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Collegiality, self-regulation
and social responsibility

new term,
new MIS,
new heights…
A new Management Information Service designed
exclusively for Independent Prep Schools
iSAMS Prep has been
tailored to meet the needs
for all Prep Schools.
Approved by the most
highly acclaimed schools
in the world.

• Admissions
• Assessment
• Bulletins & News
• Mobile & Tablet Apps
• Parent Portal
• Pupil Management
• Rewards & Conduct
• School Reports
• SMS Service
• Timetabling

For more information please call
01604 659100 or visit

www.isams.co.uk

and submit a request via our website

What’s your MIS strategy?
With 3Sys Academic you’ve got every move covered
Your school deserves the best academic Management Information System.
One that maximises effective teaching time by helping teachers, administrators
and admissions staff complete their management duties more efficiently.
3Sys Academic works with all leading browsers, so you can
communicate and access data from just about anywhere –
using PCs, Apple Macs, smartphones and tablets.
Whatever curriculum your school follows, you’ll find 3Sys
uniquely flexible and effective and, naturally, it integrates
fully with our legendary PASS Finance software, too.
It’s your move: take a look at 3Sys Academic.

Call: +44 (0) 1458 833 344
Email: information@wcbs.co.uk

Take the 3Sys video tour at
www.wcbs.co.uk/3sys/tour
Desktop

Tablet

Mobile
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From the editor
A new year and a fresh start - perhaps one laden with new resolutions just waiting to be broken?
This year, how about putting involvement into Prep School magazine at the top of your list of
resolutions? Our aim is to reflect and respond to your needs and those of your school. We love
to hear what you think. We also love it when we see ‘our’ writers moving from new appointment
to head of department through to deputy head, and then on to Headship itself. We can’t promise
immediate promotion but there is no doubt that a thoughtful article in Prep School has, over the
years, helped many of our readers get their school on the map and their name known. There are
no catches or costs: just write down your ideas and we will help you along the way.
This issue has a leadership theme and we hope that our articles will inspire you. They should
reassure you in your work and inspire you to ‘think outside the box’.
An outstanding school has inspiring leaders and incredible staff. Jim Collins’ analogy of getting the right people on the
bus and the right ones off the bus is a visual image that really strikes home. The next step is to get the bus travelling in the
right direction and, to do this, your team need to know where they are going. It is surprising how often we find ourselves
caught up in the day-to-day business of extinguishing flames, of just simply surviving. And this is when the heart and soul
of leadership get left behind. Instead of following clear directions from the Headteacher, the staff follow their individual sat
navs to a variety of destinations, some more exciting than others. You can see these teachers sitting despondently in many
staffrooms, listening to the honey-voiced ladies in their heads, saying: “At the next turning, go back the way you came...”
Leading a school in a purposeful way, every day, making sure you are seeing the big picture as well as dealing with the
minutiae, is hard but not impossible. Have a look at our articles in this issue and see if they help. Perhaps we can help you
to revisit aspects of leadership you have let drift away. Maybe we can inspire you to get out that atlas and get your bus
back on a clear route to ‘outstanding’. This issue’s articles should help you prepare for Martians, get up to speed on social
responsibility, look after your staff, and still find time to relax. Or how about a healthy dose of outdoor education, an update
on the new Prep School Baccalaureate, and an inspiring piece on learning new languages?
Enjoy the issue and remember to make that resolution to get involved. It is your career and we want to help you to become
the best prep school teacher, and leader, you can be.
Michèle Kitto

If you have an idea for an article or viewpoint for the next issue of Prep School,
or any news from your school, please don’t hesitate! Email me at editor@prepschoolmag.co.uk

A thought for the term: The child within
The Revd Kim Taplin is an Anglican
priest and is the Chaplain of Clifton
College, Bristol. He has taught
religious studies and games in four
independent and maintained schools.

When our children were young, we made a family visit to
Disney World in Florida. Whilst there, we discovered that
the British are, in fact, only the second best in the world at
queuing. However, unlike the queues at the Post Office or
the supermarket, where impatience and irritation are etched
into every brow, Mickey Mouse’s ‘lines’ were happy places
to shuffle for an hour or so. Of course, it helps if you are on
holiday, but I suspect that the good humour had more to do
with anticipation for the thrill of the upcoming ride.
Cynically, I had thought that I would merely tolerate Disney
World as a multi-million dollar marketing enterprise. I
knew that our children would love the experience and that
I would derive pleasure from their enjoyment, but I did not

expect to be captivated by wonder myself. I was wrong.
My imagination was courted and romanced in ways which
surprised me. We all screamed with delight and terror as
our rollercoaster lurched around Big Thunder Mountain. We
all gazed open-mouthed as cartoon characters came alive
and signed autographs. A middle-aged Anglican clergyman
could even be observed waving enthusiastically at Donald
Duck. The adult was re-introduced to the child within.
When it comes to believing in God, Jesus encourages us to
rediscover the child within. In St Mark’s Gospel (chapter
10, verse 15), he warns that: “Anyone who will not receive
the kingdom of God like a little child will never enter it.”
This is not a call to abandon the understanding, experience
or sophistication of adulthood, but rather to demolish
those defensive barriers of cynicism, world-weariness and
intellectual arrogance which adults can erect to keep God at
a convenient and safe distance. There is, after all, a world of
difference between being ‘childish’ and being ‘childlike’.
On holiday, we all entered Disney’s Magic Kingdom as
children. God asks us to enter his eternal Kingdom in
exactly the same way.

Leadership

A Gove
encounter
Claire Robinson, Head at Holme Grange
School, Wokingham, shares her passion
for leadership and tells how Michael
Gove visited the school for some tips

As Michael Gove continues with his
task of education reform, his aim is to
improve the education for all pupils
in the country at each stage of their
educational journey – an unenviable
task in many ways and one fuelled by
emotion.
We know everyone is an expert in the
field and many offer Headteachers
advice on how to run their school.
After all, we have all been educated in
one. However, not only will the range
of experiences be vast, but we must
also remember the changing world for
which we are preparing our pupils.
I believe passionately that the school
environment is where we will make a
difference to society and it is now, for
many people, the only community to
which our pupils belong.

Having taught and led in both the
state and independent education
sectors, it was with great interest
that I met Mr Gove in the summer to
discuss what lessons could be learnt
and shared for the benefit of the
young people journeying through our
schools.
What is often forgotten is the research
we now have available which tells us
‘how children learn’. This is far more
important than ‘what’ they learn. We
are preparing children for a different
world to the one we entered as adults
– our schools must prepare them for
their future not our past.
When leading a school you do so to
meet the needs of your pupils – it is
not a path to glory and is not about
following an opposing path. I am

I learnt from ‘Kagan Schools’
in the North of the country,
‘De Bono Schools’ in Milton
Keynes, schools embedding
‘Shirley Clarke’, ‘Ros Wilson’
and others
4
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privileged to have stewardship of the
school I lead. I am not a Head who
makes decisions which will be the
most popular. My role is to do the best
for the pupils entrusted to my care.
When building a school, it is essential
that the core values are shared and
that these values are consistent. A
Headteacher’s key role is to build a
successful school. True success being
determined by the longevity of that
success, it should continue beyond the
tenure of any one Head.
I have high expectations of myself and
of my staff and pupils. If we do not have
this, then mediocrity sets in and we will
fail. If we stand still we will regress, so
it is imperative that we evaluate and
review our strategies and development
on an on-going basis. Our pupils change
too and we need to adjust to meet their
needs. Staff development and training
is key and engagement in the education
agenda essential.
Any school I lead or am involved in will
always be an inclusive school. Every
child can learn and every child can
achieve. We do not learn in a linear
fashion. We must have aspiration
for our young people and provide
opportunity for them to realise their
potential. We underestimate young
people at our peril.
The brain is complex and we have
much research to show us how

Leadership

With a creative curriculum and an integrated
outdoor learning experience Holme Grange
children develop into well-rounded individuals
different children learn. Young
brains are also changing in how they
develop as a result of the technology
they are accessing. In addition, the
development of the human brain
brings challenges with the use of
technology in the adolescent years
in particular. It adds a further
complexity to ‘growing up’ which
parents themselves find hard to
comprehend, as we did not grow
up with the same challenges or
technology.
When I took up my first Headship
– three years into the teaching
profession – I believe my previous
business experience was invaluable. At
that time within the state sector we
had ‘Beacon Schools’, so I researched
schools and visited six across the
country who were successfully
implementing a range of strategies,
procedures or curriculum initiatives.

This was the most valuable thing for
my own school.
I learnt from ‘Kagan Schools’ in
the North of the country, ‘De Bono
Schools’ in Milton Keynes, schools
embedding ‘Shirley Clarke’, ‘Ros
Wilson’ and others in their school, IT
initiatives and pastoral success.
I was provided with a wealth of ideas.
It enabled me to celebrate what we did
well already, consider what we could
do better and what we would not wish
to do as it wasn’t right for our pupils.
We were, at the time a ‘school of
concern’ with the Local Authority.
The most valuable conclusion I
reached was that I needed to provide
all my staff with a ‘tool kit’. They
needed to know how to use a range of
strategies, rather than being focused
on only one. They needed to have
the confidence to choose and change
for ‘their’ pupils. They also need to

understand the research and science
of learning. More importantly, I also
needed to have staff who could lead,
motivate and inspire others.
I have already mentioned the ‘how’
and ‘what’ of teaching and know the
new curriculum is addressing many
issues. On-going staff development
has to be a key focus too, but directed:
not just sending staff on a course. At
Holme Grange, we have a rigorous
system of professional development.
Educational research is also important
to understand. We can learn much
from colleagues in the UK and abroad
but teachers need to have access to
it and learn how to use it effectively.
Carol Dweck’s work on Mindset is
powerful, as is Guy Claxtons Building
Learning Power and Art Costa’s Habits
of Mind. It is not about taking the
latest ‘flavour of the month’ but
putting children at the centre of our

PREP SCHOOL Reflecting the best in the prep & junior school world

5

Leadership

We have high expectations of ourselves as
well as our pupils and this encourages the
children to develop self-belief and a feeling of
self-worth. To these strengths we add the Holme
Grange Learning Habits and the school ethos
which re-enforce the desire to educate, nurture
and develop future generations
staff development and staff leading
change together. Our colleagues
around the world offer some good
examples of effective education
systems but in the UK we are still
recognised as a leader in this field. We
need to retain this if our young people
are to compete in the world in which
we live.
This is an on-going process but
without it I don’t believe any school
can sustain improvement. I do
believe any school can improve
but sustainability must be the
ultimate goal and this only comes
with an on-going process of review
and evaluation. In my first year of
Headship, I taught a class of 36 Year
6 pupils who had been taught by 13
teachers since Year 3. I would not
give up on them and they all went
on to achieve because they believed
they could. They achieved amazing
success in their SATs results – gaining
level 4 and 5, despite several being
below level 2 at the start of the year.
Science was used to empower success
(100 percent achieved L5) and they
embraced a wide, broad curriculum. It
did not come without challenge.
Through the experience I have had
– not just leading schools but also as
a School Improvement Partner and
Professional Partner – I have had the
privilege of sharing best practice with
a number of Heads. I have worked
in and with five different Local
Authorities and a range of primary

6

schools and have additional business
experience. I welcome the opportunity
to share in the education debate – a
debate which we should all engage in
and will gain from.
We have some fantastic state schools
which are well led and achieve success.
The most amazing work is being done
daily in these schools but within the
state sector they are also sometimes
inhibited. One of the reasons for the
success of many schools is a result of
the enterprising skills of the Head. It
does concern me that fewer people are
seeking Headship in the state sector in
particular and we do need to address
the reasons for this.
In the prep school world we have
an education system to be proud of.
Children leave our schools as confident,
articulate individuals and we provide
a wide and varied curriculum enabling
all children to reach their potential and
be challenged.
The prep school world also attracts,
in general, a greater number of male
teachers which enables children to gain
from the different perspectives this
affords them in the classroom.
In our prep schools, we have a longer
school day. I know we could not
achieve what we do if we finished at
3:30pm. Expectations of staff need to
be realistic but not compromised if we
are to maximise the opportunities we
offer our pupils. The environment in
which a child’s school days are passed
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helps shape who the child becomes.
Parents want that time to be spent at
a school whose mission, philosophy
and culture complement family values.
An independent school provides such
an environment.
The Rt Hon Michael Gove MP and
Secretary of State for Education
dropped in to Holme Grange School
Wokingham on Friday 4th October
to experience first-hand the Holme
Grange way. Mr Gove had previously
met me at an IAPS meeting in the
summer and was very keen to further
explore my vision and passion to teach
children in a creative and inclusive
way. Mr Gove set aside some time
in his busy schedule as he wanted to
understand for himself how a leading
independent school was run and how
a state primary could learn from
this in order to deliver a first-class
education for all children.
With a creative curriculum and an
integrated outdoor learning experience
children excel and develop into wellrounded individuals. We have high
expectations of ourselves as well as our
pupils and this encourages the children
to develop self-belief and a feeling of
self-worth. To these strengths we add
the Holme Grange Learning Habits and
the school ethos which re-enforce the
desire to educate, nurture and develop
future generations.
Mr Gove said: “I wanted to come
because I had heard a lot about what

Leadership

Michael Gove was impressed by the manners and self-confidence of the pupils of Holme Grange

Claire Robinson, the Headteacher,
has done. She brings a wealth of
experience in helping children from
a variety of backgrounds succeed
beyond the expectations their parents
might have for them. I wanted to see
what her secret sauce was, what the
ingredients were that allow the school
to be such a success.”
Witnessing first-hand the benefits
of specialist teaching we offer at our
prep school, Mr Gove also added:
“One of the striking things is that
Claire has high expectations of all
students. I also think the way in which
outdoor activities and other engaging
activities are integrated into the core
curriculum is brilliantly done here. It’s
not just a bolt-on extra, it’s something
that ensures the students learn a
range of skills alongside the academic
knowledge they need.”
After a tour of the science lab, the
ICT room, the TLC area (Teamwork,
Leadership and Communication)
and Forest School, to mention but

a few, Mr Gove commended us on
realising such an excellent learning
environment and was impressed by
the children and their manners and
self-confidence.
In our schools we strive for academic
excellence. We set our standards
higher in every year to ensure that our
boys and girls, whatever their ability,
are able to reach and surpass their
potential. We continually enable our
pupils to explore their many broader
gifts – gifts that can be developed
through increasing amounts of sport,
greater opportunities for music and
drama, extensive activity programmes
and so on. Character-building
exercises are key to our children’s
education, as depth of character is
something we know that those in
the business world are looking for
more and more. IQ is important,
but EQ is becoming more and more
highly valued. This is something else
the prep school work does well. We
provide a number of activities which

support opportunities for teamwork,
for leadership and for appreciation of
the varied gifts and qualities that each
of us has.
While he was Shadow Shadow
Secretary of State for Children,
Schools and Families, Michael Gove
gave a speech where he pointed out
that the “UK’s fee-paying independent
schools are the best in the world,
offering universally recognised
success and offering an opportunity
to benchmark a level of excellence
against which state education can be
measured”.
It was a delight, now has the
opportunity to make a difference, he
was able to experience this first-hand
at Holme Grange.
Claire Robinson is Head at Holme
Grange School, Wokingham
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The crisis of
purpose
Matthew Jenkinson,
director of studies at
New College School,
Oxford, argues that
we must accept
that the search for
meaning in one’s life
has been replaced by
high financial gain
as young people’s
central priority

Me: Have you thought about what kind of
job you’d like to do when you’re older?
Pupil: I want to be a lawyer.
Me: Ok. Do you know what a lawyer
does?
Pupil: Not really.
Me: Do you know what kind of lawyer
you’d like to be?
Pupil: What different kinds are there?
Me: Is there anything in particular that
has made you interested in a job you don’t
know much about?
Pupil: The salary.
Me: Ah, ok. Did you know that not all
lawyers make millions?
Pupil: No.
Me: It sounds like you want to be a
commercial lawyer.
Pupil: Ok. I want to be a commercial
lawyer.

8

This conversation has gone round
and round in my head over the years
since it occurred. My interlocutor
was a supremely bright 12-year-old.
He will almost certainly, if he still
wants to, become a top commercial
lawyer. He will almost certainly,
therefore, make the money he
appears to want. It is very possible
that he will find the job fulfilling
and worthwhile: a suitable vehicle
for his ambition and talent. What
struck me about this conversation,
though, was the limited lens through
which even a very bright pupil
viewed his future career. Granted,
this was a short conversation, but at
no point were the words ‘happiness’
or ‘fulfilment’ uttered. Even at this
young age, long before exposure
to the university ‘milkround’ and
university merchandise emblazoned
with corporate logos, my pupil had
been indoctrinated with the view that
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careers were there to make money.
Nothing else.
To a great extent, I do not blame him.
Very few people would turn down
a large salary and the luxuries that
come with it. There might even be
a sense that this bright 12-year-old
was prescient enough to foresee the
situation with which his generation
will be faced. In a decade’s time, they
will be in the middle of the perfect
financial storm: increasing university
fees, energy and house prices, high
deposits on first-time-buys, and late
and lessening inheritances as their
parents and grandparents live longer.
It might seem that the only way to
face this situation is to pursue highly
remunerated careers, whether they are
fulfilling or not.
The issue is compounded for many
pupils in the independent sector
because they are growing up in

Teaching

To survive in this increasingly difficult
economic world, many of our pupils will feel
they have no choice but to turn to those
careers with high salaries

households, the financial comfort
of which they will find it difficult
to replicate or exceed in their own
adulthoods. This does not apply to
the super-rich; but I would venture
to suggest that independent schools
have more ‘squeezed-middles’ in them
than progeny of oligarchs. I wonder
whether our pupils are being driven
into well-remunerated careers that
they do not really want, that do not
make them happy or fulfilled, just
because they feel that they should
attempt to replicate the lifestyles of
their parents.
Two initially unrelated documents
recently crossed my desk. Alan
Milburn, the Government’s social
mobility czar, issued his report on
social mobility in October 2013. A
Whitehall official summarized part of
it thus: ‘children from families with
above-average incomes will in future
have lower living standards than their
parents’. At the same time The Path to
Purpose, by Stanford professor William
Damon, was passed on to me by a
friend and colleague who spends most
of his waking hours sorting out the
academic and emotional problems of
Ivy League undergraduates.
Reading the two publications together,
however, I realized that the problems
in the former could provide a spur
for the opportunities identified in
the latter. By shaking off the burden
of the idea that we should have the
same or better standard of living
than our parents, there is liberation

in the realization that material
circumstances may not be the be-all
and end-all of education; it might be
finding a fulfilling purpose.
In response to the report on social
mobility, David Thomas published
an article in The Telegraph (14
October 2013) noting that Milburn’s
conclusions were already fairly
obvious. Thomas offered a series of
alarming statistics. He noted that, if
house prices had followed the rate of
inflation, a south-west London house
worth £8000 50 years ago would now
be worth just under £140,000, when
it is closer to 20 times that. If Eton’s
fees had followed inflation, Thomas
continued, they would today be
£14,500 a year, not over £33,000. The
average UK house price today is over
£240,000, rising to almost £500,000
in Greater London. Between 1997 and
2007, the average annual income of
those in the top one per cent rose by
around 60 percent, but the average
annual income of those in the bottom
90 percent of the population rose by
around 20 percent. This is all very
well if you happen to be in the top one
per cent of earners; it is not radical to
suggest that not all of our pupils are
going to be.
There are just over half a million
children in private education in the
UK. Should we expect them – should
they expect themselves – to enjoy
the same quality of life as adults as
the household into which they were
born? A good number, no doubt, will

enjoy the cushioned landing provided
by inheritance or parents wealthy
enough to subsidise their ‘kidults’.
But how many are from families
already struggling to pay a mortgage
and school fees, who will not be able
to provide their twenty-something
offspring with shelter from the storm
of high student debt, the rocketing
cost of day-to-day life, and impossible
house prices?
To survive in this increasingly
difficult economic world, many of our
pupils will feel they have no choice
but to turn to careers with high
salaries. If they wish to maintain the
material quality of life to which they
have become accustomed, and if their
parents cannot bail them out, this
route will be their only option. IF they
wish to maintain the material quality
of life to which they have become
accustomed. This is where William
Damon’s The Path to Purpose comes
in, as it suggests that such a myopic
approach to careers and life – in part
– is contributing to generations of
young people who are disillusioned,
unfulfilled and unhappy.
Damon surveyed 1200 people
between the ages of 12 and 26,
interviewing about 300 of them.
His research built on that from the
late 1990s by Alexander Astin, who
compared contemporary school
leavers’ aspirations to those of their
predecessors in the late 1960s. 80
percent of the 1960s cohort said that
‘developing a meaningful philosophy
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of life’ was ‘essential’ or ‘very
important’; around 45 percent said
that ‘being very well-off financially’
was ‘essential’ or ‘very important’.
By the turn of the 21st century, 74
percent of respondents said that
‘being very well-off financially’
was ‘essential’ or ‘very important’;
42 percent said that ‘developing a
meaningful philosophy of life’ was
‘essential’ or ‘very important’.
In essence, the search for meaning
in one’s life has been replaced by
high financial gain as young people’s
central priority. This has not resulted
in any greater happiness. Quite the
opposite: as Damon notes, material
acquisition as an end in itself leads to
a ‘dispiriting sense of emptiness once
the initial glow of self-gratification
has worn off’. There needs to be an
‘ultimate concern’ in our lives, bigger
than financial gain, that Damon calls
‘purpose’: ‘a stable and generalised
intention to accomplish something
that is at the time meaningful to the
self and consequential for the world
beyond the self’. Yet this is not heeded
by young people who either derive
notions of ‘success’ from The X-Factor
or feel pressured into pursuing highlyremunerated careers because that is
the only way they are going to buy a
house in London.
Damon offers two telling accounts
of cohorts he has encountered. The
first is of a group of trainee teachers,
the older among whom had given up
their jobs in business, medicine or the

law. ‘They had not failed in the eyes
of the world’, Damon notes, but ‘they
never acquired a sense that they were
doing something that really mattered
to them’. They felt, he says, ‘empty
and inauthentic’, ‘wasting their time
on activities that did not reflect their
own highest aspirations in life’. They
had pursued the route of affluence and
status, but this had not resulted in any
overall happiness. The second cohort
Damon discusses is of twelve young
people who stood out in his study as
being particularly ‘purposeful’ and,
therefore, fulfilled. They included:
someone who was garnering support
for political candidates with solutions
for peace in the Middle East; someone
fundraising for clean drinking water
in Africa; someone lobbying for better
environmental regulation; someone
creating new jazz scales; and someone
raising money for cancer research.
A very small minority gained their
sense of purpose out of commercial
entrepreneurship; hardly any, if
any at all, were driven primarily by
financial gain. They were looking
beyond themselves, to find something
challenging and engaging that had a
positive impact on the world at large.
The danger is, as material gain
becomes ever more attractive yet
increasingly elusive, our pupils will
sacrifice the satisfaction and happiness
derived from putting aside their egos
and helping others to pursue less noble
causes that might put more money in
their pockets. It is partly successive

British generations’ fault that we
have reached a situation where many
‘worthwhile’ or ‘purposeful’ careers are
not well remunerated compared to the
more rapaciously acquisitive ones. Of
course, there is more money in those
professions that generate money. But
there has been a consistent reluctance
by successive governments to reward
financially those careers that actively
help people: charity and social workers,
nurses, or – deep breath – teachers.
I understand that a significant
proportion of parents buy into the
private sector as the best way to
contribute towards their child’s
future professional success and
earning potential. Focusing on what
they see as the best possible form of
education will always aid this. But
we should also be realistic – even if
slightly pessimistic – about the level
of material success that is going to
be enjoyed by a good number of our
pupils in the future. By recalibrating
our notion of ‘success’, in the face of
an ever-receding potential for everincreasing material gain, perhaps
we should be spurred on to remind
ourselves that education for financial
reward is only one view of education
in the first place. Education for
purpose is a nobler one – one which
derives satisfaction and happiness,
even if it generates fewer pound coins.
Matthew Jenkinson is director of
studies at New College School, Oxford

There has been a consistent reluctance by
successive governments to reward financially
those careers that actively help people:
charity and social workers, nurses, or – deep
breath – teachers
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The Pope, Roy Hodgson,
and the case for
languages
Heather Martin, head of languages and enrichment and extension
at St Faith’s Prep School, Cambridge explains why early language
exposure is vital
I challenge my class. What do Pope Francis, leader of
the Catholic Church, and Roy Hodgson, manager of the
England football team, have in common? At first glance,
my pupils may be tempted to see them as polar opposites,
particularly in light of the lingering dispute over the
Malvinas/Falklands and Maradona’s ‘hand of God’.
But the analogy is not as surprising as at first appears, and
at least one sports writer explicitly likens being a coach to
being a man of the cloth, with a similar requirement to be
persuasive in the face of scepticism. My interest, however,
is more academic: both are exemplary polyglots. In addition
to his native Spanish and fluent Italian, Pope Francis is
said to be ‘conversant’ in German, French, Portuguese,
English, and Ukrainian (not to mention Latin). Hodgson,
not to be outdone, lays claim to the tricky Scandinavian
languages, and in addition to English, apparently speaks
‘fluent’ Norwegian, Swedish, German, Italian and
Japanese, as well as getting by in Danish, Finnish, French
and Korean. Now that’s what I call a role model. On this
basis, Hodgson easily outscores the outwardly more urbane
and cultured Wenger and Mourinho.
My point, of course, is to emphasize the natural connection
between languages and leadership. First and foremost, a
leader must be an exceptional communicator: an effective
user of language, able to address the faithful or the fans in
words they understand, or better still, in their own (other)
language(s). Even as a modest monoglot you need to be
sensitive to semantics and tone, adept at deploying English
in a variety of different registers. But how much wider your
reach if you can do this in other languages too?
The logic is equally compelling in business. At a recent
languages conference I attended a session on the Language
Programme for Engineers at Cambridge University, which is
motivated by the acknowledgement that 75% of the world
does not speak English, and therefore does not do business
in it either. I was struck by the fact that what this team of
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teachers aspires to do at undergraduate and postgraduate
level is in essence identical to our own approach at primary:
to teach their students ‘by accident’ (however carefully
contrived) – focusing not on the language as an object in
itself, but rather applying it, using it as the medium to
deliver core course content – in their case engineering, in
ours maths, PSHCE or humanities. This was content and
language integrated learning for grown-ups, using precisely
the same techniques and with precisely the same objectives
as integrated learning for youngsters at St Faith’s. But why
bother? Because these highly qualified specialists know that
being an engineer – however brilliant – is not really enough:
by all means invent and produce in your own language, but
be prepared to sell in the languages of your trading partners.
It’s a simple matter of courtesy, but it makes good sales sense
too.
It is a truism that language underpins all learning and
that linguistic competence is a major factor in intellectual
development. As parents and teachers we are continually
reminded of the crucial importance of reading and the
basic literacy skills of spelling and punctuation. The
most recent research, however, at Stanford and Harvard
Universities, shows a clear correlation between exposure to
language at a young age and academic success all the way
through to university. And interestingly, in this equation,
quantity matters more than quality.
The key to early learning, it seems, is talking: the more the
better. Researchers demonstrated that children on welfare
heard about 600 words per hour. Children from low-income
families heard 1200 words, and children from professional
families 2100. By the age of three, a poor child would have
heard 30 million fewer words in the home environment
than a child from a professional family. And the greater
the number of words children heard from their parents or
carers before they were three, the higher their IQ and the
better they did in school. Television talk didn’t help, and
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was in fact detrimental. All children would make progress
at school, but without any significant impact on the already
established pre-school divide. The obvious conclusion is
that any attempts to close the educational gap must start
long before school, perhaps even before birth. So along
with medical attention and practical support, the midwife
may now also be expected to proffer advice in the art of
family conversation.
Imagine, then, the learning wealth on offer to a child in a
privileged bilingual or multilingual family, where that vital
linguistic stimulus is multiplied many times over. Research
from Finland published in the last month indicates that
children can remember and recognise music heard in the
womb up to four months after their birth. The same must
surely be true of the spoken word, especially when used
in family interaction and associated with the strongest of
kinship ties.

‘Tlön, Uqbar, Orbis Tertius’, a world entirely innocent of
nouns, where ‘upward beyond the onstreaming it mooned’.
Learning another language is a liberating game: it frees us
from fixed patterns of speech and fixed patterns of thought,
shakes things up and feeds the imagination, holding much
the same appeal as nonsense verse. David Crystal has
written eloquently on the way every one of humanity’s
(approximately) 6000 languages conveys a slightly different
vision of the world, and just as the species is impoverished
each time a language dies out, so too the individual is
enriched each time another language is learned.

Even if the study of other languages does not automatically
guarantee native-speaker fluency (always a bonus), there
are compelling moral and philosophical arguments in its
favour. The great French novelist Stendhal wrote that the
novel holds up a mirror to society and parades it down the
street. Similarly, learning another language enables us to
see English from a different angle, to glimpse its exotic
history and to decode its secret stories. Children love to
make connections between words that are on the face of
it unrelated, such as ‘adiós’ and ‘goodbye,’ or ‘lunes’ and
‘Monday’; all the better if this process radiates outwards to
encompass additional languages too.

It is a given that the subject should appeal to the academic
high-flier with natural ambition and an appetite for
knowledge. More gifted pupils may well be more likely
to pursue languages as an object of academic study to a
higher level. But more interestingly, it seems that all pupils
benefit, with scores in core mathematical and verbal skills
improving measurably with each year of second language
study regardless of differences in ability or other socioeconomic indicators. Human beings are language speakers
by nature and of all academic subjects in the school
curriculum languages are the most egalitarian, depending
least on a prior competence in English and opening the
door of adventure equally to all. Learning a language is
always more than an end in itself: being able to use it
to communicate with others is definitely something to
boast about. But perhaps more important still is the way
language study serves to support all other subjects, the
unsung hero of the academic curriculum.

Learning another language gets you thinking about
languages: at the micro level – parts of speech and the
way they hook up together and why this matters; and at
the macro level too – other languages mean other ways of
describing the world which means other points of view. On
top of this, each language has its own special philosophical
gift. Japanese teaches us to think in terms simply of past
and non-past tenses and hints that we might do away with
plural nouns altogether. Spanish, on the other hand, with
its two verbs for ‘to be’ and the subtle expressive differences
between them, suggests that Hamlet’s dilemma is hopelessly
reductive: learning about ‘ser’ and ‘estar’ will change the
way you see things forever. From there it is a short step to
the magical nocturnal riverside scene in Jorge Luis Borges’

Neuroscientists have established that learning another
language at whatever age nourishes the prosaically named
grey matter of the brain, and especially the left hemisphere
where communication skills are concentrated. Languagelearning creates more neurons and forms new connections
between them, generating more pathways: the brain becomes
a bigger, busier, more muscular and more productive place,
trickier to find your way around, perhaps, but offering a
wider range of options. Monitoring and managing the extra
information is a challenge, but pays rich dividends in terms
of concentration, discrimination and memory. Children
operating in more than one language may take longer to
reach a conclusion simply because they are weighing more
information in the balance: they are likely to be more

Neuroscientists have established that learning
another language at whatever age nourishes
the prosaically named grey matter of the
brain, and especially the left hemisphere where
communication skills are concentrated
PREP SCHOOL Reflecting the best in the prep & junior school world
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Education Courses
MEd in Educational Leadership
Endorsed and recommended by HMC, GSA and IAPS, our MEd
is now established as the premier leadership course for the
independent sector. It is:
• the only such course tailored specifically to Prep
school requirements;
• work-based: taught over 3 terms, with realistic term-time
demands, 9 residential days and personal tutoring;
• rooted in the professional concerns of individual
course members;
• affordable (£3650 includes course texts, food and
accommodation at residentials);
• Enjoyable: “A splendid mix of workshops, outside speakers,
discussions and case studies. Superbly led in a purposeful but
entertaining way.”
Certificate in Middle Leadership
This new course aims to equip serving teachers with the
knowledge and skills to be 1st rate departmental/subject
leaders.
• It is work-based with 3 days at UOB.
• Based on our MEd, it is taught to Masters standards with 60
M-credits. This entitles anyone later embarking upon the
MEd to a significant fee discount and exemption from one
assignment.
• Modules: leadership theory and the development of
departmental culture; performance management; promotion
of high quality teaching and learning; assessment and use of
data; team-development; effective departmental admin.
• The £1250 fee includes food and accommodation when at
Buckingham as well as the course text book.
“Excellent. The most useful INSET I’ve had in years! – It was
direct, realistic and enjoyable, addressing the issues that we
face in schools on a daily basis. Thank you.”
PGCE Courses
These have never been more popular or influential: they attract
candidates from independent schools across 5 continents. The
revised teachers’ standards are based on the UoB model, as
is the mode of delivery for the new School Direct route into
teacher-training.
• Our Independent PGCE costs £3695.
• Our PGCE with QTS costs £5300.
Both courses are school-based with 9 residential days at UoB.
Food and accommodation are included in the course fee.

For further details and application forms, please contact:
Nikki Mugford, Education Department Office Manager
T: 01280 820219 | E: education@buckingham.ac.uk
or visit our website: www.buckingham.ac.uk

Languages

accustomed to listening to others first, readier to understand
and interpret, to negotiate or test out alternative theories.
According to research conducted by Cambridge University
in the context of the Cambridge Bilingualism Network: ‘The
mental gymnastics needed to constantly manage two or
more linguistic systems increases cognitive flexibility and
makes learning easier.’ Learning another language, in short,
helps to improve working memory and makes us better at
problem-solving.
Wittgenstein famously wrote that ‘the limits of our language
are the limits of our world’. By learning other languages,
not only do we multiply the number of people we can
communicate with, but we also feed our brains, broaden
our minds and expand our horizons: a satisfyingly healthy
outcome all-round. From a leadership perspective, being a
proficient language user is not just about getting through
to people, winning hearts and minds, communicating
a political or diplomatic message. More importantly, it’s
about developing empathy and understanding, rejecting
a monolithic view of culture and embracing instead the
pluralistic reality of parallel worlds: different words,
different customs, the same common humanity.
Languages are often perceived as a difficult subject, but it
is a mistake to conclude from this that they are suitable
only for the academically able. Just as the brain grows in
response to this mind-expanding challenge, so too does the
child. Every year at St Faith’s, where Spanish is our second
language, Year 4 children stage a bilingual production, and
every year there are parents who remark incredulously
that they perform more convincingly in Spanish than in
English. The explanation is refreshingly simple. Set the

bar high and young children will trust your belief in them,
and though the learning comes less easily they will listen
harder and put in more effort: success empowers them,
even more so when experienced in another language.
In Year 6, we double the children’s exposure, not only
teaching Spanish rigorously in Spanish lessons, dissecting
it under the analytical microscope; but also putting it
to work as a practical tool to teach history, geography
and religious studies. The children are at first sceptical,
doubting their own ability (and the sanity of their
teachers), then briefly amazed to discover their own
instinct for understanding winning out once again. Very
quickly, however, they simply accept this new way of
doing things, and even seem to forget all about it: learning
comes naturally, whether in Spanish or English, but is now
enhanced by a second point of view, another way of looking
at things, a whole new set of images and expressions.
With an alternative take on the ever-popular story of the
Armada, having studied original sources in both languages,
our pupils recognise that ‘Sir’ Francis Drake, is both
hero (to the English) and pirate (to the Spanish), and can
more readily appreciate why the outcome of the conflict
is described as ‘decisive’ by one set of historians and
‘uncertain’ by the other. In class, we talk together about
the way having two eyes improves the depth and precision
of vision, and the way sight is used across languages as a
metaphor for knowledge and wisdom. We decide that being
human is preferable to being the one-eyed Cyclops, and the
logic then is inexorable: two eyes, two ears, two legs – two
languages. It’s a bare minimum. As with words in those allimportant early years, the more the merrier.

St Faith’s pupils use the story of the Armada to explore the idea of a second point-of-view
PREP SCHOOL Reflecting the best in the prep & junior school world

15

Leadership

A Martian’s
guide to prep
school leadership

Peter Ireland, Dean of
Education at The University
of Buckingham, asks what
a top-class school leader
should look like
When the Martians land on the school playing field and, in
that tinny monotone that is so disliked across an entire galaxy,
announce their requirement that someone should Take–Us-ToYour-Leader, the teacher on duty will (in any well-run prep school)
know exactly what to do.
Having raised one insouciant eyebrow and nodded politely, he or
she will move purposefully but unhurriedly in the direction of the
Head’s study, deviating only briefly to sign the visitors in at the
school office. But if, having met the Head, the chief Martian turns
again to the teacher and, with clear puzzlement in all three eyes,
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To be a leader implies the existence of
followers and of a direction in which one is
moving them

intones This-is-your-leader? Whitherare-you-following-it?, the response
will probably be much less prompt and
assured.
But the question is a fair one. To
be a leader implies the existence of
followers and of a direction in which
one is moving them. The concept of
leadership also has implications for
methodology: followers need to be
moving without the presence of guns
to their heads. Leadership is not the
same as coercion. As President Dwight
D Eisenhower remarked, “leadership
is the art of getting people to do what
you want because they want to do it”.
And this raises another issue – the
matter of communication: it’s quite
hard to get people to move if they
don’t know where they are supposed
to be heading.
The stark truth is, of course, that
many, perhaps most Headteachers are
not leaders. Many Heads (and this is
particularly true in senior schools)
preside rather than lead. They take
assemblies, they attend meetings,
they act as figureheads, they report
to governors, they interview parents,
they market the school, they meet
important people and they discuss
important issues. They certainly (if
they get the chance) look to open
new buildings, but they seldom: look
systematically and critically at how
well the school is discharging its key
responsibilities; frame and implement
a strategy for action on their findings;
motivate their colleagues to engage
purposefully in the process and
subscribe to its rationale; evaluate
honestly the results of these actions.
But that is what leaders do.
In a highly successful school with
a well-established and healthy

institutional culture, or in a school
with very strong leadership at deputy
or middle management levels, this
may not matter, certainly in the short
term. An impressive and/or likeable
front man/woman or an efficient
administrator may be all that is
necessary. But where this is not the
case, what would a top-class school
leader look like?
One can look for clues in the careers
of great figures from the past. Think
of Oliver Cromwell taking stock
after near-disaster at the Battle of
Edgehill and looking to recruit a New
Model Army to defeat Prince Rupert’s
cavaliers: “I had rather have a plain
russet-coated captain that knows what
he fights for and loves what he knows,
than that which you call a gentleman,
and is nothing else.”
Or look at Elizabeth I’s Armada
speech: “I am come amongst you
… to lay down for my God, and for
my kingdom, and for my people, my
honour and my blood, even in the
dust. I know I have the body of a weak
and feeble woman, but I have the
heart and stomach of a king, and of a
king of England too …”
Or, best of all, look at Sir Ernest
Shackleton, stranded for 16 months in
the Antarctic, whose care of his men
led to the most moving tribute ever
paid to a leader: “As a scientific leader,
give me Scott; for swift and efficient
polar travel, Amundsen; but when
things are hopeless and there seems
no way out, get down on your knees
and pray for Shackleton.”
From Cromwell, one can learn the
importance of knowing one’s stuff
as a leader and the importance of
commitment in one’s team. Queen
Elizabeth’s words speak to the heart

and generate that commitment. But
it is Shackleton whose example is
most pertinent in a prep school –
not through his physical bravery,
his inspiring rhetoric or his galelashed epic journey in open boats,
but through his astounding moral
stamina and his unfaltering concern
for his men: “The loyalty of your
men is a sacred trust you carry. It
is something which must never be
betrayed, something you must live up
to … If you’re a leader, you’ve got to
keep going … You may know that the
facts are dead against you, but you
mustn’t say so.” Personal authenticity
– consistently modelling the way
while under constant scrutiny – these
are lessons from the Antarctic that
remain pertinent in 21st century prep
schools, where heads are in much
closer daily contact with their staff
and pupils than is the case in most
senior schools.
But this is not quite the last word on
leadership. Shackleton’s story is about
the means to an obvious, shared end
– survival. But ends are not always
obvious or shared, and where this is
the case, a leader’s most important
job is to remedy matters. She or he
must create meaning for people in
their professional lives. And in schools
this can only be done by dignifying
the role of teacher. Which means
taking the act of teaching seriously.
Which requires an effective system of
performance-management. Which is
quite another story.
Peter Ireland is Dean of Education at
The University of Buckingham
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Deep and personal
learning
Matthew Albrighton, academic director at St Edward’s, Oxford,
says a focus on self-regulation can reap long-term benefits
Teaching that fosters what might
be called ‘deep learning’ is often
seen as incongruous in an education
environment where exams matter.
A realm is imagined, usually by
members of the non-specialist press,
where a dichotomy exists between
learning for life and that which
helps an individual pass an exam.
I do not intend here to explore the
falsehood of this dichotomy as I
know readers will be comfortable
about reconciling these imagined
contradictions themselves. Tension
is, however, unavoidable. Parents
seek return on financial investment
and – whilst acknowledging the need
for enjoyment, exploration and risk
– expect a certain output from the
classroom experience.
Strong leadership within and outside
the school is vital in overcoming any
misconceptions about the education
process. Leadership however must be
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built upon a clearly defined vision that
the school community itself identifies
with. The subtleties and nuances of
school vision statements therefore need
careful exploration and certain phrases
must be known to have deliberate
meaning. ‘Independent learning’ is
a small but important phrase used
in education speak and it permeates
many schools’ vision statements. In
progressing the education debate it
is essential to understand or even
reconsider its usage.
There has been a lively dialogue in
the St Edward’s School common
room as we work towards defining a
shared language of learning within
the school community. The need for
‘independent learning’ is central to
the discussion, but there is growing
consensus that ‘self-regulation’ is
a more useful guiding phrase. I am
keenly aware of swapping one piece of
education jargon for another but there
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is much value in having something
that brings together the range of skills
we seek to foster at St Edward’s and in
turn communicate to the parent body.
‘Independent learning’ is a buzz
phrase in education. It is used to
summarise an overarching goal
for schooling, a marketing cliché
embedded in literature to promote a
form of teaching that should prepare
an ideal university student. Usage in
many schools is, however, too casual.
It is, in itself, not an inappropriate
goal, and is an intended bi-product
of all schools in the sector. The
implications for teaching and learning
however must be clearly understood,
especially with significant pressure on
achievement in public examinations.
The path of pursuing ‘independent
learning’ is precarious and achieving
success in this worthy goal requires
significant teaching skill. There is a
balance to consider between allowing

Leadership

pupils to take suitable academic risks
and the same pupils feeling completely
helpless without constant teacher
intervention. Pupils in a classroom
where the right balance is achieved will
move toward seeing the teacher as a
facilitator rather than controller. Wellcoached pupils accept responsibility
for their learning and work with the
teacher in a mature, undefended
fashion towards goals such as those allimportant exams. In an ideal situation
the teacher should seem as if invisible
in the learning process.
Where imbalance occurs, pupils with
‘innate ability’ may still thrive but
those without the required skills
drift. It may, at worst, become the
survival of the fittest. Teachers will,
however, eventually find themselves
worse off and involved in supplying
pre-packaged knowledge to overcome
the shortfalls in pupils’ skill sets.
This becomes exaggerated in the
build up to public examinations
where, in extreme cases, pupils (often
mimicking their parents) demand
to be ‘spoon-fed’. The pressure on
teachers at this time can easily lead to
an unsatisfactory compromise on the
vision. In this less than ideal situation
the teacher is far from invisible in
the learning process and all hope of
fostering independence is lost.
With regard to pupil activity
’independent learning’ might also
conjure up an image of study where
working together is seen as disruptive.
An unsuitable form of competition
can unknowingly be encouraged that

is counterproductive. Those pupils
who may have already developed skill
sets that allow them to be successful
can easily choose to be protective in
fear of falling down the rankings in
the next round of reports.
As a result of the discussions in the
St Edward’s common room, we have
chosen to play down the phrase
‘independent learning’. Instead, we
have developed learning experiences
that are deliberately constructed to
build ‘self-regulation’. The change
in language may seem somewhat
simplistic but the effect on the teachers
has been significant. ‘Self-regulation’
as an overriding goal brings together
a healthier interpretation of the
processes of teaching and learning. It
draws attention to the skills needed
to be a learner and a framework for
building them. Further, it helps to
dispel some myths surrounding talent
and intelligence that deeply affect
pupils’ confidence.
Lessons in the Shell Year (Year 9) at St
Edward’s have a content objective but
now also a specific learning skill focus.
This may be research, communication,
thinking, collaboration or organisation.
In many ways some of the activities
that teachers may use have not
changed but the value placed upon
them has. Group work for example
is given much more meaning and
the structure for delivery has more
precision. Instead of simply defining
an outcome based on content, the
assessment and reporting has been
shifted to emphasise individuals in

the context of collaboration. There
are more explicit discussions with
pupils about the emotional intelligence
required to work collaboratively and
deal with disagreement. The boundary
between the teacher as a subject
specialist and tutor is blurred.
Skills of research and communication
are ever more important to our pupils.
Previously, content that might have
been covered in class by the teacher is
now uncovered by the pupils in advance.
The idea of the ‘flipped classroom’ has
been adopted by some teachers at St
Edward’s to move teaching forward. The
mathematics department has notably
developed courses that put the stress
on preparation ahead of lessons. There
has been a drift away from setting prep
that is consolidation and pupils are now
expected to come to a lesson in a position
to articulate verbally how they solved
problems for themselves. This is a very
powerful technique that progresses
pupils rapidly and is atypical of many
experiences of mathematics in schools.
The key to the success of ‘self-regulation’
is that the five skills identified (research,
communication, thinking, collaboration
and organisation) must be deliberately
taught. It is important not to assume
that they will develop merely through
experience or maturation. The focus on
‘self-regulation’ in the short term reaps
significant reward in the long. A pupil
who has developed strong routines will
be able to analyse situations, plan and
employ strategies, monitor performance
and build further improvement - in
short, to learn independently.

‘Self-regulation’ is replacing ‘independent
learning’ as the buzz phrase at St Edward’s
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Be yourself,
but better
Alex Osiatynski, Headmaster at Bilton Grange, reflects on
working towards a Masters in Educational Leadership
It was in a discussion with an
experienced Head, whom I have
known since she inspected me when
I was a raw head of department many
moons ago, about my preparation for
Headship that the idea of a further
professional degree was brought
up. I was thinking that I would
undertake doctoral research in an
area of personal interest and with a
connection to education but she was
unambiguous in advocating that a
more relevant degree in educational
leadership would be far better – and
of more interest to a governing body
looking to appoint a Head.
To be clear, whilst to some that may
read as trying to gain a few letters
after one’s name simply for the
appearance of being better-qualified
and scholarly, that is not what I mean:
I believe there are two fundamental
reasons for undertaking such a
degree. Firstly relevance – if this is a
course of study which will further my
professional understanding, deepen
my knowledge and thought, equip
me with ‘tools’ with which to grasp
thorny issues and therefore make me
into a more effective Head, then that
can only be a Good Thing. Secondly if
I can demonstrate to my pupils (and to
their parents) that I am still a learner
myself and that I value scholarship,
what can be a more powerful message
about the importance of education?
And so it was that I looked around
and, as it had the imprimatur of
IAPS, chose the Buckingham Masters
in Educational Leadership, which
is studied through four residential
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study sessions, two essays and a
dissertation, led by the dean of
education, Peter Ireland. Last year
for the first time a separate course
was established for Heads of prep
and primary schools (although the
independent sector constituted the
overwhelming majority): the construct
of the programme was, we were told,
identical to the course for senior
schools but with different scenarios
and examples to reflect the nature of
our schools. It is inconceivable that
such a course should not also be a
valuable networking opportunity and
thus it was: Peter told us (he probably
won’t thank me for repeating it) that
we were a much more collegial bunch
than the senior school bods.
I should mention Peter at this point:
any child remembers a brilliant
teacher and I now know this doesn’t
change into adulthood. I must try to
restrain any hagiographic tendencies
here but he really was an excellent,
thought-provoking, cajoling leader in
the room and he was eager to engage
and discuss by email outside of the
residentials. An experienced former
Head himself, he has developed this
course well beyond a narcissistic
‘be like me’ approach. It’s not all
him: he has two sidekicks, straighttalking Janet (who succeeded
Peter as Headteacher at the Nelson
Thomlinson School) and dry-witted
Graham who self-professedly came
from the ‘dirty end of the common
room’ – indeed there was much
discussion on this important topic.
Visiting speakers included Chris
Woodhead, still nominally Professor
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of Education (albeit his work now
much reduced as a result of his
MS), Julie Robinson of IAPS (and of
course herself a former Head) and
experienced prep school Head John
Baugh. What some or perhaps all of
our visitors didn’t realise (spoiler alert
for future courses) is that immediately
after they left we were invited to
analyse, nay dissect, their apparent
style of leadership.
Returning to the quotation in the
headline to this article, which is
actually a misquotation by Peter
of two researchers in the field (he
cheerfully acknowledges his sin and
reflects that he prefers his version),
the course was not just a practical
‘How to be an effective leader in X
easy steps’ manual. Instead it was a
thought-provoking analysis of what
leadership is and how it is effected in
reality. Using that understanding, we
were invited to consider a little more
carefully how leadership relates to our
own lives, work and being. Perhaps a
key message was that of authenticity:
there is little benefit in adopting an
ill-fitting persona in order to fit a
pre-conceived (or desired) mould,
and much to be gained from being
open, honest and genuine and thus
inherently trustworthy and being
‘yourself’. However we all have our
flaws and, armed with a modicum
of self-awareness, participants were
able to turn their analysis of others,
whether visitors to the course or
historical subjects (Margaret Thatcher
and Brian Clough included), into
self-reflection and considering how
we could be ourselves, but with more

CPD

The focus on leading people – essentially other
teachers – was perhaps the most revelatory
aspect of the course for me personally
as previously I had considered the role of
Head to be much more oriented towards
leading the pupils
skill (which is the original quotation –
Goffee and Jones, if you’re interested).
Thus it was that my first essay looked
at the nature of leadership through
the prism of the great orchestra
conductors (I was previously a director
of music) and looking at the potential
pitfalls that might befall a musicianHeadmaster. Autocratic, capricious,
unstable, narcissistic, demanding
to be loved … but enough about me.
Seriously, I took solace from the fact
that such traits only existed within
me in fractional terms, otherwise
perhaps I would have become the
world-famous conductor I dreamed of
being as a teenager. But recognising
potential weaknesses in myself,
and therefore proactively seeking to
mitigate them, was a valuable part of
my own preparation for Headship.
It is interesting that, having
decided on this course of action
and made it clear in my supporting
documentation, I was swiftly
successful in securing the Headship
of Bilton Grange, a superb school with
a long heritage and reputation. I’m
not saying the two were definitely
connected, but it also so happened
that having persuaded my new Deputy
Headmaster to undertake the course,
ostensibly to help me to develop
Bilton Grange further as a centre
of excellence, he too was successful
in an application and departs, to
my chagrin, to pursue his own
Headmastership. I cannot overstate
the fact that, whilst the timing was
particularly felicitous, the preparation
that the course gave me for actually
doing and starting the role was

incredible. At an HMC course a Head
spoke of sitting down in his office on
the first day and wondering what to
do next. By the end of my Masters I
had a plan which started on day one
and encompassed the first year as a
mere starting point. My second essay,
written during my long transition (or
should it be called anticipation) helped
me to reflect on that process.
The idea of writing a dissertation
sometimes frightens those with
already-busy lives and there is no
doubt that constructing 15,000 words
of cogent prose is not everyone’s cup
of tea. However this too has been
carefully thought out and, rather
than being a piece of dry analysis, the
task is to produce an ‘action project’
in which the participant has to lead
people to do something different
(or differently) in their school. The
dissertation is essentially a report,
albeit one put into context through
extant literature and research. The
focus on leading people – essentially
other teachers – was perhaps the
most revelatory aspect of the course
for me personally as previously I had
considered the role of Head to be
much more oriented towards leading
the pupils. It is undeniable however
that the classroom teachers who
spend week-in, week-out with the
pupils have a far greater impact on
those young people and so it follows
that Headteachers should expend their
energy recruiting, supporting and
developing those teachers. Some go as
far as to say that a Head has no impact
on teaching and learning beyond
appointing the right teachers (Tymms

& Searle, 2007 – there you go, I had
to get in one Harvard-style reference).
Utter bunkum of course, but still
food for thought. Peter is a passionate
advocate of carefully thought-through
performance management and my
own dissertation has focused on
this aspect of leadership. There is
an article in its own right there, but
before I started the MEd I would not
have considered that revising a PM
system and observing every teacher
in the school would be a priority in
my first half-term. I am ultimately
very glad that I did. I feel I already
know my school, my teachers and
my pupils much better as a result
and I have unambiguous data which
demonstrates to my governors that
this is the case.
A few hours here and there over
the Christmas holiday to complete
my dissertation and it will all be
over, bar waiting for the final result.
What next? Well, I keep saying that
then I will embark after all on that
doctorate. I won’t be doing it because
I narcissistically like the sound of
‘Dr Osiatynski’ (my wife chortles
at the very thought) but because I
have now been bitten by the bug of
lifelong learning and understanding
and aiding children’s spiritual
development is central to my own
authentic voice as a school leader.
Whilst there were many excellent
tangible but perhaps prosaic outcomes
for me from doing the course, the
intangible effects on me as a Head
and as a person, which I am only just
starting to realise, are perhaps even
more important.
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Collaboration

Creating collegiality
Headmaster Scott Carnochan believes that collaboration and
investing in the self is at the heart of collegiality among staff
at Casterton, Sedbergh Preparatory School
Without understanding the human
component of education, Headmasters
and Headmistresses may change
processes but they will have little or
no impact on the culture and ethos of
a school. Time needs to be invested
in understanding colleagues, children
and parents and, very importantly,
their emotions.
Good teachers are not just welloiled machines. They are emotional,
passionate beings who connect with
their students and fill their classes
with pleasure, creativity and joy.
(Hargreaves, 1998 p. 895)
Now in my fourth year of Headship,
I have learned many lessons about
my own leadership style as well as
leadership in general. Some may
question my authority, based on only
four years’ experience in the role,
however there is always more to learn
and this is only possible through
collaboration and sharing experiences.
I have thoroughly enjoyed these initial
years of this most rewarding position.
It is dangerous for Headteachers to
think that we have ‘cracked it’ as our
jobs are so unpredictable and ever-

changing. Just because you get the
big office, it doesn’t mean we have
mastered all things education. Indeed,
as much as we ask our staff to reflect
on their own practice and explore
ways in which they can become their
best selves, both in and out of the
classroom, so we must also find the
time to reflect and to identify what we
could do better – challenging as this
may be. Time for ‘self’ is enormously
important.
As Gronn (1999) noted, leadership
begins and ends with ‘self’ and it is
this thought of caring for ‘self’ which
can so easily be overlooked in our
busy day-to-day business or indeed
placed at the bottom of our ‘to do’ list.
This sense of ‘self’ is re-iterated by
Caldwell (1977) who maintains that
‘success in the leadership of reform is
as much a matter of discovering self
as discovering strategy’.
‘ … [we must invest] in ourselves,
in the only instrument we have
with which to deal with life and to
contribute. We are the instruments
of our own performance, and to be
effective, we need to recognise the
importance of taking time regularly

to sharpen the saw... (Covey, 1992,
p. 289)
Effective leaders will exhibit different
methods of leadership reflecting the
in which they must operate. It is these
varying methods which develop a
learning establishment that can give
every opportunity for everyone in the
community to become their best-self,
including the leaders of the future.
The fact that teachers care, and good
leaders care so much, is a strength
of the profession and such qualities
should be encompassed in all that
teachers are trying to do; after all,
teaching is an act of care.
In addition to having strong emotional
preparedness it is hugely important
that leaders have, and demonstrate,
a strong sense of moral purpose and
that they set the standards in such
a capacity, demonstrating these
qualities to colleagues so that all staff
are aware of the moral code of the
school and its Head.
Leading is an emotive position and
leadership is fundamentally about
using and managing both emotions
and self.

The fact that teachers care, and good leaders care
so much, is a strength of the profession and such
qualities should be encompassed in all that
teachers are trying to do; after all, teaching
is anact of care
22
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Headmaster Scott Carnochan explores the idea of collegiality with Sedbergh pupils
1. L
 eading is an emotional practice

engagement and shared repertoire.

2. L
 eading and learning involve
emotional understanding

Good leaders are informed by, and
communicate, clear sets of personal
and educational values which
represent their moral purposes for the
school. (Day et al, 2000, p. 165)

3. L
 eading is a form of emotional
labour
4. Leaders’ emotions are inseparable
from their moral purpose and their
ability to achieve these purposes
5. L
 eaders’ emotions are rooted in
and effect their selves, identities
and relationships with others
(Hargreaves, 1998, p. 319)
These emotions are derived from
the explicit shared values of a
community. These are not necessarily
‘professional values’ but those which
hold a community together and
which, themselves, guide actions
and accountability. It is led by the
sense of what is right and in the best
interests of the whole school. Schools
are essentially communities of people
and it has been said that there is
nowhere as important as a school.
Schools need a sense of community
and coherence in communities
of practice along with mutual

Understanding yourself is something
all teachers should spend some time
doing. Where do I find the time,
you ask? Whilst time is limited for
teachers, I would urge you to create
some time for colleagues to reflect,
collaborate and take risks in their
teaching.

Collaboration brings us closer
Affording teachers the opportunity
to observe each other’s good practice
for the sake of learning alone,
and creating opportunities for
collaborative review and planning is
of immense importance. We often
look to identify a course for CPD
when actually our schools are full of
wonderfully talented professionals
from whom we can learn a great idea.

each other has become a key part of
CPD. It is vital to make clear from
the outset why we undertake such
practice. The goal is not to assess, but
merely to share knowledge and skills.
One example is a teacher who has
found it a challenge to teach a new
age group. By observing colleagues,
not for subject content or knowledge,
but to explore differing strategies,
the experience has supported her
development.
The practice of peer observations for
these ends has brought our common
room closer together and developed
a sense of true collegiality, and
developed a much more collaborative
approach to our teaching. I have found
it fascinating to observe teachers
who have joined us for their NQT
year – I have learned a number of
new teaching strategies and teaching
techniques!
A world of possibilities awaits schools
whose leaders develop cultures of care
and connectedness.

At Casterton, Sedbergh Preparatory
School, learning from observing
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Staff

Managing the wellbeing of your staff
Paul K Ainsworth says the little things can make a big difference
when it comes to solving the puzzle of keeping your staff happy
and motivated
The most important factor in making
a school great are the staff who work
within the establishment. Nowhere
is this truer than for smaller schools,
were we really are greater than the
sum of our parts. When I talk about
staff, I mean every employee of the
school. In fact in many small schools,
the person who really makes the school
tick is not necessarily the Head or any
other member of the senior leadership
team, it is frequently a member of
the support staff who picks up all the
little things and makes sure the school
functions.
In current times of economic hardship
it is not always possible to pay the
salaries that our colleagues really
deserve. Schools are trying hard to
maintain school fees at the most
affordable level so parents are not
priced out of the system. Consequently
Heads are consistently looking at
where money is spent. Our biggest
expenditure is always our staff. We
need to ensure our staff feel valued and
remain healthy so they can perform
their roles to the best of their abilities.
What I want to do is to try and give
you some ideas for actions – small
and large – which could truly make a
difference to your staff, keeping them
happy, keeping them fit and keeping
them at your school.

The basics
The old line says, ‘that the way to a
man’s heart is through his stomach’
and to a certain extent the same
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is true of school staff. Many prep
schools offer their teaching staff a
free lunch in the canteen which helps
ensure a community spirit and good
pupil behaviour. Don’t forget your
support staff too, often those informal
conversations can make sure things
get done. It doesn’t cost much to
ensure that tea, coffee and a biscuit
are available at other times in the
school day and this helps gather staff
together. Many staff like to arrive early
at school to ensure their lessons are
well planned so what about providing
some toast at briefing time so that
staff do not flag mid morning. If you
have evening events from parents
evening to drama, ensure there are
sandwiches too. Lastly don’t forget
those cold duty days, some of those
outdoor cup flasks will give your staff
some warmth and also ensure they
don’t risk spilling hot drinks on pupils.

Health
Some schools have offered private
health care for staff and at one time
this was very expensive but there are
now a huge range of packages available
which should mean that you can
afford one for your school. It is often
the items like dental cover which can
be the most useful, giving staff the
reassurance of being able to book
an emergency appointment at the
end of the school day and be treated
quickly. Flu jabs are very cost effective.
You could arrange for a health care
professional to administer them in
school for staff who wish to take up
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such an offer. Don’t forget to consider
some kind of counselling. We all need
someone to talk to at times and if
there is someone independent of the
school this could be hugely useful to
your staff. It can be very draining for
Heads and senior leaders to provide
this informal counselling so it may
help your own well-being too, if you
are able to direct troubled staff to a
professional.

Leave
One of the most contentious thing
in any school is leave. Your governors
may say that teachers are paid to be
in school and that is undoubtedly true
but I also believe that all staff should
be able attend events that are rites of
passage, whether that be a first day at
school, a nativity play or a graduation.
Why not consider allowing all staff
one or two days of family leave
during the academic year so that such
requests become fair and transparent
and people know what they can
ask for. You may get some left field
requests, so the member of staff who
has gained Wimbledon tickets in their
club’s ballot has a way of being able
to use them. Don’t forget your policy
on funerals, I believe that if someone
asks you, you let them go rather than
sticking to a traditional policy which
grades certain family members in
comparison to lifelong friends.

Building a team
So what else can you do to ensure
your staff feel valued? There are the

Staff

small things
like flowers for parents
of a new baby or during periods
of prolonged ill health. Or what about
activities at school? Some schools
offer yoga or fitness classes one
afternoon when an external teacher
is bought in. They could even run a
children’s class prior to this. You could
have the sports hall available to staff
one afternoon a week for badminton
or have the tennis courts booked in
the summer. If you are lucky enough
to have a swimming pool, what about
staff-only swimming on a Friday
afternoon?
A healthy mind is so important too.
What about a book club or language
lessons? At my school a group of staff
decided to work on their maths A level
together and we paid for their exam
entry and ensured they could take
the exam. There will also be members
of staff who have who are pursuing
exciting activities outside school.
Encourage them and support them in

their endeavours.
Schools need to be proud
of the achievements of their staff
and their pupils.

Be open to new ideas
These are just some ideas as to how
some schools have sought to support
the well-being of their staff. Every
school is individual and there may be
specific areas which could be developed
in your school. Some schools have their
own wellbeing committee to consider
new ideas, often without a senior
leader as a member. The group may
then report to the Head at appropriate
moments. As a Head or school leader
one of our key functions is to act as a
lightning meter to the mood of staff.
We must continually support them so
they can do their jobs to the best of
their abilities. When they are doing

this, we a
sum greater than
our parts and we are doing
remarkable things in educating the
children in our care.
Paul K Ainsworth has been a senior
leader in the state and independent
sector and is currently a secondary
school Head. He is the author of
a number of works including, Get
that Teaching Job, Developing a selfevaluating school: A practical guide
(both Bloosmbury) and The Senior
Leader’s Yearbook (Optimus Education).
Pkainsworth3@aol.com
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Outdoor education

Using woodland
as a means
to an end
Jane Shotliff explains
how Seaford College
transformed a piece
of ancient woodland
into ‘Springdown’ - a
spectacular new outdoor
classroom, based on the
Forest School concept
When the new Head of the prep school, Sebastian Rees,
and his wife Gillian arrived at Seaford College, near
Petworth, in August 2012 their first thought was that the
wonderful outdoor area cried out for a Forest School.
Gillian took on the project and work began almost
immediately to identify a suitable area. Once found, a
thorough and careful risk assessment of the land and
wooded area was completed, a tree surgeon’s advice sought
and work began to make the area safe and suitable for
children to learn and play in.
Seaford College staff worked hard through during the
winter term to complete the job. Finally, big logs were
chopped to provide a seating area.
The College was fortunate in having two fully qualified
staff – Chris Sayle and Jackie Carpenter – already based at
the College, so Forest School got underway for the children
in January 2013.
Meanwhile, Gillian, who oversaw the entire project, was
busy working towards her own Level 3 Forest School
Practitioner qualification, which would enable her to lead
Forest School sessions – a qualification she obtained in
September.
Gillian said: “Forest School has added a whole new
dimension to what we can offer our children. We cannot
imagine life without it.”
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Outdoor education

Forest School aims to develop independence, self-esteem
and confidence, as well as motivation, communication
skills and self-discipline, using the natural woodland and
forests as a means to an end.
The concept started in America in the 1920s but only
really took off in Europe in the 1950s, when the denselywooded forests of Scandinavia were brought into play.
In Denmark it became an embedded part of the curriculum
for pre-school children (under 7s) where it was found that
children attending Forest kindergartens were arriving
at school with strong social skills, the ability to work in
groups effectively, and generally with high self-esteem and
confidence in their own capabilities.
It was, however, the 1990s before the concept finally
reached the UK, with Bridgewater College in Somerset
laying claim to the first of its kind in 1994.
The main goals of Forest Schools in primary age children
include encouraging curiosity and exploration with all of
the senses, teaching them about the natural environment
and encouraging spatial awareness and motor
development.
They learn about flora and fauna but gain more abstract
benefits in social skills such as team-building and
cooperation, risk management, project planning and
recognition of each student’s own achievements. By setting
children small manageable tasks and giving praise, they
are given a good foundation for future learning.
At Seaford College Prep School, tasks and challenges
set for the children are as varied as the tutors can make
them – fun challenges such as who can make the tallest
construction out of 10 pieces of string and 20 twigs to
warm up games whereby two teams pass a twig from first
to last person without using their hands. Always a winner!
The prep school pupils visit this exciting new outdoor
classroom once a week where they get the chance to –
literally – get their hands dirty with a carefully-planned
programme of hands-on learning.
Topics are cross-curricular, including the natural
environment – for example, the role of trees in society,
the complex ecosystem supported by a wilderness, and
recognition of specific plants and animals.
However, development of personal skills is also high on
the agenda, encouraged by teamwork and problem solving.
“Tutors can soon spot students’ strengths and weaknesses
and tailor the exercises to work on those aspects of personal
development which need that little bit of extra support,”
explained Prep School Headmaster Sebastian Rees.
The all-year round timetable means that children are able
to experience all weathers and the changing seasons.
“Forest School adds a completely new dimension to what
we can offer our children. They thrive in the freedom that
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Outdoor education

Children can understand concepts more easily in the outdoor environment than they would in the classroom
they find here. It is fantastic to be able to work in a nonclassroom environment. It brings out different strengths
in the children, and we see a completely different side to
them”, said Mr Rees.
“Children are often brought up to be fair-weather adults.
The Forest School teaches them that even activities in the
rain can be enjoyable – while snow is clearly a bonus!”
As confidence develops, the children are taught how to
use simple woodland tools, such as bow saws, loppers and
billhooks. They are also taught to have respect for their
environment and fire – something which is dangerous to
the woodland but can also be used to good effect when
treated properly.
“Children can safely experience activities that are often
prohibited, such as climbing trees or lighting fires. The
programme allows children to grow in confidence and
independence and extend their abilities,” said Mr Rees.
“All the children enjoy Forest School. Children can
understand some concepts more easily in the outdoor
environment of Forest School than they would in the
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classroom. In addition it feels like a break in routine to
them, yet they are still learning.”
Mr Rees said: “Seaford College Prep School is set in an
outstanding environment with a natural woodland right
next door, so it made perfect sense to put this to good use.
Children thrive on fresh air and fun. Springdown takes this
one step further by giving them motivating and achievable
tasks with an element of free play.”
The government is now fully in support of such initiatives
as part of schools’ educational curriculum, with the
Forestry Commission and the Forest Education Network
often getting involved. Many businesses and non-profit
organisations also often facilitate Forest School activities.
Forest Schools also serve as a useful introduction to the
wider aspects of outdoor pursuits, another area in which
Seaford College excels.
With an active Duke of Edinburgh programme and
compulsory CCF for students in Year 9 and above, they get
a wide range of opportunities to try out everything from
canoeing and climbing to abseiling and orienteering.
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“The Forest School is a gentle introduction to all that the
College – and the world – has to offer as our children grow
and mature,” said Mr Rees. “The combination of freedom
and responsibility has been particularly beneficial to
children who suffer from lack of confidence.”
Children at Seaford College Prep School still talk about the big
snake that a member of staff (pretended he) saw in the woods.
The children were asked to build traps to catch it.
“The traps had to have a ramp and a roof. They made them
really well, and still go regularly to check them - just in
case the snake appears,” said Mr Rees. “Most of all they
love climbing trees and making camps; all those good oldfashioned pursuits that children enjoyed in days gone by
when life was much more simple and devoid of electronic
gadgetry!”
Indoors, Seaford College Prep School has some of the best
facilities in the South East, especially in music, art and DT.
Now it can boast some of the best opportunities for pupils out
of doors.

Outstanding
Outdoor
Environments
Experts in the provision of bespoke outdoor
play and learning environments, offering
a comprehensive and professional service
which includes consultancy, planning,
design, manufacture and installation.

For a FREE no obligation consultation

T: 01702 291129
www.sovereignplayequipment.co.uk

Cyber bullying

The
cyber
bullying
epidemic
Julie K Wilkinson, vice
chair for Children England,
highlights a growing problem
for children growing up in
the 21st century
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Why isn’t more being done?’ It is
the question that I am asked on a
daily basis by parents, teachers and
professionals regarding cyber bullying
and web-based attacks that young
people in Great Britain are facing
today. Glorification of the media
has perhaps provided a benefit to
highlighting the issues of concern.
Statistics from the NSPCC in March
2013 have shown that at least one in
three young people have been cyber
bullied and over 67 percent of children
and young people in the UK have
been bullied at some point in their
lives. Five young people committed
suicide this summer because of online
chatrooms and forums, and many
professionals and parents do not
understand that the cyber world is
their world. They share everything
from how they feel about a song, the
difficulties of their maths homework,
where they will be next and who are
they with now.
Texting, sexting, BBM, MSN,
Facebook, Twitter, Vine and Snapchat
are just a few of the online chat
rooms that most teenagers use.
Teens’ impulse is to connect and
hang out. Sinead Taylor, a 15-year-old
from Woolwich, South East London,
who was being bullied at school over
her tomboy appearance, even posted
a agony aunt style, nine-minute
video diary to other bullying victims
before she died in June 2013. A day
after Sinead died, another young
person, Year 9 Hannah Smith, also
committed suicide in Leicestershire,
her parents highlighting the months
of torment Hannah endured due to
the Ask.fm website.

Cyber bullying

I Give Up, Izzy Dix, 14
I arrive.
Happy and fresh,
Ready and excited
To celebrate the goodness.
I am eager and keen to have a good
time.
As I smile from the bubbles of
anticipation whizzing around my
stomach
I begin to see the crowd.
I see more people.
Many are happy and joyful.
They’re like me,
To celebrate,
I smile at them and say hello to the
many faces I see,
They looked shocked and surprised
to see me,
I question their judgemental glares as

I wonder. ‘What have I done wrong?’
I see their drinks swilling in their
fingers as their backs begin to face
me.
I try to edge my way back into the
circle of giggles and talking,
They push me away.
I stand still,
My eyes glazed and absent.
Suddenly they call me over.
I think, ‘Yes! They’ve noticed me!
Then it begins. They start to ask
questions
As to why I am there.
They begin to tell me that nobody
wants me there.
They tell me to leave and that I am
not wanted,
Not there, not anywhere,
My heart, my head, my body numb.
I feel pricks of stinging begin to pinch

my eyes as cheeks being to burn.
‘Don’t let them see you,
Don’t show them that you’re
weakened,
Weakened by their remarks’,
‘Stay strong’, I think,
But it is too late,
My palms, clammy,
My cheeks streaming,
My neck sweating.
I quickly walk away from the
chanting and laughing,
My vision, spinning,
My heart beginning to break.
I look down and walk,
My eyes drowning in a sea of
emotion.
Another piece of me chilsled
away by their cruel remarks and
perceptions.
I give up.

They become embarrassed that they cannot
defend themselves and thus start living in an
isolated and dangerous world where self-harm
starts to play a pivotal role in coping
with such abuse
The most recent tragic incident was
the death of 14-year-old girl, Izzy Dix,
who hanged herself at her home in
Brixham in South Devon in September
2013 due to being bullied on the
internet and in school. Her mother
described her as being “chiseled
away by cruel remarks” and, after
Izzy’s death, more than 3000 people
wrote tributes on her memorial page
blaming the internet trolls and Ask.
fm for allowing persistent and horrific
abuse. Her mother has requested
that this final poem of torment
written by her late daughter (above) is
made public and has highlighted the
systematic abuse that occurs on such
damaging websites:
Facebook, Twitter, Instagram, BBM
and international online gaming

are the norm for our young people
growing up in an ever-changing, faster
pace of life. 94 percent of teenage
social media users have a Facebook
account and age restrictions are rarely
enforced. When I arrived at a school in
Luton last week, a seven-year-old boy
told me he regularly uses his Twitter
and YouTube account and that there
were no ramifications regarding him
breaking the law for underage usage.
There is also growing pressure from
large corporations and advertisers
such as Moshi Monsters and Club
Penguin to encourage children from
the ages of five to ‘online chat’ with
other members and in turn ‘pressure’
our children to enter a deep, dark
world were privacy settings and
supervision are minimal from adults.

Over 70 percent of teenage users
hide what they are doing from
their parents or carers, and the
generational divide is increasing
with 70 percent of parents knowing
less about the online world that
their children. Over 60 percent of all
young people that are cyber bullied
do not tell their parents or carers
that they are being harassed online.
As we know, the cyber world is farreaching, invisible, anonymous and
24/7. Young people feel that adults
do not understand the cyber world.
They become embarrassed that
they cannot defend themselves and
thus start living in an isolated and
dangerous world where self-harm
starts to play a pivotal role in coping
with such abuse.
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Cyber bullying

Although, it is important to allow
our children to have a world separate
to adults and allow for exploration
and socialisation, it is imperative to
keep the younger generation safe.
A report in May 2013 by the Pew
Internet and the American Life
project found that 91 percent of
12 to 17 year-olds post photos of
themselves online and are happy to
post their real name, relationship
status and birth date. There seems to
be a lack of awareness amongst our
young people that the internet is not
safe. Recent legislation in relation
to cyber bullying and e-safety, such
as the Children’s Act 2004 and the
Communications Act 2003 clearly
outlines the duty of professionals and
parents to safeguard and promote
the welfare of children and in turn
provides the foundation of the new
draft statutory guidance document
Working Together to Safeguard Children.
This was issued in March 2013
by the DfE and will be revised in
2015. Almost one in five primary
school children claimed to have
met somebody they have previously
known online and half went alone to
meetings in parks, cinemas, fast food
restaurants, shopping centres and,
most worryingly, private addresses.
A significant minority was also
regularly awake into the small hours
on computers in their bedrooms and
never supervised by their parents.
As alarming studies and statistics
show, our children are experiencing
severe sexualised peer pressure in a
growing sexualised world. ‘Girlhood’
has never before had sustained assault
from pop videos, advertisements,
alcohol marketing, girls magazines,
sexually explicit TV programmes
and free, round-the-clock access
to hard-core pornography that
is being regularly accessed in so
many teenagers bedrooms. Subtle
exploitation starts early with the
Playboy bunny pencil cases and
inappropriate lingerie such as padded
bras and thongs for girls as young as
five years old. Sexual pressure can
cause our girls to contemplate suicide,
self harm, develop eating disorders
or try to lose themselves in drugs or
alcohol.
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‘Sexting’, which again is commonplace
with young people, and involves
the exchange of sexual messages
or images by text, smartphones
and social networking sites, has
huge ramifications for our young
people’s future. Young people do
not understand that an image of
themselves can spread like wild fire
in a matter of seconds. Teachers have
personally told me that young boys
now have explicit images of up to 30
different girls on their phone and
swap them like football cards were
traded in the 1980s. One teenage girl
said to me that sending explicit body
part images is the new ‘flirting’. The
head of an Australian bank personally
told me last summer that CVs are now
becoming redundant and employers
simply look at future candidates
Facebook pages, networking sites,
photos and activities to gain a real
insight into a candidate’s personality
and mindset. Increasing numbers
of pornographic images that pop
up through sexting are discovered
amongst HR departments and are
damaging our young people’s futures.
The societal increase of sexual
exploitation and the vulnerability of
children and young people through
online grooming was recorded as
23,000 sexual offences in 2011 and at
a record high in 2012 with an average
of 60 child sex offences per day. Chat
Roulette, which is sweeping through
our primary and secondary schools,
is most alarming. With no privacy
settings needed, age restrictions or

credit card numbers required, Chat
Roulette, the second most frequented
online forum after Facebook, allows
any individual at any age to enter an
online chatroom in people’s bedrooms
and lounges through the computer
webcam all around the world. At a
simple touch of a button, children can
communicate with anyone for varying
lengths of time and is heaven for
grooming and pedophiles.
However, the biggest concern to
professionals and parents alike is
the increased usage of anonymous
social networking sites such as Ask.
fm, Little Gossip and Snapchat. The
latter permits a post to automatically
delete itself after a short period of
time (5-15 seconds) and encourages
bullies to send horrific images, words
and captions to any ‘target’ without
repercussions, and without the victim
being able to get the image back for
evidence purposes.
The compulsion is to keep checking
the nasty sites again and again.
Switching the computer off, bearing
in mind that this is their whole world,
makes them feel even more of an
outcast. One of the few long-term
studies of bullying published in the
in the journal of JAMA Psychiatry in
America, has found an elevated risk
of psychiatric problems that extends
into adulthood, sometimes years even
after the intimidation has ended. The
effects persisted (such as stuttering,
eating disorders and long term
depression) even after researchers

The compulsion is to keep
checking the nasty sites again
and again. Switching the
computer off, bearing in mind
that this is their whole world,
makes them feel even more of
an outcast
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Cyber bullying

Solutions to cyber bulling: some top tips
1. Set all privacy settings with your child so that they cannot be contacted by strangers. This means that only
friends can see their posts. Repeat this action every month.
2. P
 lace the family computer in the lounge. Set the password yourself and change it each month. Do not allow your
child to spend hours alone on the computer.
3. Look out for signs and symptoms of your child being bullied. These include absenteeism from school; becoming
aggressive; poor academic achievement; becoming withdrawn, isolated or secretive; self-harm, including over or
under-eating; insomnia, nightmares and bedwetting.
4. Google your child’s name. Anything said on Twitter about your child will be picked up. Set an alert on Google: if
your child’s name is mentioned on the internet, you will receive and email.
5. Ensure that your child has a lock or password on their phone or tablet. This password should be changed once a
month. Reiterate that they should never give their password away, even to their best friend.
6. A ll websites provide a function to block another user. Google ‘block a friend on Facebook’ to find out the
procedure.
accounted for pre- existing factors
such as physical abuse and poverty.
It seems that some of our young
people are becoming addicted to the
cycle of torment and belittling. At a
school in Leicester recently one young
person admitted to me that she keeps
all her abusive messages from ‘trolls’
and regularly re-reads the messages
when feeling depressed. Abusive
comments such as: ‘”You think you
are so f***ing perfect when boys fall at
your feet. Well you are nothing. I hope
you get ill and die. We do know where
you live.” Her state of paranoia was
understandable as the threats started
to become real. After being attacked
outside her home a few weeks later,
the isolation, self harm and lack of
confidence and self esteem increased
into a spiral of fear and torment.
Although we, as professionals
and parents, will find it hard to
understand why bullies post such
horrific comments as death threats,
racial insults and homophobic
propaganda, we do know that the
computer never says no. Bullying faceto-face is far harder as body language
and most people’s natural empathy
will entail a ‘guilt’ factor that may
restrain the bully. The definition of
bullying is the ‘deliberate intention
to hurt, harm or cause distress’ and
the bully wants to feel that they have
more power and control over their
‘target’. Many children who bully have
underlying issues either at home or

school. Divorce, separation and even
death ‘triggers’ aggression and fear
that can lead to bullying as our young
people seem to face an ever-changing
world that is confusing and scary.
Reports suggest that as many as one
in three women in the UK experience
domestic violence. Women suffering
domestic violence leave their partner
an average of 26 times. Police forces
report increased levels of aggression
and violence in the home, particularly
amongst siblings to parents. Children
are living in a constant state of
fear. They are learning aggressive
personality traits not just from their
parents but also from the media,
that seems to accept bullies. Even
The X-Factor and Come Dine with Me,
viewed by millions each week, have
started to belittle, bully and torment
their participants. I will always
remember the laughter and reaction
of the audience’s face when the now
famous Susan Boyle appeared on the
show. It seems our global perspective
regarding looks, image and the lack
of individuality plays a large part in
labeling and derogatory stereotyping.
This in turn affects the moral values
and beliefs of our young people
regarding difference, equality and
respect. Many young people feel that
they have to join friendship groups
or a gang so they are not bullied.
Initiation, originally used as a tool
for acceptance within a gang, is now
commonplace in ‘normal’ friendship
groups and coercion is widely accepted

as a part of our young people’s
everyday social lives.
Listening, guidance and instinct are
our best methods of support for our
young people. Encourage all children
and young people to provide solutions
for themselves by following the advice
and top tips below. ‘Bully proofing’
ensures our children and young people
have confidence, identity and are
assertive, rather than being aggressive
or passive. Encourage all young people
to engage in other outside activities
with other friendship groups such
as swimming clubs, tennis and
other physical activities. The selffulfilling prophecy is a technique
that is widely underused and an
excellent tool to reinforce confidence
and self esteem. Using self-identity
and ‘What are your Roots?’ exercises
allow for our young people to gain a
sense of belonging and in turn selffulfilment. Encouraging fulfilment
away from the computer or mobile
phone will start to re-enforce a sense
of personal achievement with new
interests and thus reinforce a child’s
own individuality and the important
contributory role he or she plays
within society.
Julie K Wilkinson is presently vice
chair for Children England and
director, consultant and trainer for her
anti bullying and anger management
organisation ‘Brave the Rage’.
http://bravetherage.co.uk/
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Relaxation

Relaxation techniques
for leaders and
followers
Hansa Pankhania offers some
advice for burned-out teachers

I’m sure you’ve all been there. You’ve had a tough lesson at
the end of a long week. You get back to the staffroom and
just want to unleash a flurry of expletives and slam a few
doors. It’s a perfectly natural reaction to a difficult day at
work. Sadly, whilst swearing and slamming might make
you feel better, they do little to help you relax. Of course,
the last thing you want to do is to take your frustrations
out on loved ones or friends. So how can you help ensure
that you switch off from your frustrations and don’t let a
difficult day play on your mind?
The answer could lie in some simple relaxation techniques.
Relaxation is one of the most enduring and successful
stress management strategies, with enormous benefits.
The following tips will help to reduce stress, enhance wellbeing, foster clarity and focus, keep your body on a healthy
equilibrium and enable you to perform at your peak
potential at work.
• Incorporate some physical activity into your daily routine
every day, such walking, swimming or cycling. Stress is
burned away through physical activity. This keeps your
body fitter so it will return to a state of equilibrium
quicker following a stress response.
• Get enough sleep. Your body function gets out of balance
easily with lack of sleep. Most people need six to eight
hours a night. Making this a priority will help give you
the energy to cope with other aspects of life.
• Do not be afraid to say: ‘No, I’m sorry, I do not have the
time/space/mental or physical energy to take this on at
this time.’ We cannot be everything to everyone, all of the
time. When someone tries to be that, they soon burn out.
• Learn to count your blessings, not your misfortunes. Try
to keep a positive approach, valuing the good things in
your life rather than concentrating on the bad things.
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• A perfectionist attitude is unrealistic and leads to
unnecessary stress. No human being gets it right every
time.
• One mistake does not make you a failure, just human.
• Keep your self-image high, through positive self-dialogue
(I am important, I am loved, etc).
To further reduce your stress levels, why not try some
relaxation exercises? Try the following while sitting with
your back well supported and your eyes closed.

Focus on your body
• Slowly scan your body and relax all your muscles, starting
with your feet and moving slowly up to your face muscles.
• Tell yourself to let go of the tension as you focus on each
area of your body.
• W hen you have finished, think of yourself as relaxed and
comfortable.

Focus on images
• Picture a calm, peaceful scene.
• Imagine yourself sitting or lying on a beach feeling the
warmth of the sun.
• T hink of yourself as completely relaxed and enjoy the
sensation.

Contemplation
Sit comfortably in a quiet place, with your arms and legs
uncrossed and breathe gently for a few minutes. Then
choose a word that feels comfortable for you. You might
use ‘relax’, ‘calm’, ‘peace’ or ‘love’.
Silently repeat this word to anchor your mind. Continue with
this for as few as ten or as many as thirty minutes. Open
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Relaxation

Teachers often feel they have
to keep control of things all the
time. It is important to give
yourself the permission to let go
your eyes and stay seated for a few more minutes before
engaging in any activity.

Object meditation
Choose a beautiful object like a flower arrangement,
tranquil picture or a lit candle or anything that is soothing.
Focus your attention on it steadily. Study the detail of the
object, the colours, the shapes, the shades. Do this for five
to ten minutes, then close your eyes and visualise all the
detail of the object. This practice is especially good for
enhancing concentration clarity and focus. Try it when
your thinking is cloudy and cluttered.

Mindfulness meditation
Begin by sitting comfortably and lowering your eyes. You
can sit upright on a chair, it is not necessary to sit crosslegged on the floor.
Take your attention into your body and to your breadth.
Observe the movement of your breath in your body, the
rise and fall of your chest and abdomen. Now choose
a soothing word such as ‘calm’, ‘relax’, ‘peace’ or the
traditional relaxation mantra ‘OM’. Gently repeat this word
in your mind, not necessarily to the rhythm of your breath,
and at your own pace. Your mind may wander to other
thoughts, this is normal. As soon as you notice that, gently
bring your attention back to the word you have chosen in
order to anchor your meditation and carry on.
Continue this way for as long as you can, up to 30 minutes,
then take your attention off your breathing and just be
silent. Wait about two or three minutes before starting
your work.

Put a little red sticker on your watch, every time you look
at your watch, take your attention to your breath and be
present with its movement in your body. This will help
decrease the adrenalin and dopamine naturally, thus
helping your body relax during the day which will help your
stress response.
Stop for a few moments when swapping over tasks. For
example, you have come in from a lesson and are about
to start some marking. Stop for two minutes, taking the
attention to your breath and connect with the breathing
rhythm or keep your attention on something soothing on
your desk such as a calming picture or a bunch of flowers.
Stop for a few minutes on your way from work or home,
take in and fully engage with nature, the trees, flowers and
its vibrant colours.
How many hours of television do you watch, or do things
that are unnecessary? Take some time out of these
activities and replace this with regular meditative practice.
Teachers often feel they have to keep control of things all
the time. It is important to give yourself the permission
to let go for a few minutes in a day in a meditative state,
to rest and recuperate from the pressures of leading
and managing. This time is soon recovered in enhanced
concentration, sharper and swifter decision making, more
energy, and improved relationships through empathic
communication – and all that without extra costs.
Worth a try for a few months?
Hansa Pankhania is a fellow of the International
Stress Management Association, and is a validated
stress consultant/trainer.

These techniques are easy to integrate and adapt into a
busy routine.
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Leadership

Are we prepared
to lead in the
21st century?
Neil Jones, Headmaster of St Joseph’s In The Park and chair of the
Chair of ESR Working Group, challenges us to make Education for
Social Responsibility a key driving force in our school leadership
“A leader is best when people barely know he exists, when his
work is done, his aim fulfilled, they will say: we did it ourselves.”
Lao Tsu
Education for Social Responsibility (ESR) is an initiative
lead by IAPS that aims to encourage all schools to consider
the question: “What is the purpose of education in the
21st century?” ESR centres on a framework of six elements
that enable auditing and planning of development in
three areas common to all schools: planned curriculum,
extracurricular activity and resource management. The
answer to the question will prepare young people with the
knowledge, skills and values for the rapidly changing world
that they will encounter beyond their years at school.
The need to act, as schools, is very clear. Catastrophic
climate change (IPCC: http://www.ipcc.ch/), the burden
of population growth (UNEP: http://bit.ly/18rsR8b) and
children’s disassociation with the natural world (RSPB:
http://bit.ly/18rsESf) present very immediate threats to
the stability of our planet. However, the growing culture
of corporate social responsibility, despite criticisms of its
efficacy, will be something that our children will have
to understand and be able to work effectively towards if
they are to be successful in their futures. The educational
paradigm is therefore something that has to be shifted in
order to embrace the future challenges to our environment,
our economy and our society as a whole, challenges that we
cannot accurately predict or afford to ignore.
To find solutions to these challenges requires leadership
and the ability to work as whole communities. School
leaders must establish a culture within schools that
embraces a wide range of thinking, considers the
ramifications of the state we are in, as a society, and
remains true to the values and unique ethos of their
particular schools. From the governors, Head and bursar,
through senior and middle management to subject leaders,
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departments and the children themselves, opportunities
to lead can be identified, promoted and supported.
Through a more distributed model of leadership and
recognition of the contribution of others, not only will
more be achieved, but the learning opportunities provided
through these processes will have more lasting impact
on all those involved and will result in a greater sense
of accomplishment for those who have assumed the
responsibility.
Below, I have listed the six elements of ESR along with
associated questions. These questions can guide a dialogue
within schools, encouraging school leaders and staff teams,
and indeed children, to consider what social responsibility
means, how it can be enhanced through experiences at
school. The six elements and the associated questions are
interlinked. Thinking in one area could lead to connections
being made with others. The questions can be used at
whole staff or departmental meetings to allow scrutiny of
provision and to share just how much may already have
been accomplished.
The schools that I have worked with, and the Heads
that I have met, all recognise that much is already in
place to meet the shifting paradigm in education and to
establish ESR within their schools. As the IAPS working
group for ESR starts to gather case studies from member
schools, the picture we are starting to see emerge is of
a number of excellent examples in a range of aspects
of school development, leadership and management.
These developments are serving to embed the principles
of ESR in ways that are particular to each school, from
whole curriculum revisions to innovative community
programmes; from commitment to environmental
education programmes to green building development and
substantial energy reductions. We would like to hear of
more that is being done. Please get in touch through the
email address at the end of the article.
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Leadership

We are uniquely placed within the independent
sector to think more deeply and find
solutions to the challenges of the shifting
educational landscape and the debate about
the most effective preparation of our children
academically, socially and emotionally

Well-being
What is your school’s approach to pastoral care? What
opportunities do the children have to consider their own
feelings and those of others? How robust and considered is
your PSHE curriculum? How happy are the children at your
school and how do you know? Who leads these aspects in
the staff team and what voice do they have?

Rights
As pupils at independent schools, our children are generally
very well provided for in terms of their rights. However,
do the children know about human rights and especially
about the UN Convention on the Rights of the Child (bit.
ly/unchildrights)? Are they given an opportunity to explore
these rights as it relates to themselves? To others?

Responsibilities
How are children at your school able to explore the
challenges of taking responsibility? How are the skills in
leadership, teamship and followership developed? How
do you go beyond the traditional models of children’s
responsibilities in schools?

Intelligent behaviours
Habits of mind; learning powers; thinking skills; soft
skills; learning to learn; call it what you will. What is your
approach to developing the attributes and behaviours that
ensure children, when confronted with a problem, know
what to do, when they don’t know what to do straight away?

Knowledge
Much of the social, environmental and economic problems
we face today are due to the ‘success’ of scientific and
technological knowledge. However, what we have known
and what once was certain has changed irrevocably. How
are you enabling children to acquire the wisdom to act

upon the knowledge that they have gained? How can
children at your school employ what they have learned
(knowledge) about science, history, geography and so on,
to work towards a more just, fair and equitable society
(wisdom)?

Opportunities
Finally, how are you enabling leadership at your school to
explore what it means to effect change for the better? How
are you managing the school in a sustainable manner?
How are you able to reconcile contrasting and conflicting
viewpoints? What opportunities do the children have
to learn such life skills as how to handle personal
finances, cook, garden, reduce energy consumption or
use public transport? How are they able to play an active
role in supporting the lives of people either locally or
internationally?
Changes are taking place across our organisations. Debates
about curriculum models, the role of computing, e-safety,
assessment for learning and sensitivity to the natural
world, among many others, are taking shape. We are
uniquely placed within the independent sector to think
more deeply and to find solutions to the challenges of the
shifting educational landscape and the debate about the
most effective preparation of our children academically,
socially and emotionally. We have high expectations and
a commitment to excellence in all that we do, across the
ability spectrum, across the breadth of our curriculum and
in the relationships that we forge within our communities.
Harnessing this commitment and looking in detail at what
each of our own schools has already achieved in ESR is the
very first step. Please do get in touch; we look forward to
finding out about your experiences
neil.jones@stjosephsinthepark.co.uk
@neiljones
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The Prep School
Baccalaureate:
dispelling the myths
James Barnes, communications director for Prep School
Baccalaureate, shares the developments and possibilities
for an exciting option for Years 7 and 8

In September 2013 the Prep School
Baccalaureate (PSB) opened its doors
for business after a pilot year trialling
all aspects of its operation – without
which there is no doubt it would have
found a launch considerably more
difficult.
It has, though, been a feature of the
PSB to tread carefully where others
have plunged forward and found
the going increasingly difficul, if

not overwhelming. The fact that
membership is growing and interest is
high is a testament to our planning.
My involvement started in September
2012 when the four pilot school
Headteachers recognised that the
PSB needed a central hub to organise
matters. Having considered carefully
the brief, and been enthused by the
philosophy, I took on the role of
communications director. It has been

The PSB is a framework for
study – not an organisation
peddling textbooks or
examinations. It has
high expectations in terms
of standards and uniquely
involves senior schools
in maintaining and
monitoring them
38
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incredibly rewarding to see the project
grow, and to spend time talking with
senior and prep schools about what
makes the PSB so distinctive.
More often than not, initial contact
throws up a range of opinion that is
based on hearsay rather than fact, so
it would probably make good sense to
outline precisely what the PSB is and
what makes it so distinctive – but also
to make clear what it is not.
The PSB is a framework for study
– not an organisation peddling
textbooks or examinations. It has high
expectations in terms of standards
and uniquely involves senior schools
in maintaining and monitoring
them. The course at present involves
children in Years 7 and 8 and the
expectations are simple: strong core
subject study, breadth in humanities
and freedom in the wider areas that
many prep schools excel in.
Central to the PSB is a crosscurricular project – worked up by
pupils in consultation with their
tutors – and the assessment of
key skills across school activities,
namely: leadership, collaboration,
independence, thinking and learning,
communication, and reviewing
and improving. Assessment is

Curriculum

both summative and formative
and across each academic year.
Moderation meetings are held by
subject, involving prep school heads
of departments and senior school
colleagues, discussing what it is that
really matter in each subject and
achieving consistency in assessment.
In addition, the successful
implementation of key skills is also
assessed, with pupil interviews in
schools.
Full members of the PSB work
together across the two-year
programme towards a final certificate,
backed up by a range of evidence from
each subject, which covers all aspects
of work undertaken by pupils that
will guide them and senior schools
when they move into Year 9. The PSB
uses a straightforward ten-point scale
that was worked up during the pilot
year, covering all subjects and which
equates to National Curriculum levels
and nominal CE marks; it’s simple,
effective and gives a superb snapshot
of each pupil’s abilities.
Partner schools are ‘on the runway’
to full membership. They have access
to all meetings and materials – stored
on a Dropbox folder by each member
school – and full access to support

from PSB schools and staff; the idea
is to give schools a meaningful build
up to full membership rather than
plunging them in, head first. To be a
partner school costs £500 a year and
to be full member school, the levy is a
one off fee of approximately £50 per
pupil at the start of Year 7, to cover
the two-year course.
Senior schools are a crucial element
of the PSB. Associate members
are actively involved in how the
Framework develops. They run
moderation meetings and include
schools such as Marlborough,
Queen Anne’s, Wellington College,
Radley, Bradfield, St Edward’s
and Uppingham. A far wider
group of schools accept the PSB as

matriculation, and that list continues
to grow.
So what isn’t the PSB? Well, primarily
it’s not another curriculum offering,
because at its heart is the freedom
for schools to bring into focus the
many areas of excellence they have.
By operating a framework, the PSB
enables schools to have a good deal of
freedom with their own curriculum
planning. They can apportion time
and resources in a less rigid way than
is possible with more traditional
routes. With shared good practice and
joint purpose schools are able to build
robust schemes of work and areas for
study.
Importantly, PSB is not a means
to bash CE. Core CE is used by

PREP SCHOOL Reflecting the best in the prep & junior school world

39

VOCAB EXPRESS
Rapid Vocabulary Expansion
3

Engage students and motivate them into learning
vocabulary independently

3

Minimise teacher workload through pre-loaded
and pre-categorised exam board and text book
vocabulary

3

Assess individual student progress
through real-time monitoring tools

Includes
ISEB Common
Entrance
Specifications

French • Spanish • German • Italian
Mandarin • Arabic • Urdu • Latin
Russian • Japanese • Hebrew
Physics • Biology • Chemistry
Business Studies • Geography
KS2 • CE • KS3 • GCSE • AS • A2
Please use promotional code
PrepSchJan14 and receive a 10%
discount on new school subscriptions

Tel: 01189 356 707

www.vocabexpress.com
AQA
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ICT Finalist

CIE Edexcel ISEB OCR WJEC
Heinemann Hodder Education La Jolie
Ronde Nelson Thornes OUP

How do you
teach alcohol
and drug
awareness to
someone who
already knows it
all?
You get expert help

www.holroydhowe.com

The Amy Winehouse Foundation works to
prevent the effects of drug and alcohol misuse
on young people. We also aim to support, inform
and inspire vulnerable and disadvantaged young
people to help them reach their full potential.

S u p p o r t .

I n f o r m .

I n s p i r e .

Tel: 0300 30 30 177
education@amywinehousefoundation.org
www.amywinehousefoundation.org

Registered charity no. 1143740 (England and Wales)
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The PSB isn’t a watering down of some
perceived gold standard. There is academic
rigour and a genuine development of the crucial
learning skills required for successful study at
higher levels

most PSB schools and some senior
schools want to see CE papers in
English, maths and science. That is
emphatically not a problem. What has
been happening nationally though
is that individual schools have been
unilaterally dropping wider subject CE
papers and striking out in isolation
and frustration. The PSB framework
creates an opportunity for a range
of approaches under one umbrella
organisation and the opportunity
to share exciting, alternative study
opportunities.
The PSB isn’t a watering down of
some perceived gold standard. There
is academic rigour and a genuine
development of the crucial learning
skills required for successful study at
higher levels.
The PSB isn’t fragmenting the system
– that’s already happened. What it
offers is a chance to pull together some
of the fragmented elements, with all
the benefits of working in association
with colleagues from other schools.
The PSB is about communication
across the independent sector, it’s
about meaningful dialogue with
senior schools and it has developed by
listening to what senior schools really
want; a good knowledge base with a
strongly developed understanding
from pupils of how they learn, where

their strengths lie and what they need
to do to improve.
At our conference at St Edward’s,
Oxford in November we placed the
focus firmly on knowledge, skills and
breadth in 21st-century education.
Our speakers looked forward, and
ranged from Amanda Vinnicombe
from the Intercontinental Hotels
Group discussing the world of
employment for our students, Heads
of senior schools talking about posteducation challenges and Ian Yorston,
terrifying and inspiring in equal
measure, on the pace of technological
change. All the speakers could see
what makes the PSB compelling,
and highlighted the absolute need to
develop skills and aptitudes alongside
ensuring the right balance of acquired
knowledge.
So what comes next? Well, we will
be focussing on careful growth by
ensuring that all schools joining the
PSB understand how it works and how
they will contribute to the scheme. We
will be looking at where Years 5 and
6 could slot into the framework. We
will be increasing the range of senior
schools involved. And we will be
moving to a regionally based approach
to moderation and meetings generally
as the distance between participating
schools grows.

My involvement was based on
realising three key aspects: excellence,
joint purpose and breadth. Over the
past 15 months I have seen clearly
the excellence offered by full member
and partner schools. I have enjoyed
the joint purpose of staff across the
sector working together and been
impressed by the breadth schools
have brought to the PSB – that is
truly impressive. I remain concerned
about schools operating in isolation
when there is a framework that would
enable them to enjoy both freedom
from a constraining curriculum and
the attainment of high standards.
Ultimately the independent sector
must be about the ambition to enable
pupils to shine as adults, rather than
merely trudging through constraining
hoops on their journey through
education.
Further details of the Prep School
Baccalaureate can be found at
www.psbacc.org and James Barnes can
be contacted via
james.barnes@btinternet.com
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Management and People Development
for Senior Leaders
Synergia Coaching is an innovative organisational development
company, specialising in thought-provoking training and
development interventions for the Independent School sector
that empower people to achieve greater effectiveness, both on a
personal level and collectively as part of a team.
Our Independent Schools training programme is focused on:
• Developing high performing teams
• Managing self and others
• Change Management
• Communication
• Coaching as a Leadership Style
• The Staff development review process
We have been delivering both accredited and non-accredited
coaching, mentoring and leadership development programmes
since 2004. This year, in alliance with the ILM, we have launched
our tried and tested coaching and mentoring qualifications within
the Independent Schools market.
To find out more call Clare Barnett on 07909 962916 or visit
www.synergiacoaching.co.uk

awaken unlock achieve

Over 1500 award-winning films and learning materials all designed to bring the
WOW factor into your classroom.
Prepare your students for life beyond prep school
Perfect for self-study and to spark debate
Matched to Common Entrance exam requirements for 11+ and 13+

Twig Prep now includes Tigtag, the engaging
science product for younger students in prep
schools. Over 600 outstanding films, practical
activities and quizzes all designed to engage
students and spark their imagination.

Try free content now at twig-prep.com
“Tigtag is amazing, I haven’t seen anything else like it.”
Robert Havercroft, St Gabriel’s Prep School, Newbury
“Tigtag and Twig make the ideal combination for teaching science in prep schools.
They generate genuine interest and passion in science whilst encourage deep
learning and understanding for Common Entrance and beyond.”

For more information please email Sophie - sharris@twig-world.com or call 0203 463 8608.

Curriculum

Schools are not
islands
In this extract from Taking Forward the Primary Curriculum, Tim
Coulson, Director of Education for Essex County Council, says that
strong relationships are at the heart of an effective primary school
The best schools embrace being part of the unique
community that is their local area and the area from which
children come to the school. The best schools understand
that they share the privilege of educating children with
many others, but principally with the children’s families.
For many schools, this is not easy. Schools’ neighbours
and members of the community do not always see life
or ways of working in exactly the same way. Teachers
have the challenge of preparing children to succeed as
members of their communities while also providing an
oasis from the trials of life which all children face, and
some face in abundance.

More recently, I attended a garden party to celebrate the
50th anniversary of a school. Children were involved
in many different ways and there was a variety of
entertainment on offer. But, for me, what was most
interesting was hearing adults showing their children
around and telling them what they remembered of their
time at the school.
Both of these schools – each with high standards of
achievement and very focused on maximizing pupil
progress across the board – knew that to be really
successful, they needed to invest time and energy to
contributing to their local communities.

As I have the privilege of visiting so many schools across
one of the most interesting counties in the country, I am
struck by the diversity of the challenges faced by schools
– far more complex than the divide marked by the extent
of economic disadvantage, and understood best by those
who have given their entire working lives to serve specific
communities. I often hear Headteachers explaining that
moving ten miles to a different school has felt like moving
to a completely different cultural outlook.

From my perspective of visiting many, many primary
schools, a positive curriculum should meet the objective
of both preparing children to succeed as members of their
communities, and also providing an oasis which enables
children to:

Although schools are not islands, the pressures of the dayto-day operation of a primary school, especially a small
one, pose significant challenges in how to make the time
and effort to look over the turrets of the safety of the
school environment. The best primary schools have always
seen themselves as serving the community rather than just
expecting the community to meet the school’s demands
and expectations.

For those who taught before the expectations of a
National Curriculum, we were both blessed and cursed
by working in a much more instinctive, rather than
prescribed, manner. Where schools plan, rather than
relying on instinct, to include attending to relationships,
feelings and resilience as outcomes, they will be looking
to make one nod more towards recognising that there is
life beyond the school gate.

Soon after moving to my present job, I had the great
pleasure of joining a school in celebrating the Queen’s
Diamond Jubilee – a celebration that will have taken
place in most schools across the country. This one was
special, not just because of the work that had been done
on the school’s history, including a display of the log books
(still maintained), and the great fun being had by all, but
because the school had the balance right: it had recognised
that its children are part of the school family as well as
their own families.

Relationships

• attend to relationships,
• articulate feelings, and
• develop resilience.

Who do you want to parent, meet or employ? A student
with a first-class honours degree but no ‘people skills’, or
a student with a more ordinary level of achievement with
charm, ability to make and keep friends, and an empathy
for others? Do we answer the question differently as a
parent or a teacher or an employer?
Curriculum is often described as knowledge, understanding
and skills. There is no programme of study for
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Crucially, the education process at its best
not only enables children to learn from their
experiences of relationships but to learn about
relationships, what makes them work and what
causes them to break down

relationships but we all know that some people are much
better at developing and sustaining relationships than
others. Successful relationships not only bring happiness
and security, but the confidence to address the everyday,
and occasional very serious, challenges that we all face.

The ability to articulate is one of those skills where schools
have the opportunity to even up the life chances that
children have by birth and parentage. Through focused and
hard work, schools can help make up the gap for those not
born with a silver spoon.

School is a wonderful environment to experience great
relationships. Children can observe adults who model
courtesy, respect and compassion. They can develop their
skills of building relationships under the expert eye of
discerning adults who don’t interfere in friendship building
but offer a gentle prod when relationships strain and risk
splintering. Crucially, the education process at its best not
only enables children to learn from their experiences of
relationships but to learn about relationships, what makes
them work and what causes them to break down.

However, for many, the hardest of all to articulate are
feelings, particularly for boys. We all know the difficulties
this unhelpful reserve can cause and the tragedies that can
result from the lack of an outlet. Across a county with 550
schools, there are sadly always a few where tragedies are
taking place, well above even the difficulties most schools
know, and are the worst event in teachers’ careers. We all
look to ensure that we have worked as closely as possible
with other agencies, but at the end of the day why people
do terrible things often lies unanswered.

Effective schools are all about strong relationships, where
everyone knows what is expected, but also is given the
confidence by there being a belief that they can live up to
these expectations.

We have, particularly through inspection frameworks, well
defined expectations of what ‘Outstanding’ practice looks
like in achievement, behaviour and leadership. The kind
of practice I have enjoyed coming across is where teachers
create an atmosphere of trust and acceptance, where
it is safe to experiment with the way children express
their feelings and crucially can do so in a range of ways,
including in art, music, writing and drama.

I have the pleasure of often being shown around schools,
sometimes by Heads and sometimes by children. Both
types of guide are great but you learn different information
about the school. Only children truly tell you who are the
best teachers!
As you see around the school, some impressions come
over strongly, in particular the engagement levels of
the children to whatever it is that the teacher has in
mind for that lesson. What is very clear is the quality of
relationships and the extent to which this is a factor that
drives the quest for greater progress. I often leave humbled
by the ambition that school leaders demonstrate to see
success for particular children.

Articulating feelings
The opportunity for pupils to articulate feelings plays a
strong part in many teachers’ literacy lessons, as they play
out the skilful blending of work across reading, speaking
and writing. Some of the most engaging, and memorable,
lessons touch teachers and children emotionally and
spiritually as well as mentally.
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However, one of the simplest divides between schools
appears to me the extent to which singing is given the
priority it deserves within the curriculum. Many faithful
teachers have sustained annual town-wide music festivals
that have lasted decades (heightening how transient so
many versions of the National Curriculum have been).
Where singing is given sufficient priority, children have
the opportunity to work together. Further, they can lose
themselves in the emotion of music, and experience the
articulation of feelings as composed by others, leading to
subsequent expression of their own feelings.
Clear expression by children of their learning doesn’t
just happen but needs curriculum planning. Articulating
feelings needs particular care and the fostering of a ‘safe’
environment in which children can feel comfortable and
secure in what they say.
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Developing resilience

• clear procedures, eg when bullying is alleged

What is it all about? Famously, the answer to the universe
is 42. I spent several workshops with a wide group of people
looking to agree the top priorities that would drive our
work as a local authority, schools and other agencies. After
analysis, provocative contributions from invited guests, we
simplified our priorities to: achieving for every child that
they would be safe, happy and go to a good school. The
first and third, whilst challenging, were felt to be easily
understandable. The second caused much debate and led to
the conclusion that were we to be able to stiffen children’s
resilience, the likelihood of their lives being economically
and emotionally successful would be much enhanced.

• fostering ambition to improve on previous best.

One of the more geekish parts of my work is to read each
week the many inspection reports generated across the
county. I am constantly surprised that although many
common features appear, they have remarkable differences.
Some inspectors capture the heart of a school, and when
the school clearly captured the inspector’s heart the
description can come to life. My favourite section in a
recently published inspection report runs as follows:

I welcome less prescription about how schools provide
their curriculum. This in turn liberates schools to do it the
way they know best for their children in their particular
community. It also lays even greater responsibility on
schools to devise a curriculum with rigour and challenge.
My contention is that, important as it is to address
sufficiently the content of different subject areas, these are
insufficient unless the same attention is paid to the vital
outcomes for children which will equip them for life as
active, healthy and happy citizens.
Tim Coulson has taught in London primary schools and
was Headteacher of William Tyndale Primary School in
Islington. He has worked for national and local government
in a number of roles, including as national director of
the National Numeracy Strategy. He has since 2012 been
Director of Education for Essex County Council

Pupils have outstanding attitudes to learning. For
their age, they demonstrate high levels of perseverance,
especially when working outside. Pupils know that their
efforts and ideas are valued by all staff. As a result, they
are confident to voice their opinions and offer sensible
suggestions about their work. Behaviour around the
school is outstanding. As a result, the school is a very
harmonious community. Pupils are polite and friendly to
those they know and are welcoming to visitors. Dinner
times are very social occasions which pupils enjoy,
although many say they would like bigger dinners!
For their age, pupils develop strong values and a high
level of respect for others. They have a well-developed
sense of empathy. They are well aware that some of their
classmates have particular needs and that they learn
differently. They are kind and patient.
Pupils are very proud of their school and their many
accomplishments, especially their artwork. Pupils of
all ages have a leadership role in the school, such as
class councillors or school councillors. They take these
responsibilities seriously. All pupils have a strong voice in
decisions relating to their learning.
I know that all of the above has been achieved through a
close attention to the curriculum in this infant school and
close attention to how the curriculum is not just planned
and delivered, but how it is achieved.
For children and young people to thrive, it is vital that any
curriculum promotes learners’ resilience through:
• attention being paid in a school to developing resilience of
both pupils and staff
• children taking responsibilities
• coping with not always being right, particularly for the
very able child

Taking Forward the Primary Curriculum is
published by John Catt Educational. It
comes with a free copy of
The National Curriculum Framework
KS1 and KS2 document.
£12.99, www.johncattbookshop.com
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NQTs

Parents’
evenings:
under the
spotlight
Hazel Bennett offers some
invaluable advice to help ease
the stress of parents’ evenings
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Parent consultation evenings are important because they give
teachers an opportunity to build up a mutually supportive
relationship with parents and carers, and for parents and
carers to tell teachers anything about the children’s home
circumstances which might affect their learning.
It is best to start with the premise that the parents and
teachers all want the child to succeed, so they should be on
the same side, working together.

Tips to help you to prepare
Look through the pupils’ books and write notes, because
it is difficult to keep everything in your head. Have a
separate sheet for each child, and leave a space to write up
anything to be followed up later.
Stop lessons 15 minutes early, and give each child a task
to make sure the classroom is tidy. Make sure that your
displays are neat.
Make sure the marking is up to date to the previous day at
the latest.
Never start interviews straight after the children go
home. You need a short break for a drink and a snack, and
perhaps a discreet wash or change of clothes.
Keep a glass of water handy because a lot of talking is
thirsty work.
If you have to take issue with a parent on something
like punctuality or homework, read the school policy
beforehand to make sure you have all your facts right. Keep
a copy in your drawer ready to show the parents in case
they argue.
If you have to say something negative about the pupil’s
work, make sure you have the books ready to show them.
It’s hard to argue if the evidence is in front of them.

Building a positive relationship
Most parents have very positive, supportive attitudes
towards their children’s education, but a minority can be
hostile. Always ask the previous teacher if there are any
parents who are likely to be difficult and any tips on how
to handle them.
Ask the school secretary for a class list with the names of
parents because often one parent has a different surname to
the child, and they appreciate your getting their names right.
When the parents enter the room, look pleased to see them,
stand up and shake hands. If you start by asking if their child
is happy in school, it lets them see that this is important to
you. If they say no, ask why, so that you can help sort out any
difficulties. Make notes to let them see that you are taking
them seriously and of course, follow through anything that
you agree to do and then stay in touch afterwards.
It is reassuring to parents to tell them that they do not
need to wait until parents’ evening to see you: if they have
a problem they can make an appointment to see any time.

Always avoid confrontations because they create more
problems than they solve. As with pupils, never back them
into a corner, otherwise they will come out fighting. Try to
give them an escape route because you have to work with
their child until the end of the year and you may get their
siblings in a future year.

Interviews
Try to stick to the timetable. If a parent wants to overrun,
look at your watch and say: ‘I’m sorry, but my next parent
is due’, and stand up. If a parent comes late, don’t let them
push in. In both cases, offer to make another appointment.
Never let a parent know if you dislike their child. Always
start by saying something positive. If you have something
negative to say, always put it in factual terms without any
negative adjectives. Say: ‘I have seen your son deliberately
knocking children’s coats off their pegs, and then denying
it.’ Not: ‘Your son aggravates and tell lies.’ The facts speak
for themselves and it is more difficult to argue with them.
If you have difficulty with a pupil, make it clear that your
concern is the child’s benefit. Say: ‘I am worried that she
is not making the most of her opportunities and will
fall behind and underachieve.’ Not: ‘I am fed up with her
laziness and lack of interest.’
If a parent has a complaint – and some are justifiable – listen
calmly, and if you think the complaint is justified, say: ‘Thank
you for drawing my attention to this.’ Then tell them how
you will try to rectify the situation. However, if you think the
problem is of the child’s or parents’ making, say how, calmly,
and point out how they can rectify the situation.
If a parent is rude or aggressive, stay calm, look them in the
eye and let them see that you are not dismayed by them.
Say, politely but firmly: ‘I am not going to continue this
interview with you speaking in an uncivil manner. If you
cannot speak politely, this interview is over.’ That usually
works, but if it doesn’t, stand up and ask them to leave. If
they do not either calm down or leave, just walk out, and
make sure you tell your Head, who should support you.
I once had a parent who spent the session looking down his
nose at me with a contemptuous look on his face. I had to
stare straight into his eyes, smiling and pretending I had
not noticed his attitude. You have to remember that these
parents are not tough: they lack confidence and are putting
on a front to intimidate you. If you ignore it, you can wear
it away more quickly.
Try to finish on a positive note. Shake hands and thank
them for any support they have offered. If you ever do have
unpleasantness with parents, never let it grow. Next time
you see them, smile and say, ‘good afternoon,’ normally
because it makes life easier if you can work in harmony.
Although parents’ evening are tiring after a day’s work,
they are well worth the effort because they are a chance to
get parents on your side and hopefully benefit children.
Hazel Bennett’s books, including The NQTeachers’ Survival
Guide: how to pass your induction year with flying colours, are
downloadable from the Amazon Kindle Store.
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Preparing girls
for boarding
Victoria Davies Jones explains how she came to write
Prepare Your Daughter for Boarding, a new guide for parents

As our eldest child neared the end of her prep school
education we began to embark on the bewildering process
of finding her a senior school.
It was nerve-wracking and rather exhausting. We
discovered the joys of registration, waiting lists and hefty
deposits, and as my husband and I trudged round various
excellent day and boarding options, we found ourselves on
endless mailing lists. Every day another prospectus seemed
to arrive in the post. Emotionally, I felt the process was
akin to house hunting and although many of the schools
were superb and would have been fine for our daughter, we
left each one without the overwhelming sense that this was
‘it’. Ten-year-old Sophie rejected one school on the basis
that the dormitories smelt of cabbage. At another we found
it rather off putting when the registrar told us she used to
know my father-in-law, asking “Is he dead now?”, which he
was (and is) not!
Of course these are minor points and should not perhaps
have influenced our decision. Indeed, we were beginning
to think that we should stop being so fussy, especially as
we were running out of time. Then we stumbled across
Sophie’s Granny’s alma mater: a full boarding school for
girls - and finally the search was over.
As we drove up the tree-lined drive towards the mellow
bricked mansion which housed the main school, Sophie’s
face began to glow. As she listened to the Headmistress
talk about building friendships, she was radiant and
by the time she’d had the tour, met numerous girls and
visited a ‘dorm’ she was adamant that this was where
she belonged. My husband and I were impressed with the
academic results – and all the extras – and we signed up
then and there. We came away feeling elated. Although
boarding had not been a foregone conclusion, it seemed
that this was Sophie’s destiny. That night, with Harry
Potter on her bedside table and Malory Towers under her
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pillow, she vowed to work as hard as she could to pass her
common entrance and gain a place.
Triumphantly, I phoned my great friend Louise. “At last!”
I crowed, “We’ve done it, we’ve found the right school.
Sophie’s happy and dying to board.”
There was a brief silence. Louise knows my family very
well. “Mmmm,” she said slowly. “Well you’ve still got time.
You’ll have to get to work to prepare her and give her more
responsibility. Can she change her own bed linen? Does she
wash her own hair?”
I suddenly realised Sophie was nowhere near ready to live
independently from me. In my zest to mother her I hadn’t
often allowed her the opportunity to do things for herself
– the kind of things that she would be expected to know if
she was boarding. I realised that I would have to let go of
her a little, even before she went off to school and that if I
did this, she would find it much easier to settle in.
Even those who have boarded themselves will almost
certainly find that nowadays schools are run differently.
In my opinion – and I attended a girls’ day/boarding
school – the tone tends to be more informal (no
communal showers or enforced letter writing) and this
permeates life in the boarding house. Pupils are not so
closely monitored and are given more freedom to make
their own choices. Some schools are relaxed about how
often the pupils go home, for instance; or how and when
they communicate with their family; what they wear
in their free time; and (within reason) what they listen
to or watch. The law has changed too. The Department
for Education published its latest National Minimum
Standards in 2013. Students are now entitled to phone
home as and when they want and boarders must be
allowed to contact their parents or carers in private if
they wish. (This does not prevent schools from operating
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I suddenly realised Sophie was nowhere near
ready to live independently from me. In my
zest to mother her I hadn’t often allowed her the
opportunity to do things for herself – the kind
of things that she would be expected to know if
she was boarding
a sensible system to control the use of electronic devices.)
Although all the above may result in a relaxed and pleasant
atmosphere, it does mean that boarders have to make more
of their own decisions and puts a burden of responsibility
on their shoulders. Having said that, there appeared to be
a very comprehensive pastoral care system in place at every
school I visited.
As the mother of a soon-to-be new boarder, I was keen to
find out how I could get my daughter ready beforehand.
There are some super books on how to look after a child
who is already boarding, but I could find very little advice
on how to prepare girls who were still at home. I found
other parents felt the same way and I realised if I wanted
that book I would have to write it myself.
In my research, I have chatted to a huge number of staff,
girls and parents and I have collected a sizeable archive of
advice and anecdotes. I have come to the conclusion that
boarding works wonderfully for many people, but is not
appropriate for everyone. This book is for parents who have
decided that boarding is definitely the best option for their
girls (although I also look at some of the arguments for and
against). It is a guide to preparing your daughter, so that
she is confident from the start and can get the most out of
the opportunity she’s been given.
I hope very much that readers will feel better armed for
what is ahead once you have read the book. I certainly did
after researching and writing it.
Victoria Davies Jones is co director of Prep4, an educational
consultancy offering communication skills and interview
training to students as they prepare to move on at four key
stages: 11/13+; boarding school; university
and internships or employment.
Visit www.prep4online.com for more information

Prepare Your Daughter for Boarding, by
Victoria Davies Jones, with additional
material from Pippa Cross and Graham
Lee. Illustrations by Martin Millard.
Published by John Catt Educational.
ISBN: 978 1 909717 01 5
£12.99, www.johncattbookshop.com
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Obituary

Inspiring pair leave
a rich legacy for
young musicians
Richard Smyth recounts the impact of Paddy Heazell on the IAPS
Orchestra Trust. Paddy was Headmaster of The Hall from 1976 to
1991 and also served as president and chairman of IAPS. He and
his wife Julyan died in a car crash in the USA in September

When I was asked to write for no more than 1000 words
about Paddy and Julyan and the IAPS Orchestra Trust,
my first reaction was to wonder how Paddy himself would
have managed. He was, after all, never short of words.
I first met Paddy at a course for new Heads in the early
‘80s and remember his boyish enthusiasm, his energy, his
encouragement and his love of all things prep school.
The latter of course included Julyan, herself the daughter
of a prep school Head, Arthur Harrison, who was one of
the founding fathers of what became the IAPS orchestra
and later the Trust. It was at the first ever Symphony
Orchestra concert, warmly supported by Imogen Holst
and Benjamin Britten, that Arthur Harrison’s young sonin-law was pressed into service – not to participate in the
concert but to stay behind to transport all the boys’ luggage
from Brandeston Hall to The Maltings. So began Paddy’s
long and active love affair with the IAPS Music courses.
That first orchestra was a huge success. The standard of
playing was mixed, but nevertheless far exceeded anything
that Britten himself had expected and Britten became an
enthusiastic supporter – as did Peter Pears, who became
the first Patron of the IAPS Orchestra Trust when it was
formed in 1980.
When Paddy was appointed to The Hall in 1977, he took
over chairmanship of the Orchestra Committee from his
predecessor, Raymond Cooper – a position that sort of
went with the job. His first task was to find a conductor
for the 1977 course and with characteristic enterprise he
found a rising young conductor called Simon Rattle. Sadly,
in Paddy’s own words “the BBC stepped in and denied him
the opportunity to make his name with the IAPS” adding:
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“He does seem to have done rather well, notwithstanding.”
It was under Paddy’s outstanding leadership that the
original orchestra grew in both size and ability; a concert
band was started to provide a home for the many excellent
wind and brass players who could not be accommodated
in a symphony orchestra; and subsequently training
orchestras and bands were added to the range to give
even more prep school young musicians the opportunity
to benefit from the professional coaching and leadership
that the courses offered and the chance to play as part
of a group at a level they would never have experienced
otherwise. To the instrumental courses was later added a
boys’ choral course – and later still a second choral course
for girls, providing even more opportunities for musicmaking. In Paddy’s own words, “Music is the finest team
game of all.”
When Arthur Harrison died in 1979, as a memorial to
his work a bursary fund was created (and administered
by Paddy) which has helped generations of boys and girls
to take part in music courses ever since. Under Paddy’s
chairmanship of the Orchestra Trust distinguished
soloists (including Nigel Kennedy) were invited to play
with the orchestra, new works were commissioned and
the scope and ambition of the courses continued to grow.
But courses, as Paddy frequently said, “don’t just happen”
– and eventually the workload meant that Paddy had to
hand over as administrator, first to Arthur Harrison and
later to myself. Paddy continued to serve as Chairman of
the Trust and to oversee everything that went on. He was
never short of encouragement, ideas and suggestions, and
continued in retirement to give a valuable lead to the whole

PREP SCHOOL Reflecting the best in the prep & junior school world

Obituary

His first task was to find a conductor for the
1977 course and with characteristic enterprise
he found a rising young conductor called Simon
Rattle. Sadly, in Paddy’s own words “the BBC
stepped in and denied him the opportunity to
make his name with the IAPS”

enterprise. I learnt many things from Paddy – not least
how to ensure that the minutes of a meeting reflect what
he felt should have been said and decided.
Every year, before the final Symphony Orchestra rehearsal at
Snape Maltings, Paddy would ask the conductor if he might
just have two minutes to tell the children about the historic
place in which they were about to play. The first time that
Jonathan Butcher was on the podium he was keen to get
on with the rehearsal in the short time that remained, but
agreed, as long as it was just a couple of minutes, so as not
to break their concentration. Twenty minutes later he was
as fascinated as the children and never again minded the
interruption. Jonathan described his dealings with Paddy to
me recently as “chaotic, but lovely”.
When Paddy eventually retired as Chairman of the Trust
(requesting as a leaving present not a picture, clock or
piece of silver, but a pair of cramps for his new hobby
of picture-framing), it seemed only right that he should
retain a permanent ex officio position in the organization.
The post of Honorary President was created to mark his
“lifetime achievement” (as they say at awards ceremonies)
and I think he rather relished this. Certainly he continued
to come to concerts, to have opinions and to be a vocal
champion of the cause that he had so successfully
espoused for so many years. Eventually we had to let him
know that the music courses had come to a sudden and
completely unexpected end, following a rapid drop in
numbers of applicants, in 2009. Typically his reaction was
not to be horrified or angry, but to say “Well – mission
accomplished”. While the rest of us were licking our
wounds, Paddy could see that the courses had raised the

profile and standard of music in our schools to the extent
that our courses were needed less than before. Job done.
Paddy and Julyan were always wonderful hosts and slightly
unusual guests. I recall with great fondness my several
visits to The Drift: rugby on the television, birds in the
garden, excellent meals (including the seafood spaghetti
that ended up all over my white shirt and about which
Julyan could not stop laughing whenever she remembered
it) and always great support for my latest crazy initiatives
for the music courses – never mind if they were bound
to run at a loss. They came to our house in Wales (and
were going to visit us in France next Spring); within five
minutes of their arrival two things had happened: there
was not a surface anywhere in the house that was not
strewn with Heazell possessions; and Julyan had identified
all the birds in our riverside garden. She looked up and said
“Ah, what’s that bird of prey?” “I expect it’s our resident
buzzards” I replied. “No, it’s a sparrowhawk” said Julyan. I
looked up and sure enough it was. I was foolish enough to
say “Oh yes, you’re right” – to which I received a withering
look from Julyan and a quizzical glance from Paddy. “Of
course I’m right” she said. Paddy and Julyan were both
right about so very many things, and I and many, many
others – including generations of young musicians - are the
richer for having known them.
Richard Smyth is a former Head of the Terra Nova
School in Cheshire and of Millfield Prep. He was the final
administrator of the IAPS Orchestra Trust,
which is soon to cease operations.
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Canopies,
walkways, &
tensile fabric
structures from
Fordingbridge

Want your
school to stand
out from the
crowd?
JOHN CATT’S

www.fordingbridge.co.uk

01243 554455

Which School?

2014

89TH EDITION

Shakespeare for teachers:
Active, Together, Immersive
Study online or face to face using a modular format which allows you
to build up to a full Masters.
h MA in the Advanced Teaching of Shakespeare
Study a number of modules online, including the Certificate below,
and join us here in the UK in Stratford upon Avon and Warwick face
to face to build your MA.
h Postgraduate Certificate in the Teaching of Shakespeare
taught online
Develop your knowledge of ensemble-based learning approaches
and be guided to explore 100+ films, 21 podcasts, and 60 hours
study materials over 30 weeks.
h Postgraduate Award in the Essentials of Teaching and
Performing Shakespeare
taught in the UK, July 2014
Explore the key strategies, skills, and knowledge needed to apply
a drama and theatre-based approach to teaching Shakespeare.
h Site licence
Presented in association with Oxford University Press. Choose an
individual licence or a site licence for the whole school.

The new-look authoritative guide to
over 2000 UK independent schools.
Which School? has been helping
independent schools showcase
themselves for almost 90 years.
Our comprehensive redesign gives
you a stunning platform to promote
your school.
Now published in a new A4 landscape
format with a hardback cover, Which
School? has been designed to do full
justice to the quality of your school,
your facilities and the education
you provide.
Don’t miss out. Contact us now
to ensure your school has a
presence in the 2015
edition: enquiries@johncatt.com

T +44 (0)24 7652 4536
E Sarah.Foster-Ogg@wbs.ac.uk
W wbs.ac.uk/go/prep

www.johncattbookshop.com

PREP SCHOOL
Reflecting the best in the prep and junior school world

Every new subscription taken out before May 2014 will
receive a free copy of our excellent book PE and Sport in
Independent Schools.
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Reflecting the best in the prep and junior school world

We encourage you to take out subscriptions to help ensure
that your staff and governors are kept up to date with the
latest developments.

support and training

PREP SCHOOL

For over 25 years, Prep School has been supporting and
championing preparatory and independent junior school
education in the UK. The magazine remains a vibrant forum
for the brightest thinking and best practice from within the
classroom, staff room and Head’s study.
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Free copy of our superb book
PE and Sport in Independent Schools
with every new subscription taken out

With a foreword by HRH The Princess Royal and chapters
contributed by Heads and directors of sport at 10 UK
independent schools, the book helps review current practice,
question its purpose and assess the outcomes, enabling you
to ask what improvements can be made in your provision.

Leadership:

Collegiality, self-regulation
and social responsibility

For subscriptions, please either fill in and return the form
below, visit our online bookshop at johncattbookshop.com
or you can email us via booksales@johncatt.com.

Free

SUBSCRIPTION ORDER FORM
Prep School is published three times a year – January, May and September. Single copies cost £4.17.
Two-year subscriptions covering six issues cost £25.00. Special terms are given for bulk orders, as below.
Please fill in the number of subscriptions required and the total amount payable.
No. of Subscriptions required

1-4
5-9
10-19
20 or more

two-year subscriptions @
two-year subscriptions @
two-year subscriptions @
two-year subscriptions @

£25.00 each ...........................................................................................................
£22.20 each ...........................................................................................................
£20.28 each ...........................................................................................................
£18.48 each ...........................................................................................................

Total amount

£ .....................................................................................
£ .....................................................................................
£ .....................................................................................
£ .....................................................................................

Cheques should be made payable to John Catt Educational Limited and sent to the address below.
Cheque for £ ............................................................ enclosed

Signed .......................................................................................................................... Date ................................................

Name . ............................................................................................................... School name ............................................................................................................................................................................
(Block Capitals please)

Address............................................................................................................................................................................................................................................................................................................................
..................................................................................................................................................................................................................................... Postcode ...............................................................................
Alternatively, we can invoice the school for your order. If this is more convenient, please indicate with your signature here ...............................................................................

PLEASE RETURN THIS FORM WHEN COMPLETED, WITH YOUR CHEQUE, TO:
John Catt Educational, 12 Deben Mill Business Centre, Melton, Woodbridge, Suffolk, IP12 1BL

Courses and events
satips CPD
For more information on any of the satips courses below, please contact Sarah Kirby-Smith, course director on coursedirector@satips.com

Art

28 Jan
1 Feb
1 Mar
12 Mar

Maths
10 Feb
11 Feb
11 Mar
12 Mar

PE

4 Mar

English
31 Jan

Languages
27 Jan
20 Mar

Textiles
Sculptural techniques using clay, card, wire and wax
Preparing for art scholarships: gifted and talented
Kilns and glazing techniques

Walhampton School
Hazelwood School
Summer Fields School
Cheltenham College

Enrich and extend
Differentiation at KS2
Enrich and extend
Differentiation at KS2

London
London
London
London

Positive behaviour management

London

Accelerated learning

London

Teaching languages to dyslexic pupils
Eliminating failure in language learning

Salisbury
London

Pastoral Care
7 Feb
13 Feb
6 Mar

Form tutors: their role, skills and responsibilities
Form tutors: their role, skills and responsibilities
Assessment and evaluation in PSHE

Cross Curricula
25 Feb
10 Mar
18 Mar

Value addition through sensory integration: dyscalculia, dyslexia and pre-dyslexia
Addressing boys under-achievement in the classroom
Value addition through sensory integration: impact on language development

London
Birmingham
London
London
London
London

Other courses and events
20 Jan

Independent State Schools Partnerships Conference

Westminster, London

BSA

Further details on BSA courses can be found via www.boarding.org.uk
Various
24 Jan
5 Feb
5 Feb
11 Feb

Induction training for gap assistants
Protecting your school, staff and pupils: managing the parent
Legal issues for school nurses
Sex, sexuality and relationships, society and children’s behaviour
Developing resilience in pupils: managing emotional health issues

Various
London
London
London
London

GSA

For details of all courses and conferences in the GSA Professional Development Programme visit: www.gsa.uk.com/professional-development
6 Feb
13 Feb
26 Feb
3 Mar
13-14 Mar

ISA

29 Jan
5 Feb
6 Feb
25 Feb
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Understanding school finances
Marketing good schools for the 21st century
Deputy Heads’ & Senior Leaders’ Conference
Heads of Year Conference
Cross Association Junior Heads Conference

London
Letchworth Garden City
Manchester
Oxford
Holiday Inn, Stratford-upon-Avon

Design and implementation of your Junior curriculum
Developing inspector skills to raise standards
The ISI Regulatory Requirements
Inspection of Governance for Proprietors, Trustees and Governors

Bromley, Kent
Milton Keynes
Milton Keynes
Altrincham
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satips directory
Officers
Chairman

Jason Hyatt
Orwell Park School
Tel: 01473 653231
chair@satips.com

Treasurer

Tim Clark
Ballard School
Tel: 01425 627337
treasurer@satips.com

Vice President

Trevor Mulryne
Tel: 07950 405851
trevormulryne@btinternet.com

Administrator
Course Director

General Secretary

Alec Synge
Saint Ronan’s
gensec@satips.com

Vacant
support@satips.com
Sarah Kirby-Smith
coursedirector@satips.com

Director of Education

Paul Jackson
eajackson22@hotmail.com

Editor-in-Chief

Pat Harrison
editorinchief@satips.com

Members of Council
Jo Coventry (jocoventry@orwellpark.co.uk)

Timothy Fry (tnfry@me.com)

Simon Marsden (marsdensi@heathmount.org)

Mary Mountstephen (mary@kidscansucceed.com)

Mark Philpott (mark.philpott@grosvenorschool.co.uk)

Emma Goodbourn (nedgoodbourn@yahoo.co.uk)

Lisa Newbould (lnewbould@sthilarysschool.com)

Nick Armitage (nickandpollyarmitage@hotmail.com)

satips Broadsheet editors
Art

Jan Miller, Moreton Hall (miller.j@moretonhall.com)
Kevin Nicholls, Hordle Walhampton (KGN@hordlewalhampton.com)

Classics

Tim Peters, Lancing College Prep School (tpeters@lancingprep.co.uk)

Design Technology

Gary Brown, The Chorister School (bearparkhedley@yahoo.co.uk)

Drama

Andrew Pope, Westminster Abbey Choir School (andrew.pope@westminster-abbey.org)

English

Karen Sakkali, Bilton Grange (ks@biltongrange.co.uk)
Steve Lott, Aldwickbury School (s.lott@aldwickbury.org.uk)

Geography

Andrew Lee, Sussex House School (al@sussexhouseschool.co.uk)

History

Peter Breakwell, Feltonfleet School (p.breakwell@feltonfleet.co.uk)
Simon Mason, Highfield School (sm@highfieldschool.org.uk)

ICT
Mathematics

Patrick Florance, Hallfield School (pflorance@hallfieldschool.co.uk)
Adrian Taylor, Hordle Walhampton School (ajt@hordlewalhampton.co.uk)
Matthew Reames (mreames@gmail.com)

Modern Foreign Languages	Jo Coventry, Orwell Park School (jocoventry@orwellpark.co.uk)
Sara Howell, Northcote Lodge School (s.howell@northwoodschool.com)
Music

Tim Frost, The Junior King’s School (tfrost@junior-kings.co.uk)

Nursery & Pre-Prep

Tina Kitaruth, Cheam School (kitarutht@cheamschool.co.uk)
Rachel Davey (rachel.davey10@googlemail.com)

Physical Education & Games

Liz Myres (liz.myres@scholary.com)

PSHE

Jacqueline Dennaford (jdennaford@gmail.com) and Alec Synge (a.synge@btinternet.com)

Religious Studies

Lizzie Rasalingam, Dulwich Prep School (ERasalingam@dcpskent.org)

Science	Timothy Fry (tnFry@me.com)
Senior Management

Theroshene Naidoo, Northcote Lodge (t.naidoo@northwoodschools.com)
Lisa Newbould, St. Hilary’s School (lnewbould@sthilarysschool.com)

Special Needs/Learning Development	Mary Mountstephen (mem@imaginationgym.com) and
Carey Latham, Grosvenor School (carey@lathams.org.uk)
Years 3 & 4

Roma Monk, Grosvenor School (roma.monk@grosvenorschool.co.uk)
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Strap Line
Viewpoint

Hit ‘send’ and collect
your P45!
Dear Mr and Mrs Moanoften,
Thank you for your 14,000 word dissertational email on the failings of the school. I agree
wholeheartedly that it must have been very hard for you to step forward as spokespeople for the
other 499 families at school, as you are not a family well known for complaining. And I agree that
it is better to approach the school directly rather than sitting in Costa, generating enough hot air to
steam the lattes of the entire parent body of independent schools in the UK. I would expect nothing
less from such a prominent and supportive member of the parent body.
I am very sorry to hear that you are concerned this year about the art. Clearly Vincent Junior has
great potential as an artist and as a school we wish to nurture this precocious talent. His use of felt
pen in his Study of my Family showed great promise and the interpretation of the features of each
individual figure was reminiscent of Picasso’s later work.
It is also useful to know that he comes from a family of talented artists who have gone on to such
heady heights and that all four of his grandparents were art scholars at a range of prestigious senior
schools. This additional piece of information certainly helps me to understand why you feel so
passionately about art and why you have such aspirational expectations for Vincent.
I will, of course, tackle his class teachers about why he is not on our Gifted and Talented register
and discuss with them why he has not been invited to our master class provision. However, after
seeing his work again, I suspect we will sadly just not be able to cater for his precocious talent. I
would therefore like to suggest that you contact the Royal Academy to see if he could join them as a
student next year.
In fact, it may simply be easier if he skips that stage of his education entirely and progresses straight
to an appointment as artist-in-residence at the National Portrait Gallery. With your family links I
am sure that this would be a realistic option for him.
Sadly the decision to remove specialist art provision from our 3+ unit was not ‘an interesting
educational experiment, which clearly hasn’t worked and which will undoubtedly be rectified next
year’. Based on my considerable experience as a Headmistress I believe that your suggestion of
90-minute art lessons for children in the Early Years Foundation Stage, led by teachers trained
to work with A level students, is not in the best interests of the children. Somehow, pitch and
expectation do not marry up. Unlike you, 40 identical pictures of sheep covered in cotton wool balls,
or chicks covered in screwed up tissue paper, are not the outcomes I would expect.
Art should be a combination of skills, enjoyment and creativity, not paint-by-numbers, colouring-in
or death-by-glitter-glue.
Please do not hesitate to forward my email to the entire parent body, as is your normal practice. I
wait expectantly for their responses.
Yours sincerely
Miss E Doff
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new term,
new MIS,
new heights…
A new Management Information Service designed
exclusively for Independent Prep Schools
iSAMS Prep has been
tailored to meet the needs
for all Prep Schools.
Approved by the most
highly acclaimed schools
in the world.

• Admissions
• Assessment
• Bulletins & News
• Mobile & Tablet Apps
• Parent Portal
• Pupil Management
• Rewards & Conduct
• School Reports
• SMS Service
• Timetabling

For more information please call
01604 659100 or visit

www.isams.co.uk

and submit a request via our website

What’s your MIS strategy?
With 3Sys Academic you’ve got every move covered
Your school deserves the best academic Management Information System.
One that maximises effective teaching time by helping teachers, administrators
and admissions staff complete their management duties more efficiently.
3Sys Academic works with all leading browsers, so you can
communicate and access data from just about anywhere –
using PCs, Apple Macs, smartphones and tablets.
Whatever curriculum your school follows, you’ll find 3Sys
uniquely flexible and effective and, naturally, it integrates
fully with our legendary PASS Finance software, too.
It’s your move: take a look at 3Sys Academic.

Call: +44 (0) 1458 833 344
Email: information@wcbs.co.uk

Take the 3Sys video tour at
www.wcbs.co.uk/3sys/tour
Desktop

Tablet

Mobile

Visit WCBS on Stand C477
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