miserere, Vivaldi: Gloria, with European 
Union Chamber Orchestra

2012 Tippett: A Child of our Time, Gershwin: Porgy & Bess

2013 Britten: Rejoice in the Lamb and Friday Afternoons

 Handel: Zadok the Priest with Crispian Steele-
Perkins (trumpet)
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In 2014, the International Britten Music Course will be 
commemorating the centenary of the beginning of World 
War 1, with a commission of a major new choral work from 
British composer Patrick Hawes. Patrick is best known 
for being the former composer in residence at Classic 
FM and for being commissioned to write the Highgrove 
Suite for HRH The Prince of Wales. Most recently he has 
directed the Choir of New College Oxford and the Royal 
Philharmonic Orchestra for his new album for Decca 
records.

As ambassador for The Prince’s Foundation for Children 
and the Arts, Patrick is keen to involve children in his 
compositions and has written the work specifically for the 
2014 International Britten Music Course to perform with 
Sheringham & Cromer Choral Society. The choral society, 
which celebrated its 80th anniversary in 2013, regularly 
performs around North Norfolk and I have been fortunate 
to be their conductor since 2011.

Our commission for 2014 has won support from not 
only the Imperial War Museum who are coordinating the 
World War 1 Centenary (@IWM_Centenary on Twitter) but 
also Arts Council England which has awarded the project 

£31,110. This, along with additional funding, will ensure 
that the partnership between Gresham’s and Sheringham 
& Cromer Choral Society will continue.  This will benefit 
the community and the participants of the music course, 
who will perform the premiere of Patrick’s new work with 
the English Chamber Orchestra, and soprano soloist Elin 
Manahan Thomas in Norwich Cathedral next year.

Places are still available for the 2014 International Britten 
Music Course which will run from Tuesday 8th July to 
Saturday 12th July. The course is open to children between 
8 and 13 years of age and participants are expected to 
be competent singers and to play at least one musical 
instrument to ABRSM grade 4 standard or above. 

For further information and a booking form,  
contact Fiona Ross, Music Administrator, on

Email: fross@greshams.com
Telephone: 01263 714626

Or visit: www.greshams.com/enterprises/grasshopper-
camps/international-britten-music-course

Follow the International Britten Music Course  
on Twitter: @greshamsbritten

Young musicians benefit 
from the intensity of 
study that the music 

course provides
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Conference

It’s a zoo out there
Samantha Kirwan, Head of Preparatory, St Dominic’s High School 
for Girls reflects on attending the GSA Junior Heads’ conference

On Monday 13th and Tuesday 14th May GSA junior 
Heads from across the country met at the Nottingham 
Belfry Hotel for a conference entitled ‘Fit for Purpose’ 
and you certainly had to be fit to participate in one of the 
workshops at the end of the first day. The conference was 
well attended with delegates travelling from far and wide to 
meet with like-minded individuals and to share the passion 
of single-sex education for girls.

Trisha Lee from ‘Independent Thinking Limited’ and 
the Associate and Artistic Director of MakeBelieve Arts 
opened the conference with her interactive keynote lecture, 

‘Memorable Schools’. Albert Einstein wrote: ‘Education is 
what remains after one has forgotten what one has learned 
in school.’ So, how can we ensure that our schools are filled 
with memorable experiences? How can we make sure that 
the children who attend our schools arrive each morning 
willing to learn and excited by what the day has in store? 

Trisha believes that our brain is hardwired to make sense 
of the world through story and it all starts at an early 
age through role play. NASA scientist and storyteller, 
Kendal Haven, wrote in Story Proof: The Science Behind the 
Startling Power of Story (Libraries Unlimited Inc., 2007): ‘We 
rely on stories like we rely on air, water, sleep and food. 
Storytelling is an intrinsically human thing to do.’ Trisha 
believes fully in this philosophy. MakeBelieve Arts is a 
theatre and education company offering innovative, high-
quality programmes to develop the creative, emotional 
and cognitive potential of children and young people from 
Foundation Stage to Secondary. 

Stories are certainly paramount to a child’s development 
and as adults I am sure that we can remember stories being 
read to us by teachers and other adults that still remain 
our favourites today, and that we pass down to our own 
children. Trisha asked five year olds to say what a story 
was; they replied: ‘magic’ and ‘the thing your Mum tells you 
before you go to bed’. They said that stories could be found 
in a ‘story hole’ or with a bookworm. And where do they 
live? They live in your head and in your heart of course! 
Trisha looks at ways of engaging pupils through story 
across the curriculum including in numeracy and science, 
so as to make the lesson memorable and therefore the 
knowledge and experience lasting with the child. Story has 
the potential to increase our memory by 100 per cent. 

Trisha certainly made this keynote lecture engaging and 
memorable by involving the Heads in a number of hands 
on activities. Her company believes it is important to 
support pupils emotionally in their learning if you want 
school to be memorable for them. There should be fun 
and enjoyment in the learning. So Trisha got us thinking 
about how numeracy can make us feel and she then turned 
this into performance poetry. She then demonstrated how 
algebra can be used in stories for children in Year 4 and 
above, how odd and even numbers were taught to a Year 
2 class with the creation of the character ‘Even Man’ and 
his arch nemesis ‘Odd Ball’ and how prime numbers can be 

More people in the
UK than ever are 
experiencing problems
regarding their
emotional health, so
Head Teachers are
having to think about
wellbeing for
themselves and
their staff.
Happy staff are
required for creativity
to happen
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remembered through actions. She certainly demonstrated 
the words of Vivian Gussin Paley: ‘To present an idea in 
story form is to give children a tree to climb from which to 
view the entire forest.’

The next workshop was with Lynne Walley from Synergia 
Coaching, ‘Right People at the Right Time: being in the 
Room’. This session provided an opportunity to look at 
leadership styles and how to deal with different members 
of a team. It was a light hearted take on the topic of team 
dynamics and how we communicate with our staff. Its 
aim was to focus on dealing with the different traits and 
character types in the school setting. 

Lynne explained it was important to know and recognise 
your own style of leadership before being aware of the 
style of others that you communicate with and manage. 

We had to look at twenty statements and indicate on a 
scale 0-3 whether we behaved like this. We then had to 
plot the scores to find out whether we were a lion, monkey, 
dolphin or elephant. This was based on the works of the 
motivational speaker, Nigel Risner. If you were a lion your 
personal traits were single-minded, visionary, straight 
forward, purposeful and persevering. Monkeys are playful, 
energetic, extrovert, lively and persuasive. Characteristics 
of a dolphin are: caring, nurturing, supportive, patient 
and relaxed. If you are cautious, meticulous, deliberate, 
sceptical and formal you are likely to fall under the 
elephant category. 

The challenge as a Head is to be a zookeeper, to understand 
the contributions and values that others can offer and 
to work out how to harness their differences in talents 

Are you a lion, monkey, 
dolphin or elephant?
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and skills. Mark Twain wrote: ‘You shouldn’t try to teach 
a pig to sing. It’s a waste of time and it annoys the pig.’ 
There were no pigs in this scenario but the same principle 
applied; in order to communicate with others effectively 
you have to recognise their communication styles. The 
master zookeeper has to manage the different animals, 
realising why clashes occur and how to get the best from 
an individual by appealing to their strengths and ways of 
working. Monkeys require short-term schedules, lions like 
the opportunity to have some authority, dolphins need 
specific plans to be outlined, and elephants enjoy having a 
structure or framework to follow.

The character analysis prompted some interesting discussions 
about the ‘animals’ in our ‘zoo’. We thought about how we 
could apply the principles presented to make our leadership 
effective. What sort of animals would be a good addition to 
our team? What tasks could we give our animals to avoid 
clashes? How could we help our animals grow?

John McCormack, founder of Skip2BFit, now gave the 
‘animals’ a chance to have some exercise. John told us he 
came from a boxing background, having once been ranked 
number two ABA Heavyweight in the UK. He has always 
believed that skipping is the best exercise you can do, 
so after finishing boxing he decided he wanted to bring 
skipping back into schools by modernising it. The skipping 
workshops use a rope that counts the skips that you do, 
giving children instant feedback. The sessions have been 
shown to motivate pupils (by trying to increase their 
number of skips), improve attainment levels, enhance self-
esteem and produce positive attitudes to learning, giving 
children the “Yes Factor” as John calls it. One school used 
the Skip2BFit programme and were in the top 2 per cent 
nationally for progress made between KS1 and KS2 as a 
result. The skipping also gives children the basics for all 
sports, for example: balance, timing and footwork.

A blueberry bush for an outdoor learning environment was 
up for grabs at the conference. John set the challenge … the 
Head who did the most skips in two minutes to the theme 
from the film Rocky was the winner! What shocked most 
people overall was how long two minutes was! There was 
lots of huffing and puffing, but it certainly gave the Heads 
an appetite for the dinner to follow. 

Hilary French, GSA president and Headmistress of Central 
Newcastle High School GDST, addressed the delegates after 
dinner about the theme of community and the ‘GSA in 2013’. 
She talked about the sense of togetherness in single-sex girls’ 
schools and that feeling of community was certainly evident 
at the conference too. Hilary encouraged the development 
of cluster groups – plenty of networking happened over the 
two days – and mentioned how GSA schools can be involved 
together in October’s International Day of the Girl.

The second day started with a workshop from Rosanne 
Musgrave, deputy general secretary (member support) of 
the Association of School and College Leaders, entitled 
‘Investigations: the good, the bad and the downright 
unhelpful …’ This involved considering how we can go 

about making an investigation productive and useful. How 
can we avoid upsetting colleagues? And how can we involve 
them in the process in a positive way? 

Rosanne explored the challenges of conducting an 
investigation and highlighted the things to do and the 
things not to do when preparing a water-tight report that 
is suitable and fit for purpose. She explained that if an 
investigation is done badly it can be detrimental; it can be 
overturned because of mistakes. As such it is important to 
have staff who have been trained in this situation. It was 
evident that a school needs clear policies on investigations 
and the procedures involved; they should outline fair and 
efficient arrangements with prompt actions. Rosanne 
guided us through a scenario of a possible investigation 
and the importance of establishing the facts.

The final keynote address was ‘What is wellbeing made 
of?’ Jonathan Bockelmann-Evans is an emotional 
health consultant who believes that the success of any 
organisation depends on the emotional health of the 
individuals working there. He also believes that the head 
of the organisation carries the ultimate responsibility 
for employees’ emotional health. In the UK, more people 
than ever are experiencing problems with their emotional 
health (much of this is due to the economic climate), so 
Headteachers are having to think about wellbeing for 
themselves and their staff. Happy staff are required for 
creativity to happen.

Jonathan provided some practical techniques to improve 
wellbeing, including something he called 7/11 breathing. 
When we are relaxed we breathe in more quickly than 
when we breathe out; this is reversed when we are stressed. 
Breathing can influence our psychology, so breathing in for 
the count of seven and out for eleven is good for anxiety. 
Being Creative, Relaxed, Active and Practical can also take 
our mind off anxiety. As humans we are programmed to 
be creative. Getting enough sleep and finding time to relax 
are important. Exercise for wellbeing is essential and if 
we do something practical – such as booking a holiday or 
decluttering our desks – this can make other problems 
seem sortable.

Jonathan emphasised the importance of not buying or 
chasing wellbeing. Instead he emphasised the importance 
of decreasing anxiety, as wellbeing is our ‘default’ setting. 
As humans we need to have our own basic emotional 
needs met; wellbeing is all about being human. The closing 
seminar was positive and inspiring, a fitting conclusion to 
the ‘Fit for Purpose’ GSA Conference theme.
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Handwriting

National Schools 
Handwriting 
Competition 2013
Patricia Lovett MBE judges the National Schools Handwriting 
competition and reflects on this important skill in a digital age 

Kate Walsh was one of the successful players in the UK 
Hockey Team at the London Olympics last year, taking her 
team to win a bronze medal against New Zealand. It was 
particularly remarkable as she had broken her jaw and so 
had to wear a special support mask. Despite the pain she 
played important finals matches with this injury. 

The day after her operation to fix the injury, Kate received 
a letter from another Kate, this time HRH The Duchess of 
Cambridge. The hockey Kate said: ‘I was so struck by her 
beautiful handwriting and it was written on a lovely card.’

There have been other recent newspaper articles 
commenting on handwriting, and a number of these have 
suggested that, with computers, sending texts, phones, 
emails and so on, there will be no need for children to be 
taught handwriting in the future. I am pretty sure that it is 
likely that this was said when typewriters were first invented 
and then used commercially at the end of the nineteenth 
century. I remember that this was also talked about when 
fax machines were demonstrated on television in the third 
quarter of the last century, and no doubt this was repeated 
when emails first became the paperless way to communicate.

Indeed, texts, emails and voice messages are very easy 
and very convenient. However, they convey nothing of the 
sense of care that someone has put aside time to sit down, 
gather their thoughts, find their paper and pen, and write 
to someone. What would you prefer to receive if you needed 
cheering up, or were missing someone, or someone is 
writing to thank you for doing them a huge favour? I doubt 
that Kate Walsh would have even made a comment had she 
received just a text from the Duchess of Cambridge, and it 
certainly wouldn’t have been quoted in this way.

I sometimes wonder why handwriting is the Cinderella of 
the learned skills. You can now avoid reading by listening 
to talking books. You can even avoid walking by using a 
segueway, which is remarkably manoeuverable. But there 
are few newspaper articles about reading or walking not 

having to be taught in the future because machines can 
take over this function.

Reading, walking, singing, dancing and handwriting all 
have to be learned. And yet only the last of this list seems 
to be singled out as the one skill that can be dispensed with. 
It is, though, the one skill that can make such a difference 
to how people are perceived. Rarely is reading well or 
walking elegantly commented upon, yet here we have a 
great Olympian saying how impressed she was by Her Royal 
Highness’s handwriting. As a trained professional scribe, 
I am fortunate in that I am able to address envelopes so 
that they look attractive and so that they tend to get to the 
named recipient, even if the inside may contain a complaint! 
I also really try to ensure that my writing is neat and legible 
(a particular burden of being a judge of this competition!).

There are many children whose handwriting deserves 
comments as praiseworthy as those of Kate Walsh about 
the Duchess’s. These are all the winners, runners up and 
highly commendeds in this year’s competition.

In many age groups selecting winners was extremely 
difficult. Letters were well formed, heights of ascenders 
were appropriate and descenders extended as they should. 
Cursive writing was regular and even and, although it is 
always difficult if trying to do ‘best’ writing, there was a 
feeling of rhythm and flow in the scripts.

When handwriting was comparable, choices were made on 
placement on the page and whether the drawings, if any, 
outweighed the look of the writing. Perhaps these points 
could be borne in mind by teachers for next year. 

It always helps if there is time to write the poem out once, 
so that awkward letters and joins such as the join (or not) 
of the letters f and a in ‘face’ in the younger age groups’ 
poem, or the letters e/v/e join in ‘never’ in that for the 
middle range of ages are resolved, and that placement on 
the page is considered, and then, once problems have been 
sorted, to write the poem out again.
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Handwriting

I am sure, though, that if any of the children whose 
handwriting has been singled out for praise in this 
competition ever wrote to an Olympian, favourable comments 
would also be made about how beautiful their writing was.

The art of letter writing is fast dying out. When a letter 
cost nine pence it seemed but fair to try to make it worth 

nine pence ... now, however, we think we are too busy for 
such old-fashioned correspondence. We fire off a multitude 
of rapid and short notes, instead of sitting down to have a 
good talk over a real sheet of paper.

The Sunday Magazine. 1871

Winners
CLASS A Winner
Olivia Pearson, Age 6,  
Beechwood Park

Age 4
1. Ishita Mohapatra, Wakefield 

Girls’ High Junior School
2. Charlotte  Litchfield, Oakwood
3. Jocelyn Thompson, Birchfield

Age 5
1. Isabella Hirst, Red House
2. Anika Jayne Campbell,  

Home educated
3. Gabriel Swati, Red House

Highly Commended
Josephine Parker, Ashfold

Age 6
1.  Hannah Jessop, Wakefield Girls’ 

High Junior School
2.  Sreeja Bhakta,  

St. Helen’s College
3.  Shreya Tharmalingam,  

St. Helen’s College

Highly Commended
Eleanor Cassie, Ashfold
Isabelle Eynon, Red House

CLASS B Winner
Oliver Ross, Age 8, Kingshott

Age 7
1. Ana Kennefick, Oakwood
2. Thomas Steel, Ashfold
3. William Ashforth, Red House

Highly Commended
Evie de Quincey Adams, 
Cheltenham College Junior School
April Huelle, Reougemont Prep
Sienna Piper, Farringtons

Age 8
1. Lou Duval, The Firs
2. Lotty Smith, High March
3.  Sienna Hammond,  

Kingshott

Highly Commended
Hinako Ishida, Avenue House
Olivia Brooks-Merino, Junior 
King’s, Canterbury

CLASS C Winner
Eliza Mantovani, Age 9,  
Derwent Lodge

Age 9
1.  Daniyal Shahid,  

Prospect House
2.  Navika Singh,  

St. Helen’s College
3.  Honor Alexandra Smith, 

Claremont Fan Court Prep

Highly Commended
Beatrice Paul, Cargilfield

Age 10
1. Eloise Wheaton, Kingshott
2. Izzy Shellabear, Ashfold
3.  Alice Wetton,  

St. Bernard’s Prep

Highly Commended
Lilly Nowers, Seaton House

CLASS D Winner
Lunjika Nyirenda, Age 11, 
Cargilfield

Age 11
1. Ella Coulthard, Cargilfield
2.  Nikhita Sangha,  

St. Bernard’s Prep
3.  Mahmoud Ghoneim,  

St. Helen’s College

Highly Commended
Rory Spencer-Nairn, Cargilfield
Isabella Johns, Rowan Prep

Age 12
1.  Joe Donegan, Ardingly College 

Prep
2.  Tasie Milne,  

Windlesham House
3. Anthony Cho, Sandroyd

Highly Commended
Ben Macleod, Cargilfield
Polly Jones, Kingshott

Age 13
1. Olivia Hyde, St. Faith’s
2.  Farirai Chikengezha,  

Red House
3.  Laura Douglas-Hamilton,  

St. Hugh’s, Faringdon

Highly Commended
Scarlet Field, St. Faith’s
Daniel Hoole, St. Faith’s

Age 14
No winners

Staff
1. M White, St. Faith’s
2.  Helen Beavis,  

Beechwood Park
3.  Fiona Brockhurst,  

Salisbury Cathedral School

Highly Commended
Yvette Simpson,  
Truro High Prep School
Cathy Lawrence,  
St. Edmund’s Junior School

And for the most 
impressive collection of 
entries overall:
Winning School: Cargilfield
Runner-up School: Kingshott
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Today, more than ever, young people face a myriad of challenges. With the advent of so-called 
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Cyber bullying and the widespread availability of sexual content are just two examples.
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World Class Schools series

The OIQ Factor: 
Raising your 
school’s 
organizational 
intelligence
A fascinating book for teachers and school leaders who are 
looking for ways to raise the organizational intelligence 
quotient (OIQ) of their classrooms and their schools. Ideal 
for educators who perceive themselves as the facilitators of 
learning - for students, for colleagues and for themselves
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Skiing

Thriving on healthy 
competition
Children can learn a host of transferrable skills through skiing

The satips Ski Championships: 1,504 skis, 752 students, 188 
prep schools, 12 gates, 1 winning team ... Everyone loves facts 
and figures and there’s no denying that so often in sport, we 
hold our breath for the photo finish or those milliseconds to 
display on the clock. As a parent it doesn’t matter if you’re 
watching an Olympic final or your 11-year-old in their first 
ski competition; each is equally as exciting and each takes 
your breath away, one just as much as the other. 

If one looks beyond these facts however, sport at every 
level brings to the surface lasting friendships, rich 
experiences and lessons for life. In Prep School’s Summer 
Term 2013 issue, Michèle Kitto talks of ‘learned skills, rich 
experiences and good memories’ helping children to thrive 
and it is exactly these experiences that satips promote 
through their annual prep school ski championship. 

The competition brings together prep school children 
throughout the country to demonstrate their skiing 
prowess. The event is wildly competitive but hugely good 
fun. As with any competitive event, disappointment 
is matched by elation but the children learn to thrive 
on a healthy competitive drive, to handle pressure and 
to demonstrate sportsmanship when things do not 
necessarily go as planned.

In the same edition, Michèle writes of the current demands 
and time constraints that the academic curriculum places 
on students. She also mentions the incredible importance 
of building new experiences through sport and extra-
curricular activities. Competition is critical, but what is 
even more telling is the time spent before the competition, 
and the bonding experiences throughout. The experiential 
richness of the event is a testament to the excellent work 
of schools in preparing the entrants, and also to the efforts 
of the organisations that make it easy for children to take 
part in high-level sport and coaching. 

Activity centres such as Skiplex Ski Slopes and Airkix 
Indoor Skydiving both promote teamwork, co-operation 
(whilst either flying or skiing!), setting realistic goals 
and working hard to achieve these goals. Centres such as 
these provide after school kids clubs, holiday camps and 
individual and group lessons are built on the same core 
beliefs as the SATIPS ski competition. First and foremost 
the aim is to promote enjoyment and development, but 
there is also the important goal of maximising both 

through healthy competition, teamwork, sportsmanship 
and appropriate behaviour.

We do not have to look far in sport to see the great 
influence that this coming together as a team encourages 
(and enriches) individual success. Last year we saw Chris 
Froome selflessly sacrifice his medal glory for that of 
Bradley Wiggins. During this year’s Tour de France it has 
been Froome’s year to shine and while the rest of Team Sky 
worked relentlessly to get him the yellow jersey. Moments 
like this, and individuals like these, are fantastic role 
models for children competing in all kinds of sport. If 
during the racing at the SATIPS Championships, a team 
of four pupils can work together and support each other 
during moments of nervous tension, moments of intense 
pressure, and moments of seemingly uncontrollable 
excitement then it is likely that it will be they who excel, 
and not just on the ski slopes. 

As the new academic year approaches, now is the time for 
fresh horizons and new beginnings. Whilst academia may 
well be the focus of your child, expand their experiences 
through competitive sport and watch the positive effect 
that it has on the rest of their life. The first thing you 
could do is visit www.skiplex.co.uk to kick-start their 
skiing development and prepare them for the SATIPS Ski 
Championships in May 2014. 
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satips CPD
For more information on any of the satips courses below, please contact Sarah Kirby-Smith, course director on coursedirector@satips.com

Classics
1 Oct Quo Vadimus? - the future of Classics in Prep Schools Wellington College

Drama
14 Oct Putting on a school play - practical advice for teachers new to this task Lambrook School, Berkshire 

Early Years
12 Nov Foundation for Learning: getting the basics right London Mathematical Society 

18 Nov Tackling Problems with Reading, Spelling, Handwriting and Grammar London Mathematical Society

2 Dec Maths and the new primary curriculum - everything you need to know London Mathematical Society

English
17 Oct Imagination and the Art of teaching Gifted Pupils Culford School

15 Nov Inaugural English Conference Bull Hotel, Gerrards Cross

18 Nov Tackling Problems with Reading, Spelling, Handwriting and Grammar London Mathematical Society

Languages
10 Oct Eliminating Failure in Language Learning London Mathematical Society

Learning Support
8 Oct Value addition through sensory integration: Sensory Integration in the classroom  TBC

18 Nov Tackling Problems with Reading, Spelling, Handwriting and Grammar London Mathematical Society

Pastoral Care
3 Oct Moving to Pastoral Leadership London Mathematical Society

13 Nov Pastoral Care in Independent Schools London Mathematical Society

Other courses and events
BSA

Further details on BSA courses can be found via www.boarding.org.uk

1 Oct Essentials of Boarding for New Staff Park Crescent Conference Centre, London

3 Oct Preparing for Inspection Courthouse Doubletree, London

8 Oct Leading the Boarding Team Park Crescent Conference Centre, London

15 Oct Protecting your school - protecting your pupils - avoid common pitfalls Courthouse Doubletree, London

17 Oct Essentials of Boarding for New Matrons Park Crescent Conference Centre, London

GSA

To access details of all courses and conferences included in the GSA Professional  
Development Programme visit: http://www.gsa.uk.com/professional-development

8 Oct GSA/IDPE Seminar 1: Investing in Development  ISC Offices, London

10 Oct Moving from Middle to Senior Leadership Edgbaston High School for Girls

15 Oct ISQAM Level 1  Institute of Education, London

16 Oct Key Legal Issues for Independent Schools Francis Holland School, Regents Park

ISA

3 Oct Managing challenging staff: addressing underperformance Vita et Pax, Southgate, London

9 Oct Deputy / Assistant Heads’ Conference North Cestrian Grammar School

8/9 Nov Autumn Study Conference – depth and diversity in teaching and learning Ettington Chase Hotel, Stratford

19 Nov Developing inspector skills to raise standards Cranage Hall, Holmes Chapel

Courses and events



59PREP SCHOOL Reflecting the best in the prep & junior school world

satips directory

satips Broadsheet editors
Art Jan Miller, Moreton Hall (miller.j@moretonhall.com)

 Kevin Nicholls, Hordle Walhampton (KGN@hordlewalhampton.com)

Classics Tim Peters, Lancing College Prep School (tpeters@lancingprep.co.uk)

Design Technology Gary Brown, The Chorister School (bearparkhedley@yahoo.co.uk)

Drama Andrew Pope, Westminster Abbey Choir School (andrew.pope@westminster-abbey.org)

English Geoffrey Hammond, The Pilgrims’ School (deputy@pilgrims-school.co.uk)

 Steve Lott, Aldwickbury School (s.lott@aldwickbury.org.uk)

Geography Andrew Lee, Sussex House School (al@sussexhouseschool.co.uk)

History David Kendall, Westminster Under School (david.kendall@westminster.org.uk)

 Simon Mason, Highfield School (sm@highfieldschool.org.uk)

ICT Patrick Florance, Hallfield School (pflorance@hallfieldschool.co.uk) 
 Adrian Taylor, Hordle Walhampton School (ajt@hordlewalhampton.co.uk) 
Mathematics Matthew Reames (mreames@gmail.com)

Modern Foreign Languages  Jo Coventry, Orwell Park School (jocoventry@orwellpark.co.uk) 
Sara Howell, Northcote Lodge School (s.howell@northwoodschool.com) 

Music Tim Frost, The Junior King’s School (tfrost@junior-kings.co.uk) 

Nursery & Pre-Prep Tina Kitaruth, Cheam School (kitarutht@cheamschool.co.uk) 
 Rachel Davey (rachel.davey10@googlemail.com)

Physical Education & Games Liz Myres (liz.myres@scholary.com)

PSHE  Annie Hargreaves (annie531@hotmail.co.uk)

Religious Studies Lizzie Rasalingam, Dulwich Prep School (ERasalingam@dcpskent.org)

Science  Simon Horbury, Sussex House School (simon.r.horbury@btinternet.com)

Senior Management Theroshene Naidoo, Northcote Lodge (t.naidoo@northwoodschools.com) 
 Lisa Newbould, St. Hilary’s School (lnewbould@sthilarysschool.com)

Special Needs/Learning Development  Mary Mountstephen (mem@imaginationgym.com) and  
Carey Latham, Grosvenor School (carey@lathams.org.uk)

Years 3 & 4 Roma Monk, Grosvenor School (roma.monk@grosvenorschool.co.uk)

Members of Council
Jo Coventry   (jocoventry@orwellpark.co.uk)

Simon Marsden   (marsdensi@heathmount.org)

Mark Philpott   (mark.philpott@grosvenorschool.co.uk)

Lisa Newbould   (lnewbould@sthilarysschool.com)

Theroshene Naidoo

Timothy Fry (tnfry@me.com)

Officers
Chairman Jason Hyatt 
 Orwell Park School  
 Tel: 01473 653231 
 jasonhyatt@orwellpark.co.uk

President Jan Dunn 
 Ballard School 
 Tel: 01425 611153 
 jan.dunn@ballardschool.co.uk

CEO Paul Dunn 
 ceo@satips.com
Information Director Paul Jackson 
 eajackson22@hotmail.com

Treasurer Tim Clark 
 Tel: 01425 627337  
 treasurer@satips.com

Administrator Ann Garnett 
 Tel: 01425 629767 
 support@satips.com
Course Director Sarah Kirby-Smith
 coursedirector@satips.com
General Secretary Alec Synge 
 gensec@satips.com
Editor-in-Chief Pat Harrison 
 editorinchief@satips.com
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Viewpoint

Dear Parents,

At the start of every new year we warmly invite you to drink appalling wine and eat gourmet 
vegetable chips at a reading evening, where we talk to you about the way in which we will be 
teaching your precious children how to read. We know, of course, that all of the children joining 
reception already know how to read, as their preschool ‘crammer’ lessons have ensured they have a 
thorough understanding of not only phonetics but also the nuances of War and Peace. 

The evening starts by running through the reasons for reading and the importance of enjoyment. 
As a mother I did not have the time, energy or patience to teach my son to read at a young age. I 
was therefore hugely impressed when he spontaneously recognised the letter ‘m’ at the precociously 
early age of 18 months. Sadly it was not due to any latent gift or talent, nor a particular love of his 
‘m’other. It was simply a result of the healthy approach to nutrition we had as a family, which meant 
frequent trips to a local restaurant illuminated by golden arches. 

Whilst my approach was relaxed, I do understand the anxiety reading brings to so many parents. I 
know that play dates after school are simply a covert operation to allow you to rifle through book 
bags and check which Biff and Chip book your child’s friend is reading. Armed with this information 
you can then harangue your child’s teacher into accelerating them through the reading scheme until 
they are reading at a level that you feel, as a parent, is appropriate. Why on earth should they be able 
to read with fluency, expression, understanding or, God forbid, enjoyment?

The reason we run the evening is actually a ploy to try and remind you, as parents, how to decipher 
a page of text. It appears that the ability to read communication from school is directly proportional 
to the age of your child. In reception every word is read noted, digested and used against us. As your 
child progresses through the school and their ability to read improves, their parents’ ability actually 
decreases. You are no longer able to read the list of uniform requirements or the times and dates of 
school events and fixtures. You are unable to decipher the arrangements for parent’s evenings, and 
therefore need individual dates and times at a point convenient and unique to you. 

Until prize giving. And then, suddenly, you can read the programme...

Clearly prize giving is our revenge as a school. It is our opportunity to deliberately annoy you. We 
spend hours in the staffroom poring over the list of parents we have found particularly difficult and 
obnoxious, and decide how not to give their child a prize. 

Regardless of the fact that your child has played first team for every minor and major sport. 
Regardless of the fact that they have been chosen by Sport England for elite coaching, play football 
for the Manchester City Youth Academy, train with the county cricket squad, swim with Rebecca 
Addlington and ice skate with Torvill and Dean. We will not give them a sports prize. We do this 
only to wind you up. Even if your child has read, understood and enjoyed Ulysses. Has won national 
recognition in the maths challenge, attending the Olympiad and winning and has had an article 
published in the New Scientist we will not give them an academic prize. We do this just to naff you off.

When the list of prizes is published you may find that you suddenly regain, briefly, the ability to 
decipher text. It is always a delight to receive your written comments and to have such a high level of 
interest at the end of the academic year. Luckily it appears that the ability of my staff team to read is 
also inversely proportional to the time that your child has left with us...

Yours sincerely

Miss E Doff

Hit ‘send’ and collect 
your P45!



iSAMS Prep has been 
tailored to meet the needs 
for all Prep Schools.

Approved by the most 
highly acclaimed schools 
in the world. 

• Admissions
• Assessment
• Bulletins & News
• Mobile & Tablet Apps
• Parent Portal
• Pupil Management
• Rewards & Conduct
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• SMS Service
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new term, 
new MIS,
new heights…
A new Management Information Service designed 
exclusively for Independent Prep Schools

For more information please call 
01604 659100 or visit 
www.isams.co.uk 
and submit a request via our website

Please 
visit us at the 
IAPS Annual 
Conference,
London, 

Sept 23-24
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Desktop Tablet Mobile

Your school deserves the best academic Management Information System. 
One that maximises effective teaching time by helping teachers, administrators 
and admissions staff complete their management duties more effi ciently.

3Sys Academic works with all leading browsers, so you can 
communicate and access data from just about anywhere – 
using PCs, Apple Macs, smartphones and tablets. 
Whatever curriculum your school follows, you’ll fi nd 3Sys 
uniquely fl exible and effective and, naturally, it integrates 
fully with our legendary PASS Finance software, too. 

It’s your move: take a look at 3Sys Academic.

With 3Sys Academic you’ve got every move covered

Call: +44 (0) 1458 833 344 

Email: information@wcbs.co.uk 

Take the 3Sys video tour at
www.wcbs.co.uk/3sys/tour

What’s your MIS strategy?
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